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Abstract  
 
 

Key words: Languages, multilingualism, plurilingualism, Erasmus Mundus, student mo-
bility, linguistic policy, social integration, Euroculture. 
 
Linguistic diversity represents a real challenge for a harmonious coexistence in Europe 
and in today’s globalised world. Language learning has therefore become an undeniable 
asset of competitiveness in a multilingual European area, with 24 official European Union 
languages and more than 60 minority languages. This thesis hence focuses on language 
acquisition during the Erasmus Mundus student mobility program of Euroculture. Does 
Euroculture succeed in facilitating language learning, thus enabling social integration in 
the host countries? In order to analyse this issue, it is essential to address English as lingua 
franca and lingua academica, used in international higher education programs. Some the-
ories have been developed on lingua franca and are useful to analyse the role English 
plays in the Euroculture program. Indeed, Nicholas Ostler’s argument on the end of Eng-
lish as lingua franca in the future will be confronted with Louis Jean Calvet’s gravita-
tional model of languages. Calvet’s model asserts the predominance of English as lingua 
franca, which could threaten multilingualism. This is what the study aims to assess. Eu-
ropean linguistic policies and tools set up to improve plurilingualism are also explored in 
order to provide a comprehensive framework and to analyse whether the study findings 
reflect the recommendations of European policies. An empirical quantitative method con-
sisting of 26 questions, submitted to Euroculture students and alumni, has been used to 
analyse the extent to which Euroculture facilitate language acquisition. The findings have 
shown that two main factors facilitate plurilingualism: the language courses offered at 
partner universities and students’ own decisions to integrate in the host countries through 
various factors are among the elements facilitating language acquisition. The research 
also revealed important barriers in the language learning process and the social integra-
tion in host countries, namely the “Euroculture bubble” phenomenon, the predominance 
of English as lingua franca and barriers to access language courses. 
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Preface 

 
At the origin of this thesis are my experiences pursuing higher education in English and 

my passion in learning and studying foreign languages. Studying and living in several 

countries in and outside of Europe have contributed to my awareness of the interaction of 

different cultures in the educational sector. Additionally, these have contributed to devel-

oping great curiosity of the complex relations among languages, cultures and issues of 

integration of international students in a new country.  

In a global and interactive world witnessing the linguistic supremacy of English 

in academia, plurilingualism is a real challenge for the future of Europe. In Erasmus Mun-

dus masters such as Euroculture, the majority of students have an extremely varied and 

diversified linguistic and cultural background, although they share English as langua ac-

ademica and lingua franca. I found it interesting and useful to delve into my own study 

program. Does it succeed in reaching the objectives of the European linguistic educational 

policy: to develop mutual knowledge of languages and to promote language learning? 

Does it allow the integration of mobile students into the host countries? My aim was thus 

to academically evaluate and reflect on the success and limitations of the program in terms 

of language learning and integration. 

This thesis has been possible thanks to the help of several people to whom I would 

like to express my gratitude. Thank you to the Euroculture coordinators, Cameron Ross 

and Dr. Lars Klein. Thank you to my professors and fellow students of the Thesis writing 

seminar in Göttingen.  

I would also like to thank my thesis supervisors, Dr. Petter Sandgren and Dr. An-

drea Bogner, who have contributed to my reflection. Finally, I would like to express my 

gratitude to the 122 fellow Euroculture students and alumni who have participated in my 

survey and answered my questions. This research would not have been fully possible 

without their participation. Thank you also to my family and friends for their support 

during this writing process.  
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1. Introduction 
 

In today’s globalized world, people are crossing borders more than ever, whether it be for 

short or long-term purposes, travelling or migrating for various reasons such as work 

opportunities, or as refugees. The issue of cross-border mobility in Europe has particu-

larly been the focus of heated debates since the beginning of the refugee crisis. This re-

search will focus on voluntary migration, with particular emphasis on student mobility in 

Europe and its implications for multilingualism. Today, only a few languages manage the 

main world flows, and yet the circulation of human and economic capital is accelerating. 

Languages are therefore essential in facilitating and inhibiting factors. This voluntary 

mobility for both European and international students, take place in an extremely varied 

and multilingual European landscape. This is not only a daily reality but also an undeni-

able wealth for citizens and countries. Languages are vital factors for communication, 

cooperation and mutual understanding. Although concepts of multilingualism, linguistic 

diversity or plurilingualism are used without great distinction in everyday language, they 

do not have the same meaning. In order to better grasp the issue, the concept of multilin-

gualism needs to be divided into several categories and subcategories. It can refer to a 

territory on which several linguistic varieties are used, but all speakers do not necessarily 

master these different varieties.1 Individuals speak a language and live alongside other 

individuals whose language they do not know. Individual multilingualism refers to the 

use of several languages by an individual speaker. Social multilingualism refers to the 

coexistence of several languages in one society or community, while institutional multi-

lingualism is used to indicate the coexistence of several languages within an institution.2 

Plurilingualism consists therefore of the ability to acquire and use various skills in several 

languages, with varying degrees of proficiency and for different functions. It also involves 

values of linguistic tolerance as well as intercultural competence. The key aim of pluri-

lingual education is to develop these competences.3 Plurilingualism includes individuals 

who communicate in different languages for different activities: for example, a Greek 

 
1 Jasone Cenoz, “Defining Multilingualism,” Annual Review of Applied Linguistics 33 (March 1, 2013), 
https://doi.org/10.1017/S026719051300007X. 
2 Pavlina CANOVA, “Almost Half a Million Erasmus+ Participants Learning Languages with OLS,” 
Text, Erasmus+ - European Commission, July 4, 2018, https://ec.europa.eu/programmes/erasmus-
plus/news/almost-half-million-erasmus-participants-learning-languages-ols_en. 
3 Council of Europe, Strasbourg, “From Linguistic Diversity to Plurilingual Education: Guide for the De-
velopment of Language Education Policies in Europe.” (Council of Europe, 2007), 
https://rm.coe.int/16802fc1c4. 
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who speaks French in his professional life, Greek with his family, and Spanish in his 

social life because he lives in Spain. Plurilingualism can also be interpreted as a principle 

for the preservation of the living diversity of European languages. In this case, multilin-

gualism refers to the recognized multilingual character of contemporary European coun-

tries, that is, the fact that various languages are present in these spaces.4 

Today in 2019, there are currently 28 European Union member countries and 24 

official languages, three of them being English, German and French, which are consid-

ered the “procedural languages.” There are 60 indigenous regional or minority lan-

guages.5 In recent years, English has risen worldwide as a dominant language used for 

business, international trade, and personal communication, connecting people from dis-

parate cultures and with different first languages. Although several researchers have ex-

pressed concern for the future of other national or minority languages spoken by a smaller 

part of the population, actions are being taken and policies are being put in place at vari-

ous levels to ensure the protection of linguistic diversity and the cohabitation of all lan-

guages in Europe. Its safeguarding, including the protection of minority languages re-

mains one of the two main goals of the European Union, as per its motto: “United in 

Diversity.”6 

In order to further promote this linguistic diversity, student mobility in Europe 

remains a priority, which is the focus of this research. The European Commission, aware 

of these challenges and is contributing to the development of a European language policy 

that favors of mobility and multiculturalism. In the last 30 years, programs have multi-

plied and diversified. Funding, targeted organizations and audiences, European proposals 

and projects have been developed. Erasmus: the European Region Action Scheme for the 

Mobility of University Students is a program of student mobility in Europe that has often 

been regarded as one of the great successes of the European Union. It is celebrating its 

32th anniversary this year in 2019.7 Although English remains the principal language of 

teaching and communication in these university programs, the languages proposed in the 

 
4 Leonard Orban, Le multilinguisme en Europe., Revue internationale d’éducation de Sèvres 37–45, 2008, 
http://journals.openedition.org/ries/358. 
5 Dominique BONJEAN, “About Multilingualism Policy,” Text, Education and Training - European 
Commission, August 6, 2018, https://ec.europa.eu/education/policies/multilingualism/about-multilingual-
ism-policy_en. 
6 Anonymous, “The EU Motto,” Text, European Union, June 16, 2016, https://europa.eu/european-un-
ion/about-eu/symbols/motto_en. 
7 “D’Erasmus à Erasmus+ : un programme européen populaire depuis 30 ans - Dossier d’actualité - Vie-
publique.fr,” text, January 10, 2017, https://www.vie-publique.fr/actualite/dossier/rub1977/erasmus-eras-
mus-programme-europeen-populaire-depuis-30-ans.html. 
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universities of the European joint programs represent an undeniable capital to be acquired 

for the student and an added value for the university. 11 countries took part in the first 

edition of Erasmus, in 1987. Since 2014 and until 2020, all programs of European and 

international mobility and cooperation have been merged into one, called Erasmus+.8 Alt-

hough it initially focused solely on university exchange, Erasmus has evolved to includes 

internships, trainings, projects of cooperation among higher education, Non-Governmen-

tal Organizations, local authorities or other stakeholders in the fields of education, train-

ing, youth and sports.9 Today in 2019, the 28 countries in the European Union are poten-

tial program countries which means they can fully participate in Erasmus+, along with 6 

non-European Union Countries. Of all other countries worldwide, 146 partner countries, 

divided by ‘Regions’ can “take part in certain actions under Erasmus+, subject to specific 

criteria”.10 Furthermore, while less known than the popular Erasmus university mobility 

program, are the Erasmus Mundus Joint master’s degrees. These are degrees of excellence 

which allow students to study in at least two different program countries as well as the 

opportunity to study in a partner country. Upon completion of this degree, students re-

ceive a final diploma from a consortium of several universities in Europe and internation-

ally.11 

The idea behind this research comes from personal experience. As a French stu-

dent, who has studied in 5 different countries, I have been directly confronted with the 

construction of my plurilingual path in multilingual and multicultural geographical con-

texts. My enrollment in the Erasmus Mundus Joint master’s degree in Euroculture put me 

in direct contact with a plethora of multilingual students in multilingual areas. The con-

frontation of experiences, the linguistic and personal paths of the students enrolled in the 

Euroculture program, triggered questions, reflections and proposals. 

This research is based on a multidisciplinary perspective among sociolinguistics, 

linguistics, pedagogy and political science. The goal of this is to evaluate whether and to 

what extent the Euroculture Master facilitates language learning and integration in host 

 
8 Publications Office of the European Union, “Erasmus+ Annual Report 2017.,” Website, January 23, 
2019, https://publications.europa.eu/en/publication-detail/-/publication/4e5c3e1c-1f0b-11e9-8d04-
01aa75ed71a1. 
9 “Le 30ème Anniversaire et Vous | Erasmus+,” accessed April 8, 2019, https://ec.europa.eu/pro-
grammes/erasmus-plus/anniversary/30th-anniversary-and-you-_fr. 
10 “Application Resources | Erasmus+,” accessed May 22, 2019, https://www.erasmusplus.org.uk/applica-
tion-resources#programme-guide/. 
11 John Smith, “Erasmus Mundus Joint Master Degrees,” Text, Erasmus+ - European Commission, Janu-
ary 19, 2016, https://ec.europa.eu/programmes/erasmus-plus/opportunities/individuals/students/erasmus-
mundus-joint-master-degrees_en. 
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countries. The methodology of a survey targeted at Euroculture students and alumni aims 

to verify the cultural and linguistic diversity of students and former students. This re-

search will determine whether the program represents a group of students with substan-

tially different linguistic backgrounds, who have mastered several languages and have 

lived in several countries before enrolling. In addition, this research will determine 

whether the students have fully benefited from the language courses offered in the host 

country and university.  

This research on multilingualism and language acquisition in the context of the 

Euroculture master’s program is particularly relevant as it has not been done before on 

this specific topic. I will also analyze various limitation such as the difficulties met by 

students in acquiring a new language during the course of the program and will reflect on 

possible improvements that could be made. In order to tackle the research question, this 

thesis will first provide an overview of the European student mobility program Erasmus+ 

with a specific analysis of the Erasmus Mundus program of Euroculture. The next chap-

ter, focused on the theoretical framework, will elaborate on relevant current theories on 

the issue and future of English as lingua franca, developed by Nicholas Ostler and Louis 

Jean Calvet. Theories of social integration by Emile Durkheim and linguistic integration 

will help tackle the issue of integration in the host country.  After studying the European 

policies and actions aimed at promoting languages, this paper will present the methodol-

ogy used in the research. Data collected from the research will then be analyzed to reflect 

on whether and how this master’s program foster language acquisition and multilingual-

ism. Finally, the emphasis will be put on a reflection on the limitations of the research 

carried out, with potential recommendations and suggestions for improvement in the field 

of language learning. 
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2. European mobility programs 
 

2.1. Background of European mobility in higher education  

 

June 2019 marks the 20th anniversary of the Bologna Process. Twenty years ago, on June 

19th, 1999, the Bologna Declaration was signed by the Ministers of Education of the 29 

European countries at that time, who agreed to take measures in order to have conver-

gence in higher education systems in Europe.12 The Bologna Declaration eventually led 

to the Bologna Process, which consisted of several meetings and agreements between 

European countries.13 The Bologna Declaration proposed a European Higher Education 

area, which would allow students to move easily between European countries. This was 

an essential step in facilitating the interconnectedness of European higher education in-

stitutions and ensure a smoother, more transparent system of recognition for the need for 

smoother mobility in Europe. It also allowed the harmonization of university studies, 

based on three major levels: bachelor’s, master’s and PhD. Another advancement, which 

this initial declaration led to is the establishment of a credit system, known as the Euro-

pean Credit Transfer and Accumulation System. It is used all over Europe for university 

courses and facilitates easier recognition of transfer credits after a mobility period in an-

other country. As a tool of the European higher education Area, it makes studies more 

transparent by enhancing the values of diplomas and makes it possible to compare and 

transfer courses in Europe.14 Higher education is the responsibility of the Member States, 

but the European Union can support countries to develop world-class education and train-

ing systems, through economic aid provided to universities and scholarships for stu-

dents.15 As a priority of the European education policy, the mobility of young people has 

been facilitated by numerous mechanisms that make it more accessible to a higher number 

of students. 

