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ABSTRACT 
 

The purpose of the present study is to investigate code-switching at a structural level among youths 

in Sweden speaking Persian. According to the theoretical framework of this essay code-switching 

occurs at certain places in sentences and follow certain grammatical rules. The aim of the 

conducted study is to demonstrate if there are word classes between which code-switches occur 

more frequently, whether or not it is possible to find out certain verbs that are borrowed from 

Swedish to Persian more often than others and if Persian compound verbs are often constructed 

with a Swedish main verb and the Persian light verb kardan. Eight students participated in the 

investigation and the ages of the participants varied from sixteen to nineteen years. The methods 

used consist of recorded interviews and elicitations and took place during a native language class. 

The result clearly showed that the most common word class from which switches from Swedish 

to Persian occurs is nouns. Among the verbs, the vast majority were compound verbs, constructed 

with a Swedish main verb and the Persian light verb kardan. Other light verbs used were raftan 

and xordan, however, these were only used one time each, implying that kardan is without doubt 

the most common light verb used when building a Persian compound verb with a Swedish main 

verb. The present study does not indicate certain simple verbs used more often than others, on the 

contrary, it seems possible to choose almost any Swedish main verb in infinitive, or even a Swedish 

compound verb, and put it together with the Persian light verb kardan to form a Swedish/Persian 

compound verb.  
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Transcription system 

Following transcription system will be used:  

 
Table 1: Transcription system. 

Consonants  Long Vowel  

 ā آ ا  ’ ء   ع 

 u و b ب

 i ی p پ

   t ت  ط

   s ث س ص

   j ج

  č Short Vowels چ

ح    ه\ ه      h   َ  a 

َ   x خ  o 

َ   d د  e 

ض ذ ظ   ز    z   

   r ر

   ž ژ

   s س

   š ش

ق   غ       q   

   f ف

   k ک

   g گ

   l ل

   m م

   n ن

   v و

   y ی
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List of abbreviations 

1  first person 

2  second person 

3  third person 

sg  singular 

pl  plural 

EZ  ezafe  

INDF  indefinite 

NEG  negation 
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1      Introduction 

We live in a multilingual world where speakers of different languages are moving around creating 

multilingual societies. As a result of globalisation population movements have taken place and the 

geographical mobility has increased. With this follows the spread of education and cultural 

contacts. Today, bilinguals outnumber monolinguals, and this is a trend expected to continue 

(Hamers & Blanc 2000, p. 1). In fact, most of the world is presently plurilingual. People might 

speak a regional language or dialect, apart from the national language. People might learn second, 

or even third languages in school, or have another language for literacy than the one they usually 

speak. People might become bilingual because of changes in their personal circumstances or have 

a mother tongue considered as inadequate for formal purposes. The majority of these plurilingual 

speakers mix the different languages they speak on a daily basis (Gardner-Chloros 2009, pp. 5–7).  

When a bilingual speaker combines different languages within a conversation or an 

utterance it is referred to as code-switching. Code-switching can concern not only language, but 

dialects, registers, level of formality and intonation, and affects basically everyone in contact with 

several languages or dialects (Mooney and Evans 2015, p. 266; Gardner-Chloros 2009, p. 4). This 

is a phenomenon occurring “among immigrant communities, regional minorities and native 

multilingual groups alike” (Gardner-Chloros 2009, p. 20). Sweden is, and have for a quite long 

time been, a multicultural society, where people from different countries, speaking different 

languages, live side by side. Not only foreign language studies, but mother tongue studies, are 

promoted in Swedish schools. Afghans and Iranians are two minority groups in Sweden, whose 

mother tongue is Persian, which is one of the minority languages in Sweden. Quite often, 

occurrences of code-switches, where Persian-speakers put Swedish words into a Persian context, 

have been perceived by the researcher. There are certain Swedish words, for instance fika, that 

simply lack equivalence in other languages. This inevitably leads to the occurrence of code-

switching, both when it comes to the noun and the verb, which has aroused the researcher’s 

interest. In the present study code-switching among youths from Iran and Afghanistan speaking 

both Persian and Swedish and today living in Sweden is investigated.  
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1.1 Aim and research questions 

The purpose of this study is to examine code-switching among Persian-speaking youths (Afghans 

and Iranians) in Sweden. Code-switching is a phenomenon that can be viewed from several 

perspectives - linguistic, pragmatic and grammatical (Cantone 2007, p. 59). This study focuses on 

the grammatical perspective of code-switching. In detail, the aim of this study is to address the 

following research questions:  

1. Is it possible identify certain word classes in which switches from Persian to Swedish occur 

more frequently? If so, which ones?  

2. Are there verbs that are more commonly borrowed from Swedish to Persian? 

3. Is it more common to construct a Persian compound verb with a Swedish main verb and 

add the Persian light verb kardan in relation to other Swedish-Persian verb combinations?  

