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Abstract 

The purpose of this study is to understand the factors behind Chinese student’s English-

speaking proficiency. The hypothesis formed to answer this issue follows: “Large factors 

influencing Chinese students’ English speech proficiency is an examination-oriented 

education system, degree of childhood exposure to English and motivational, stress-free 

learning environments.”  

 

Data has been collected by sending out an anonymous online questionnaire to Chinese 

students at Swedish Universities, asking about their learning experiences. A criterion for 

participation was to have taken either the IELTS or the TOEFL. Stephen Krashen’s theories 

on second language acquisition was used as source material because of its reliability and well-

established ideas. Additionally, previous research and data from the IELTS or the TOEFL has 

also been included. 

 

The participants were also asked to include their results from the IELTS or the TOEFL for the 

purpose of comparing the different categories of reading, writing, speaking and listening 

ability, with focus placed on factors affecting speech proficiency. 

 

Our study found some support for our hypothesis. The results showed that the Chinese 

English education system places a lot of attention on reading which might deprioritize other 

parts of language learning such as speaking. The system also promotes examinations, which 

shapes curriculum into focusing on test results. In short, the testing-based system influence 

the way students are taught. Participants considering “speaking” to be highly important, but 

many received low speaking scores.  

Our questionnaire showed that many students experienced nervousness when speaking 

English, the reason for this might be that they have not received comprehensible input and 

sufficient time to acquire the language, meaning that they are not yet ready to produce natural 

speech.  

Ideally, a larger sample of participants, more survey questions and an in-depth interview with 

the students would have been preferable and resulted in more reliable results, which can be 

taken into consideration for future research.  
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1. Introduction 

1.1 Purpose and issue 

The author has always had a personal interest in language acquisition and during the early 

stages of the development of this thesis, an article written by Chen Guohua in 2008 was 

found. Chen brings up several issues in China’s English language education, claiming that it 

is too focused on examination-based teaching methods which does not coincide with language 

acquisition.1 This article motivated the author to dig deeper into the issue of language 

education in China. Could similar claims be found in other sources? What other issues 

influence the way language is acquired and which ones are prevalent in China? 

Chinese belongs to the Sino-Tibetan language family which is the second largest to the Indo-

European language family in numbers of speakers. The Sinitic branch of the Sino-Tibetan 

language family contains 14 languages spoken by over a billion people. Among them, 

Mandarin alone stands for about 840 million speakers. It is estimated that 92% of China’s 

population speaks Mandarin Chinese.2 

It is difficult to determine which language is currently the largest in the world, but Mandarin 

is probably one of the biggest. But just because a language is used by many people does not 

mean that it is commonly used as an auxiliary language. Mauranen writes that "The English 

language has established itself as the global lingua franca, that is, a vehicular language spoken 

by people who do not share a native language." Furthermore, she explains that "...about 80% 

of speakers of English are estimated to be bilingual users..."3 

We all have our own personal experiences when it comes to acquiring languages. The purpose 

of this study is to analyse what it is like for people with Mandarin Chinese as their first 

language to learn English as a second language. The results will therefore be limited to this 

target group specifically.  

This issue is of interest because it may provide with some further understanding of what 

contributes and inhibits language acquisition. Through this thesis, the author hopes to make at 

least a small contribution on the issue of English acquisition so that in the future, others can 

look back and compare these results with newly found ones and hopefully gain some 

knowledge on the topic.  

The study will analyse test results of Chinese participators of the “International English 

Language Testing System” and the “Test of English as a foreign language” from 2019, 

focusing on speaking ability. Then, information will be collected from native Chinese 

speakers studying at Swedish universities who have participated in the IELTS or the TOEFL.    

 
1 Chen, Guohua, 陈国华 “Guanyu woguo yingyu jiaoyu xianzhuang he zhengce de fenxi he jianyi” 关于我国英

语教育现状和政策的分析和建议, [Analysis and suggestions on the current situation and policies of English 

education in my country], Gaige luntan, 改革论坛, [Reform Forum], Beijing foreign studies University. Vol 5, 

no 2, 2008, pp 4. 
2 Pereltsvaig, Asya. Languages of the world – an introduction, 9th printing. New York: Cambridge University 

Press, 2017, pp 124  
3 Mauranen, Anna. The corpus of English as Lingua Franca in Academic settings. University of Tampere, 

TESOL Quarterly, 2003, Vol 37, No 3, pp 513 
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This will be accomplished through means of an online questionnaire, a method which was 

chosen because of its ability to include and demonstrate the students’ own life experiences. It 

should be empathized that this method has certain limitations and further research is strongly 

encouraged. In order to maintain anonymity, there will be no questions asking which school 

the students attend. Previous scientific research will assist in analysing questionnaire answers 

and Krashen’s theories on language acquisition will be used as main source of information. 

What ultimately made the author decide to use Krashen’s theories was because of their wide 

availability and presence among other researchers such as Krahnke, Peng and Wang, both of 

which will be discusses later in this study.  

Although the people answering the questionnaire might not have participated in the IELTS or 

TOEFL in 2019 specifically, the results from that year will still be included because it serves 

the purpose of contributing with valuable information on student’s general performance and 

how the scores have changed over time. The test-scores of the participators of this 

questionnaire will be collected, analysed and compared to see which factors affected their 

results.  

1.2 Hypothesis 

 

This study seeks to analyse the following hypothesis: Large factors influencing Chinese 

student’s English speech proficiency are… 

 

1. Examination-oriented education systems 

2. Degree of childhood exposure to English  

3. Motivational, stress-free learning environments 

These three segments will be discussed in greater detail in the conclusion chapter. 

1.3 Background  

 

1.3.1 A brief history of Chinas education system 

Niu explains, in their work from 2007, the background of China’s educational testing system 

of the twentieth century as “unlike that of most countries.” In 1905, During the Qing Dynasty, 

China abolished its 1300-year-old traditional system called the “Imperial examination 

Chinese educational testing system” to start incorporating western models. During this 

educational reform, the National College Entrance Exam (NCEE), a relative of the Imperial 

Examination (IE), became increasingly modernized and westernized. The main principles 

remained the same as the IE though. A common motto describing how China adopted western 

model follows: “Chinese learning for essential principles and western learning for practical 

application.”  

Niu concludes in their work from 2007 that the alteration of China’s education system in 1950 

resulted in a change from the traditional Confucian focus, where access to educational 

resources was limited to specific individuals and memorization of classics was the go-to way 
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of learning, to the inclusion of modern western subjects. This deeply affected the curriculum 

as well as the pedagogical techniques.4   

Niu writes in 2007 that Chinese students are well accustomed to preparing for and enduring 

various exams culminated in the NCEE, but this kind of exam-driven education might result 

in lack of independent and creative thinking. Furthermore, this system diminishes the 

motivation of students who cannot perform optimally on examinations. There is a strong 

belief of the general public that western tests are effective in evaluating potential, but their 

limits are often neglected. Niu empathizes the dangerous aspects of using examinations as a 

way to determine a person’s future and social mobility.5  

1.3.2 Modern school climate  

Chen writes in their article from 2008 that China’s English education system is generally 

correct but criticizes the test-oriented teaching method which does not coincide with language 

acquisition, describing it as a high input, low outcome system. They write:  

Because the exam does not comprehensively examine the student’s language 

communication skills and the teaching does not focus on the comprehensive training of 

students’ language communication skills, the phenomenon of candidates with high scores 

and low abilities (mainly poor listening, speaking and writing skills) is more common.6 

In the same article, Chen explains the test-oriented teaching model as having two main 

disadvantages: firstly, it fails to stimulate students’ learning motivation because focus is 

placed on textbook studying and exam preparation which results in students often 

experiencing stress. Secondly, the model cannot provide sufficient speech input. Chen 

explains that a large amount of contextual language input and output is a prerequisite for 

natural absorption, none of which is attained in said model. Instead, it requires students to 

memorize textbook, tutoring material and classroom content.7 

Chen continues to write that when it comes to learning in Chinese society, whether it be 

sports, instruments or any other skill, “the sooner the better” is generally regarded as the best 

approach. This applies to English classes as well, there are even some kindergartens that offer 

English classes. Although it is generally indeed recommended to start as early as possible it 

may also prove counterproductive. It depends on what kind, how and how much English you 

are exposed to, and the quality of classroom English proves insufficient. Finally, he 

empathizes the importance of integrating discourse into the cognitive context.8  

 
4 Niu, Weihua “Western influences on Chinese Educational Testing”, Comparative Education, Vol. 43, No 1. 

2007, pp 71 – 91 
5 Ibid 
6 Chen, Guohua, 陈国华 “Guanyu woguo yingyu jiaoyu xianzhuang he zhengce de fenxi he jianyi” 关于我国英

语教育现状和政策的分析和建议, [Analysis and suggestions on the current situation and policies of English 

education in my country], Gaige luntan, 改革论坛, [Reform Forum], Beijing foreign studies University. Vol 5, 

no 2, 2008, pp 4. 
7 Ibid 
8 Ibid 
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In their article from 1997, Adamson and Morris demonstrate the correspondence between 

China’s macro-politics and the English curriculum development, which was crafted by the 

subordinate agency “The People’s education Press” or PEP for short. PEP administered 

decisions made by the national government and ensured that political requirements were met 

but was also influenced by feedback from experts on second language acquisition theories and 

pedagogical models in other, intermediate and subordinate agencies.9  

These agencies broadened and devolved during the curriculum change in 1993, as foreign 

publishers partnered with the PEP. The open-door policy pushed people to acquire foreign 

languages, mainly for the purpose of achieving economic goals. The guidelines issued by the 

PEP state that the primary goal of the new curriculum is to promote communication and 

teachers are advised to use a variety of teaching strategies. Attention should be placed on 

using acquired language skills in communication.10 

1.3.3 Learning strategies and study technique  

Rao (2002) explains in their article that studies of Chinese students’ learning strategies, 

conducted by researchers as well as English teachers, demonstrates a focus on intensive 

reading, preoccupation with examination of grammatical structure, memorization, rote-

learning, translation and correction of mistakes. Less focus is placed on communicative skills. 