Today, there are two main student exchange programs in Europe that receive eco-

nomic support from the European Union: Erasmus+ and Horizon 2020. They accept not 

 
12 Confederation of EU Rectors’ Conferences and the Association of European Universities (CRE), “The 
Bologna Declaration on the European Space for Higher Education: An Explanation,” 2006. 
13 Confederation of EU Rectors’ Conferences and the Association of European Universities (CRE). 
14 “ECTS Users’ Guide - European Commission,” accessed June 22, 2019, http://ec.europa.eu/educa-
tion/ects/users-guide/glossary_en.htm#european-higher-education-area. 
15 European Commission, “Communication from the Commission to the European Parliament, the Coun-
cil, The European Economic and Social Committee and the Committee of the Regions on a Renewed EU 
Agenda for Higher Education,” May 30, 2017. 
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only students but also researchers or staff in the field of education.16 In May 2017, the 

European Commission adopted a new higher education strategy under the “2020 Educa-

tion and Training Strategy.”17 This scheme includes several goals to increase European 

cooperation, such as skills development, promoting equal and united higher education 

systems in Europe or facilitating innovations in institutions. As part of this strategy, both 

the Erasmus + and Horizon 2020 programs aim at helping reaching those goals by pro-

moting exchanges between countries and institutions.18 In addition, a European Quality 

Charter for Mobility was approved in 2006, to enhance students and young workers’ mo-

bility experience in Europe.19 For the future, the European Commission has proposed new 

initiatives to encourage European mobility, excellence and innovation, such as the auto-

matic mutual recognition of higher education diplomas and the creation of a European 

student card.20 These plans aim to facilitate student mobility in Europe. Human mobility 

is and has always helped to reach the goal of learning faster a language through immersion 

in the host country, as well as to garner interconnections with other students from diverse 

cultural and linguistic backgrounds. But what exactly is the Erasmus+ programs and 

where do Erasmus Mundus Joint degrees such as Euroculture stand in this context? 

 

2.2. History of the Erasmus programs 

 

It is first necessary to provide some historical context to the analyzed program. Erasmus 

stands for European Region Action Scheme for the Mobility of University Students.21 

The first Erasmus student exchange program was set up in June 1987 from a proposal 

made by the European Commission.22 Since its creation, the Erasmus program has been 

increasingly successful, with constantly-evolving content and objectives. At the heart of 

the program has been linguistic diversity and the push to improve language skills by 

 
16 “EUR-Lex - 52017DC0247 - EN - EUR-Lex,” accessed June 22, 2019, https://eur-lex.europa.eu/legal-
content/EN/TXT/?qid=1496304694958&uri=COM:2017:247:FIN. 
17 “Education and Training,” Text, Education and Training - European Commission, accessed June 22, 
2019, https://ec.europa.eu/education/node_en. 
18 Ibid. 
19 “European Quality Charter for Mobility,” EUR-Lex Access to European Union Law, 2006, https://eur-
lex.europa.eu/legal-content/EN/TXT/?uri=LEGISSUM%3Ac11085. 
20 Dominique Bonjean, “Proposal for a Council Recommendation on the Automatic Mutual Recognition 
of Diplomas and Learning Periods Abroad,” Text, Éducation et formation - European Commission, Au-
gust 31, 2018, https://ec.europa.eu/education/education-in-the-eu/proposal-for-a-council-recommenda-
tion-on-the-automatic-mutual-recognition-of-diplomas-and-learning-periods-abroad_en. 
21 “Erasmus - World of Education,” accessed June 22, 2019, https://www.erasmusprogramme.com. 
22 Ibid. 
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exposing students to different languages abroad. In recent years, its accomplishments can 

be seen thanks to popular culture, such as movies, magazines or articles. For example, 

Cafébabel magazine is a journal created by and for Erasmus students. The magazine is 

known for celebrating the multiculturalism and multilingualism of Europe.23 Today, me-

dia often talk about an ‘Erasmus generation’ of European citizens, referring to these 

young people who have had the opportunity to live and study abroad and have thus ac-

quired intercultural and plurilingual competences as well as a stronger feeling of Euro-

pean identity.24 

 

2.3. Erasmus+ program 

 

Language fluency due to immersion in a foreign country is an undeniable asset when 

young Europeans arrive on the labor market. Immersing oneself in new cultures helps in 

building adaptable personalities, and the ability to work in international environments. 

Between 1987 and 2013, three million students benefited from the Erasmus program in 

Europe.25 In 2014, a new program, entitled Erasmus+, was implemented by the European 

Commission for education, training, youth and sports until 2020. This program not only 

includes the former Erasmus student mobility program, it also adds a sport constituent 

and other European programs dealing with training and education to it. Examples include 

Comenius,26 Leonardo da Vinci which focuses on training and vocational education in 

Europe27 or the Grundtvig program targeted at increasing adults’ skills and competences 

for employment.28 Youth in Action promoted, until 2013, values of solidarity, citizenship 

and tolerance through mobility.29 Jean Monnet activities focus on European studies all 

 
23 “CaféBabel: About Us,” accessed June 22, 2019, https://cafebabel.com/en/article/about-us-
5ae00487f723b35a145da7bd/. 
24 Katrin Bennhold, “Quietly Sprouting: A European Identity,” The New York Times, April 26, 2005, sec. 
Europe, https://www.nytimes.com/2005/04/26/world/europe/quietly-sprouting-a-european-identity.html. 
25 “Erasmus - World of Education.” 
26 “The Comenius programme supported cooperation among all those active in pre to secondary school 
education in Europe with the objective to increase mobility, build partnerships between schools in differ-
ent Members States”. See Mertefa, “Comenius Programme - Action for School,” Text, EACEA - Euro-
pean Commission, February 26, 2018, https://eacea.ec.europa.eu/sites/2007-2013/llp/comenius-pro-
gramme_en. 
27 Mertefa, “Leonardo Da Vinci Programme,” Text, EACEA - European Commission, February 26, 2018, 
https://eacea.ec.europa.eu/sites/2007-2013/llp/leonardo-da-vinci-programme_en. 
28 Mertefa, “Grundtvig Programme,” Text, EACEA - European Commission, February 26, 2018, 
https://eacea.ec.europa.eu/sites/2007-2013/llp/grundtvig-programme_en. 
29 Anonymous, “Youth in Action Programme,” Text, Youth - European Commission, March 10, 2014, 
https://ec.europa.eu/youth/success-stories/youth-in-action_en. 
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over the world30 while Edulink encourages higher education partnerships among Euro-

pean and African, Caribbean and Pacific countries.31 Erasmus Mundus, the key focus of 

my study, is one of the multiple Erasmus+ programs. The key targets at the heart of this 

new Erasmus+ program are learning mobility, cooperation for innovation, exchange of 

good practice and support of political reform.32 Since 2014, the Erasmus + program has 

brought together 33 participating countries. It includes the European Union Member 

States as well as Iceland, Liechtenstein, Norway, Turkey, the former Yugoslav Republic 

of Macedonia and 169 partner countries worldwide. France, Germany and Spain are often 

the top three countries of origin of the participants, while Spain, Germany and the United 

Kingdom were the top three host countries before Brexit.33 Erasmus+ Online Linguistic 

Support provide online courses to help Eramus+ participants improving their language 

skills in any of the 24 official EU languages.34 Furthermore, Erasmus+ benefits from a 

significant budget of 14.7 billion euros for the period 2014-2020, which is 40% more than 

previous programs. Another 1.68 billion euros more are allocated for activities related to 

the international dimension of the program outside of the European Union. This program 

is therefore planned to enable more than four million Europeans to study, train, learn, 

gain work or volunteer experience abroad until 2020.35 

 

2.4. Limitations of Erasmus+ 
 

Limitations to the success of the Eramus+ program also need to be addressed. Despite a 

growing popularity, the success of Erasmus is relative. Access to mobility is currently 

restrained by numerous factors including financial, social and cultural barriers. Indeed, 

the program allows only a minority of students to participate. Only 26% of young Euro-

peans have benefitted from an experience abroad, according to the most recent 

 
30 Anonymous, “Jean Monnet,” Text, EACEA - European Commission, May 12, 2014, 
https://eacea.ec.europa.eu/erasmus-plus/actions/jean-monnet_en. 
31 “EDULINK - About & Contact | ACP-EU Co-Operation Programmes,” accessed July 11, 2019, 
https://www.acp-hestr.eu/edulink-about-contact. 
32 Alexander Diaz Trejos. “Erasmus Programme Guide 2019.” Erasmus - European Commission, 14 Mar. 
2019, ec.europa.eu/programmes/erasmus-plus/resources/documents/erasmus-programme-guide-2019_en. 
33 “European Commission - PRESS RELEASES - Press Release - Une Nouvelle Année Record Pour Le 
Programme Erasmus+,” accessed June 23, 2019, http://europa.eu/rapid/press-release_IP-17-4964_fr.htm. 
34 Publications Office of the European Union, “Erasmus+ Annual Report 2017.,” Website, January 23, 
2019, https://publications.europa.eu/en/publication-detail/-/publication/4e5c3e1c-1f0b-11e9-8d04-
01aa75ed71a1. 
35 “Le 30ème Anniversaire et Vous | Erasmus+.” 
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Eurobarometer Survey of the European Education Area in April 2018.36 Due to the addi-

tional costs that international exchanges entail, certain communities, such as those of 

lower socio-economic classes, have been underrepresented. Although student mobility in 

Europe has evolved and increased considerably since the creation of the Erasmus pro-

gram, the costs of a study-abroad program remains an obstacle for several students, even 

with the financial aid granted. The following countries are considered to have a higher 

living costs: Denmark, Finland, Iceland, Ireland, Luxembourg, Liechtenstein, Norway, 

Sweden and the United Kingdom. The national grant per month is 420 euros per month. 

The grant for countries classified as having a lower-living cost, such as Croatia, the Czech 

Republic, Italy, France, Germany, Slovakia, Slovenia, the Republic of Macedonia or Po-

land is 360 euros per month. 37 Another limitation is a comparison within countries. For 

example, living costs for France and Poland are calculated the same but in comparing the 

lifestyle costs between Paris and Krakow for instance, we find that Paris is much more 

expensive.  Information but also support before departure should be reinforced and mo-

bility should be extended and facilitated for all fields, for a wider range of young Euro-

peans to benefit from it. 

Concerning linguistic limitations, Erasmus+ programs are not accessible to all be-

cause there is a  minimum language level that is required to participate.38 For the majority 

of languages, the minimum level of B2, according to the Common European Framework 

of Reference for Languages must be acquired, either proven through a language test or at 

least one year of university studies in the language.39 For many students, these required 

results make access to European and international mobility an intense hurdle. 

 

2.5. Erasmus Mundus joint degrees 

 

Participation in international exchange programs to stimulate student mobility, such as 

the European Erasmus program, are therefore the complements to the objectives of the 

Bologna Process, the European integration of higher education. With more than forty 

 
36 “Flash Eurobarometer 466. Report: The European Education Area. PublicOpinion - European Commis-
sion,” PublicOpinion - European Commission, June 2018, http://ec.europa.eu/commfrontoffice/pub-
licopinion/index.cfm/survey/getsurveydetail/instruments/flash/surveyky/2186. 
37 Jonathan Schalk, “Erasmus Study Grant - Uppsala University, Sweden,” accessed June 25, 2019, 
https://www.uu.se/en/students/study-abroad/erasmus/erasmus-study-grant/. 
38 “Requirements to Join the Erasmus Programme | EFG - European Funding Guide,” accessed June 25, 
2019, /articles/financing-tips/requirements-join-erasmus-programme. 
39 “International Language Standards | Cambridge English,” accessed June 25, 2019, https://www.cam-
bridgeenglish.org/exams-and-tests/cefr/. 



 16 

countries as signatories, this process is not unique to the European Union, but also extends 

over the African, South American and even Asian continents. The Bologna Declaration, 

which started with 29 signatories, reached 46 signatories in 2007.40 The clearly stated 

objective of the Bologna Declaration was to develop mobility and lifelong learning. The 

aim was to be at the international level by having a European Higher Education Area 

strong enough to attract foreign students and compete with North America, Australia, and 

the other continents providing transnational higher education. Following this, several 

means are used by institutions aiming for a high level of internationalization, such as the 

participation in joint degrees in partnership with several universities in different coun-

tries. The European Erasmus Mundus program was designed to support these initiatives, 

and its support is also a criterion for internationalization.41 Universities create branches 

abroad or even subsidiaries within the framework of joint ventures with universities in 

other countries. These are often programs of Excellence between a European or Interna-

tional consortium of universities. Entry requirements are often based, like in other mas-

ter’s degree programs, on a selection of the bachelor’s diploma and results, a letter of 

motivation, two reference letters and, depending on the program, interviews. The program 

requires that students must study in at least two of the partner institutions and countries. 

Those degrees usually last from one to two years, upon which the student receives either 

a joint diploma from both partner universities or two separate diplomas from each uni-

versity. As parallel programs of European education, and with the same objective of Eu-

ropean education, Joint Erasmus Mundus Degree are less known to the majority and at-

tracts a different type of ‘clientele’ than Erasmus exchange programs.42 Indeed, partici-

pants in those programs have often already had significant experience abroad, a genuine 

interest for mobility, an international experience and for the majority, a good knowledge 

of more than two languages. The survey conducted, which analyzes these elements, will 

be addressed in a later chapter to support this hypothesis.  

 

 

 
40 Eric Froment, Christine Musselin, and Marie-Odile Ottenwaelter, “Le Processus de Bologne : Quels 
Enjeux Européens ? Revue Internationale d’éducation de Sèvres.,” no. 45 (2007), 99-110. 
41 Anonymous, “EMJMD Catalogue,” Text, EACEA - European Commission, September 29, 2014, 
https://eacea.ec.europa.eu/erasmus-plus/emjmd-catalogue_en. 
42 John Smith. “Erasmus Mundus Joint Master Degrees.” Erasmus - European Commission, 6 Feb. 2019, 
ec.europa.eu/programmes/erasmus-plus/opportunities/individuals/students/erasmus-mundus-joint-master-
degrees_en. 
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2.6. Focus on the Euroculture master’s program 

 

The focus of the study is on one specific Erasmus Mundus program: the master’s degree 

of Arts in Euroculture: European politics, cultural and society in a global context. The 

program has been awarded the title of “Erasmus Mundus program of Excellence” three 

times by the European Commission in 2005, 2011 and 2017.43 It is a two-year master’s 

degree program focused not only on the political, legal and economic aspects of European 

governance and its future but also on issues of identity, culture, values, multiculturalism 

and integration. It is an interdisciplinary, international master’s program offered by a con-

sortium of eight European universities and four non-European universities: University of 

Deusto, Bilbao, Spain; Georg-August University, Göttingen, Germany; University of 

Groningen, Netherlands; Jagellonian University, Krakow, Poland; Palacky University, 

Olomouc, Czech Republic; University of Strasbourg, France, University of Udine, Italy 

and Uppsala University, Sweden. The non-European universities are Osaka University in 

Japan; Universidad Nacional Autónoma de México; Indiana University-Purdue, Indian-

apolis in the United States and University of Pune in India. Through this programm, the 

Euroculture Consortium shows the will through this program to increase global attraction 

of the participating universities, while preserving an objective of excellence.  