 

1.2 Previous research  

In the field of code-switching a great deal of previous research has been carried-out. One researcher 

that should be mentioned is Leyla Naseh Lotfabbadi who has conducted a study on code-switching 

in Swedish/Persian speech. The participants in her study are Swedish/Iranian bilingual speakers 

and she investigates bilingualism from both a linguistic and a sociolinguistic perspective (2002, p. 

2). Naseh Lotfabbadi’s study shows how Swedish single words are often inserted into Persian 

spoken language. Mainly, the largest word class in which switches occur is, according to her 

research, nouns, but bare infinitive verbs and adjectives are also inserted frequently (ibid., p. 130). 

Additionally, her research shows that multi-word switches occur when Swedish/Iranian bilinguals 

code-switch. Here, phrasal insertions, complex insertions and switches at clause level are included 

(ibid., p. 152).  

Shana Poplack is another name to be mentioned as he has conducted extensive research on 

the subject of code-switching. Poplack conducted a study in which 20 Puerto Ricans of a bilingual 

community participated (1979). From 66 hours of tape-recorded speech 1865 instances of code-

switching were collected (Poplack 1979, p. 595). The results of this study show how both fluent 

and non-fluent bilinguals can codeswitch; however, fluent bilinguals mainly switch at syntactic 

boundaries within a sentence while non-fluent bilinguals prefer to code-switch between sentences. 

Also, the study demonstrates that code-switching is an occurrence proving bilingual ability, rather 

than a lack of language skills (ibid., p. 581).  
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A researcher on the area that challenges the previous two is Katja F. Cantone. In the 

background to her study, she discusses previous research stating that code-switching follows 

certain grammatical rules. As opposed to this, Cantone, when compiling her own research, comes 

to the conclusion that code-switching does not necessarily have to comply with grammatical rules 

and can vary quite a lot when occurring in free speech (2007, p. 72). Cantone studied whether a 

group of five bilingual children used code-switching and to what extent. Her result shows that 

children used code-switching at any boundaries in a sentence (ibid., p. 160). Therefore, she argues 

that “…everything is possible in mixing two languages as long as the grammars of the two lexicons 

involved are respected” (ibid., p. 182). Cantone’s research maintains that code-switching, as 

opposed to previous research, can occur at all different boundaries in an utterance (ibid., p. 226).  

 

1.3 Disposition of essay 

This essay is arranged as follows: After the present introductory chapter in which the essay and 

previous research is introduced, follows Chapter 2 where the subject of code-switching, 

bilingualism and other related phenomena are explained further. In Chapter 3 the choice of method, 

material and theory is accounted for. In Chapter 4 the investigation and the result will be presented. 

In Chapter 5 the result is discussed, and Chapter 6 will entail concluding remarks. Bibliography 

and appendix are found at the end of this thesis. 
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2 Background 

2.1 Bilingualism – definition of the concept 

Who uses code-switching? This is an activity in which not anyone can participate - the speaker 

must be bilingual or multilingual, referring to a person speaking two or more languages. 

Bilingualism can occur on an individual level, for instance Iranians in Sweden still speaking 

Persian even if this is not the official language of the country. Bilingualism can also occur on a 

societal level, for instance Hebrew and Arabic both being spoken in Israel (Genetti 2014, pp. 322–

323). The reasons behind this type of bilingualism are often associated with power – “the more 

powerful groups in any society are able to force their language upon the less powerful” (Romaine, 

2000, p. 33). However, it is not always possible to decide on a boundary between individual and 

societal bilingualism. According to Hamers and Blanc, a distinction must be made between the 

concept of bilingualism and bilinguality (2000, p. 6). They argue that bilingualism refers to a 

linguistic society where two languages interact, which can result in two codes being used in one 

and the same interaction and many bilingual individuals. Bilinguality, on the other hand, they claim 

to be a psychological state, where one individual can access more than a single linguistic code and 

use when socially interacting with others (ibid.). 

With this in mind, the definition of bilingualism is not entirely unproblematic. Another 

reason for this is that it can vary from native-like control of two languages to minimal control of a 

second language, requiring competence in only one of four language skills: listening 

comprehension, speaking, reading or writing (Hamers & Blanc 2000, pp. 6–7). According to the 

widest definition of the term, everyone capable of using more than one language is bilingual, which 

would for instance imply that all Swedes studying English in school could be considered as 

bilingual. According to the strictest definition, on the other hand, people are only considered as 

bilinguals if they have native-like control of more than one language, which would decrease the 

number of bilinguals drastically (Dahl 2000, p. 284) Dahl suggests a rather useful definition of the 

term, ending up somewhere in between the two mentioned, implying that those grown up in an 

environment where more than one language is spoken would be considered as bilinguals (2000, p. 