While these results are valuable, the students’ own perceptions of communicative activities 

are neglected. Additionally, Rao says that teachers’ perceptions of said activities may not 

always coincide with those of the students’, according to recent research.11 

1.3.4 Introduction to IELTS 

The International English Language Testing System, or IELTS for short, is a standardized test 

which examines the proficiency level of non-native English speakers on a 1-9 scale, stretching 

from “non-user” to “expert.” The two different types of examination available are 

“Academic” for higher education and “General” for secondary education, both of which 

provide valid assessments of the same four skill categories: listening, reading, writing and 

speaking. IELTS is accessible at more than 1600 locations worldwide and accepts all standard 

varieties of native speaker English.12 

During 2019, IELTS was linked and mapped to the CSE, China’s Standards of English 

Language ability, as a result of a collaborative research project between the National 

Education Examinations Authority, Ministry of Education and China and British Council. 

This will allow test-takers to better understand their English proficiency and help test-users 

select the appropriate score boundary.13 

 

 
9 Adamson, Bob; Morris, Paul. “The English Curriculum in the People’s republic of China” Comparative 

Education Review, Vol. 41, No. 1, 1997, pp. 3-26. 
10 Ibid 
11 Rao, Zhenhui. “Chinese students’ perceptions of communicative and non-communicative activities in EFL 

classroom”, System, University of South Australia, 2002, Pergamon Press, pp 86 – 105 
12 IELTS Home – what is IELTS? 
13 IELTS Home, News, Feb 2019 
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1.3.5 Introduction to TOEFL 

The TOEFL stands for “Test of English as a foreign language” and measure non-native 

speakers language ability. The test uses standardized questions and there are four categories: 

reading, writing, speaking and listening. Except for the TOEFL ITP test for those above 16 

years of age, there is also junior and primary tests for younger participants. The test is 

accepted by over 11 000 universities, agencies and other institutions in more than 150 

countries worldwide. Millions of people take the test annually and their results will be valid 

for 2 years.14 

When TOEFL was introduced in China in 1980, it sparked an “obsession” in Chinese youth to 

study overseas. Only 161 students participated the first time it was held but today, more than 

3 million Chinese students have taken the TOEFL test. A large factor behind this change is 

the reform in the 1990s which opened up the country to the rest of the world. Since the 

reform, 1.9 million Chinese students have studied overseas. Getting a good score has an 

enormous impact on the student’s future, deciding whether they can get admission to their 

chosen university or not. Oversea experience also gives them an edge when searching for jobs 

in the domestic market.15 

In 2011, the number of test takers reached a record high with an increase of 19% compared to 

previous year, according to the ETS in 2012. A reason for this increase is government support 

such as funding through scholarships. Several private educational services came into 

existence because of the TOEFL such as New Oriental, which since 1993 has enrolled more 

than 15 million students.16 

Chen Lei is the president of Think Town which is the largest TOEFL training agency in 

Zhejiang province. Chen says that “for students studying abroad, the input process is much 

more important than output.” He continues to explain that “input means reading and listening 

and output means writing and speaking. So far as learning is concerned, it’s more of a process 

of input than output. Overseas students rely more on input, which means reading and 

listening. So I think the proportion of reading and listening of TOEFL should be increased.”17 

 

1.3.6 The role of English in China 

English is becoming more and more important in China. Vice-president at EF China, Jean 

Liu, states in a news article from China Daily that China’s 14th Five-year plan for “National 

Economic and Social Development” empathizes the commitment to promoting international 

cooperation and English teaching is key in achieving this objective.18 

For college students in China, passing the College English Test (CET) plays a large role in 

their lives as it gives them advantages over their peers in finding jobs. More and more 

 
14 “TOEFL iBT®” Test and Score Data Summary 2019, January – December 2019, pp 28,   
15 Zhou, Xiaoyan (2012), “The test that changed China – TOEFL has served as a three-decade long boost for 

China’s foreign study boom.” 
16 Ibid 
17 Ibid 
18 Shuo, Zou (2020), “China’s proficiency in English hits a new high” 
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Chinese students choose to study abroad due to the current 5-year plan, which leads to a large 

number of Chinese candidates in the IELTS, TOEFL and GRE (graduate record 

examinations). The yearly report from the 2020 English Proficiency Index by EF Education 

First analyzed 2.2 million nonnative English speakers and saw that China ranking rose by two 

levels in the top 100 list, from place 40 to place 38. The increasing number of participants in 

combination with higher over-all ranking clearly demonstrates that the importance of English 

in China continues to grow.19 

By looking at the social climate in China today, it is clearly visible that English has attained 

high status and plays a crucial role in the lives of Chinese students, affecting their choice of 

career and motivation to study. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
19 Ibid 
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2. Theory  

2.1 Second language acquisition  

The following paragraphs will attempt to give a comprehensible overview of Krashen’s five 

theories of second language acquisition, which are as follows: 

1. The acquisition-learning theory 

2. The natural order hypothesis 

3. The monitor hypothesis 

4. The input hypothesis 

5. The affective filter hypothesis 

For convenience, L1 will be used to represent “first language” and L2 will be used instead of 

“second language.” The expression “language performance” or just “performance” includes 

forms of performance such as reading, writing and speaking. Before we start, it should be 

made clear that the definition of the term “acquisition” in this context is different from 

“learning”. This will be explained in detail further on. 

Firstly, Krashen empathizes in his book Principles and Practice in Second Language 

Acquisition from 1982 that any scientific theory, including his own, can be studied and 

developed without regard to practical application. He also states that we can never really 

prove anything, simply search for supporting evidence. This thesis will attempt to fall in line 

with that statement and look for supporting evidence for our hypothesis through following 

theories. 

2.1.1 The Acquisition-learning theory 

The Acquisition-learning theory is the first to be introduced, as it is the foundation for the 

other four theories. The two-part theory claims that adults attain language in two distinct 

ways, acquisition and learning. Acquisition is essentially identical to how children develop 

language competence. The process and the results are subconscious, the person is only aware 

of that they are using the language for communication. They have a “feeling” for what is 

correct and what is wrong, but they are not consciously aware of the rules. Error correction, 

such as pointing out that “I goes to school” is grammatically incorrect, has little to no effect 

on subconscious acquisition. This process could also be called natural learning. 

The second way is by learning, which is the conscious process were the person is aware of the 

rules of the language. Some researchers assume that only children can acquire and only adults 

can learn, but Krashen’s theory in 1982 argues against that, meaning that regardless of age, 

humans will always have the ability to attain native-like language competence because they 

too can access the same natural acquisition device that children use. Error correction is 

presumably useful for learning, as opposed to acquisition as it might help the learner to figure 

out, for example grammatical rules. However, its actual impact in practice remains unclear.20 

 

 

 
20 Ibid, page 10 
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2.1.2 The natural order hypothesis 

After the Acquisition-learning theory, Krashen work from 1982 introduces the Natural order 

hypothesis which states that there is a predictable order to when acquisition of grammatical 

structure happens. Certain grammatical structures tend to be acquired early and others later.  

In his work from 1982, Krashen refers to another study, that of Brown in 1973, which in 

accordance with his own theory suggest that children who acquire English as their L1 acquire 

certain grammatical morphemes earlier than others. Take for example the sentence “He is 

playing baseball.” The progressive marker “-ing” is one of those morphemes which were 

acquired early, as well as the plural marker /s/, as in “two dogs.” The third person singular 

marker /s/ however, for instance “He lives in New York”, was only acquired much later. The 

same phenomenon could be seen with the possessive /s/, such as in “John’s hat.” Krashen 

continues with yet another study, this time from Dulay and Burt in 1974 which stated that 

children who are acquiring English as a L2, regardless of their L1, display a “natural order” 

for grammatical morphemes too. The order of acquisition in the L2 was different from the L1 

order but there were noticeable similarities between the different groups of L2 acquirers.21 

However, curriculum should not be based on these previously mentioned examples. Krashen 

argues in 1982 that one could in fact reject grammatical sequencing of this kind when the goal 

is to acquire a language.22 

2.1.3 The monitor hypothesis  

The monitor hypothesis assume that acquisition and learning are used in specific ways, that 

the former acts as the initiator for expression and that the latter is a monitor of that expression. 

That is presumably the only function of learning; to monitor or edit language which has 

already been produced by the acquired system. This monitoring is conscious and can happen 

either before or after language expression such as speaking or writing. When it happens 

afterwards it is described as correction. According to the monitor hypothesis, conscious 

learning plays a limited role in L2 performance. Research strongly suggests that language can 

be performed with conscious rules only when the following three conditions are met: 23  

1. Having enough time. A L2 performer need sufficient time in order to use the 

conscious rules effectively. Normal conversation usually does not allow for enough 

time to think about rules, which can result in hesitant talking, lack of attention to the 

actual conversation and excessive focusing on what to say.  