 

 

 

 

 

 

 

 

 

 

 

 

 
43 “Euroculture: Society, Politics and Culture in a Global Context,” Euroculture, accessed June 23, 2019, 
https://www.euroculturemaster.eu/. 
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Euroculture  
partner University 

Shanghai ranking 
2017 

World ranking and  
National ranking. 

U-Multirank  
Percentage of international students 

University of 
Deusto, Spain 

Not ranked low  
 

Georg August Uni-
versity, Göttingen, 

Germany 

World rank: 95                       
National rank: 4 

medium 
 

University of  
Groningen, The  

Netherlands  

World rank: 59                       
National rank: 2 

high 
 

Jagellonian Univer-
sity, Krakow,  

Poland 

Not ranked 
 

Low 
 

Palacky University, 
Olomuc,  

Czech Republic 

Not ranked 
 

medium 
 

University of  
Strasbourg,  

France 

World rank: 101-150              
National rank: 4-6 

high 
 

Uppsala University, 
Sweden 

World rank: 63                       
National rank: 2° 

low 
 

University of 
Udine, Italy 

World rank: 5001-600 not ranked 

Indiana University-
Perdue, Indianapo-

lis, USA 

World rank: 101-150             
National rank: 49-60 

 

low 
 

Osaka University, 
Japan 

World rank: 101-150              
National rank: 4-5 

medium 
 

Universidad 
Nacional Autónoma 

de México,  
Mexico 

World rank: 201-300               
National rank: 1 

 
 

no evaluation provided 

University of Pune, 
India 

Not ranked 
 

Not ranked 

 

Table 1: Euroculture consortium universities Shanghai ranking 2017 and U-Multirank 
percentage of international students. A table of reference of the Universities of the  

Euroculture Consortium. 
 

      This table was made by analyzing the different rankings of Euroculture partner uni-

versities to show their various levels of internationalization. This table has been realized 

based on two indicators: Shanghai world ranking and U-Multirank. The latter was created 
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in 2014 by the European Commission.44 Unlike the Shanghai world ranking which fo-

cuses on elements such as the number of Nobel Prize winners or the number of publica-

tions in scientific magazines such as Nature and Science, U-Multirank uses different cri-

teria to rank higher education institutions, with an emphasis on teaching and learning,  

research,  knowledge transfer and regional and international orientation.45 U-Multirank is 

an independent ranking funded by the European Commission’s Erasmus+ program.46 The 

table uses existing data from 2017, taken from both U Multirank system47 and the Shang-

hai ranking.48 I chose to collect data from both ranking systems for the following reasons. 

Firstly, U-Multirank is a ranking system financially supported by the European commis-

sion and is based less on economic criteria than the Shanghai ranking.49 U-Multirank 

clearly presents evidence that are very relevant for this study, mainly the percentage of 

international students at the university. The criterion of percentage of international stu-

dents is interesting to see, as this shows inequalities in the percentage of international 

students at the consortium universities. The table shows the disparity or the lack of rank-

ing for some universities in the Shanghai world ranking. This can explain the different 

popularity of universities among Euroculture students. The relative attractiveness at the 

international level and the choice of language influence which country and which univer-

sity is chosen by students. This will be analysed in the survey.  

Furthermore, the Euroculture program consists of four semesters of 120 ECTS. It 

is fully taught in English, with students coming from all over Europe and all over the 

world. To give a concrete example, for a class of 20 Euroculture students in the Fall 2017 

semester at Uppsala University, 9 nationalities were represented: Finnish, Dutch, French, 

British, Mexican, American, German, Japanese and Slovenian. In the Summer 2018 se-

mester at the University of Göttingen, there were 15 students in the Euroculture class 

 
44 “ARWU World Top 500 Candidates | ARWU World University Rankings 2017 | Academic Ranking of 
World Universities 2017 | Top 500 Universities | Shanghai Ranking - 2017,” accessed July 11, 2019, 
http://www.shanghairanking.com/ARWU2017Candidates.html. 
45 “2019 World University Rankings - Compare Universities & Colleges | U-Multirank,” accessed June 
25, 2019, https://www.umultirank.org. 
46 “2019 World University Rankings - Compare Universities & Colleges | U-Multirank.” 
47 “2019 World University Rankings - Compare Universities & Colleges | U-Multirank.”. Example for 
Uppsala University data: Ranking & Subjects,” accessed July 11, 2019, https://www.umulti-
rank.org/study-at/uppsala-university-rankings/.: https://www.umultirank.org/study-at/uppsala-university-
rankings/ 
48 “ARWU World Top 500 Candidates | ARWU World University Rankings 2017 | Academic Ranking of 
World Universities 2017 | Top 500 Universities | Shanghai Ranking - 2017,” accessed July 11, 2019, 
http://www.shanghairanking.com/ARWU2017Candidates.html. 
49 James DRENNAN, “2019 U-Multirank Ranking: European Universities Performing Well,” Text, Edu-
cation and Training - European Commission, June 5, 2019, https://ec.europa.eu/education/news/u-multi-
rank-publishes-sixth-edition_en. 
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coming from 9 different countries: India, Mexico, Qatar, China, France, Spain, Italy, the 

Netherlands and Great Britain.    

The main themes explored during the program are EU integration, cultural iden-

tities and European society. A wide range of subjects are covered from law to political 

science, religion or history. Special courses entitled Eurocompetence allow students to 

gain essential soft skills for future employment such as group work, organization and 

management of a project in a multicultural and international environment. In addition, a 

magazine, “The Euroculturer” exists online. It was created in June 2012 by Euroculture 

students, with the support of the consortium.50  

The program differs from other Erasmus mobility semesters as it gives students 

the opportunity to study in at least two European partner universities and receives a joint 

master’s degree from these two universities upon graduation. Students can either return 

to their first semester university for their last semester or remain at their second-semester 

university. For the third semester, it can either be an internship or a research track at one 

of the European or international partner universities. The master’s program prepares stu-

dents for various career fields including cultural management, journalism, Non-Govern-

mental organizations, European institutions or PhD studies. 

 Furthermore, the cost associated with the program can limit participation for many 

students. The tuition fees are 1400 euros for EU/EEA passport holders per semester and 

4500 euros per semester for non-EE/ EEA passport holders.51 Students can nonetheless 

apply for a prestigious Erasmus Mundus scholarship to support their participation in the 

program. Both European Union nationals and international students from outside of Eu-

rope can apply for European Union-funded scholarships.52  

 

2.7. English as lingua franca and its implications 

 

Moreover, although languages are not the primary focus nor mandatory subjects of the 

Euroculture program, they nonetheless play a vital role in the program. As the main lan-

guage for the program and for communication between students, professors and other 

staff members, English is used as lingua franca. It could be defined as the vehicular 

 
50 “The Euroculturer,” The Euroculturer, accessed June 23, 2019, https://euroculturer.eu/. 
51 “Tuition Fees,” Euroculture, accessed June 23, 2019, https://www.euroculturemaster.eu/how-to-ap-
ply/tuition-fees. 
52 “Euroculture.” Please refer to Annex 1: “Description of the Erasmus Mundus Master in Euroculture”   
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language, or contact language, used when speakers do not share a first language.53 English 

has a special status as the language of academic education, or lingua academica in all 

Erasmus Higher Education Programs. Plus, it is the language of teaching and internal 

communication in many universities taking part in Erasmus Mundus programs.54 The use 

of English as lingua academica has expanded significantly in Europe recently with a ris-

ing number of master’s degrees in English, especially in countries in Northeastern Eu-

rope, such as in the Netherlands, Sweden, Norway, Germany and mostly in the fields of 

Management, Business or Finance. The wide use of English in higher education attracts 

international students, professors, and researchers. It gives universities an attractive posi-

tion in the education market as well as better intercommunicability at the global level. 

The case study of this thesis, the Euroculture program, has highly heterogeneous classes 

with a multilingual public. However, English remains the common language. Indeed, the 

mastery of English is a prerequisite for all students as students must submit their English-

level test results such as the TOEIC or the TOEFL55 as part of their application for the 

program. Students must also submit a letter of motivation and piece of academic writing, 

both in English.   

Today, 80% of young European respondents are able to read and write in more 

than one language, according to a Eurobarometer survey Report on the European Edu-

cation Area, published in April 2018.56 However, the results vary considerably by coun-

try. 29% of Hungarians, 4% in Luxembourg and 1% in Denmark responded that they can 

only speak one language.  On the one hand, 68% of British respondents have responded 

to only speak English. On the other hand, 69% of participants in Luxembourg responded 

commanding more than two languages. According to the survey, English is used as a 

second language by one third of the European population; next comes German, mastered 

by 12% of Europeans, which is ahead of French with 11%.57 The high percentage of 

 
53 Anna Mauranen, and Elina Ranta. English as a Lingua Franca: Studies and Findings. Cambridge 
Scholars, 2010. 
54 “Jean Winand, Une Lingua Franca Pour l’enseignement Supérieur ?, Colloque de l’AFELSH, Montréal, 
5-6 Octobre 2016 (Online Publication) | Jean Winand - Academia.Edu,” accessed June 23, 2019, 
https://www.academia.edu/32744021/Jean_Winand_Une_lingua_franca_pour_lensei-
gnement_sup%C3%A9rieur_Colloque_de_lAFELSH_Montr%C3%A9al_5-6_octobre_2016_online_pub-
lication_. 
55 TOEFL: Test of English as a Foreign Language, a standardized, created by a private American organi-
sation is used by numerous universities and companies for admission and TOEIC: Test of English for In-
ternational Communication is more targeted for those seeking a job in a company. 
56 “Flash Eurobameter 466. Report: The European Education Area. PublicOpinion - European Commis-
sion.” 
57 “Flash Eurobameter 466. Report: The European Education Area. PublicOpinion - European Commis-
sion.” 



 22 

young British citizens mastering only English clearly illustrates the dominance of English 

as lingua franca today and explains the lower percentage commanding a second language. 
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3. Theoretical framework 
 

3.1. Definitions of main concepts and current researches 

 

The introduction of this paper has already provided several definitions of the main con-

cepts, such as bilingualism, multilingualism and plurilingualism. However, it is necessary 

to take a deeper look at these issues. These concepts are complex phenomena and there 

is not one clear definition because they encompass various realities. Regarding multilin-

gualism, the most common definition is given by the European Commission and states as 

follows: “The abilities of societies, institutions, groups and individuals to engage with 

more than one language in their everyday lives.”58 It can be divided into two dimensions: 

individual and social. Social multilingualism refers to the coexistence of several lan-

guages within society or a geographical area, while individual multilingualism puts the 

emphasis on the ability of one individual. The latter has traditionally been used to refer 

to an individual’s development of equal levels of proficiency in a several languages. 

Within individual multilingualism, one can distinguish languages acquired simultane-

ously by being exposed to them during childhood or learning languages later in life. 59 

Although multilingualism and plurilingualism originally shared an identical 

meaning, the definitions have since evolved. Multilingualism is used today to refer to the 

presence of several languages on the same territory. Plurilingualism, on the other hand, 

can be defined as “the repertoire of varieties of language which many individuals use, as 

opposed to monolingualism”, according to a definition from the Council of Europe.60  

Other sources have defined plurilingualism as the ability of an individual to correctly use 

several linguistic varieties, adding other factors.61 Indeed, it is this definition which is at 

the centre of linguistic policies in Europe. The concept of plurilingualism involves several 

factors: linguistical, the contact of languages; psychological, the personal choices of in-

dividuals; and social.62 Plurilingualism can also be interpreted as a principle for the 

 
58 Cenoz, “Defining Multilingualism.” 
59 De Groot A.M.B, Language and Cognition in Bilinguals and Multilinguals: An Introduction. (New 
York, NY.: New York, NY: Psychology Press., 2011). 
60 DGIV, Council of Europe, Strasbourg, “From Linguistic Diversity to Plurilingual Education: Guide for 
the Development of Language Education Policies in Europe.,” 2007, 
https://rm.coe.int/16806a892c#_Toc172301743. 
61 P CUQ, Dictionnaire de Didactique Du Français Langue Étrangère et Seconde (Paris: ASDIFLE CLE 
International, 2003). 
62 Michèle Verdelhan-Bourgade, “Plurilinguisme : pluralité des problèmes, pluralité des approches,” 
Tréma, no. 28 (September 1, 2007): 5–16, https://doi.org/10.4000/trema.246. 
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preservation of the diversity of European modern languages. In this case, multilingualism 

refers to the recognized multilingual character of European states, that is, the fact that 

various languages are present within these spaces.63  

In addition, linguistic diversity encompasses the broad range of languages and its 

varieties which coexist in a society, focusing here on Europe. It is a principle enshrined 

in the European Union Charter of Fundamental Rights and the Treaty of the European 

Union.64 Linguistic repertoire also known as verbal repertoire, is a notion that was first 

developed by John Gumperz in 1964, and refers to the varieties of languages used in the 

speaking and writing practices of a community.65 Gumperz defined “verbal repertoire” as 

“the totality of linguistic forms regularly employed in the course of an interaction”.66 

Individual linguistic repertoires are the languages learnt by one person, with different 

levels of proficiency, whether they have been learnt at school, at home or later in life,  

such as mobility abroad cases. This paper focuses on the latter one: the languages skills 

acquired or improved following a program of European mobility. Another way of con-

ceptualizing the notion of plurilingualism is thus to describe it as peoples’ repertoires of 

languages and linguistic competences.67 

 

3.2. Relevant theories 

 

3.2.1. English as lingua franca and as a vehicular language 

 

Numerous linguists and sociolinguists have studied the status of English today. What 

comes up most often as a consensus is the conclusion that English plays an increasing 

role in today’s communication worldwide, as a lingua franca.  Lingua franca can be de-

fined as a common language adopted by individuals speaking a different mother tongue 

or first language.68 Vehicular language is defined as serving for communication between 

 
63 Leonard Orban, “Le Multilinguisme En Europe,” Revue Internationale d’éducation de Sèvres., no. 47 
(June 24, 2011): 37–45, http://journals.openedition.org/ries/358. 
64 Dave Sayers and Petra Lea Láncos, “(Re)Defining Linguistic Diversity: What Is Being Protected in Eu-
ropean Language Policy?,” n.d., 39. 
65 Busch, Brigitta. The Linguistic Repertoire Revisited - Arbeiterkammer. media.arbeiterkam-
mer.at/wien/PDF/varueckblicke/Praesentation_Brigitta_Busch.pdf. 
66 John Gumperz, Linguistic and Social Interaction in Two Communities., 1964. 
67 Prasad,	Gail	(2014):	Portraits	of	Plurilingualism	in	a	French	International	School	in	Toronto:	Ex-
ploring	the	Role	of	Visual	Methods	to	Access	Students’	Representations	of	their	Linguistically	Di-
verse	Identities.	The	Canadian	Journal	of	Applied	Linguistics	17(1),	pp.	51–77. 
68 New Oxford Dictionary of English, 1998th ed., n.d. 
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groups of different mother tongues.69 As stated in the first chapter, English serves as the 

vehicular language in the Master of Euroculture. Students from various parts of the world 

share English as a common language for communication purposes. In addition, the 

courses that make up the program are predominantly taught in English. My research sur-

vey aims to show whether students in the master’s program successfully learnt the lan-

guages of their respective host countries or if they primarily used English as lingua franca 

as their source of communication.  