284). Dahl’s definition of bilingualism is the one that will be in invoked in the present study.  
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2.2 Code-switching – definition of the concept 

Multilingual speakers have the ability to rely on “the use of two or more linguistic codes within a 

conversation or even within the same utterance” (Mooney & Evans, 2015, p. 170). Genetti refers 

to this phenomenon as “the use of two or more languages within a single interaction or utterance 

while conforming to the phonological and grammatical system of each language.” (2014, p. 266). 

Monolingual speakers, and also multilingual speakers for that matter, with a negative language 

ideology, would claim that code-switching implies “impure” language, or indicates a sign of how 

the speaker is not capable of speaking fluently in either of the languages. However, according to 

Genetti, only those who manage to speak at least two languages fluently are capable of code-

switching (ibid.). In general, Genetti (2014, p. 267) claims that there are three types of code-

switching: 

1. Insertion (one lexical item is switched within one single clause) 

2. Alternation (entire clauses are switched between) 

3. Tag switching (discourse markers are switched at, meaning a lexical item independent of 

what grammar the clause has, instead performing discourse-level or instead interactional 

functions)   

MacSwan (2014, p. 1) introduces a specific phenomenon referred to as intra-sential code-

switching. This entails that the language mixing occurs within sentential boundaries as illustrated 

by the example below:  

Mā bāyad glass bexarim 

‘We have to buy ice cream’  

As opposed to this, if the switch takes place at clause boundaries it is referred to as inter-sential 

(Romaine 2000, p. 57). Bellow follows an example of this type of switching to demonstrate:  

Be mādar bego ke jag mår inte bra  

’Tell mum that I am not feeling well’ 

Holmes maintains that proficient bilinguals tend to switch within sentences (intra-sential), while 

less proficient speakers usually switch at sentence boundaries (inter-sential) or use fixed phrases 

or tags at the end of sentences (2008, p. 45).  

Although code-switching might appear to be a random phenomenon, it follows certain 

patterns (Lagerholm 2010, p. 114). The equivalence constraint refers to “that code switches will 

tend to occur at points where the juxtaposition of elements from the two languages does not violate 



9 

 

a syntactic rule of either language. That is, switching should occur at points where the surface 

structures of the two languages map onto each other.” (Romaine 2000, p. 58). This means that 

switching will not occur between sentence elements unless these are ordered similarly. Therefore, 

the more structurally similar two languages are, the more switching places they permit. Persian 

and Swedish both belong to the Indo-European language family (ibid.).  

Along with this, there are two additional types of switches to be mentioned: situational 

switching and metaphorical switching. The first one refers to a type of switching that is triggered 

by a situational change, meaning that only one of the concerned languages is found appropriate in 

the situation (Auer 1998, p. 156). In situational switching the reasons for why someone 

codeswitches are not very obvious. If the situational or social factors are predictable in advance in 

these cases, the switch is usually also possible to predict in advance (Holmes 2008, p. 37). The 

latter refers to a choice taken by the speaker; however, the situation remains unchanged. 

Metaphorical switching, on the contrary, has a communicative intent (Auer 1998, p. 156).  

A common question asked is “Why does a bilingual speaker switch in between languages 

in one conversation?” (Auer 1998, p. 156). The reasons behind code-switching are many 

interactional factors – what language the other speaker uses, what goals the speaker has (emphasis, 

disagreement) and what topic that is being discussed (Genetti 2014, p. 266). Admittedly, this is 

often an occurrence the speakers are unaware of their participation in (Holmes 2008, p. 46). 

Romaine suggests that some reasons behind codeswitching are “to redefine the interaction as 

appropriate to a different social arena, or to avoid, through continual code-switching defining the 

interaction in terms of any social arena” (2000, p. 60). Code-switching often has the function to 

investigate which code is most suitable and will be accepted in a certain situation (ibid.). 

 

2.3 Code-switching, interlanguage or borrowing?  

There are several kinds of language mixing that must not be confused with code-switching. The 

major difference between these is that code-switching requires fluent bilingualism. To begin with, 

there is a phenomenon called interlanguage, common amongst language learners, referring to 

when structural elements belonging to the language learner’s first language are combined with 

elements belonging to the learner’s second language. The reason behind this occurrence is often 

that the speakers do not master the second language entirely and therefore mix the languages since 

they are not capable of speaking the target language fluently. The differences between code-
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switching and interlanguage occur both on a structural and functional level. At a structural level, 

interlanguage is often found together with non-native features of the second language. At a 

functional level, interlanguage is often used because of insufficient knowledge of the target 

language, and therefore the speakers must rely on their first language. As opposed to this, bilingual 

speakers have a purpose with code-switching, even if this does not always have to be conscious 

(Genetti 2014, p. 267).  