2. Focus on form. Focus on form and correctness is necessary for the performer to not 

get caught up in what they are expressing and disregard how they are expressing it. 

They need to think about the correctness of their utterance (Dulay and Burt, 1978). 

3. Being aware of the rules. The performer of a language needs to be aware of the 

existing rules, otherwise they cannot possibly follow them.24  

 
21 Ibid, page 12 
22 Ibid page 14 
23 Ibid, page 15-16 
24 Ibid 
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Case history studies from 1978 suggest that different use of the monitor could be the reason 

for individual variation in adult’s performance of L2. The different types of monitor-use can 

be divided into three basic categories: 25 

1. Over-use of the monitor 

Performers who constantly control themselves consciously fall into this category. 

They perform hesitantly with frequent self-correction due to having great concern 

towards correctness.  

2. Under-use of the monitor 

These performers rely on “feeling” when determining correctness, using their sense of 

intuition when navigating through the rules of the language. They have a kind of “it 

just sounds right” mindset when deciding how to self-correct.  

3. Optimal use of the monitor 

This is the desired usage, appropriate utilization of the monitor, which does not 

interfere with communication. Worth mentioning is that learned competence can act as 

a supplement to acquired competence but cannot entirely make up for incomplete 

acquisition, it can simply fill some parts of the gaps. Therefore, both types of 

competence are necessary.26 

 

2.1.4 The input hypothesis 

The second to last hypothesis is called the Input hypothesis. The input hypothesis uses the 

letter “i” for input to represent the persons current level of competence. In order to move from 

level “i” to the next level “i +1”, the acquirer must understand the input of that next level. The 

hypothesis states that we acquire only when we understand language structure that is a little 

bit beyond our current level of competence. But how can we understand structures we have 

not yet acquired? Krashen answers this paradox by explaining that we utilize more than our 

linguistic competence to do this, such as our knowledge of the world around us. Previous 

assumptions like that of Hatch from 1978 has been that fluency is developed by first learning 

structures and then using them in practice, but the input hypothesis contradicts this, saying 

that by first acquiring meaning we then acquire structure.27  

Krashen believes that: “acquirers who begin natural exposure to second languages during 

childhood generally achieve higher second language proficiency than those beginning as 

adults.”28 But he also empathizes that speech develops at different times for different people 

and that early speech is usually not grammatically correct. The input hypothesis speculate that 

roughly tuned and communicative input have considerable advantages over finely tuned, 

grammatical input which aims specifically towards i+1. Krashen therefore argues against the 

use of this specific method in school curriculum by highlighting four key points.  

 

1. Not all students coexist on the same level of competence. Natural communicative 

input will ensure that i+1 will be provided for everyone.  

 
25 Ibid page 18-20 
26 Ibid 
27 Ibid page 20-21 
28 Ibid page 50 
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2. Grammatical syllabus introduces each structure only once, which might result in some 

students missing out. It is therefore favourable for natural review to be included 

instead.  

3. Grammatical syllabus expects us to know the order of acquisition. When relying on 

comprehensible input on the other hand, such expectations are not necessary.  

4. Grammatical syllabus constrains discussions since its focus on structure usually 

prevent communication.29 

The silent period  

The silent period is a phenomenon that sometimes occur when children acquire L2. Hatch 

reported for example in 1972 that a five-year-old Chinese speaker who was acquiring English 

as a L2 did not use “creative” language for a few months after moving to the United States but 

generally only used memorized sentences. Later, when the child had collected competence 

through listening and understanding the L2, “real” language began to emerge and the 

development was similar to that of L1, with simple sentences like “this kite.”30  

 

Performers who are asked to produce L2 speech before they are “ready” will fall back on 

syntactic L1 rules according to Newmark’s studies in 1966. There are some advantages to 

this. One could argue that performers could, despite using an incorrect form, still manage to 

communicate their point and participate in communication early. However, there are 

disadvantages as well, namely incorrect form. If the L1 and L2 syntactic rules differ, the 

performer needs to rely heavily on their own conscious monitor and natural speech cannot be 

attained.31 Furthermore, Krashen believes that forcing early production, before the student has 

not built up enough competence, might be the single most anxiety-provoking thing about 

language classes.32 This leads us to the next hypothesis that discusses the role of filters. 

 

2.1.5 The affective filter hypothesis 

The fifth and last hypothesis is the “Affective filter hypothesis,” which was first proposed by 

Dulay and Burt in 1977. The three most studied affective variables related to successful L2 

acquisition the last decade is the following:  

1. Motivation – high motivation generally leads to better L2 acquisition 

2. Self-confidence – good self-confidence tends to result in better L2 acquisition 

3. Anxiety – low anxiety, both personal and in the classroom, seems to lead to better L2 

acquisition33 

Performers with less-than-optimal attitudes will have a strong filter because it obstructs 

acquisition. The other way around, performers with more optimal attitudes will have a lower 

filter which is conductive to L2 acquisition. These performers will also seek and obtain more 

input.34 

 
29 Ibid 
30 ibid 
31 Ibid page 27-29 
32 Ibid page 81 
33 Ibid page 30-32 
34 Ibid 
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Krashen explains that the primary causative variable in L2 acquisition is still input, while 

affective variables simply hinder or encourages said input. It is believed that people with 

optimal attitudes have “low” filters. This explains why it is possible to obtain a large amount 

of comprehensible input but still not be able to reach a native speaker level. The affective 

filter prevents the input from being used, according to Dulay and Burt work from 1977. This 

hypothesis therefore suggests that simply providing comprehensible input is not enough; 

creating an environment that encourages a low filter is also necessary.35   

This chapter has now introduced the Krashen’s five hypotheses on language acquisition:  

1. The acquisition-learning theory 

2. The natural order hypothesis 

3. The monitor hypothesis 

4. The input hypothesis 

5. The affective filter hypothesis 

 

2.2 Summary of theory and criticism  

This part is the beginning of the end of the Theory chapter, and the author will use Krahnke’s 

text from 1983 to better summarize the exact meaning of Krashen’s five theories, in the hopes 

that it will provide with valuable criticism and help represent Krashen’s ideas objectively. 

Through the following text, the author hopes to show some valid arguments as to why 

Krashen’s theories were chosen for this thesis. 

Krahnke summarizes that: 

Language acquisition leads to the ability to use a language in communicative settings. 

Learning leads only to the ability to monitor or check one’s performance for accuracy. 

Acquisition results when learners are exposed to a message that they can understand. 

Linguistic rules or regularities are acquired in a more or less natural order, which is 

common to most learners, but which differs greatly from the order found in instructional 

syllabuses. Formal instruction does not affect the acquisition process except as it 

incidentally provides input. Instruction leads only to learning and learning does not lead to 

the ability to use a language, nor does it facilitate acquisition much, if at all. Acquisition 

fails when there is not sufficient input or when learners’ affective barriers prevent it from 

being utilized.36 

Krahnke’s work from 1983 praises Krashen’s “Principles and Practice in Second Language 

Acquisition” from 1982 as it has support in research findings, is coherent, comprehensible and 

has, according to Krahnke, contributed to most of today’s knowledge of second language 

acquisition. He does however also express a few points that needs to be expanded. One 

weakness, Krahnke writes, is that Krashen does not address the objections of teachers of 

characteristically “academically oriented learners.” These teachers might understand and even 

accept Krashen’s theories, but they believe that his principles do not apply to their students 

specifically because these learners can utilize formal instruction. Krahnke believes that 

 
35 Ibid 
36 Krahnke, Karl J. “Review of Principles and Practice in Second Language Acquisition”, TESOL Quarterly, Vol 

17, No. 2, 1983, pp 300-305 
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Krashen needs to communicate his points more effectively and directly to the needs of this 

type of learner.37  

Another weakness is that the structuring of acquisition-promoting experiences is vague and 

unclear. There are many other published collections addressing the quantitative aspect of 

acquisition, providing enough input, but not the qualitative aspect, providing a sufficient 

variety of communication etc. Language use requires not only the acquisition of grammatical 

competence but also the acquisition of pragmatics, stylistic variants and so on. The subject of 

how to promote acquisition experiences requires a lot of work but the lack of material in this 

area that makes it difficult for practice-based teachers to adopt an acquisition approach.38  

To summarize this chapter, looking at Krashen’s theories enables a better understanding of 

second language acquisition, but are these theoretical ideas used in real life? Does China’s 

English education system foster acquisition? Krashen claims that any scientific theory, 

including his own, can be studied and developed without regard to practical application. The 

connection, or in some cases lack thereof, between theory and practice is of great interest and 

most relevant to this study. From here on out, the next chapter will explore supporting 

evidence and show examples of how other researchers have used Krashen’s theories in more 

modern contexts, to see if they are still relevant and useable. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
37 Ibid 
38 Ibid 
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3. Previous research 

3.1 Krashen’s theories in other works  

Peng summarizes in their article from 2012 that a sufficient amount of language input is not 

enough to improve the student’s English ability and explains, in accordance with Krashen’s 

Affective filter hypothesis from 1982, that emotional factors also play an important role in 

this process. By providing an environment that protects the student’s self-confidence, teachers 

can enhance their motivation and remove obstructing anxiety.39  

In their paper from 2016, Wang studies how the comprehensible input theory is applied to 

oral English teaching and it is pointed out that the focus of today’s college English teaching 

focus mostly on listening, reading and writing. Not only is student’s oral ability getting less 

attention, but it is also affected by traditional teaching methods such as a lack of 

comprehensible input, which further leads to a reduced teaching effect. Wang points out four 

main factors that contributes to oral skill. Firstly, in order to learn a language fluently, it is 

crucial to improve your listening skill. Teachers should therefore provide sufficient listening 

materials that are close to their student’s level of comprehension in the teaching process.40  

Secondly, it is important to provide the students with reading materials. The teacher can 

contribute to this by selecting diverse and authentic reading materials that are not too long or 

too difficult. Thirdly comes recitation, which helps developing the student’s sense of 

intonation and pronunciation. The fourth and last factor is cultural input, which is significant 

because of its influence in cross-cultural oral communication, for example as a way of 

preventing misunderstandings.41  

We have now seen Krashen’s theories used and mentioned in several different contexts and 

we will continue to explore previous research of other relevant topics such as the IELTS and 

the TOEFL to cover a wide enough area of information before moving on to methodology.  