 

3.2.2. Claude Truchot questioning English as vehicular language 

 

The sociolinguist Claude Truchot, Professor Emeritus at the University of Strasbourg, 

devoted his work to the observation of contemporary phenomena of language dynamics, 

such as linguistic effects of globalization, language processing in companies and interna-

tional distribution of the English language. He takes a viewpoint which favours the use 

of national languages rather than constantly using English as a vehicular language.70 

Claude Truchot thus takes a rather controversial stance by questioning the current quality 

of the English language used as lingua academica in numerous higher education pro-

grams in non-anglophones countries, all over the world, by non-native individuals. In-

deed, the use of English as lingua franca by non-native speakers has brought grammati-

cal, pronunciation and vocabulary changes, due to the mistakes made by non-native 

speakers who are not completely fluent in English.  Claude Truchot explains that he does 

not deny the usefulness of English but rather that vehicular languages are overvalued in 

today’s globalised world.71 Truchot states that English is used in numerous universities, 

both for communication and teaching. However, his argument is that the national or usual 

language of teaching could be used more, if appropriate linguistic arrangements were 

made, such as the right policies to make the language learning accessible to international 

students.72 He believes that universities do not enforce these policies because they fear it 

would reduce their degree of internationalization, which would lead to a lower ranking 

 
69 Dictionnare Le Petit Robert, Le Robert, 2007.  
70 CaféBabel Strasbourg, “Claude Truchot: ‘Europe Has to Be Multilingual!,’” Cafébabel, accessed June 
26, 2019, https://cafebabel.com/en/article/claude-truchot-europe-has-to-be-multilingual-
5ae00541f723b35a145ddb3a/. 
71 Claude Truchot, “L’anglais comme « lingua franca » : observations sur un mode de majoration,” Ca-
hiers de sociolinguistique n° 10, no. 1 (2005): 167–78, https://www.cairn.info/revue-cahiers-de-sociolin-
guistique-2005-1-page-167.htm. 
72 Ibid. 
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on scales such as the Shanghai ranking73 or U-multirank74, the international rankings 

which have been addressed in the first part of this thesis. Truchot argues that the use of 

English should not challenge the safeguarding of multilingualism and the identities that 

are expressed through these multiple languages in Europe. According to Truchot, lan-

guage policies must be set up in universities to find the right balance between English as 

lingua academica and lingua franca and other languages, in order to ensure a conver-

gence between the internationalisation of training and the maintenance of linguistic di-

versity.75 

 

3.2.3. Abram de Swaan global language system 
 

Dutch political scientist Abram de Swaan developed in 2001 a global language system 

model to analyse the situation of languages within rising globalisation. This concept is 

based on four categories of languages, in order to explore links between them. He char-

acterized English as a hyper central language at the core of the model, around which 

around 10 super central languages gravitate, such as French, Spanish or Chinese.76 Pe-

ripheral languages correspond to minority languages, sometimes in danger of extinction 

and spoken by a smaller percentage of a population, in a limited area. This concept is 

linked to the world-systems theory, the most famous version elaborated by Immanuel 

Wallerstein in the 1970s, which is often used and studied in the field of international 

development.77 This approach is a critique of capitalism, which seeks to explain the ine-

qualities in development following industrialisation, having left some regions of the 

world at the periphery and the most developed ones at the core. De Swaan’s global lan-

guage system, uses a similar idea with the notions of periphery and core, applying it to 

world languages. Following this model, numerous scholars have strongly criticized the 

dangers of globalisation as a threat to plurilingualism and to linguistic and cultural diver-

sity, which De Swaan’s model highlights.   

 

 
73 “ARWU World Top 500 Candidates | ARWU World University Rankings 2017 | Academic Ranking of 
World Universities 2017 | Top 500 Universities | Shanghai Ranking - 2017.” 
74 “2019 World University Rankings - Compare Universities & Colleges | U-Multirank.” 
75 Claude Truchot, “Higher education in vehicular English: quality in question,” La revue géopolitique, 
November 21, 2010, https://fr.tipeee.com/diploweb/embed/thumbnail. 
76 Abram De Swaan, Words of the World: The Global Language System (Cambridge, UK.: Polity Press; 
Blackwell Publishers Ltd., 2001). 
77 Immanuel Wallerstein, The Modern World-System, Academic Press (New York, NY., 1974). 
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3.2.4. Louis-Jean Calvet gravitational model.  
 
 
Louis-Jean Calvet, a French political scientist and sociolinguist developed a gravitational 

model similar to De Swaan’s. Louis-Jean Calvet based his theory on the idea that lan-

guages are linked by bilingual people. Calvet defines two types of bilingualism: “vertical 

bilingualism,” which refers to people learning English (the hyper-central language) and 

“horizontal bilingualism,” when people learn other super-central languages.78. He ana-

lysed what he called the unequal “weight” of languages, using different factors to classify 

them, such as the number of fluent speakers for instance. His work shows that the lan-

guage galaxy is constantly evolving. Some languages are in real danger of disappearance 

and the choices of language policies have a strong influence on their future. He has con-

cluded with his research that the status of English as lingua franca is well established 

today and not threatened in the near future.79 

 

3.2.5. Nicholas Ostler on the end of English as lingua franca 

 

Unlike Calvet’s theory, Nicholas Ostler argues that the triumph of English as lingua 

franca will not last forever and that languages rise and fall. English has grown consider-

ably in its global use, mainly due to its rising use in commerce and international ex-

changes. Ostler has studied the history of English as lingua franca, starting from coloni-

sation. His assumption that English as lingua franca will eventually fall comes from his 

analysis of other lingua franca in world history, where he was able to detect clear patterns 

of their rise and decline.80 Although Ostler recognizes the status of English and its wide 

use worldwide, he emphasizes its limitations. For instance, he argues that linguae francae 

are mostly used by social elites. If there is a decrease in the number of social elites, the 

lingua franca would therefore also decline.81 This is what he calls “Resignation”, giving 

the example of the decline of Latin in Europe. 82 Concerning predictions for the future, he 

 
78 Louis-Jean Calvet, “Parler Des Langues, Parler Les Langues Une Approche Politologique,”.Volume 2, 
Numéro 1, page 45-55. Isle d’imesli revue scientifique annuelle, Université Mouloud Mammeri de Tizi 
Ouzou, 2010.  
79 Louis-Jean Calvet, “Nouvelles perspectives sur les politiques linguistiques : le poids des langues,”. Po-
litica e planification linguistica, Gracoata 32 pages 55-73, Universidad Federal Fulminense, Brasil, 2012. 
Accessed July 19, 2019. http://periodicos.uff.br/gragoata/article/view/15278/9505. 
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has studied the hypothesis that other widely spoken languages, such as those in fast-grow-

ing regions like Asia, might supersede English as lingua franca. However, due to their 

difficulty and their limited geographical use, Ostler refuted this theory. In the last chapter 

of his book, he explains his prediction for the future as the decline or the absence of any 

lingua franca due to growing technology and easy, instant access to translation applica-

tions and interpretation.83 

Furthermore, the numerous studies published by the European Commission pro-

vide interesting insights, analysis of mobility programs, results on language competences 

and evaluations of linguistic policies. However, they often lack an essential element, 

which is an integral part of the student mobility experience and goes together with learn-

ing a new language through immersion: the notion and analysis of integration of interna-

tional students in the new environment. Although social integration in the host institution 

is often studied, the integration in the host country or the local community and society 

outside of the higher education institution is often overlooked. A limited integration in 

the host society is a crucial element which is both a cause and a barrier to restrained 

language progress in the local language. The survey which will be analyzed in the coming 

chapter attempts to fill this research gap, to define and evaluate the degree of integration 

of Euroculture students in the host country and to establish a possible link with the learn-

ing and mastering of the language of the host country. First, we have to define “integra-

tion,” a complex concept that lacks a clear-cut definition. 

 

3.2.6. Durkheim’s social integration  

 
In sociology, integration refers to a process during which the individual socializes 

in a community or social group, and thereby learns the shared social norms and values. 

This is what French sociologist Emile Durkheim first theorized.84 Durkheim explained 

that various factors come into play such as peer groups, school or family. 85 When trans-

posing this model to the integration of immigrants in a host country, integration would be 

achieved through several steps: from economic integration of finding work, to the com-

mand of local languages and dialects and the process of acculturation, meaning the 
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grasping of norms, traditions, customs, social relations and values of the host society.  

However, more recently, it has been proven that in practice, integration is rather multidi-

mensional than linear. For example, individual can be economically integrated without 

real acculturation in the country. The various levels of integration thus depend on the 

country and the individual. Here this research focuses on the mastery of languages as 

vectors of integration. However, speaking a language is not sufficient to integrate in a 

host country. One needs to take into consideration a multitude of other factors, such as 

understanding of the culture, the environment, and the building of a network. Language 

competence is either considered the result of social integration or a condition for social 

integration. In any cases, integration involves the possibility and the increase of linguistic 

and social mobility within a given social space. This mobility across different social 

groups is enabled by language skills, through increased participation in social interac-

tions, varying in frequency and communicative value. Although language is an essential 

variable to assess the extent of the student’s social integration in the host country, it is 

thus not the only aspect. The result of the survey will demonstrate this argument.  

 

3.2.7. Linguistic integration 
 

French linguist Anne-Sophie Calinon has reflected on the notion of linguistic integration, 

following research of immigration integration in Quebec, Canada. 86 The concept of inte-

gration was already defined in a sociological context. However, Calinon proposed a the-

ory on the role languages play in the integration process, relativizing the linguistic factor 

as it is currently apprehended in institutional discourses. She explains that linguistic inte-

gration refers to the integration process in cultural, social, and professional contexts due 

to the intermediary of language. This definition helps to enhance and to highlight the 

central role of language in integration. However, she argues that basing integration solely 

on the linguistic element does not account for the mutual and complex nature of integra-

tion processes.87 She has pointed out that in academic discourses, linguistic integration 

has several meanings, and primarily refers to the level of linguistic competence that an 

individual shows after migration and whether it allows he or she to enter the workforce 

of the host country. 88 As Calinon emphasized in her article, numerous studies on 

 
86 Anne-Sophie Calinon, “L’« intégration linguistique » en question,” Langage et societe n° 144, no. 2 
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linguistic integration tend to focus on competence, the command or use of a given lan-

guage but often overlook the experience of integration in itself, which involves significant 

changes, stakeholders and processes. Social, professional and school integration are 

partly facilitated by linguistic competences. Calino therefore posits that additional that 

policy measures should not only intervene on the linguistic level.89 She also notes that 

linguistic competences cannot be isolated from other components of integration, which 

the results of the survey highlight.  
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4. European linguistic policies and actions promoting lan-
guage learning 

 

Linguistic and language education policies have been set up to offset the issues that Eu-

ropean countries face in the area of languages. These policies are the results of work done 

by the Council of Europe and actions taken at the European level. The European Com-

mission promotes language learning across Europe to reinforce linguistic diversity, to 

deepen mutual comprehension in order to consolidate democratic citizenship and main-

tain social cohesion.90 Protection of linguistic diversity, a comprehensive approach to the 

teaching and learning of languages, increasing research to promote Europe’s linguistic 

diversity as a source of enrichment are some of the main goals of the Council of Europe 

and the European Commission. Linguistic policies aim to provide positive changes in our 

linguistic environment. They are systematic effort based on a theoretical analysis of so-

ciety to solve issues related to languages. 91 Linguistic policies are often directed by na-

tional or supranational authorities and are targeted at the population under the respective 

jurisdiction. 

 

4.1. A need for linguistic policies  
 

One could argue that languages do not need a systematic language policy in order to 

evolve and unfold. Could we not allow the free play of forces and markets to influence 

the development and dissemination of languages, as well as their disappearance? The 

European Commission’s promotion of language learning is based on the following con-

sensus: an intervention in the field of languages with targeted policies is necessary in 

order to raise language skills in Europe. Indeed, there are numerous issues, especially in 

the field of education and language skills that need to be addressed to safeguard multilin-

gualism. A European Union survey in 2012 revealed that 14% of the pupils lacked basic 

knowledge of one foreign language and only 42% of the pupils had reached the required 

intermediate level of B1 or B2 in their first foreign language at the age of 15.92 The ob-

jectives of European linguistic policies are aimed to maintain and develop the richness 

 
90 DGIV, Council of Europe, Strasbourg, “From Linguistic Diversity to Plurilingual Education: Guide for 
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(January 1, 2003): 1–66, https://doi.org/10.1080/14664200308668048. 
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and diversity of cultural life in Europe by increasing mutual knowledge of languages, 

promote language learning in and outside of schools, and thus to facilitate the integration 

in the country of the mobility students.93 The pursuit of diversity and plurilingualism re-

quires political action to counteract economic factors and popular misperceptions. The 

necessity of English skills for young Europeans to be competitive on the labor market has 

also been highlighted by the European Commission.94 However, the linguistic policies 

set up by the Council of Europe and the European Commission do not focus on English 

but rather on increasing and favouring multilingualism of its Member States as well as 

plurilingual and pluricultural skills of its population.  

Moreover, the promotion of multilingualism also needs to be a priority in order to 

favour social integration. Michele Gazzola, professor in Public Policy and Administration 

at Ulster University, rejected the argument that decreasing the number of official lan-

guages of the European Union would lead to social integration.95 Indeed, in 2016, con-

ducted to refute the popular argument that English should be the principal language of 

the European Union. The most radical commentators have argued that English should 

become the singular official language of the European Union. The author of the study 

argued that such a policy would pose serious consequences, especially for a majority of 

European citizens who are unable to understand English, and would therefore be linguis-

tically, politically, and socially excluded. Slightly less-radical observers argued for a tri-

lingual policy based on English, French and German. Eurostat consulted nearly 170,000 

residents in 25 EU Member States to assess their language skills. The data of this study 

have revealed that less than a half of European citizens would not be able to access the 

main European Union documents or websites, as they do not have a command of the 

English language, nor of French and German.96  
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4.2. European educational linguistic policies  
 

One of the main priorities of the Council of Europe, founded in 1949, is to develop cohe-

sion and exchanges between countries, thanks to the mutual understanding of their lan-

guages and cultures. Indeed, since December 19th, 1954, under the European Cultural 

Convention, which calls on signatory states to promote the teaching and learning of their 

official languages, the Council of Europe has conducted activities to promote linguistic 

diversity and language learning in educational institutions.97 Article 2 of this Convention 

focused on expanding the study of languages, history and civilization in other countries. 