Another feature not to be confused with code-switching is lexical borrowing – the addition 

of vocabulary to a certain language, not requiring any ability to speak the source language (Genetti 

2014, p. 268). Items borrowed are usually referred to as borrowings, loans and transfers (Matras 

2009, p. 146). In code-switching, the speaker moves between the two languages, keeping their 

phonological and grammatical systems apart, while in lexical borrowing, a certain lexical item is 

integrated, both phonologically and grammatically, into the language borrowing the item (Genetti 

2014, p. 268). Borrowing is common because of interaction between speakers of different 

languages (ibid., p. 317). Genetti maintains the importance to remember how the difference 

between borrowing and code-switching is that the latter indicates a “switch entirely from one 

language into another, shifting all phonological, grammatical, and lexical features”, while 

borrowing adjusts a word or an expression to the native language (ibid.).  

The main reason behind the importance to separate lexical borrowing from code-switching 

is that the first occurs due to a lack of vocabulary in the language in question. It is a common 

occurrence that second language speakers use a word, or expression, from their native language 

due to their inability to express themselves in the second language. The reason for this switch is 

clearly a lack of vocabulary. Another common type of lexical borrowing is the one triggered by 

lexical need – when the speaker cannot find an appropriate term to use in one language and 

therefore borrows from the other language, an occurrence often concerning nouns (Holmes, 2008, 

p. 43). “’[B]orrowing’ usually refers to the diachronic process by which languages enhance their 

vocabulary (or other domains of structure), while ‘codeswitching’ is reserved for instances of 

spontaneous language mixing in the conversation of bilinguals.” (Matras 2009, p. 106). 

Nevertheless, it should be stressed that the boundaries between one-word codeswitches and 

borrowings are not entirely clear (ibid., p. 110). The connection between the two phenomena is 

mainly of diachronic form (ibid.). The distinction is not simple but consists of different criteria on 

a continuum (ibid., p. 113). The most relevant difference is that those who codeswitch are 
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bilinguals, able to separate two languages and use them in different contexts (ibid., p. 111). Those 

who use borrowings, on the other hand, are monolinguals, unable to use words from another code 

(ibid., p. 112). The two most common motives for borrowing are “gaps in the structural inventory 

of the recipient language, and the prestige enjoyed by the donor language” (ibid., p. 149).  

 

2.4 First and second language - source and target language 

Certain terminology of interest for the present study concerning language acquisition should be 

mentioned. Some of these are native language or mother tongue and foreign language. To clarify 

the meaning of these terms following example is used: Swedes have the native, or mother, 

language Swedish and learn English as a foreign language. However, alternative terms, often used 

by researchers, are first language and second language. Dahl states that a first language would 

mean a language learnt before the age of three. However, the definition of the terms becomes 

problematic when considering the fact that it is possible to gain native-like control of a language 

even if it is learnt after the age of three. Dahl defines the difference between a foreign language 

and a second language as regarding whether the language is learnt actively in school, for instance, 

a Swede studying English in school, or whether it is learnt as an immigrant in a new country (Dahl, 

2000, pp. 281–282).  

As mentioned, a language learnt to a full extent before the age of three is referred to as a 

first language, a process called early bilingualism. A language learnt after this period is called 

second language and referred to as late bilingualism (Matras 2009, p. 64). Further, second 

language acquisition can be divided into child second-language acquisition which occurs from the 

age of 3–4 years to puberty, and adult second language acquisition which starts after puberty 

(ibid., p. 68). Other terms of interests on the area are target language and source language – The 

first referring to “a language into which another language is to be translated” or “a language other 

than one’s native language that is being learned” (Merriam-Webster 2021). The latter refers to the 

direct opposite – the language about to be translated and native language (ibid.). In the present 

study the source language is Persian, while the target language is Swedish. The source language is 

the language playing the dominant role in code-switching and responsible for the morphosyntactic 

order, while the role of the target language is more restricted (Naseh Lotfabbadi 2002, p. 54).  
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2.5 Persian compound verbs  

Many languages make a distinction between simple and compound, or complex, verbs. Two of 

these languages are Swedish and Persian. A simple verb consists of one word, while a compound 

verb consists of one word and one simple verb. The number of simple verbs in modern Persian is 

relatively small. Compounding, however, is a productive way to form verbs in this language. In a 

compound verb the pre-verbal element carries the semantic content, and the auxiliary verb deals 

with verbal inflection (Naseh Lotfabbadi, 2002, p. 90). The most common way to form a 

compound verb in Persian is using an adjective or a noun and a simple verb. The most common 

simple verb acting as a light verb in a compound verb construction is kardan ‘to do’. Some other 

examples of ordinary light verbs are šodan ‘to become’ and dāštan ‘to have’ (Dahlén 2017, p. 