3.2 Learning English as a second language 

According to Gradman and Hanania’s work from 1991, the variable that correlates the most 

with high TOEFL scores is extracurricular reading. Out of many factors, the extent of 

exposure through individual outside reading proved the most important. Reading for personal 

enjoyment appears to be a more important way of implicit learning than exposure to and 

usage of spoken English. However, it is unlikely that this kind of reading alone can account 

for the strong connection of outside reading and TOEFL performance, it is more likely to 

contribute in a broader sense by improving grammar, vocabulary and general knowledge of 

 
39 Peng, Li 彭莉 “Lun ke la shen qinggan guolu jiashe yu daxuesheng yingyu nengli de peiyang” 论可拉伸情感

过滤假设与大学生英语能力的培养 [Opinions on Krashen’s attachment filter hypothesis and fostering 

university student’s English ability], Jilin sheng jiaoyu xueyuan xuebao, 吉林省教育学院学报, [Journal of 

Educational institute of Jilin Province], 2012, Vol 28, No 3. School of Foreign Languages, East China Jiaotong 

University. 

40 Wang, Qian, 王倩 “Ke lijie xing shuru lilun zai daxue kouyu jiaoxue zhong de yingyong” 可理解性输入理论

在大学口语教学中的应用 [The application of comprehensible input theory in college oral English teaching], 

English on Campus, Yanshan University, 2016. Pp 24. 
41 Ibid 
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the language. Other important contributing factors include exposure to native English-

speaking teachers, using English as the instruction language as well as intensive English 

program participation. Gradman and Hanania’s study showed that oral communication in 

English, both inside and outside of the classroom, only had an indirect effect of TOEFL 

scores through its connection to outside reading.42  

Furthermore, recognition of the need for English is assumed to relate to higher performance 

on the written part of the TOEFL. This is of interest as it shows a relationship between 

motivation and accuracy level. Gradman and Hanania compared two groups: one who started 

learning English before the age of 12 and one who started afterwards. Those who started 

earlier showed distinct advantages, but the difference was not statistically significant. 

“However, when we look at students in either group who had also studied English in intensive 

programs, we find that the advantage of starting at an early age disappears.” It seems like it is 

possible to compensate for starting late if the opportunity and motivation is provided. In their 

study, Gradman and Hanania interviewed several students in order to understand their 

valuable perceptions on language learning. Many of them empathized the importance of 

highly proficient language teachers, extensive use of English in class and increased attention 

to speaking and listening. Some also suggested different teaching methods such as songs, 

games and movies etc. There was also a wish for more interesting topics to read about and 

more usage of practical grammar instead of memorizing rules for the purpose of passing an 

exam.43  

3.3 Cognitive aspects of learning 

The relationship between the science of learning and the science of instruction is generally 

mutual, writes Mayer in his article for the American Psychologist in 2008. He explains 

learning as a change in the learner’s knowledge caused by experience, while instruction refers 

to how the instructor manage the environment with the intent of promoting changes in the 

learner. A learning outcome is the result of said instruction. 44  

Mayer explores the benefits of performing basic research with a combination of the two 

mentioned sciences, specifically in the usage of multimedia instruction. How to engage the 

learners in appropriate cognitive processing without overloading their processing capacity is 

the main challenge of this instructional design. He first points out that non-essential material 

may expend and waste the learners processing capacity, leaving less energy to process the 

essential material.45  

This can be explained as the “Coherence principle” which states that people learn better when 

irrelevant materials are excluded. If this irrelevant material cannot be excluded, one can 

highlight or “signal” the essential points in order to minimize extraneous processing. 6 out of 

6 experiments conducted showed that the students who received “signalling” lessons 

 
42 Gradman, Harry L. & Hanania, Edith. “Language learning background factors and ESL proficiency”, The 

modern language Journal, Vol. 75, No 1, 1991, Pp. 39 – 51 

43 Ibid 
44 Mayer, Richard E. ‘Applying the science of learning: Evidence-based principles for the design of multimedia 

instruction’, American Psychologist, Vol 63, No 8, 2008, pp 761 
45 Ibid page 762 
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performed better on transfer tests than those who received non-signalled lessons. The idea that 

the combination of on-screen text and narrated animation helps both those who prefer to read 

and those who prefer to listen was also tested. In 5 out of 5 experiments, the students who 

received only animation and narration performed better than those who received animation, 

narration, and on-screen text.46  

3.4 Preparation classes 

One IELTS research report by Badger and Yan in 2012, investigated the methodological 

choices of teachers in IELTS preparations classes and found that they are largely 

communicative. 47  

Savignon (1987) defines the term “Communicative Language teaching” as the ability to 

successfully combine linguistic and sociolinguistic knowledge with discourse rules in 

communicative interactions.48 

However, teacher-centeredness and usage of L1 was more prominent than expected from CLT 

classes, both of which are linked to a traditional way of teaching. This indicated that earlier 

views of language learning, which are more consistent with the education culture in China, 

persists. Although there may be some advantages to teacher-centred classes and usage of L1, 

they appear to be problematic in these preparation programs for the following reasons: 

Firstly, most language schools, such as New oriental and Global IELTS are commercial 

organizations. To satisfy their parents, traditional teaching styles are adopted because 

they are familiar to students and are thought to offer the best way to improve students’ 

test scores.49 

Secondly, most preparation program teachers are non-native English speakers and can 

therefore not rely on the same skills as a native speaker, such as intuitions for example (Rose, 

1994). The third factor is teacher development. IELTS conferences tend to focus on 

explaining the process of the examination and advertising sponsored schools, meaning there is 

little information on the teaching methodology.50 

 3.5 Native speaking teacher 

In a study on student’s perceptions of having a native versus a non-native English teacher 

conducted by Lai and Florence (2012), the perceived advantages of a native teacher included: 

the ability to facilitate students learning as well as good English proficiency. However, some 

students experience anxiety around Native speakers as they usually prefer a teaching style the 

students are not used to. The perceived advantage of having a non-native English teacher 

 
46 Ibid page 764 
47 Badger, Richard; Yan, Xiaobiao. “To what extent is communicative language teaching a feature of IELTS 

classes in China?” IELTS Research Reports, Vol 13, 2012, pp: 44 

48 Savignon, Sandra J. “Communicative Language Teaching”, Theory in Practice, Vol. 26, No. 4, 1987, pp. 235 

– 242. 
49 Badger, Richard; Yan, Xiaobiao. “To what extent is communicative language teaching a feature of IELTS 

classes in China?” IELTS Research Reports, Vol 13, 2012, pp: 44. 
50 Ibid 
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included: proficiency in the student’s L1, understanding of their difficulties and being able to 

communicate easily.51  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
51 Lai Ping, Florence Ma. “Advantages and disadvantages of Native- and nonnative-English-speaking Teachers: 

Student perceptions in Hong Kong. Teachers of English to speakers of other languages, Inc (TESOL), Vol. 46, 

No. 2, 2012, pp. 280 – 305 
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4. Materials 

4.1 IELTS report 

中国大陆地区雅思考生 2018 学术表现白皮书, A paper on the academic performance of 

IELTS students in Mainland China from 2017 to 2018, compared previous years in their 

analysis of individual performance and found out that English proficiency has improved 

steadily from 2012 to 2017. They claim that nearly half of the students, from the perspective 

of overall performance, have scores above 6,0. The four different skills show an uneven 

development however, where speaking ability is the weakest point.52 

The Chinese IELTS environment show a large number of female participants, 61% according 

to the Academic performance paper. The majority of students are between the ages of 19-22 

and the Academic type of exam is the most common one.53 

The reading score of academic performers increased the most between 2012 and 2017. The 

speaking score of academic performers increased the least within this period. There is still a 

gap between the global average English proficiency and the academic English proficiency in 

mainland China. The average score of female participants in mainland China is 0,3 points 

lower than the global average for females. For male candidates, the score is 0,4 lower than the 

global average for males.54  

 

4.2 IELTS data 

The following table and numbers have been collected and translated from the IELTS own 

data.55 

Chart 1 

 Total score Listening Reading Writing Speaking 

Global 

average 

female 

academic 

scores 

6.1 6.3 6.2 5.7 6.0 

Average 

academic 

score of 

women in 

mainland 

China 

5.8 6.0 6.2 5.4 5.3 

 
52 Adams, 2018 Zhongguo dalu diqu yasi kaosheng, xueshu biaoxian baipis2018中国大陆地区雅思考生, 学术

表现白皮书, [2018 IELTS Students in Mainland China, Academic Performance White paper] British Council, 

pp 2 
53 Ibid pp 19 
54 Ibid pp 24-26 
55 Ibid 
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Global 

average male 

academic 

score 

6.0 6.2 6.0 5.6 5.9 

Average 

academic 

score of 

males in 

China 

5.6 5.7 6.0 5.2 5.1 

 

4.3 TOEFL data 

The following data has been collected from “About the TOEFL iBT® Test”. 