Since the Convention, actions of the Council of Europe relating to language education 

policies have developed in response to the changing needs and priorities of the Member 

States. Today, actions aim not only to promote language learning, but also to strengthen 

language rights, to deepen mutual understanding, to consolidate democratic citizenship 

and to contribute to social cohesion. These are also some of the objectives of the Euro-

pean Charter for Regional or Minority Languages which aims at protecting minority and 

regional languages. However, the main issue remains that only 25 States have ratified the 

Charter.98 Major developments in the Council of Europe's language policy guidelines 

have occurred, especially since the significant increase in the number of Member States 

in the 1990s. The changes can be explained by a number of factors, including the demand 

for a common European reference tool for languages, the need to make comparable cer-

tifications for foreign language teaching, the numerous debates regarding multilingualism 

and plurilingualism, and the recognition of the importance of linguistic dimensions when 

teaching or learning any given subject. 

 

4.3. European Union actions promoting plurilingualism and language learning 
 

The successive projects that have been carried out in the field of language education pol-

icies by the Council of Europe have led to the drafting of recommendations, reference 

documents, curriculum guides, and other tools directly available for all citizens.99 In 
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guage-policy/home. 
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addition, at the request of states or regions, language education “profiles” of Member 

states have been established at the national or local level with the assistance of interna-

tional teams set up by the Council of Europe. This initiative was aimed at helping States 

promote plurilingual and intercultural education.100  

Another important tool set up by the Council of Europe in the research of language 

learning is the European Centre for Modern Languages of the Council of Europe, which 

has been located in Graz, Austria since 1994. 101 The objective of the Centre is to facilitate 

language learning for Europeans, as well as to develop educational innovations. The Cen-

tre was set up to safeguard cultural and linguistic diversity in Europe as well as intercul-

tural dialogue and cohesion. It facilitates the implementation of new language teaching 

policies in the member states, with the initial objective of implementing language policies 

made in Strasbourg.102 Since its creation, it has strongly contributed to European collab-

oration in the field of languages. It has enabled the production and dissemination of in-

novative work and instruments, the creation of international networks of language pro-

fessionals who have fostered exchanges in research and practice. Another European cen-

ter of research on multilingualism with similar research objectives is the Mercator Re-

search Centre on multilingualism and language learning. However, unlike the European 

Centre for Modern Languages in Graz, Mercator is indirectly linked to the European Un-

ion.103  

Moreover, the European Charter for Plurilingualism, was drafted and created fol-

lowing a European Union Conference on Plurilingualism in Paris, in November 2005.104 

This important document recognizes the notion of plurilingualism and the expression of 

diverse identities and languages in Europe. It aims to promote the rich plurality of lan-

guages though developing research on interculturalism and languages, stating that lan-

guage learning cannot be dissociated from a cultural dimension. In a part dedicated to 

plurilingualism and education, the Charter highlights the necessity for a plurilingual ed-

ucation, as a foundation of social cohesion. It promotes institutional exchanges and inter-

national mobility of students and underlines the need for students to learn (at least) two 
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modern languages in addition to their mother tongue. The charter also handles the notion 

of intercomprehension, a concept with several definitions.105 In didactics, intercompre-

hension is an approach which aims at the development of plurilingual and pluricultural 

competence in the teaching of foreign languages.106 It can also be a device for a plurilin-

gual preparation for mobility, an alternative to English as lingua franca.107  

The Common European Framework Reference for Languages: Learning, teaching 

and assessment by the Council of Europe was first elaborated in 1997 to promote its lin-

guistic policy. It was revised in 2001 during the European Year of Languages.108 As a 

frame of reference for all language learners and teachers in Europe, the Framework offers 

a common database to create language syllabuses and assess an individual’s language 

proficiency. It starts from elementary A1, to A2, B1, B2, C1 to the highest level of flu-

ency: C2. Sublevels are also used, such as: A1.1, A2.2, B1.1, B1.2. Those levels describe 

the abilities of the learner in the target language, using the expression “I can”, such as “I 

can formulate complex sentences.” It is available for 40 languages today and is used to 

assess language proficiency and to assign students to the course that best matches their 

level.109 The primary goal is to allow language learners to define their goals. For instance, 

in France, the aim is to raise the average performance of students by accurately defining 

the level best suited for the students’ needs. The levels selected show the ambition of the 

education system for its students. Furthermore, the skill level scale is very commonly 

used to mark the learning path and to promote the transparency of language assess-

ments.110 It can be described as a common ground for language teachers of various lan-

guages, recognized at the European level. However, several experts have argued that a 

fundamental component of the Common European Framework Reference for Languages 

that is struggling to find widespread application is the notion of plurilingualism, or the 

affirmation of the complementary character of the skills and knowledge acquired by an 

individual in several languages and cultures. This is the case of Francis Goullier, member 
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of several working groups of the European Commission on language education and an 

expert of modern languages education at the French Ministry of Education. He argues 

that very little advancement is still noticeable in considering plurilingualism in language 

assessments, whether by substituting the definition of an individual linguistic profile for 

the notion of a global level of competence or by integrating language activities related to 

plurilingualism, such as language mediation.111  

Along with the Common European Framework Reference for Languages, the Eu-

ropean Language Portfolio (ELP) is a tool used by the Council of Europe to reinforce 

linguistic diversity.112 This document is personal, and is made up of three components: a 

language passport, which is a summary of data describing the linguistic identity and in-

tercultural experience, a language biography to measure improvements and abilities in 

every language, and a dossier, where the individual can gather his personal work and 

documents illustrating his competences and experiences.113 This was established by the 

Language Policy Programme of the Council of Europe.114 The project was initiated at the 

end of the 1990s and was officially implemented in 2001, alongside the Common Euro-

pean Framework. It aims to promote plurilingualism and to allow users to reflect on their 

language learning process and intercultural experience.115 It is linked to the Common Eu-

ropean Framework Reference for Languages, as it uses its 6 levels and sublevels to testify 

the learning process and skills of the learner in the language(s). The European Language 

Portfolio adds another dimension. In the portfolio, the learner can write about his contacts 

with other cultures, personal experience with language(s) within different social environ-

ments such as internships, mobility period abroad or testimonies.116 It allows for personal 

reflection on intercultural experiences separate from language competencies.  

The Council of Europe and the European Union also announced that, starting in 

2001, September 26th would be known as the European Day of Languages. 45 countries 

worldwide recognize this day, which is designed to promote multilingualism and to raise 
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intercultural awareness and language learning inside and outside the classroom. It also 

aims at safeguarding linguistic diversity. 117  

Furthermore, the Project MIME: Mobility and Inclusion in Multilingual Europe 

from 2013 to 2018, was financed by the European Commission as part of the seventh 

Framework Programme of Research and Development.118  

 

4.4. Limitations of European linguistic policies   
 

The results of the first European Survey on Language Competences were published by 

the European Commission on June 21st, 2012.119 In the Executive Summary of this Euro-

pean Survey on Language Competences, the European Commission recognizes the im-

portance of English as a core competency and as a tool for employment and professional 

development.120 However, it also notes that linguistic diversity remains of vital im-

portance for cultural and personal development and that the need to improve language 

skills to increase employability in a globalized world must be done with the promotion of 

linguistic diversity and intercultural dialogue.121 However, this is paradoxical. While the 

European Commission promotes multilingualism, it keeps using English more and more 

frequently as the single language of communication in meetings where interpretation is 

not normally provided.122 

Furthermore, we have seen that the Council of Europe and the European Com-

mission have responded to the needs identified in or by its member states through those 

tools and set of resources available to European citizens, authorities and professionals of 

the language sector. However, there is an autonomy of the States. Member states are 

solely responsible for the content and structure of their education systems. They approve 

the commitments of the European linguistic policies of the European Commission, but 

the European Union cannot directly interfere in the proper management of universities at 

the national or local level.  
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5. Methodological framework 
 

5.1. Relevance of methodology  

 
The exploration of the main policies, actions and recommendations taken at the European 

level was done to provide a comprehensive framework in which this study and its out-

comes can be placed. For the upcoming part of this thesis, a quantitative empirical method 

of collecting data by interviewing a target group with a questionnaire has been used. This 

was chosen in order to collect clear and precise information. This survey was made of 25 

questions and was conducted online using GoogleForms, during the months of March and 

April 2019. Information was retrieved mainly from 13 open-ended multiple-choice ques-

tions with only one answer to choose from, 7 multiple choice questions with several an-

swers and 3 close-ended questions. The two final qualitative questions gave participants 

the possibility to share their experience by giving them the choice to express an opinion 

or ideas on the issue. In total, 122 participants were surveyed, of which 56 were current 

students and 66 were alumni, allowing for a balanced pool of participants. The high num-

ber of participants was a very positive surprise, exceeding the initial expectations. Sharing 

the survey on various social media platforms such as on Linkedin Euroculture groups, 

Facebook group: Euroculture Göttingen, Euroculture Uppsala or Euroculture students, 

WhatsApp groups of Euroculture students in Göttingen and Uppsala was an effective way 

of finding the specific target group and collecting a high number and broad range of re-

sponses. However, where the survey was shared online might have influenced some re-

sults and influenced who participated in it. The survey was more visible online to students 

who have studied either in Göttingen or Uppsala. Indeed, since I had access to those 

groups, it might have resulted in having more participants who have studied in either of 

those universities. Although it was also in common Euroculture groups of all universities, 

it had perhaps more visibility for those students who came across the survey in several 

places on their social media newsfeed, thus those students were more likely to complete 

it.  

 

5.2. Study participants 
 

The target group of this survey were current Euroculture students and alumni, as 

my research question focuses on Euroculture. All questions could be answered by alumni, 
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but the last 4 questions were specifically targeted at alumni as they focused on the partic-

ipant’s language use following Euroculture, to reflect on past experiences of Euroculture 

and to evaluate their current language situation following the completion of the master’s 

program: the languages currently spoken, the country they live in, as well as what lan-

guages are used for professional and personal relationships. The students surveyed come 

from 31 countries and have 28 different first languages. There is, nonetheless, a signifi-

cant concentration of certain nationalities: 16,4% come from Germany, 15,6% from 

France and 13,1% from the Netherlands.123 

 

5.3. Content of the survey 
 

The first multiple choice questions were helpful in providing an overview of the partici-

pants cultural and linguistic background.124 The questions were, as follows: What is your 

home country? In what country do you currently reside? The top country of current resi-

dence was Germany with 18 %, followed by the Netherlands with 16,4 % and France 

with 12,3 % of the respondents.125 I also ask where the participants lived during the third 

semester of their Euroculture Master, as the third semester must be spent at either a uni-

versity following a research track or doing an internship.  Once again, the results show 

an extremely heterogenous range of countries, with the Netherlands (13,9%), Belgium 

(13,1%) and Germany (13,1%) being the most often chosen destinations for the third se-

mester.126 France, Mexico, Sweden, India and Spain also attracted several students, as the 

partner universities for the research track are located in those countries. For the questions 

“How many countries have you lived in before Euroculture?” and “How many languages 

do you speak fluently?” participants could choose between 1, 2, 3 or 3 or more.  

The next questions focused on the reasons why students chose this particular pro-

gram. I was specifically interested in knowing whether languages and language learning 

were ones of the main factors in choosing the program. To answer the question “What 

was your main motivation to choose Euroculture?”, respondents could choose from the 

following possibilities: possibility of mobility in different countries, courses and topic of 

Euroculture, possibility of learning new languages and discovering new cultures, the uni-

versities in the consortium or other and they could specify.  

 
123 See Annex 2. 
124 Please Refer to Annexes 2 to 25 for graphics. 
125 See Annex 3. 
126 See Annex 16. 
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In order to examine whether the countries where they studied during Euroculture 

actually impacted their language learning, and to see whether more students who did a 

semester in France took French courses than students who did a semester in the Nether-

lands took Dutch, it was necessary to ask questions about the countries chosen during 

Euroculture: “During this program, what was your first university? What was your second 

university?” Respondents could select one of the eight universities in the consortium. 

With their answers to the other questions, I could see which countries or partner univer-

sities better facilitated language learning. This also allowed me to study whether integra-

tion seemed to have been smoother in some places than others. 

The following questions specifically looked at the language learning experience 

of the participants during the Euroculture program. The aim of those questions was to 

find out whether a high number of current and former Euroculture students actually took 

language courses, which languages were the most popular ones and whether the partici-

pant actually followed up on learning the language to become an intermediate autono-

mous speaker or if they abandoned their language-learning earlier. For this question, par-

ticipants could choose from all the language levels according to the Common European 

Framework of Reference for Languages, ranging from A1 to C2.127 

The next part of the survey highlighted the reasons behind the choices of learning 

language or the elements that prevented language learning. For this purpose, multiple 

choices with open-ended questions were the best way to examine the causes and expla-

nations behind. For instance, participants were asked “Why did you choose to learn new 

language(s)?” and could choose between professional reasons, integration in the host 

country, extra credits, communication with family, partner or friends or specify if they 

had another reason. In case they did not take a language course or stopped taking one, the 

question “What prevented you from doing so?” aimed at evaluating what elements pre-

venting students from learning a language through a course: “lack of time, lack of moti-

vation, difficulty, no course option of the language or level, did not get a spot in the 

course, teaching method or other.” Other questions asked included: “In which country did 

you/ do you plan on doing your internship or research?”, “What language(s) did you use 

during your internship/research?”, “What was/is your main group of social interaction 

during Euroculture?” They could choose between: Euroculture students, natives of the 
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host country, other Erasmus/ international. “What would you think has been the most 

useful for your integration into the host countries?” They had the following options to 

choose from: “learning local language, volunteering/ working, social activities or hob-

bies, living in dorms/ flatsharing with locals” or they could specify if it was something 

else. 

The next part of the survey was targeted specifically at alumni, former Euroculture 

students who had graduated in the last ten years, from 2008 to 2018. The questions tar-

geted alumni who had graduated in Euroculture at least one year ago (2018) in order to 

evaluate their current languages, use after Euroculture. One question asked their gradua-

tion year first. Among the alumni who participated, 26% of them graduated in 2018, 

13,7% in 2017, 12,3% in 2014, 6,8% in 2012, 5,5% in 2013. One participant graduated 

in 2008 and another one in 2009. 2 participants graduated in 2016 and 2 as well in 2015.128  

The questions focused on knowing whether the participants spoke more than one 

language on a daily basis, at work and or in social settings. They were asked the close-

ended question: was the language spoken at home different than the one spoken at work? 