186). Persian compound verbs can look as illustrated by following examples:  

Kār kardan (lit. work to do) ‘to work’ (NOUN + light verb) 

Bidār šodan (lit. awake to become) ‘to wake up’ (ADJECTIVE + light verb) 

Bar āmadan (lit. up to come) ‘to come up’ (PREPOSITION + light verb) 

Many simple verbs in Swedish are represented by compound verbs in Persian, where an auxiliary 

verb is the second component in the construction. Syntactically, a compound verb is considered as 

one unit (Dahlén 2017, p. 185). Compound verbs follow the same inflection patterns and rules of 

negation as simple verbs do, even so, only the simple verb in the construction is conjugated (ibid., 

p. 186). The examples below show proof of this: 

Doxtar, guš midah-i?  

Girl, ear give-2sg?  

‘Girl, are you listening?’ 

Hargez guš ne-midah-i  

Never ear NEG-give-2sg  

‘You never listen’ 

Moreover, enclitic pronouns can be added to the first word in a compound verb in order to state a 

direct object (Dahlén 2017, p. 186), as following example demonstrates: 

Bāz-aš kon!  

Open-it do! 

’Open it!’ 
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Ultimately, adjectives or nouns can be bound to the first part of the compound verb with the ezafe-

construction (Dahlén 2017, p. 186):  

Kār-e xub-i kard-id  

Work-EZ good-INDF did-2pl  

’You did a good job’ 

 

2.6 Swedish compound verbs 

Swedish also has compound verbs, and a few examples of these would be hålla hus ‘to be’ (lit. 

hold house), sparka boll ‘kick ball’ (lit. kick ball), and åka skridskor ‘to go skating’ (lit. to go 

skates) (Dahlén 2017, p. 185). According to Enström (2003, p. 5), there are four different types of 

Swedish compound verbs: fixed compound verbs, non-fixed compound verbs, collocations, and 

idioms. The first one consists of a prefix and a verb, always written together in one word, for 

instance avgå ‘resign’ which is a combination of the prefix av ‘off’ and the main verb gå ‘go’. The 

second one consists of a main verb and a particle, for instance a preposition or an adverb, and is 

written as two words. An example of a non-fixed verb is tycka om ‘like’, consisting of the main 

verb tycka ‘think’ and the conjunction om ‘if’. The third one is an idiomatic word combination, as 

for instance a verb and a noun, and the meaning of these are usually possible to guess. For instance, 

anta utmaningen ‘accept the challenge’ is a collocation consisting of a verb – anta ‘accept’ and a 

noun – utmaningen ‘the challenge’. The last one is a fixed word combination, only carrying its 

meaning when the words stand together, and hard to guess the meaning of. An example of an idiom 

is ha fötterna på jorden ‘to have one’s feet on the ground’ (ibid.). 
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3 Method, material and theoretical framework 

The present study was performed during an ongoing corona pandemic, which inevitably had its 

consequences. To begin with, current restrictions affected the researcher’s possibilities to visit a 

library which resulted in the use of merely online books, articles and essays. This limitation of 

material is not believed to have affected the study on the whole, since much material these days 

has been made available online. Moreover, the prevailing restrictions had to be respected when 

performing the actual survey. Accordingly, The Public Health Authority’s 

(Folkhälsomyndighetens) restrictions were followed when interviewing the participants. The 

interviews and discussions took place in small groups with four participants in each, and the 

participants were given instructions to sit on an appropriate distance from each other. Because of 

this the sound recordings were affected negatively, in terms of their sound quality, which made it 

difficult, yet not impossible to transcribe the material. Even so, it was eventually possible to 

transcribe the recordings, although it became a rather time-consuming process.  

When the study was performed several different methods were used. This in order for the 

methods to complement each other, which is, according to Podesva and Sharma, an important 

factor when trying to achieve an as fair result as possible (2014, p. 196). Elicitations and interviews 

have been conducted. These have been recorded, a method used by linguists for many different 

purposes (ibid., p. 169). Later the interviews and elicitations were transcribed and analysed. Below 

follows a presentation of the theory of the study (3.1), presentation of the process of data collection 

(3.2) and how the data was transcribed (3.3), introduction of the participants (3.4) and material 

(3.5) of the study, limitations of the method used (3.6), and finally the observer’s paradox (3.7) 

and ethical aspects (3.8) that have been taken into consideration throughout the study.  

 

3.1 Theory 

The present study acknowledges the theoretical framework established by previous researchers 

regarding the fact that code-switching follows several grammatical rules (Naseh Lotfabbadi 2002, 

p. 203; Poplack 1979, p. 600; Cantone 2007, p. 57). As stated by Naseh Lotfabbadi (2002, p. 203) 

and Cantone (2007, p. 61), code-switching is not an accidental behaviour. The results of Poplack’s 

study provides no occurrences of ungrammatical combinations of the first language and second 

language (1979, p. 600). Furthermore, Poplack argues that “Code-switching involves enough 
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knowledge of two (or more) grammatical systems to allow the speaker to draw from each system 

only those rules which the other shares, when alternating one language with another” (ibid., p. 