Subgroups of less than 30 were not included due to the unreliability small samples. These 

categories displayed here however had subgroups large enough to meet the number 

requirement, which indicates reliable statistics. In each of the four different parts (reading, 

listening, speaking and writing) a total of 30 points can be achieved, which means the 

maximum total score is 120.56 

 

Chart 2 - Native language: Chinese57 

Total and section score means 

Reading: 21 

Listening: 20 

Speaking: 20 

Writing: 20 

Total: 81 

 

Chart 3 – Overall score58 

Mean TOEFL score – total group 

Reading: 21.2 

Listening: 20.9 

Speaking: 20.6 

Writing: 20.5 

Mean: 83 

 

Note that decimal points are rounded to the nearest whole number. Chart 2.1 shows that test-

takers with Chinese as their native language perform slightly less than the total average in 

listening, speaking and writing. The reading score however is on the same level as the total 

average. The biggest difference in scores showed in the listening and speaking category.  

 
56 “TOEFL iBT®” Test and Score Data Summary 2019, January – December 2019, pp 22 
57 Ibid 
58 Ibid pp. 6 
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Chart 4 – Mean of total scores between genders 59 

 Reading Listening Speaking Writing Total 

Male 21.2 20.8 20.2 20.3 82.5 

Female 20.8 21.0 21.0 20.6 83.4 

 

The biggest difference in scores was in the speaking category, where females scored 0.8 

points higher than males. Females generally attained higher results, but in the reading 

category, males scored 0.4 points higher than females.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
59 Ibid pp. 17-18 
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5. Methodology 

5.1 Questionnaire 

The method used to gather data in this survey was through an online questionnaire created in 

Surveymonkey which consisted of ten questions in total. In order to avoid the wrong target 

group, the entire questionnaire was written in Chinese. The first two questions seek to gather 

information about the participants age and gender. This is of interest because it enables 

comparison between other data and this survey.  

This data (from IELTS and TOEFL) will only be used to compare performance of students 

from same country or students who speak same language, solely for the purpose of linguistic 

study. The purpose is not to rank countries, compare students from different countries or 

student who speak different languages with each other. The scores data should not be used to 

compare different countries performance, the focus should instead be placed on each 

individual country as they all come with unique context. For example, numbers of participants 

in each country and how early English is introduced in school. For further emphasis, the 

participant’s scores do not represent the proficiency level of all English speakers in their 

respective country. 

Student self-assessment is a valuable tool with great potential of providing useful information 

to promote education. It may reflect the students struggles, incitements and proficiency level, 

all of which can be reviewed and used as an instrument to attune to student’s needs.60 

A major problem for questionnaire studies are low return rates and invalid answers.61 This 

study was no exception; the total number of participants is most likely inadequate for 

advanced statistical analysis. Therefore, this study will be needing further research.  

Considering the limitations of this study, suggested improvements would include more time 

to reach the target audience as well as a higher number of participants. The main reason for 

creating the questionnaire in Chinese was to avoid invalid answers. 

5.2 Method of analysis 

This study will combine quantitative and qualitative analysis. The quantitative part will look 

at the quantity of answers, for example how many times a certain answer was chosen and 

express this through simple statistical numbers to find trends and patterns. The qualitative part 

will analyse the freely written answers in detail and seeks to understand the participants 

better. The intention on this combined method is to attain a thorough and inclusive analysis.  

 

5.3 Execution of questionnaire 

The questionnaire was spread by contacting relevant people through the University School e-

mail. The questionnaire was sent out to 17 different e-mails at four different universities: 

Uppsala University, Stockholm University, Gothenburg University and Lund University. The 

 
60 Mohd Hafizuddin Mohamed,”Using Self-Assessment as a Tool for English Language Learning” 
61 Wang, Gabe T., and Keumjae Park. “Student Research and Report Writing” 



25 
 

author contacted several institutions, course and program coordinators, student unions and 

teachers. Nine out of 17 did not answer to the e-mail but the remaining eight claimed that they 

would pass the questionnaire on. The reason why the questionnaire was not sent out to the 

students directly was because their e-mail addresses are not publicly displayed due to safety 

concerns such as protecting their personal information. Having the different Universities’ 

personnel as intermediators was also a convenient way of proving the trustworthiness of the 

questionnaire and ensuring the participants that it was a serious study. Therefore, the exact 

number of students who received versus answered the questionnaire cannot be pinpointed. 

Since participation is anonymous, the results do not say which school the person answering 

belongs to. The participants received a number depending on the order they answered. These 

numbers will be used to refer to specific individuals. 

 

Most of the questions will be analysed through simple statistics, looking at the percentage of 

each answer. Question 3, 5 and 9 could be answered with more than one option which some 

people did, the total percentage of answers from those questions is therefore more than 100. 

Question 10 will be divided into two parts: how many times each option was chosen as well 

as individual answers written in their original form with the author’s English translation.  

The numbers 1 – 20 represent each specific individual. All comments from people who 

answered “other” will be collected and sorted by who wrote them. The reason for this is to 

enable convenient analysis of each participant’s individual answers.  

Each question attempts to get an understanding of the participant’s language learning journey 

by asking for information about their IELTS or TOEFL history but also by asking for 

information related to Krashen’s five theories on second language acquisition: 

1. The acquisition-learning theory -  

2. The natural order hypothesis 

3. The monitor hypothesis 

4. The input hypothesis 

5. The affective filter hypothesis 

Take for example question 3, see chart 6: “Which English skill do you think is the most 

important?” This question can be connected to the affective filter hypothesis, which says that 

high motivation generally leads to better L2 acquisition. This is also the case for the selectable 

options, they attempt to gather information which can be connected to the theories above. 

Different questions can be answered differently. Some contain selectable options, which were 

based on the theories above, and some allowed for freely written answers. The purpose of this 

combined method was:  

• To see if the results would show any supportive or opposing evidence to our 

hypothesis. 

• To encourage the students to express their honest opinions without the constraints of 

selectable options.  
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These efforts have been made to avoid leading the participants into believing that there are 

“right” or “wrong” answers and has by doing so, hopefully assisted in creating a neutral and 

adequate survey.  
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6. Analysis 

6.1 Overview of the answers 

A total of 20 people answered the questionnaire. Completion rate was 100% which means that 

all 20 student who took the questionnaire answered all 10 questions. However, the exact 

number of students who “received” versus “answered” is unknown. All individual answers for 

each participant can be found in the appendix.  

6.2 Analysis of the answers 

Question 1  

What is your age? 

Ages spanned between 22 to 36 and the average age was 25,75 years old. 

Question 2 – Chart 5 

What is your gender? 

Male: 35% 

Female: 65% 

 

When dividing the participants scores by which test they took, the IETLS or the TOEFL, the 

results showed no difference between the two; the most common highest score was still in the 

reading category while the most common lowest score was still in the writing category. Since 

IELTS and TOEFL use different systems to calculate scores, this study only looked at which 

score was highest versus lowest, as opposed to comparing what numbers the scores showed.  

Question 3 – Chart 6 

Which English skill do you think is the most important? 

Reading: 8 

Writing: 4 

Speaking: 18 

Listening: 13 

 

Most people considered “speaking” to be the most important English skill to know and having 

a native English-speaking teacher was thought to be the best way to improve one’s skills. 

Despite this, only 15% had practiced with a native English speaker when preparing for the 

IELTS or the TOEFL. Person 18 was one of those who did, but she also wrote that it was only 

for a short amount of time.  

Reading was considered to be the “least important” skill of English. When looking at our 

results, we can see that the reading category was without doubt the highest achieving 

category, indicating that the students feel confident in their reading skill and therefore does 

not deem it as important because they “know it” already. The writing category on the other 

hand was the lowest achieving category and the one considered least important of all. This 

might indicate actual neglect or struggles towards written English.   
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Question 4 – Chart 7 

What do you think is the most difficult thing about speaking English?  

Grammar 5.26% 

Words 31.58% 

Pronunciation 15.79%  

Nervousness 47.37% 

Other:  

Person 18: ”英语语言文化及语言习惯” - English language, culture and language habits 

Person 17: ”地道的表达” - Authentic expression 

Person 4: ”Expression” 

 

Most students answered that “nervousness” was the most difficult part about speaking 

English. Person 17 and 4 instead wrote that expressing themselves was the most difficult. An 

in-depth interview with the participants would have been useful to dig deeper into as to why 

the students found this to be complicated, but according to the affective filter hypothesis, 

nervousness is an important factor that greatly influence language acquisition. 

Only 5,26% of our participants chose “grammar” as the most difficult thing about speaking 

English. This indicates that they are confident in their grammar knowledge and we can 

assume, with support from Rao in 2002, that they have studied a lot of grammar in school.   