56,6% of alumni speak a different language at home than at work while 43,4% speak the 

same language in both environments. The following question required them to share 

which language(s) were used. Unsurprisingly, English is the most spoken one for 76,9% 

of the participants, followed by French for 23,1% of them and German for 20%. Spanish 

follows for 12,3% and Dutch for 9,2% of them.129 Swedish and Italian are spoken by 

7,7% of the participants, in either of those two daily environments. It is also important to 

mention that minority languages or less common ones are also spoken by some of the 

Euroculture alumni: Frisian is spoken at home by one participant, others speak Creole, 

Romanian or Finnish. 

The close-ended question “Do you think Euroculture has facilitated your language 

learning?” was aimed at receiving an overview of the opinions from the target group of 

my research. It was also aimed at collecting their own perception and opinion on my 

research question.  

I decided to add two specific open-ended questions towards the end to have a mix 

of qualitative and quantitative ones. The purpose of those questions, asked as interview 

questions, was to receive the participants’ more in-depths opinions on the issue explored. 

It allowed to understand and capture different points of view and experiences with 

 
128 See Annex 20. 
129 See Annexes 22 and 23. 
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language learning. “If you had to give effective suggestions that could facilitate languages 

acquisition and integration in Euroculture host countries, what could they be?” was asked 

in order to receive feedbacks on what ideas students and alumni have concerning the 

facilitating of language acquisition during the Master. At last, the purpose of the final 

open-ended option “Is there anything you would like to add? Please share any comments 

on your experience with learning languages during Euroculture” was to give participants 

the opportunity to share some inputs and comments, which had not been covered in the 

previous questions.  
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6. Euroculture partly succeeds in increasing language acquisi-

tion and integration 
 
6.1. An international, multicultural and already plurilingual group  

 

 
Question 23 of the survey: “Do you think Euroculture has facilitated your language 

learning?” 

 

The last close-ended question of the survey, presented above, asked the target group 

whether they think Euroculture facilitated their language learning. 58,2% responded fa-

vourably, while 23% responded maybe and 18,9 % thought Euroculture did not facilitate 

language learning. This data seems to confirm that students feel that Euroculture helpz 

them to improve their language skills. Euroculture is a truly international program tar-

geted at a multicultural clientele where students are directly exposed to different lan-

guages and cultures with mandatory mobility. The results of the survey show that the 122 

participants represent 31 countries and 28 different first languages, this targeted audience 

is representative of the linguistic diversity of Europe, which was explored in the previous 

chapters.  
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Question 1 of the survey: “What is your home country?” 

 

This second graphic made from the results of the survey shows that the most rep-

resented countries are Germany, France, the Netherlands, Italy and Spain. 16,4% of the 

participants come from Germany, 15,6 % of the participants surveyed come from France, 

13,1% from the Netherlands and 12,3% from Italy. These four countries thus represent 

the majority of Euroculture current students and alumni, according to the survey, while a 

minority of students comes from countries such as Georgia, the Philippines, Kazakhstan, 

Japan, Turkey, Israel, Moldova, Brazil with only one student each. All continents are 

represented.  

Questions were asked to better grasp participants’ background as well as their path 

within the Euroculture program. Indeed, since students can choose from such a broad 

range of countries and universities, they have different study paths within the same mas-

ter’s program. 24,6 % of them started in Göttingen, 23% in Uppsala, 18,9% in Groningen, 

14,8% in Strasbourg, 7,4% in Krakow, 6,6% in Udine, 4,1% in Bilbao and 1 person chose 

Olomouc as a first university.  
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Question 8 of the survey: “During your Master, what was your first university?” 

 

Concerning the second semester university, Groningen, Strasbourg and Göttingen 

were quite popular as choices, followed by Bilbao with 14,8 %. 8,2% of the participants 

surveyed went to Udine, Uppsala or Krakow, 5,7% to Olomouc.  

 
Question 9 of the survey: “During your Master, what was your second university?” 
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Question 10 of the survey: “Did you take any language course(s) during your Master?” 

 

This study has allowed to find that an overwhelming majority of students decided 

to take language course(s) during Euroculture: 80,3% opted for at least one, against 19,7% 

who did not take a language course.  

 

 
Question 11 of the survey: “In case you took language course(s) during your Master, in which 

language(s)? 
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Unsurprisingly, among the most chosen languages, German arrives in first posi-

tion: 34,3% followed by French with 20,2 %.  This could be due to several reasons. 

Firstly, as stated in the first part of this research, along with English and French, German 

remains one of the most spoken languages in Europe and is one of the three main lan-

guages of the European Union. Swedish, Polish and Spanish were also prevalent in the 

languages studied by Euroculture students. A factor explaining those results could be 

linked to the countries in which the universities of the consortium are located, and the 

opportunities given by those respective universities to provide free and accessible lan-

guage courses to Euroculture students in the local language. As it has been seen in the 

previous questions, Uppsala in Sweden was among the second most chosen university as 

a first semester. A larger number of participants having studied in Uppsala can explain a 

larger percentage for Swedish chosen as a language course. 

Several testimonies have supported the argument that the program manages to 

facilitate language learning and social integration in the host country. One participant has 

for instance stated that Euroculture “has openened his world and gave him a new perspec-

tive on language acquisition” by being in contact with such a wide range of nationalities 

and cultures from all over the world, as the data shows it.  

 

 
Question 3 of the survey: “What is your first language?” 

 

Indeed, the first languages that are the most spoken by Euroculture students and 

alumni are English and German which are the first language of 15,6% of respondents 

each, French is the first language of 14,8% of the respondents. Italian and Dutch are each 
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the first language of 12,3% of the participants. What is noteworthy and which had been 

forgotten in the initial lists of languages to choose from as a first language in the survey, 

is the presence of minority languages as a first language. Indeed, one participant has Cre-

ole as a first language. Creole is not one single language but includes several varieties. 

Creole is mainly linked to French and English coming into contacts with other non-Eu-

ropean languages. It appeared during colonialism in the 16th and 17th century when Euro-

peans established colonies in Africa, America or in the West Indies. Basque is also the 

first language of one participant. This language is spoken in the Northern part of Spain 

and the Southwestern part of France. These results demonstrate the incredible linguistic 

diversity of Euroculture students and alumni, not only in the wide range of first languages 

represented but also in the current languages spoken. The findings seem to echo De 

Swaan’s global system. Indeed, the data has shown the presence of those regional and 

minority languages, which Abram De Swaan called peripheral languages, mostly endan-

gered and spoken by a smaller percentage of a population. Following this model, numer-

ous scholars have strongly criticized the dangers of globalisation as a threat to plurilin-

gualism and to linguistic and cultural diversity, which De Swaan’s model seems to 

show.130  

The results also confirm the hypothesis that the target group is plurilingual: 42,6 

% of the group speak three languages, 32,8 % are bilingual and 22,1 % speak more than 

three languages. Only three participants speak only one language. However, the lan-

guages acquired to the level of fluency were for the majority, acquired before Euroculture. 

The results of the question on the level in the targeted languages when graduating Eu-

roculture will demonstrate it. This therefore does not allow us to determine whether they 

improved their language fluency thanks to Euroculture.  

 

 
130  Abram De Swaan, Words of the World: The Global Language System (Cambridge, UK.: Polity Press; 
Blackwell Publishers Ltd., 2001). 
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Question 5 of the survey: “How many languages do you speak fluently?” 

 
 

Question 6 of the survey: “Which are they? 
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The most spoken language according to the study remains English, which is man-

datory in order to pursue Euroculture studies, followed by German, French, Spanish and 

Dutch. Italian is also spoken fluently by 15,6 % of the participants, as well as Swedish 

for 6,6%, Russian for 7,4 % and Portuguese for 4,9 %. Once again, it is important to show 

the presence of minority languages in the list: Basque, Creole, Galician from the Spanish 

province of Galicia or Frisian, a language linked to Germanic languages, in the North-

western region of Germany and by the North Sea in the Netherlands, are also spoken 

fluently by one participant respectively.  

The results of the study also demonstrate that Euroculture, being a master’s pro-

gram entirely taught in English has assisted, as expected, improvements in this language. 

In the testimonies left on the last open-ended question, several non-native anglophones 

participants stated that they have improved their English skills, both in academic writing 

and speaking, thanks to the program. The question on the main language spoken during 

the internship or the research also aimed at demonstrating the use of English as lingua 

franca throughout the Master.  

 
Question 16 of the survey: “What language(s) did you use during your internship or research?” 
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The results have therefore supported this argument. Not surprisingly, the study 

shows that English was the main language of communication during the internship or 

research, for 89,7% of the participants. This result supports several theories on the pre-

dominance of English as lingua franca. It also illustrates Louis-Jean Calvet’s gravita-

tional model, which has been explored earlier in this thesis, and which places English as 

a hypercentral language, being used both as lingua academica and lingua franca. German 

and French are the two other most spoken languages (25% and 19% respectively), which 

Louis-Jean Calvet has described in his model as super central languages. Those data 

demonstrate that Euroculture incontestably helped non-native students to improve their 

English skills and confirms the predominant place of English as lingua franca in Erasmus 

Mundus Masters. 

 

6.2. A facilitated access to languages 

 
Furthermore, the findings reveal that the language courses offered at the different partner 

universities assist in the language acquisition of several participants.  

 
Question 11 of the survey: ‘If yes, which language(s)? (In case you took language course(s) 

during your Master, in which language(s)?) 

 

The survey has shown that a large number of students took Swedish and German courses. 

34,3% of Euroculture students responded having taken a language course. 30,3% of 
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participants took Swedish. This can be explained because Swedish and German were of-

fered, respectively, for free, at Uppsala University in Sweden and at Georg-August-Uni-

versität-Göttingen in Germany. At Uppsala University, Basic Swedish is offered to all 

international students. The courses are offered multiple times a week, making it possible 

for all students to find a time slot which fits his or her schedule. In addition to language 

courses, those two universities of the Euroculture consortium provide students with the 

opportunity to take part in language tandems for instance. During those meetings, partic-

ipants get to meet an individual speaking their target language with which they can com-

municate and improve their speaking, and in return they can help another student willing 

to practice other language(s) he or she is fluent in. This is already set up at the University 

of Göttingen but also regularly organized in some of Uppsala University Nations, a small 

student body or club with its own housing, pub, formal dinners, all named after a Swedish 

province. Several students have highlighted the positive role of students’ nations during 

their Euroculture semester in helping them integrate in the Swedish culture, meeting lo-

cals, getting to know the different Swedish traditions, and to improve Swedish skills.131 

An effective way to interact more and meet natives are thus through language exchanges 

where natives are learning Euroculture students’ languages. Both parties can benefit from 

it and learning from the other. At Uppsala University, there is also a “buddy system”. 

This system allows new Euroculture students or international exchange students to be 

matched with local Swedish students from the university in order to help them integrate, 

provide support with learning Swedish or learn more about Swedish culture.  Arriving 

students can benefit from valuable support and tips ranging from administrative proce-

dures to visit of the city and university. That is why those initiatives are helpful for Eu-

roculture and other international students to better grasp the culture of the host country.  

 

6.3. On the question of students’ integration 
 
 
Integration in the host country during Euroculture also outside of the classroom, such as 

through extra-curricular activities like sports or social activities. These findings relate to 

Durkheim’s concept of social integration and Anne-Sophie Calinon’s concept of 

 
131 Annika Lundqvist, “Student Nations - Uppsala University, Sweden,” accessed June 26, 2019, 
https://www.uu.se/en/admissions/study-and-live-in-uppsala/the_student_nations/. 



 53 

linguistic integration.132 As Durkheim and numerous sociologists have studied it, integra-

tion into a new social group (which are natives of the host country) occurs in multiple 

ways: through peer groups, school, and family, thanks to a multidimensional process of 

acculturation, by learning the norms, traditions, customs, social relations and values of 

the host society.133 The findings of this research reinforce this argument of integration 

through those factors and the beneficial role of the Swedish Nations in Uppsala, buddy 

system and language tandems.  

 

 
Question 19 of the survey: “What would you think has been the most useful for your integration 

into the host countries?” 

 

Indeed, accommodation such as dormitories with local students or at a guest family 

facilitates both the integration and the ability to practice the target language on a daily 

basis during the semester. In order to find out what were the most important factors of 

integration in the host countries, the survey offered participants several possibilities. The 

majority of participants stated that social activities such as sports or hobbies were the 

main elements that helped them integrate. This accounts for 40,2% of them. The second 

most popular way of learning the local language was, as 28.7% of respondents indicated, 

living in local facilities. The other important factors of integration which stand out are: 

learning the local language, as 28,7% of respondents indicated. The living facilities, 

 
132 Anne-Sophie Calinon, “L’« intégration linguistique » en question,” Langage et societe n° 144, no. 2 
(June 10, 2013): 27–40, https://www.cairn.info/revue-langage-et-societe-2013-2-page-27.htm. 
133 Jonathan H. Turner, “Emile Durkheim’s Theory of Integration in Differentiated Social Systems,” The 
Pacific Sociological Review 24, no. 4 (1981): 379–91, https://doi.org/10.2307/1388774. 
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meaning either residing in student dormitories or flat-sharing with people native to the 

host country were the most important factor for 18% of respondents. Volunteering or 

working in the host country was the most useful way of integrating for 8,2% of respond-

ents. Some participants added their own answer: which respectively account for one per-

son: spending time outside in public places as much as possible: restaurants, festivals or 

main squares to get to know the local culture. Another participant mentioned connexions 

in the host country. One person argued that true integration is not possible when staying 

just one semester in a host country. Unfortunately, one person responded that he “did not 

integrate at all” during his time in Poland. The findings hence support the argument that, 

overall the master’s program facilitates language learning and integration. However, the 

results are also nuanced and varied, and not the same for each participant. 

 

6.4. Mobility component and opportunity of language courses 

 

As Eurocuture offers the possibility to live in a minimum of two different countries during 

the master’s program, students are automatically exposed to the language on a daily basis, 

which can only have a beneficial effect on language learning, although it sometimes 

means only learning a few words to communicate in the host language.  

 

 
Question 7 of the survey: “What was your main motivation to choose Euroculture?” 

 

The research showed that the main reason that pushed individuals to study Eu-

roculture is the possibility to move to different countries. A majority of individuals (51,6 
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%) chose Euroculture because it offers the possibility to study in various countries. In 

second position comes the courses and topic of European politics, culture and society in 

a global context, which was the main stimulus for 39,3% of participants. In addition, 

participants have also reported in the open-ended questions that Euroculture provided 

them the possibility to learn new languages but also to practice and improve already 

known foreign languages. Participants in the study also highlighted the necessity of learn-

ing the language of the host country in order to not “feel as like a simple tourist”, which 

relates to the motivations for students to integrate within their host countries during the 

semester. 