601). Cantone agrees with the fact that code-switching requires bilingualism of both speakers 

(2007, p. 57). Even if research on the area has come up with various results, the fact that code-

switching follows certain grammatical rules has been agreed on: 

 

…code-switching occurs at specific points (boundaries) in the sentence, and it has been predicted 

that it is disallowed at other points, with an intense focus on syntactic constraints. Nevertheless, there 

has not always been general agreement about whether bilinguals code-switch at random. (Cantone 

2007, p. 61) 

 

Hence, the central theory of the present study is that even if code-switching might appear to be a 

random phenomenon, it follows certain grammatical patterns (Lagerholm 2010, p. 114). The 

switches take place at places where the two structures of the concerned languages are ordered 

similarly. Given that, switching will not occur between sentence elements unless these follow the 

same grammatical rules. Therefore, the more structurally similar two languages are, the more 

switching places they permit (Romaine 2000, p. 58). 

 

3.2 Data collection 

When the present study was conducted, all participants were initially given information about the 

study in their native language - Persian. The recordings took place in their native-language class. 

Native-language classes is a type of education provided for students in Sweden with another native 

language than Swedish. The purpose of this education is to make it possible for students to develop 

their native language, which in turn is believed to be of great importance when developing 

Swedish. Native language teaching is provided for students in elementary school and high school 

(Skolverket 2021).  

When the interviews were performed the participants and their parents had beforehand 

been given an information form as well as a consent form (see Appendix 3 and 4) in order to inform 

about the study and ask for the participants’, along with their parents’, permission to partake in the 

study since all participants of the study, apart from one, were minors. The forms were written in 

Swedish, however the students were asked to translate them to their parents if required. The 
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information form (see Appendix 3) informed the participants and their parents about the study, its 

purpose, how long time the performance of the study was estimated to take, that they were going 

to be recorded, but kept anonymous, how the participation in the study was voluntarily and that 

the conducted study will later be possible to find on DiVA portal online, should they be interested 

to take part of it. Furthermore, contact details to the researcher were provided in the information 

form, in case questions would arise. As regards to the consent form (see Appendix 4), the 

participants’ and their parents’ consent were requested for. In addition, what they gave their 

consent to was stated clearly, so was the maintenance of their anonymity and the possibility for 

them to withdraw from the study at any time and without explanation. Having signed the 

document, they were informed that they participated voluntarily and were able to cancel their 

participation without any reason. Also, their anonymity was once more stressed. 

 On the day when the study was performed information was given in the participants’ native 

language (Persian) and with assistance from the native language teacher. The participants were 

clearly informed that it was not their language proficiency that was assessed. The participants were 

also informed that it was entirely fine to forget words since their language per se was not 

investigated. Informing the participants about this hopefully made them think less about being 

recorded and how they expressed themselves. Before the recordings started permission to record 

was asked for once more. Additionally, the participants were also informed that they would be 

kept anonymous. Even if the occurrence of code-switching was investigated, the participants were 

not told about this until after the interviews, instead, they were told that their spare time activities 

and their conversations were investigated. The researcher used code-switching throughout the 

interviews in order to encourage this type of linguistic behaviour. Throughout the interviews 

follow-up questions were used, hence the interview questions were arranged ongoing and adjusted 

to the moment. During the data collection, the researcher used support notes (see Appendix 2) in 

order not to forget things such as to encourage code-switching, ask for permission to record, use 

follow-up questions, etc.   

 

3.2.1 Recorded interviews  

As previously mentioned, when collecting the data of the present study, conversations and 

interviews with the participants were recorded. According to Lagerholm (2010, p. 33), recording 

is a beneficial tool to use while conducting for instance interviews. Interviewing is a qualitative 
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method, which implies few participants and a more profound result than for instance surveys would 

have gained. The purpose of interviews is to gain a deeper understanding of a certain phenomenon 

(ibid., pp. 54–55). To be specific, the interviews used in this study are labelled as semi-structured 

interviews. This is a type of interview during which the interviewer asks the participants open-

ended questions that have been arranged beforehand (Given 2008, p. 810). In this way, the 

researcher has control over the topics discussed, and qualitative responses are collected, however, 

in contrast to questionnaires, or yes/no-questions, quantitative data is not achieved (ibid.). 

Obviously, there are pros and cons with qualitative methods as well as quantitative methods. 

When performing semi-structured interviews, a written interview guide is prepared in 

advance by the researcher. This guide can vary from consisting of carefully selected questions to 

simply a list of topics to be discussed. Also, the researcher can choose to follow the guide word to 

word, or move back and forth, nevertheless, the guide is based on the research questions of the 

study (Given 2008, p. 810). The questions for the interviews of this study were prepared on 

beforehand (see Appendix 1), even so, they were not followed in the entirely correct order, and 

additional questions were added during the interviews. The questions consisted both of simple 

questions such as age of the participants and how long they have lived in Sweden, as well as topics 

to discuss.  