Person 17 and 4 wrote “expression” as the most difficult thing. According to Krashen in 1982, 

acquisition serves as the initiator for expression while learning serves as the monitor of 

expression. An in-depth interview with our participants would have been ideal to find out 

more about what kind of expression they meant, but by summarizing the answers of question 

4 we can assume that the combination of having difficulties expressing oneself and 

experiencing nervousness might indicate that the students over-use their monitor, because: 

When student’s exposure to a L2 is only of grammar-instruction kind, they have not acquired 

the language, only learned it. This is one of the causes for over-use of the monitor. Rao writes 

in 2002 that intensive reading, examination on grammatical structure, memorization and 

correction of mistakes is common in the Chinese teaching system. Krashen (1982) argues that 

this kind of correction is only presumably useful for learning but not for acquisition. 

The input hypothesis says that by acquiring meaning, we then acquire structure, and that 

fluent speaking emerges on its own as a result of comprehensible input. The focus on 

structure in grammatical syllabus may also prevent communication. Our results indicate that 

students do not receive sufficient input to acquire spoken English but are instead encouraged 

and taught to use monitoring and self-correction but end up struggling to express themselves.  

Person 18 mentions culture and habits to be difficult. This coincides with Wang (2016), who 

points out four main factors that contributes to oral skill, one of which is cultural input 

because of its influence in cross-cultural oral communication.  
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Question 5 – Chart 8 

Which of the following factors do you think can improve your English proficiency the 

best? 

Having a good relationship with classmates:7  

Having a native speaking teacher:12 

Multimedia learning materials (videos, movies, etc):9 

English apps:10 

Other:1 

Person 8: “对我个人帮助最大的是扩展词汇和阅读  reading and vocabulary learning is 

the most helpful part.” 

 

“Having a good relationship with classmates” was the least chosen option when asked how to 

best improve one’s English skills in question 5. This could indicate that most students tend to 

study by themselves.  

In question five, multimedia learning materials was picked 9 times, although not exclusively. 

English apps were also considered useful. Person 3, who was the only one whose parents 

talked English to them during their childhood, was also the only person who answered: 

“multimedia learning materials” and “English apps” as the factors which can improve their 

English proficiency the best. The connection is of great interest, but further research is needed 

before any conclusions can be made. 

Badger and Yan’s study in 2012 showed that students wished for different teaching methods 

such as songs, games and movies. Asking students about their own opinions proves very 

valuable because as Rao (2002) writes, teacher’s and student’s perceptions might not always 

coincide.  

In their work from 2008, Mayer explains “learning” as a change in the learner’s knowledge 

caused by experience, and “instruction” as how the instructor manage the environment with 

the intent of promoting changes in the learner. Mayer’s ideas on “cognitive processing 

capacity” has some similarities to Krashen’s input theory (1982), in the sense non-essential 

material should be excluded in favour for comprehensive and sufficient input. The impact of 

multimedia instruction on language acquisition is therefore of great interest. 

 

Question 6 – Chart 9 

During your childhood, did your parents speak English to you?  

Yes 5% 

No 95% 

Other: 

Person 8: ”中国学生在境内几乎没有说英语的环境。我一般自言自语。(I can’t speak 

English to anyone but myself LOL)” - There is almost no English-speaking environment for 

Chinese students in China. I usually talk to myself. 

 

Only one person reported that their parents talked to them in English during their childhood. 

Person 8 commented on this question, writing that there is almost no English-speaking 
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environment for Chinese students in China. Looking at what we know about the Chinese 

English education system, this coincides with Chen’s theory from 2008 that the test-oriented 

teaching model does not provide sufficient speech input. The lack of an English-speaking 

environment, whether it be in school or at home, makes it more difficult for learners to 

practice their speech. We do not know the detailed history of person 8’s education or 

exposure to the English language but their comments give us some perspective at least. 

 

Question 7 – Chart 10 

Which exam did you take? 

IELTS 75% 

TOEFL 20% 

I participated in both 5% 

 

Four people had taken the TOEFL, 15 people had taken the IELTS and 1 person had taken 

both. The answer to this question obviously depends on which University the student was 

planning to apply for since different Universities prefer different tests for admission, but the 

question still serves the purpose of enabling comparison between the two different types of 

examination.  

Question 8 – Chart 11 

When preparing for the exam, did you study with a native speaker? 

Yes 15% 

No 85% 

Other:  

Person 18: ”但是时间很短” - But only during a short time   

Person 8: ”我只是自己学习了”。Taught myself - I studied by myself only 

 

For clarification, person 18 answered both “yes” and wrote a comment under “other.” All 

individual answers for each participant can be found in the appendix.  

The usage of L1 is discussed in the monitor hypothesis which states that the usage of L1 rules 

invites the performer to participate in communication. Lai and Florence also state in their 

2012 study that some students even experience anxiety around native speaking teachers 

because they are not used to their teaching style. But if the syntactic rules of L1 and L2 are 

different, as is the case between Chinese and English, the performer needs to rely a lot on 

their monitor, which impedes natural speech.  
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Question 9 – Chart 12 

To prepare for the oral test, which method did you use? 

Taking a relevant course: 10 

Used spoken language in real life: 8 

Study group:2 

Other:5 

Person 18: ”根据备考资料自学” - Self-studying based on test-preparation materials 

Person 15: ”在有较好口语基础的情况下，研究往年题目，了解考试结构， 进行针对

性练习” - Under the condition of having a good oral English foundation, study the 

questions of previous years, understand the test structure, and conduct targeted exercises  

Person 13: ”裸考” – Bare test  

Person 11: ”自习” – Self-studies  

Person 8: ”我研究了题目，主要靠自言自语。I just studied the materials and speak to 

myself” 

 

Most participants reported that they took relevant courses in order to prepare for the oral part 

of the test. The various comments on this question gives valuable insight! Person 18, 11 and 8 

all explained that they did some sort of self-studying and only 2 people chose the option of 

“study group”. 

Wang’s study from 2016 points out four factors that contribute to oral skill, such as improving 

your listening skills, reading diverse material of appropriate difficulty, recitation and cultural 

input. Half of our participants took “relevant courses” to prepare for the oral test of either 

IELTS or TOEFL. Assuming that it was courses like the preparation classes for IELTS which 

Badger and Yan analysed in 2012, the weaknesses of these classes are that the L1 is used too 

much and that there were usually no native English speakers. The teaching method of these 

classes does not seem to coincide much with Wang’s four points from 2016.  

Question 10 – Chart 13 

Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest? 

Highest score Lowest score 

Reading: 14 Reading: 0 

Writing: 2 Writing: 14 

Speaking: 1 Speaking: 8 

Listening: 7 Listening: 1 

 

Our results show that among our participants, reading was most commonly the highest score, 

followed by listening, while writing was the lowest, followed by speaking. Previous 

mentioned research such as Niu in 2007, Rao in 2002 and Wang in 2016 all agrees on the 

reading-focused approach for the purpose of examination of Chinese language teaching. Our 

results showed that most students had reading as their highest score, which further supports 

this. 
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Person 11 was the only person who had “speaking” as their highest test score, while 8 people 

had “speaking” as their lowest score. Person 11 was also the only one who thought that 

“Having a good relationship with classmates” was the best way to increase English 

proficiency. This study is too small to draw any conclusions around that, but it is of great 

interest for further research! Could there be a connection between English speech proficiency 

and having a good relationship between classmates? 

By looking at previous scores from the IELTS and TOEFL own data, we can see that reading 

is the highest score across the board, which is consistent with the results of our study. The 

TOEFL speaking score was the same as writing and listening, see chart 2.1. However, when 

we look at the IELTS speaking score, see chart 1.1, it is consistently lower than the other 

categories. This too is consistent with our own results. 

When looking at test scores divided by gender, the results are mostly the same; both males 

and females got the highest score in reading and the lowest score in writing while speaking 

remains as the second lowest. However, one interesting detail is made visible through this 

analysis. There was no male participant who had speaking as the highest score. Seeing as 

there were a small number of male participants, it is difficult to draw any conclusions from 

this, but it is an interesting point for further studies. 

Score received by gender – Chart 14 

  Highest Lowest 

Male Reading 4 (57%)  

 Writing 1 (14%) 4 (57%) 

 Listening 3 (43%)  

 Speaking  3 (43%) 

Female Reading 10 (77%)  

 Writing 2 (15%) 10 (77%) 

 Listening 5 (38%) 1 (8%) 

 Speaking 2 (15%) 5 (38%) 

 

Note that some participants chose several categories as “high” or “low”, hence the total 

number being more than 100%. In the case of answers like those from person 10, “lowest 

writing, everything else good”, everything but writing will be written down in the chart as 

highest.  

Since there were 13 females and 7 males, percentages will show the distribution of 

highest/lowest score separately for males and for females, meaning for example that 57% of 

males got highest in reading while 77% of females got highest in reading.  
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6.2.1 Question 10 - Individual answers  

  

1. “写作最高，口语最低” – writing highest, speaking lowest  

2. “Reading is highest, Speaking is lowest” 

3. “阅读最高，写作最低” – reading highest, writing lowest 

4. ”H: Listening L: writing” 

5. “听力，阅读最高，口语写作最低” – listening and reading highest, speaking and 

writing lowest 

6. “听力最高，口语最低” – listening highest, speaking lowest 

7. “阅读高写作高，口语听力低” – reading and writing high, speaking and listening 

low 

8. “阅读最高，写作和口语都比较低. Reading part is my strongest part, writing and 

speaking still have long way to go” – reading highest, writing and speaking are 

both relatively low 

9. “最高: 阅读 最低: 写作” – highest: reading, lowest: writing 

10. ”最低写作。其他都好” – lowest writing. All the others are good 

11. “口语最高写作最低” – speaking highest, writing lowest 

12. “阅读 reading: 8,0 口语 speaking: 6,0”  

13. “听力最高，口语最低” – listening highest, speaking lowest 

14. “写作最低，阅读最高” – writing lowest. Reading highest 

15. “雅思阅读，听力最高 8.5 分写作最低 6分” – reading and listening highest 8,5. 