 
Question 13 of the survey: “Why did you chose to learn new language(s)?” 

 

An overwhelming majority (82,5%), of participants of the survey stated that the 

integration in the host country was their main motivation for choosing to learn a new 

language while 47,6% participants chose to learn a new language for career-related rea-

sons. The social factor of communication with family, partner or friends was the main 

motivation for 29,1% of respondents, while only one individual took a language course 

for the extra credit.  
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Question 12 of the survey: “Please specify the level you have acquired in the language(s) when 

finishing Euroculture” 

 

Moreover, 9,7% of survey participants who took language courses during Eu-

roculture, finished the program with a level of C1.1, 8,6% of them finished with a B2.2 

level and 15,1% of respondents graduated with a B1.2 level in the target language, which 

corresponds to an intermediate level on the Common European Framework of Reference 

for Languages.134 There are noteworthy differences among languages with regard to the 

level achieved at the end of the program. For example, most students who took Spanish 

acquired a minimum C1, while students who took Polish or Czech all reached level A1. 

The majority of students who took a Swedish language course also reached a beginner 

level of A1 with 3 students reaching a level of B1 or B2. These differences can be at-

tributed to several factors. For one, many of the students may have started learning Span-

ish before the master’s program, as Spanish is more commonly taught and spoken in other 

countries. It is also an easier language to learn, especially for the students with a back-

ground in French and/or Italian. Louis-Jean Calvet classified Spanish as a supra central 

language, right below English when analysing the dominance and use of languages world-

wide in his gravitational model.135 

 
134 “The CEFR Levels,” accessed June 26, 2019, https://www.coe.int/en/web/common-european-frame-
work-reference-languages/level-descriptions. 
135 Louis-Jean Calvet, “Parler Des Langues, Parler Les Langues Une Approche Politologique,”.Volume 2, 
Numéro 1, page 45-55. Isle d’imesli revue scientifique annuelle, Université Mouloud Mammeri de Tizi 
Ouzou, 2010 
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6.5. Transnational relations 
 

Transnational relations built during and after completion of the Euroculture program 

play an important role: both as a motivating factor to learn a new language and a conse-

quence of social integration achieved thanks to language acquisition. For those respond-

ents in a relationship, the nationalities of their partners showed much heterogeneity.  

 

 
19. Question 18 of the survey: “If you are in a relationship, what is the nationality of your part-

ner?” 

 

The three main nationalities that stand out are French (22,2%), German (16,7%) and 

Dutch (9,7%), followed by Italian: (6,9%). These results show a genuine motivation to 

learn the language(s) and it demonstrates the preponderance and link of language acqui-

sition to the social factors, whether it is for integration with new peers in the host country 

or with members of family, a partner or friends.  
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7. Limitations in the promotion of language learning and inte-

gration 
 
7.1. Lack of time and motivation 
  

Although the program facilitates language learning to a certain extent, there are a num-

ber of important limitations. It is noteworthy to take into account that 18,9 % of the par-

ticipants in the study responded that they think Euroculture did not facilitate language 

learning.136 Indeed, languages learning is not the main focus of the program. 

 
Question 7 of the survey: “What was your main motivation to choose Euroculture?” 

 

The answers of the survey question on the motivation to choose Euroculture reinforce 

this statement. The possibility of learning new languages and discovering new cultures 

was the second least chosen one, chosen by 4,9% of individuals, coming before the choice 

motivated by the universities in the consortium (4,1%). However, the results of the survey 

have revealed different opinions on this issue, with some arguing that language learning 

is a fundamental part of the Euroculture experience, while others argued against it. This 

depends on personal interests and motivations and personal choices of the student; 

whether to take advantage of the language courses offered or not, as well as whether to 

keep studying the language of the country where they spent their previous semester or 

not. Some students learned Italian quickly because they lived with Italians, spoke the 

language only, travelled alone in the country and used English only in classroom settings. 

 
136 See Annex 25. 
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Others also underlined the idea that Euroculture does not incentivize language learning, 

unless the individual makes specific efforts to do so.  One participant stated that the ma-

jority of her classmates did not learn more than several words in the language of the host 

country. The extent and success of language acquisition during the Euroculture program 

depends to a large degree, on the work and dedication of the individual. Language courses 

do assist in progression, especially when students are only in the host country for a se-

mester or two. Fluency can be attained depending on the time and motivations of the 

student to study and practice the language outside of classrooms hours. 

  

 
Question 14 of the survey: “In case you did not take a language course or stopped taking one, 

what were the reasons?” 

 

A question was asked on the reasons why participants chose either not to take a language 

course or dropped out of one. Indeed, the lack of time was, for 49,3 % of them the main 

reason, followed by the lack of motivation and the absence of course option in their level 

or language. Many people thus found they did not have the time to take language courses 

alongside the Euroculture program, despite language learning being a valuable tool for 

integrating into the culture of the host university and for professional life. On this question 

asking the reasons why participants chose either not to take a language course or dropped 

out of one, logistics and organisational matters were also mentioned. This includes the 
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overlapping of mandatory Euroculture classes and language courses offered, which was 

an issue for 2 participants, or that they did not get a spot in the course. The difficulty in 

securing a spot in a language course led many students to enroll in courses that did not 

correspond to their level. Language courses at the appropriate level sometimes over-

lapped with core Euroculture classes, and often times there were no other options to con-

tinue learning the language, especially when the student is not at a beginner level. My 

own experience demonstrates this, as I could not continue taking a Swedish class at my 

level B1 in my second Euroculture semester in Göttingen, as the time is was offered at 

was overlapping with one mandatory Euroculture seminar.  

 

7.2. Financial factor, lack of options and short duration 

 
Question 12 of the survey: “Please specify the level acquired when finishing Euroculture” 

 

Concerning the level acquired when finishing Euroculture in the target language(s), the 

study shows that a large number: 28% graduated with only a beginner level in the lan-

guage, thus 28% at A1.1, 17,2% at A1.2. 11,8% of them graduated at the elementary level 

A2.1 and 10.8% of them at the elementary A2.2. The levels are according to the Common 

European Framework of Reference for Languages.137 Only 9,7% graduated with a level 

of B1.1 and only 3,2 % graduated with a level C1.2. 15,1% of respondents acquired a 

B1.2 when finishing Euroculture, 8,6% with a B2.2 level, while 9,7% acquired a C1.1 

level, and only one person graduated with a C2 level in the target language. Which other 

 
137 “The CEFR Levels.” Common European Framework of Reference for Languages (CEFR) 
https://www.coe.int/en/web/common-european-framework-reference-languages/level-descriptions. 
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factors limit the promotion of language learning during Euroculture?  One issue raised 

was the fact that while some partner universities advertise the possibility of taking lan-

guage courses whereas in practice, many Euroculture students reported encountering nu-

merous barriers that prevented them from taking the courses, including a lack of options 

in the country’s language.  Participants noted the lack of a sufficient offer in language 

courses. Several language courses are often not offered at all levels. An example from my 

personal experience illustrates this argument.  My level, B1, in Swedish was not offered 

during the summer semester at the University of Göttingen, which prevented me and other 

students from continuing to learn the language. At the University of Udine, languages 

lessons stopped at the B level. One student shared her experience explaining that she 

would have liked to consolidate her level to a C1 level with classes designed for learning 

expressions, specific cultural items, and more advanced grammar. In addition, the Uni-

versity of Strasbourg had not offered any beginner level French classes offered during the 

stay of one Euroculture student. Another issue raised is the lack of information on courses, 

such as start and registration dates or the lack of available spots in the desired course 

level.  A larger percentage than expected (17,9 %) responded ‘teaching method’ as one 

of the reasons that prevented them from taking a course or pushed them to drop the course 

entirely.138 This option was added rather at the end of the survey making and I did not 

expect many participants to choose this response. This number demonstrates that some-

times inadequate methods or dissatisfaction with the way a language is taught causes 

fewer students to take the language course and thus to master a new language. Several 

critiques were also made against language placement tests at the University of Göttingen, 

which consists of several texts where the participant has to fill in the blanks at the end or 

beginning of words. The test does not include a written part, a grammar or conjugation 

part, nor an oral and comprehension or listening comprehension. Those placement tests 

seem to sometimes give results which do not necessarily reflect the actual level of fluency 

of the student. It is then impossible to be placed in another course, as the results of those 

placement tests determine the level course in which the student is allowed to register in. 

Some other students formulated critiques on how language courses are classified and sep-

arated at the University of Göttingen. They have shared the idea of having language 

courses offered in a more holistic way by the university, instead of the divisions by area, 

 
138 See Annex 15. 
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such as grammar or writing skills for instance which are currently in place. Two partici-

pants explained that they would have preferred to attend a general level course.  

The short duration spent in each country and the constant mobility is another lim-

itation making it more difficult to learn one language. One of the participants highlighted 

the fact that he was just as motivated to continue learning German after moving to Upp-

sala from Udine. However, the constant change of countries during Euroculture often 

remains a major barrier in a continuous language learning opportunity. For example, one 

student wanted to focus on learning German, but she ended up spending one year in the 

Netherlands, which slowed down her progress, as the access to German courses at the 

University of Groningen is not free. As language acquisition takes time and consistent 

effort, one semester is often too short to fully acquire a language. Another participant 

reported in the last interview question that “just when I was getting the groove of one 

language, I had to move countries and start another language from scratch.” The majority 

of respondents answered that a semester of four months is not enough to effectively inte-

grate in one country and to learn a language fluently. Students can sometimes spend more 

than one semester in one country, but this is often non-consecutive, which slows down 

the integration process and language learning.  

Moreover, language classes are not free at all the consortium's universities. 

Courses are not free in Groningen and Strasbourg, whereas they are in Uppsala for Swe-

dish. Consequently, this can partially explain the results of the study. Most students in 

Uppsala learned some Swedish and were able to use it in everyday life while many stu-

dents in the Strasbourg group did not learn any French, which might have had an isolating 

effect on the group in the host country. The data collected from the study has also revealed 

that a majority of participants surveyed spent at least one semester in Groningen. 18,9% 

spent either their first or second semester there.139 It was the most popular choice as a 

second semester university: 23 respondents of 122 surveyed. However, only 7 of them 

took a Dutch course.140 The fact that English is widely spoken in the Netherlands, coupled 

with the results to my open-ended questions indicating that the costs of the language 

courses at the University of Groningen were a hindrance, can explain why many students 

that studied at the University chose not to take Dutch. 

 

 
139 See Annex 9 and 10. 
140 See Annex 12. 
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7.3. The ‘Euroculture bubble’ phenomenon 

 
The “Euroculture bubble” phenomenon, referring to the fact that many students mostly 

interact and socialize with fellow Euroculture students and/or staff members, also remains 

a key barrier in preventing students from integrating in their host countries and acquiring 

the local language. This phenomenon observed is the same as the ‘Erasmus bubble’ but 

on a much smaller scale. Unlike the ‘Euroculture bubble’, there are already some studies 

about the Erasmus bubble.141 Erasmus Student Network Reports and numerous medias 

have extensively talked about the “Erasmus bubble”, which limits socialisation experi-

ence in the host country to a circle of fellow international Erasmus students at the same 

university.142 This remains a barrier for the development of international students inte-

gration in the host country, preventing individuals from fully taking part in the life of the 

host society. A parallel can be draw with the Euroculture bubble, as it is the same phe-

nomenon at a smaller scale. “Euroculture is great for learning new languages, but it can 

be hard to get out of the English-speaking Euroculture bubble.” This is one of the com-

mon statements often heard and shared among Euroculture students. The results of the 

survey support this argument.  

 
Question 17 of the survey: “What was/ is your main group of social interaction during  

Euroculture?” 

 
141 Clive W. Earls, “Popping the Erasmus Bubble: Perceptions of Intercultural Awareness and Compe-
tence of Incoming Erasmus+ Students and the Preparation Challenge,” 2018, 
https://doi.org/10.11648/j.her.20180303.13. 
142 The Erasmus Student Network and The European University Foundation, “Erasmus+ 1st Year Re-
view. Student Mobility” (European Commission, n.d.). 
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As expected, the large majority (71,3%) of students responded that their main group of 

social interaction during Euroculture was with fellow Euroculture students. The second 

most chosen option (13,9%) was “other Erasmus or international students”. Only 8,2% 

interacted mostly with natives of the host country. Another important remark is the fact 

that the main group of social interaction can also differ depending on the country and 

semester. For instance, a German student in Sweden can mostly interacted with interna-

tional students and other Erasmus or fellow Euroculture students, while on a second se-

mester in his/her home country in Germany, the main group of social interaction could 

rather be natives of the country or a more diverse mix. This is what 3% of respondents 

have highlighted.  

 

7.4. English as lingua franca and language “comfort zone” 

 

This phenomenon of mostly or solely interacting with fellow Euroculture students can be 

explained by several factors. Classes are not shared with students from other disciplines 

or with local students. The real university experience of the host country is not necessarily 

encouraged unless the person specifically decided to participate in events or classes out-

side the core Euroculture modules. It is not as easy to meet native people as international 

students, especially because international networks are set up at the beginning of the pro-

gram during the Orientation Week. Speaking English in these settings is practical because 

it is “culturally neutral,” meaning it is spoken in a variety of different countries. There is 

a phenomenon of “staying in a language comfort zone”, of speaking the language they 

already are fluent in, when students do not master the local language. When one is solely 

interacting with Euroculture students, who all are fluent in English, speaking English is 

easy and natural. Trying to speak to people in the national language can be challenging 

especially for those students not fluent in that language. The Euroculture bubble therefore 

makes it hard for people to practice the local language. In countries such as Sweden and 

the Netherlands, the level of English fluency for natives is also quite high, making it more 

difficult to practice the local languages. This is not entirely unlike the experience of im-

migrants that arrive in a new country in large groups: because their entire social circle 

speaks the same language, there is sometimes a lack of incentive to learn the local lan-

guage. Some participants shared the opinion that integration into a community does not 

necessarily requires learning the local languages. While it might limit immigrants from 

communities other than the expatriate one, a sort of integration could be achieved.  
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8. Discussion 
 
8.1. Conclusion of findings and response to the research question 
 
This survey has revealed that the Euroculture program succeeds in promoting language 

learning and integration in the host countries, to a certain extent. The findings have 

shown that the student body of this program represents a real diversity, both with the 

countries represented and the languages spoken by each of them. They are representa-

tive of a multilingual and plurilingual Europe. Data also demonstrates a motivation to 

learn languages and to integrate in the new culture of the host country, as a large major-

ity of students have chosen to take language courses. However, this motivation often 

meets barriers that prevents students from effectively learning the target languages, 

which the study has shown. The findings have demonstrated the validity of some theo-

ries explored earlier. Indeed, it has illustrated and confirmed the wide use of English as 

lingua franca, as theorized by Claude Truchot143 and Louis Jean-Calvet144. The findings 

on social integration in the host countries have also confirmed the theory of integration 

by Durkheim145, which states that integration happens through three main factors: peer 

groups, school and family. But his theory dates back, is too general for integration in so-

ciety and does not focus on social integration in a foreign country. The findings have 

thus permitted to add more precise factors specific to Euroculture students during their 

study. Social activities and hobbies, learning the local language and accommodation 

with local students have been determined as the three main factors of social integration 

by Euroculture students.146 Furthermore, the use of English as lingua academica is not 

neutral. It is a political will for a better visibility and international attractiveness of the 

universities. Universities, although involved in the same European consortium, have 

their own language policies and do not offer the same opportunities in terms of lan-

guages courses, which can explain the difference in results. 