 

3.2.2 Elicitation 

Linguistic surveys can also be carried out using a method called elicitation when the goal is to 

receive specific types of information (Podesva & Sharma 2014, p. 99). Doing so, there is a choice 

between either direct elicitations (self-reports) or indirect elicitation. In the present study indirect 

elicitations have been used. This type of elicitations might for instance entail questions such as 

“How do you say…?” or blanks to be filled in (ibid., p. 100). In this study several questions were 

used in order to lead the participants to produce answers regarding how to express certain Swedish 

verbs in Persian. The questions consisted of blanks to be filled in by the participants (see Appendix 

1), where a compound verb was the expected answer. There are many additional types of 

elicitation, and another one is when the participants respond to various photographs or drawings 

(Given 2008, p. 520). This type of elicitation was also used in the conducted study, as the 

participants were given ten different pictures (see Appendix 1) and asked to tell what they thought 

the people on the pictures were doing. Here, the expected answers were once more different verbs. 
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The latter type of elicitation proved to be more useful in the present study than the first one. When 

the participants were given different pictures, the response became interesting discussions during 

which many different code-switching verbs, and code-switches in general, occurred.  

 

3.3 Transcription of data 

The recorded conversations of this study were transcribed. The transcription system used can be 

found on page 1. Spoken conversations were compared with written transcripts several times to 

ensure that no essential words or similar were misunderstood or entirely missed out on. The 

accuracy of transcriptions become critical since only the transcription, and not the recordings they 

reflect, are shared with those taking part of the study (Podesva & Sharma 2014, p. 236). When 

transcribing the data, which parts of the data to transcribe and how detailed to describe these was 

taken into consideration, as suggested by Podesva and Sharma (ibid.). The entire recordings were 

not transcribed since this would be a very time-consuming process. Instead, relevant material was 

extracted from the recordings and transcribed accordingly. Relevant material for the present study 

consisted of occurrences of code-switching.  

 

3.4 Participants  

The participants of the present study were selected on the basis of certain features: fluency in 

Swedish and fluency in Persian. The aim was to find students as proficient as possible in both 

languages, since code-switching often requires fluent bilingualism (Genetti 2014, p. 266). As 

Holmes puts it: “… intra-sential code-switching requires good control of both codes” (2013, p. 

46). Yet, it should be mentioned that the researcher was not able to select participants critically, as 

this would be rather discriminative. On the contrary, the researcher had to settle with participants 

from an entire native-language class without making any amendments. The participants of the 

conducted study were eight young Persian-speaking Iranians and Afghans living in Sweden 

between the ages of 16 to 19. In terms of age, the group of participants is rather homogenous. 

Below, in Table 2, essential information about the participants of the study is presented. All 

participants of the study apart from one use Farsi or Dari at home when speaking to their family. 

Concerning language spoken with friends the variety is bigger, most of them use Farsi, Dari and 

Swedish depending on who they hang out with. However, even if Swedish is the compulsory 

language in school, their native language is encouraged through native language education, and 
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they obviously seem to communicate with friends speaking the same native language as 

themselves in the native language. 

Table 2: Information about the participants in the study.  

 Age Years 

in 

Sweden 

Years in 

Swedish 

school 

Years in 

Iranian/Afghani 

school  

Language 

spoken at 

home  

Language spoken 

with friends  

Parent’s 

language  

Student 1 17 

years 

6 years 3 years 4 years Dari/Farsi Farsi/Swedish Dari 

Student 2 17 

years 

3 years 3 years 5 years Dari/Farsi Swedish Farsi/Dari 

Student 3 18 

years 

2 years 2 years 8 years Dari Dari/Farsi/Swedish Dari 

Student 4 17 

years 

3 years 2 years 8 years Dari Dari/Swedish Dari 

Student 5 17 

years 

5 years 5 years 5 years Farsi Mostly Swedish Farsi 

Student 6 19 

years 

2 years 1,5 years 12 years Swedish Swedish Farsi 

Student 7 17 

years 

8 

months 

7 months 10 years Farsi Farsi, Swedish, 

English 

Farsi 

Student 8 16 

years 

9 years 8 years 1 year Farsi, a 

little bit 

Swedish 

Swedish Farsi 

 

3.5 Material  

The main material assessed in this study is the recordings from held interviews, which in turn have 

been transcribed, making the transcriptions become the primary material of the study. The data 

consists of one recording that is 43 minutes and 30 seconds long and another recording that is 48 

minutes and 36 seconds long, resulting in altogether approximately 92 minutes of recorded speech 

from conversations among the participants mentioned above. The recordings were performed on 

the 24th of March 2021. The data consist of both colloquial and formal Persian. The reason for this 

is that the students partly interacted in discussions amongst themselves where spoken language 

was used, and partly answered direct questions asked by the researcher, where written language 

was used. However, the transcribed material has been limited to colloquial Persian only, in order 

to maintain consistency. Furthermore, the material is both Afghani and Irani style spoken Persian, 

since both Afghans and Iranians participated in the study.  
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3.6 Limitations of method  