Writing lowest 6. 

16. “Writing: 6,5 Reading: 9” 

17. ”听力和阅读最高，写作最低” – listening and reading highest, writing lowest 

18. “阅读最高，写作最低” – reading highest, writing lowest 

19. ”听力最高，写作最低” – listening highest, writing lowest 

20. “阅读最高，写作最低” – reading highest, writing lowest 
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7. Conclusion  

7.1 Review of hypothesis 

This study sought to analyse the following hypothesis “Large factors influencing Chinese 

student’s speech proficiency are…” 

1. Examination-oriented education systems 

2. Degree of childhood exposure to English  

3. Motivational, stress-free learning environments 

The following text will now conclude these three points. 

7.1.1  Examination-oriented education system 

Niu’s study from 2007, Chen’s from 2008 and Rao’s from 2002 all agree on the point that a 

large part of China’s educational system is centred on examinations. Even though China 

abolished its old Imperial Examination system, the new system seems to share its main 

principles. Examinations has been an important part of Chinas educational history and it 

seems to be continuing into the future as well. This tradition that goes back more than a 

thousand years is still maintained, although in a new, modernized form. When it comes to 

teaching English specifically, it seems like this examination focused approach does not 

promote language acquisition.  

 

When looking at the scores of the students participating in the questionnaire, most of them got 

the highest score in reading and only one got the highest score in speaking. Gradman and 

Hanania pointed out in their 1991 study how reading correlates with high TOEFL scores. 

However, focus was placed on “reading for personal enjoyment” which is different from 

reading to pass an examination.  

One of the disadvantages of China’s test-oriented teaching model according to Chen in 2008 

is student demotivation. The model, which focus on exam preparation and textbook reading, 

fails to stimulate their motivation which results in them being unmotivated and stressed. 

Krashen’s affective filter in 1982 claims that motivation, self-confidence and anxiety play an 

important role in whether or not the input received while learning will actually be acquired.  

When looking at the results of the questionnaire, it shows high scores in reading. There was 

unfortunately no question asking about the student’s motivation to study but when asked how 

they prepared for examinations, many wrote that they took preparation courses which are 

designed to help with the test.  

According to Badger and Yan in 2012, IELTS preparations classes often use L1 and do not 

have native English-speaking teachers, etc. Gradman and Hanania wrote in 1991 about how 

these specific factors are very important in contributing to high TOEFL scores. We do not 

know which exact preparation courses our participants took so we cannot assume that they 

have the exact same weaknesses as the ones examined Badger and Yan, However, in their 

study, the students also empathized the importance of highly proficient language teachers, 

extensive use of English in class and increased attention to speaking and listening. These 
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values are similar to the ones of our participators, so Badger and Yan’s findings are most 

likely relevant.  

7.1.2 Degree of childhood exposure to English  

Chen writes in 2008 that “the sooner the better” is generally regarded as the best approach to 

learning, generally, in China. Our questionnaire did not include a question asking the students 

about “when did you start learning English”, but rather if their parents spoke English to them 

during childhood. Out of our participants, only person 3’s parents spoke English to them 

during their childhood. Person 3’s scores fell into the majority; their highest score was reading 

and the lowest score was writing. There was no connection between answering yes to question 

six and having a high speaking score, but the limited capabilities of this study should be 

empathized yet again; further research is needed in this area.  

Krashen’s 1982 study commented on “the sooner the better” claiming that that is not always 

the case but that children are superior only in the long run. Chen’s 2008 study also brought 

this up, saying that English proficiency depends on the quality of the childhood exposure as 

well. In summary, there seem to be a correlation between childhood exposure to English and 

English proficiency, but it does not imply causation.  

 

7.1.3 Motivational, stress-free learning environments 

The fact that 47.37% percent of the participants answered “nervousness” as the most difficult 

part about speaking English is a very interesting result. Most students seem to prefer to study 

on their own and classmate relationships were not rated particularly highly. When a lot of 

time and effort is placed on learning through reading, other parts of language learning might 

be deprioritized. Niu writes in 2007 how Chinese students are used to preparing for tests and 

other research agrees on the reading-focused approach of Chinese language teaching. Our 

results show that most students do well in reading, which further supports this. This might be 

why many seem to experience nervousness when speaking; they are simply not used to it. 

Krashen (1982) believes that forcing performance before the student is ready for it will only 

be obstructive and anxiety-provoking. Fluent speaking will emerge over time but the amount 

of time it takes is different for everyone. The students of this study answered that they valued 

speaking as highly important, yet they seem to be experiencing nervousness when talking. 

This might be because they feel pressured to talk before they have received comprehensible 

input. Peng also empathize, in their work from 2012, the importance of a safe, anxiety-free 

environment for the students, saying that sufficient input alone is not enough to improve their 

English ability.  

      7.1.4 Summary 

In summary, our study found some support for our hypothesis. Our results showed that the 

Chinese English education system places a lot of attention on reading and examinations, 

which might deprioritize other parts of language learning such as speaking. The system 

shapes curriculum into focusing on test results but student motivation is usually deprioritized 

which might be a factor behind the scores generally being lower than the global average. 
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Participants considering “speaking” to be highly important, but many received low speaking 

scores. This combination might indicate that they wish for more extensive speaking-focused 

curriculum. Our questionnaire showed that many students experienced nervousness when 

speaking English, which might stem from the lack of comprehensible and sufficient speaking 

input.  

There is some room for improvement regarding “childhood exposure” to the English 

language. For example, questions could be asked about when the student started to learn 

English and how, because it would provide with more background information than asking if 

the student’s parents talked English to them in their childhood. It would also enable analysing 

the “Natural order hypothesis” presented earlier in theories.  

It seems like China generally has a teaching-culture of “the sooner the better,” seeing as some 

children start to learn English in kindergarten according to Chen’s text from 2008.  It would 

have been interesting to compare the age at which each participant started to learn English to 

see if any correlation could be made to their test results in each of the four categories.   

Lastly, it should be mentioned that the results of this study are strictly limited to a very 

specific context and may not be applicable to another. 

7.2 Future research 

Further research is greatly encouraged and necessary to draw more definite conclusions. 

There are many other factors outside the ones presented, and this paper has just barely 

scratched the surface of the topic of English language acquisition. Some suggested 

improvements include a larger number of participants, more questions and in-depth interviews 

with the participants as this would enable more advanced statistical analysis and a better 

understanding of the relation between different factors. 
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9. Appendix  

Below shows the questionnaire in its original form. The Chinese characters were included to 

avoid losing definition and meaning in translation. However, an English translation will be 

included as well for sake of availability, utility and discussion.  

The following link shows the online format of the questionnaire: 

https://sv.surveymonkey.com/r/SQRDSMM 

The questionnaire was introduced with a short description of the author, the purpose of the 

study, the arrangement, criteria for participants as well as ethical concerns such as anonymity 

and handling of data. Some questions had the option of choosing “other” as an answer, which 

enables the participant to express themselves freely. 

9.1 问卷调查 – Questionnaire 

 

您好！我是乌普萨拉大学中文专业的一名学生，为撰写学士学位论文，发出此份调查

问卷。本问卷的目的是了解在瑞典大学的中国学生学者的英语学习情况。问卷的调查

结果仅用于本人学士学位论文的撰写。参与是匿名的。请尽可能准确地回答，并随时

添加您自己的看法。对于复选框类型的问题，您可以选择多个答案。总共有十个问

题，回答约需三分钟时间。衷心感谢您的大力支持！ 

 

Hello! I am a Chinese major at Uppsala University and I am sending out this questionnaire for 

my Bachelor thesis. The purpose of this study is the understand the English learning situation 

of Chinese students at Swedish Universities. The results of this questionnaire will only be 

used for writing my bachelor thesis. Participation is anonymous. Please answer as accurately 

as possible and feel free to add thoughts of your own. For checkbox type questions, you may 

choose multiple answers. There are ten questions in total which takes about three minutes to 

answer. Thank you for your support! 

 

1. 你的年龄 – Your age  

2. 你的性别 – Your gender  

男 – Male  

女 – Female  

3. 您认为最重要的英语技能是什么? – Which English skill do you think is the most 

important?  

阅读 – Reading  

写作 – Writing  

口语 – Speaking  

听力 – Listening  

4. 您认为讲英语时最困难的是什么? – What do you think is the most difficult thing 

about speaking English?  

https://sv.surveymonkey.com/r/SQRDSMM
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语法 – Grammar  

单词 – Words  

发音 – Pronunciation  

紧张 – Nervousness  

其他 – Other  

5. 您认为以下哪种因素最能提高您的英语水平? 您可以选择多个。- Which of the 

following factors do you think can improve your English proficiency the best? You 

may choose more than one. 