 
143 Claude Truchot, “Higher education in vehicular English: quality in question,” La revue géopolitique, 
November 21, 2010, https://fr.tipeee.com/diploweb/embed/thumbnail. 
144 Louis-Jean Calvet, “Parler Des Langues, Parler Les Langues Une Approche Politologique,”.Volume 2, 
Numéro 1, page 45-55. Isle d’imesli revue scientifique annuelle, Université Mouloud Mammeri de Tizi 
Ouzou, 2010 
145Jonathan H. Turner, “Emile Durkheim’s Theory of Integration in Differentiated Social Systems,” The 
Pacific Sociological Review 24, no. 4 (1981): 379–91, https://doi.org/10.2307/1388774. 
146 See Annex 19. 
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 The recommendations of the European policies are reflected in the results of the 

study: with a high number of languages mastered by students147 and medium to high 

levels of fluency. However, it is important to highlight that the Euroculture student 

body represents a specific, privileged European group, which is not representative of the 

whole European population. The findings have shown that they are individuals who 

have travelled a lot and lived in different countries,148 which can explain their command 

of several languages prior to starting Euroculture.149 This is obviously not the case in re-

ality for everyone in Europe.  

 

8.2. Self-reflection on limitations of the research 

 

Some limitations can be raised regarding the methodology used for this research. Some 

questions asked differently in the surveys could have allowed the collection of additional 

relevant information. For instance, the question asking to “specify the level acquired 

when finishing Euroculture” did not allow to determine whether the language(s) was al-

ready spoken before the Master and to what extent those languages improved during the 

two years. In addition, the question “if you are in a relationship, what is the nationality of 

your partner?” could have been formulated differently, in order to have better elements 

for an analysis on the research question. “Does your partner have the same nationality?” 

or “Did you meet your partner in one of the host countries?” could have produced more 

interesting answers that might have better evaluated the level of integration linked to bi-

cultural relationships and the importance of international social relationships factors dur-

ing the program.  

 Another element which could have been interesting to analyse further would 

have been the phenomenon of culture shock and cultural differences which could be 

other factors that limit integration and slow the language-learning process. Questions 

could have been added in order to address this culture shock element.150 Indeed, by at-

tending universities in different countries, Euroculture students have to adapt to differ-

ent education systems, behaviours and unfamiliar traditions and thus experience several 

 
147 See Annex 6. 
148 See Annex 5. 
149 See Annex 7. 
150 See: Yuefang Zhou et al., “Theoretical Models of Culture Shock and Adaptation in International Stu-
dents in Higher Education,” Studies in Higher Education 33, no. 1 (February 1, 2008): 63–75, 
https://doi.org/10.1080/03075070701794833. 
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phases. Culture shock involves feelings of being lost or disoriented when immersed in 

an unknown way of life or unfamiliar attitudes. Although not the focus of this thesis, it 

would be interesting to do further research among Euroculture students on culture shock 

and its implications. Culture shock is prominent among international students coming 

from other continents such as the Middle East, Latin America or Asia. Although there 

are still cultural differences between Sweden and Germany, they are less flagrant than 

expected behaviours and culture differences between Germany and China. This is also 

something which I have observed and experienced myself and which has been reported 

to me in informal discussions with fellow Euroculture students when talking about their 

experiences. 

 
8.3. Suggestions to improve language learning during the Master 

 
A number of suggestions that could assist in efficient language-learning and inte-

gration during the master’s program could be made. The program could be more devel-

oped in terms of language learning. More options could be offered to students willing to 

learn languages. For instance, the possibility of attending free courses in the country’s 

language could be given at all partner countries and not just a few. This would allow 

everyone to benefit from them, without economic discrimination.  Language classes in-

tegrated as part of core modules, in each of the eight partner universities, and a better 

connection between language departments and Euroculture would be a first step.  Indeed, 

a stronger connection could encourage more students to take language courses. More 

crossovers outside of Euroculture could also be stimulated with more classes with native 

students and courses in the language of the host country for those who desire it. 

Language integration goes hand in hand with learning a country’s tradition, cul-

ture and attitudes. Classes providing more information about the local culture might fa-

cilitate Euroculture students’ interaction with locals and give them an opportunity to burst 

out of the “Euroculture bubble”. Furthermore, as already stated, social and linguistic in-

tegration needs to be encouraged by a variety of factors external to the Euroculture class-

rooms, such as through sports or volunteering in local organisations.  

Moreover, the use of English as lingua franca, main language of interaction 

among Euroculture students throughout the two years makes it harder for students to learn 

their fellow student’s first language, especially those minority languages that are less 

commonly studied. Hearing a language is often the first point in developing an enthusiasm 
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to learn it. For this reason, one student suggested in the interview question that it could 

be an interesting idea to have short presentations at the beginning of the program in their 

own language and to share something in English about their own culture in order to en-

hance interest in learning languages.  

As already developed in the section on linguistic policy at the macro level, lin-

guistic policies are essential in order to positively modify the linguistic environment in 

Europe. However, clear language policies are also essential at a micro level in order for 

a university to become not only internationalized, but also multilingual. Internal cam-

paigns would aim to convince students, teachers and administrators that plurilingualism 

is not only useful, but also an added value for the university, which can enable them to 

understand that international education is not only a question of standards and formal 

measures emanating from the Bologna Declaration. After this study, it would be very 

interesting to further develop and focus more on individual plurilingual resources during 

the Master of Euroculture. This linguistic capital that has been highlighted could be used 

in courses devoted to this issue for instance.  
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9. Conclusion 
 

Languages are a fundamental aspect of people’s lives and the good functioning of society. 

Language learning is one of the main concerns of the European Union, which has the 

ambitious aim for every citizen to be able to communicate in at least two languages other 

than their mother tongue, although it is not yet the case today in 2019.151 As this thesis 

has shown it, the European Union wants to support language learning in order to help 

more individuals to go abroad, to facilitate mutual understanding between different na-

tionalities and cultures in Europe as well as stimulate the field of languages, such as ed-

ucation.152 Not all languages in Europe have the same historical background, nor the same 

influence in Europe or worldwide. All those elements have thus been at the roots of the 

various linguistic policies, actions and tools, set up by the European Union, which have 

been discussed in this thesis. Today, facing the increasing mobility of European citizens, 

migratory flows and globalization, linguistic diversity takes on a new dimension and more 

ambitious policies on multilingualism therefore need to be envisaged.  

This thesis has attempted to answer the research question: to what extent does the 

Euroculture master’s degree facilitate language learning? First, background on the ori-

gins, the context and the evolution of the Erasmus+ program has been provided, before 

going into more detailed explanation and analysis of the Euroculture program. The con-

cepts of multilingualism, plurilingualism and linguistic diversity were studied in detail. 

The theoretical part of this thesis has exposed contradicting models: scholars explaining 

the dominance of English as a lingua franca such as Claude Truchot does, have been 

confronted with Nicholas Ostler’s challenging argument predicting the end of English as 

lingua franca in the future. Concerning the focus on social integration, Durkheim’s theory 

of integration through a variety of factors, has been explored as well as more recent re-

searches and studies on linguistic integration, using languages as both the end and the 

means of integration. Those theories have also permitted me to distinguish between the 

notions of multilingualism and plurilingualism.  

The following chapter of this thesis was devoted to explaining the relevance of 

the chosen methodology for the research before dwelling into the analysis and the 

 
151 The PIE News, “Europe’s Ambition to Double Erasmus+, Boost Language Skills,” accessed July 11, 
2019, https://thepienews.com/news/europes-ambition-to-double-erasmus-boost-language-skills/. 
152 “Langues de l’UE | Union Européenne,” accessed June 25, 2019, https://europa.eu/european-
union/about-eu/eu-languages_fr. 
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discussion. While the first chapters set the background on the main concepts of multilin-

gualism, plurilingualism and integration as well as the main linguistic policies, a quanti-

tative and qualitative empirical method has been used to answer the main research ques-

tion about the efficiency of the program in facilitating language learning. A survey tar-

geted at Euroculture students and alumni was been used. It consisted of open-ended mul-

tiple-choice questions, close-ended questions and two qualitative questions on partici-

pants’ linguistic learning experience during the mobility program, where they were free 

to share their own comments and opinions. The collected results have led to a conclusion 

of a limited success in language learning and social integration in the host countries. This 

research work validated realities on the ground. It showed that a majority of participants 

had an extensive linguistic background prior to starting the master’s program. The results 

have validated the argument that spending each semester in a different host country, with 

evolving social relations in an international context, along with languages offered at the 

various universities favors language learning and integration. However, the survey results 

revealed numerous problems and barriers to reaching full multilingualism and integration.  

Languages play a crucial role in the social, economic lives and life paths of indi-

viduals. My study illustrates the motivation and actions taken by the target group of Eu-

roculture students to learn new languages and to socially and integrate into a new society, 

as seen by Durkheim and Calinon’s theories.153 The findings have shown that language 

learning is clearly perceived by the majority as a tool of integration and appropriation of 

the social environment. However, what the findings of this research have underlined are 

the barriers that still exist and that prevent students from learning languages and socially 

integrating. The survey has managed to validate some interesting hypothesis such as the 

“Euroculture bubble” phenomenon and the preponderance of English as lingua franca 

which restrains both the language acquisition of Euroculture students and their integration 

in the host countries. 

Although the main methodology of this thesis was the survey, I also collected a 

lot of information during informal conversations with my fellow Euroculture students 

during the two years of the program. I also realized that my passion for learning languages 

has grown stronger during this program, as I have been given the opportunity to live in 

different countries throughout those two years. Being in contact and in immersion in dif-

ferent cultures and countries has been an incredibly enriching experience. Personal 

 
153 Anne-Sophie Calinon, “L’« intégration linguistique » en question,” Langage et societe n° 144, no. 2 
(June 10, 2013): 27–40, https://www.cairn.info/revue-langage-et-societe-2013-2-page-27.htm. 
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decisions taken during my program were heavily influenced by my desire to learn and 

master new languages. I chose Uppsala University as my first university due to my strong 

interest in Scandinavian languages. One of the primary reasons I chose University of 

Göttingen for my second semester was the wide range of language courses that were of-

fered free of charge. Studying there allowed me to continue studying Swedish. This con-

tinuity in language acquisition is an important issue which had been raised by students in 

the survey. I think that Euroculture currently facilitates languages acquisition for students 

who have a strong motivation and are willing to make efforts outside of the program and 

its core courses in order to improve their language skills. For example, I chose to continue 

my courses in German and Swedish, even while writing my thesis, because I consider 

language acquisition an undeniable asset for my future professional life.  

For future research, it would be interesting to study, either more precisely for Eu-

roculture students or at a larger scale for Erasmus+ students, the interest and the use of 

learning the target language of the host country. Other studies could be done by analyzing 

further the linguistic capital of Euroculture students. All those languages, cultures and 

countries represented by the student body are a real capital and wealth, which I think 

could be more fully exploited. They could be better highlighted, used and shared in the 

courses of the program. Having command of several languages represents a wealth and 

an open door to the world.  

 

 

 

 

 

 

 

 

 

 

 

“Learning another language is not only learning different words for the same 

things, but learning another way to think about things”  

Flora Lewis.  
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Annexes 

 

Figure 1. Description of the Erasmus Mundus Master of Euroculture. See 

https://www.euroculturemaster.eu. 
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Graphics made from responses of the survey targeted at Euroculture students and 

alumni, conducted in April 2019. 

 
Figure 2. Question 1 of the survey: “What is your home country?” 

 

 
Figure 3. Question 2 of the survey: “In what country do you currently reside?” 
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Figure 4. Question 3 of the survey: “What is your first language?” 

 

 

 
Figure 5. Question 4 of the survey: “How many countries have you lived in before Euroculture” 
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Figure 6. Question 5 of the survey: “How many languages do you speak fluently?” 

 

 
Figure 7. Question 6 of the survey: “Which languages do you speak fluently?” 
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Figure 8. Question 7 of the survey: “What was your main motivation to choose Euroculture?” 

 

 
Figure 9. Question 8 of the survey: “During your Master, what was your first university?” 
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Figure 10. Question 9 of the survey: “During your Master, what was your second university?” 

 

 

 
Figure 11. Question 10 of the survey: “Did you take any language course(s) during your Mas-

ter?” 
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Figure 12. Question 11 of the survey: “In case you took language course(s) during your Mas-

ter, in which language(s)?” 

 

 
Figure 13. Question 12 of the survey: “Please specify the level you have acquired in the lan-

guage(s) when finishing Euroculture” 
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Figure 14. Question 13 of the survey: “Why did you chose to learn new language(s)?” 

 

 

 
Figure 15. Question 14 of the survey: “In case you did not take a language course or dropped 

out of one, what was the main reason?” 
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Figure 16. Question 15 of the survey: “In which country did you plan/ plan on spending your 

third semester?”  

 

 
Figure 17. Question 16 of the survey: “What language(s) did you use during your internship or 

research track?” 
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Figure 18. Question 17 of the survey: “What was/ is your main group of social interaction dur-

ing Euroculture?” 

 

 

 
Figure 19. Question 18 of the survey: “If you are in a relationship, what is the nationality of 

your partner?” 
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Figure 20. Question 19 of the survey: “What would you think has been the most useful for your 

integration into the host countries?” 

 

 
Figure 21. Question 20 of the survey: “Specifically addressed at alumni, what was your gradu-

ation year?” 
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Figure 22. Question 21 of the survey: “Is the language you speak at home different than the one 

you speak at work?” 

 

 

 
Figure 23. Question 22 of the survey: “In case the language you speak at home is different than 

the one at work, which languages are spoken?” 
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Figure 24. Question 23 of the survey: “Do you think Euroculture has facilitated your language 

learning?” 