跟同学有好的关系 – Having a good relationship with classmates  

以英语为母语的老师 – Having a native speaking teacher 

多媒体学习资料 (录像，电影，等等) – Multimedia learning materials (videos, 

movies, etc) 

英语应用 – English apps 

其他 – Other  

6. 在童年时期，您的父母跟您说英语吗? – During your childhood, did your parents 

speak English to you?  

是的 – Yes 

没有 – No  

其他 – Other  

7. 您参加过哪种考试? – Which exam did you take? 

雅思考试 – IELTS  

托福考试 – TOEFL  

两者都参加过 – I participated in both  

8. 在准备考试的时候，您跟以英语为母语的人学习吗? – When preparing for the 

exam, did you study with a native speaker? 

是的 – Yes  

没有 – No  

其他 – Other  

9. 为准备口语考试，您主要使用哪种方法? – To prepare fort the oral test, which 

method did you use?  

参加相关课程学习 – Taking a relevant course  

在生活实际中运用口语 – Used spoken language in real life  

学习小组 – Study group  

其他 – Other  

10. 在雅思/托福考试的听力、口语、阅读、写作四项能力中，您取得的成绩那项最

高、哪项最低？- Among the four abilities of listening, speaking, reading and writing 

in the IELTS/TOEFL test, in which one did you achieve the highest and which one 

was the lowest? (The answers to this question were written freely.) 
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9.2 Individual answers - Person 1 

1. Your age 23 

2. Your gender  

Male  

3. Which English skill do you think is the most important?  

Reading  

Writing  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Words  

5. Which of the following factors do you think can improve your English proficiency the 

best? You may choose more than one. 

Having a good relationship with classmates  

Having a native speaking teacher 

English apps 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

TOEFL  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Study group  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

写作最高 口语最低 – highest writing, lowest speaking 
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Person 2 

1. Your age 23  

2. Your gender  

Male  

3. Which English skill do you think is the most important?  

Speaking  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best? You may choose more than one. 

Having a native speaking teacher 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Used spoken language in real life  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest? The answers to this question were written freely. 

Reading is highest Speaking is Lowest 
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Person 3 

1. Your age 27 

2. Your gender  

Male  

3. Which English skill do you think is the most important?  

Reading  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Words  

5. Which of the following factors do you think can improve your English proficiency the 

best? You may choose more than one. 

Multimedia learning materials (videos, movies, etc) 

English apps 

6. During your childhood, did your parents speak English to you?  

Yes 

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest? The answers to this question were written freely. 

阅读最高、写作最低 – highest reading, lowest writing 
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Person 4 

1. Your age: 31  

2. Your gender  

Male  

3. Which English skill do you think is the most important?  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Words  

Other - expression 

5. Which of the following factors do you think can improve your English proficiency the 

best? You may choose more than one. 

Having a native speaking teacher 

Multimedia learning materials (videos, movies, etc) 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

H: Listening L: writing 
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Person 5 

1. Your age: 36  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Speaking  

4. What do you think is the most difficult thing about speaking English?  

Words  

5. Which of the following factors do you think can improve your English proficiency the 

best?  

English apps 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest? The answers to this question were written freely. 

听力，阅读最高，口语写作最低 – highest listening and reading, lowest speaking 

and writing 
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Person 6 

1. Your age: 24  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Reading  

Writing  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best? 

Having a good relationship with classmates  

Having a native speaking teacher 

Multimedia learning materials (videos, movies, etc) 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

Used spoken language in real life  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

听力最高，口语最低 – highest listening, lowest talking 
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Person 7 

1. Your age: 23  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Speaking  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best? You may choose more than one. 

Having a good relationship with classmates  

Having a native speaking teacher 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

阅读高写作高，口语听力低 – highest reading and writing, lowest talking and 

listening 

 

 

 

 

 

 

 

 

 

 

 

 



49 
 

Person 8 

1. Your age: 22  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best? You may choose more than one. 

Having a native speaking teacher 

Multimedia learning materials (videos, movies, etc) 

Other - 对我个人帮助最大的是扩展词汇和阅读 reading and vocabulary learning is 

the most helpful part. 

6. During your childhood, did your parents speak English to you?  

No  

Other : ” 中国学生在境内几乎没有说英语的环境。我一般自言自语。(I can't 

speak English to anyone but myself LOL)” 

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

Other - 我只是自己学习了。Taught myself. 

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

Used spoken language in real life  

Other - 我研究了题目，主要靠自言自语。I just studied the materials and speak to 

myself 

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

阅读最高，写作和口语都比较低。Reading part is my strongest part, writing and 

speaking still have long way to go. 

highest reading, lowest writing and speaking 
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Person 9 

1. Your age:27  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Speaking  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best? You may choose more than one. 

Having a good relationship with classmates  

Having a native speaking teacher 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

I participated in both  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

最高：阅读 最低：写作 – highest reading, lowest writing 
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Person 10 

1. Your age: 33  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Reading  

Speaking  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best? 

English apps 

6. During your childhood, did your parents speak English to you?  

Yes 

7. Which exam did you take? 

TOEFL  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Used spoken language in real life  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest? 

最低写作。其他都好 – lowest writing, everything else good 
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Person 11 

1. Your age: 25  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Pronunciation  

5. Which of the following factors do you think can improve your English proficiency the 

best?  

Having a good relationship with classmates  

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Other  - 自习 self-study 

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

口语最高 写作最低 – highest speaking, lowest writing 
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Person 12 

1. Your age: 27  

2. Your gender  

Male  

3. Which English skill do you think is the most important?  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Pronunciation  

5. Which of the following factors do you think can improve your English proficiency the 

best? You may choose more than one. 

Having a native speaking teacher 

Multimedia learning materials (videos, movies, etc) 

English apps 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

Yes  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

阅读 reading: 8.0 口语 speaking: 6.0 

 

 

 

 

 

 

 

 

 

 

 

 

 



54 
 

Person 13 

1. Your age: 22  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Words  

5. Which of the following factors do you think can improve your English proficiency the 

best? 

Multimedia learning materials (videos, movies, etc) 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

TOEFL  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Other - 裸考 bare test  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

听力最高，口语最低 – highest listening, lowest speaking 
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Person 14 

1. Your age: 23 

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Reading  

Writing  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best?  

Having a good relationship with classmates  

Having a native speaking teacher 

English apps 

6. During your childhood, did your parents speak English to you?  

No  

Other  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

Yes  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

写作最低，阅读最高 – highest reading, lowest writing 
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Person 15 

1. Your age: 22  

2. Your gender  

Male  

3. Which English skill do you think is the most important?  

Reading  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Grammar  

5. Which of the following factors do you think can improve your English proficiency the 

best?  

Multimedia learning materials (videos, movies, etc) 

English apps 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

”在有较好口语基础的情况下，研究往年题目，了解考试结构， 进行针对性练

习” - Under the condition of having a good oral English foundation, study the 

questions of previous years, understand the test structure, and conduct targeted 

exercises 

 

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

阅读，听力最高 8.5分 写作最低 6 分 – reading, listening 8,5. Writing 6 
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Person 16 

1. Your age: 25 

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Reading  

Writing  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Pronunciation  

5. Which of the following factors do you think can improve your English proficiency the 

best?  

Having a native speaking teacher 

Multimedia learning materials (videos, movies, etc) 

English apps 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

Yes  

No  

Other  

9. To prepare for the oral test, which method did you use?  

Used spoken language in real life  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

Writing: 6.5 Reading: 9 
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Person 17 

1. Your age: 24  

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Reading  

Speaking  

4. What do you think is the most difficult thing about speaking English?  

Other: 地道的表达  

5. Which of the following factors do you think can improve your English proficiency the 

best?  

Multimedia learning materials (videos, movies, etc) 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Taking a relevant course  

Used spoken language in real life  

Study group  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

听力和阅读最高，写作最低 – highest listening and reading, lowest writing 
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Person 18 

1. Your age: 22 

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Words  

Other - ”地道的表达” 

5. Which of the following factors do you think can improve your English proficiency the 

best?  

English apps 

6. During your childhood, did your parents speak English to you?  

No  

Other  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

Yes  

Other - 但是时间很短 

9. To prepare for the oral test, which method did you use?  

Other - 根据备考资料自学 

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

阅读最高，写作最低 – highest reading, lowest writing 
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Person 19 

1. Your age: 28 

2. Your gender  

Male  

3. Which English skill do you think is the most important?  

Speaking  

Listening  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best?  

Having a native speaking teacher 

English apps 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

IELTS  

8. When preparing for the exam, did you study with a native speaker? 

No  

Other  

9. To prepare for the oral test, which method did you use?  

Used spoken language in real life  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

听力最高，写作最低 – highest listening, lowest writing 
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Person 20 

1. Your age: 28 

2. Your gender  

Female  

3. Which English skill do you think is the most important?  

Speaking  

4. What do you think is the most difficult thing about speaking English?  

Nervousness  

5. Which of the following factors do you think can improve your English proficiency the 

best?  

Having a good relationship with classmates  

Having a native speaking teacher 

6. During your childhood, did your parents speak English to you?  

No  

7. Which exam did you take? 

TOEFL  

8. When preparing for the exam, did you study with a native speaker? 

No  

9. To prepare for the oral test, which method did you use?  

Used spoken language in real life  

10. Among the four abilities of listening, speaking, reading and writing in the 

IELTS/TOEFL test, in which one did you achieve the highest and which one was the 

lowest?  

閱讀最高，寫作最低 – highest reading, lowest writing  

 

 