According to Podesva and Sharma, “there is no single best type of data or method for linguistic 

study, since all are limited.” (2014, p. 96). Some limitations of methods used throughout the study 

have already been mentioned, along with this, one major limitation of this study is its scope. The 

low number of participants from a small range of area makes the conclusion of this essay 

representative for a quite small group of the society. Another reason behind the limited scope of 

the study is the conscious limitation that was made considering the age of participants. In order to 

be able to go through all the material, the age of the participants was restricted to 16-19 years. The 

reason for this is also because code-switching is believed to be a more common phenomenon 

among younger people since they often speak Swedish more fluently. 

Moreover, one limitation of elicitation as a method is how the everyday language is lost, 

and instead, the participant is made aware of, for instance, certain linguistic features and might 

give answers non-representative for reality. Also, over- and under-report of certain linguistic 

features do occur when using this method. It is not unusual that participants feel uncomfortable 

with the test-like environment that often follows elicitation, making them feel that they become 

students partaking in a test and the researcher the teacher (Podesva & Sharma 2014, p. 102). To 

get around this limitation, the researcher brought up examples from her own life and tried to make 

jokes with the participants to make them feel comfortable and achieve a less formal environment. 

In addition to this, the researcher participated in the discussions, in order to create a sense of 

inclusion. Even so, the indirect elicitations used, when the participants of the study were asked to 

fill in gaps in sentences, produced not a single occurrence of code-switching.  

Another limitation when performing studies with participants is acquiescence bias – 

respondents providing researchers with answers they think the researcher wants to receive. 

Proposing anonymous partaking, as has been done in this study, can be a way to get around this 

problem (Holmes 2008, p. 422). Even so, acquiescence bias occurred in the beginning of the 

interviews and the first type of the two conducted elicitations. It is impossible for an observer not 

to be noticed, but an observer should aim for being as discrete as possible, this in order to make 

the observations as close to the usual behaviour as possible (Bell & Waters 2014, p. 196). 

Furthermore, leading questions and the fact that the researcher partook in the experiment 

might have affected the frequency of occurrences of code-switching. As previously mentioned, it 

is not possible to know the details of the discussions of the study  without the participants 
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knowledge of being recorded and participating in a study. The goals of this study has been to 

investigate the occurrence of code-switching, and to do so, this linguistic behavior was 

encouraged.   

 

3.7 The observer’s paradox  

William Labov came up with the concept the observer’s paradox – referring to the problem of 

making people speak in a natural way even when they are aware of that they are being recorded. 

The dilemma that the researcher deals with is observing people talk when they are not being 

observed. The risk is that the participants become formal and start speaking in a more “written 

language”-way, knowing that they are being recorded for further studies. This problem entails 

variation in everyday language being missed out on (Lagerholm 2010, pp. 47–48). Podesva and 

Sharma (2013, p. 111) argue that researchers must act as “learners” who show their willingness to 

learn from the experts on the area investigated, instead of “experts” themselves. Another way to 

deal with the observer’s paradox, as mentioned previously in this chapter (3.2), is to keep the study 

anonymous, and not inform the participants about the specific phenomenon investigated until after 

the investigation (ibid., p. 112). The best way to tackle the problem would be to record people 

without their knowledge of it, however, this is both illegal and unethical (Lagerholm 2010, p. 48). 

According to Podesva and Sharma (2013, p. 111), it is impossible to remove the observer’s effect 

entirely when performing a study, implying it would be better to accept it than seek to overcome 

it.  

 

3.8 Ethical aspects  

There are not only legal, but also ethical aspects of recording people, as stated by Lagerholm (2010, 

p. 33). In order to receive as natural and honest conversations as possible the recordings should be 

done with the participants unaware of being recorded. However, this is as previously mentioned 

entirely illegal and unethical. Even if it is not possible to keep the recording secret, Lagerholm 

maintains that there is nothing wrong with a white lie. Revealing the real purpose of a study can 

make the participants aware of how they speak, and instead of speaking like they usually do in 

their everyday lives changing to a standard variety of speech (ibid.). In the present study 

participants were made aware of how they were being recorded, and permission to record was 

asked for before the actual recordings started. However, the participants were not made aware of 
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what linguistic feature that was investigated, until after the study was performed. As a researcher, 

informed consent should be aimed for – implying explanation and consultation with the 

participants before investigations begin (Bell & Waters 2014, p. 46). Consent should be informed 

and voluntary, according to Given (2008, p. 431). The participants of the present study were 

informed both in writing and orally about the investigation on beforehand, and consent was given 

both in writing and orally in advance.  
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4 Presentation of results 

The analysis of this study has been conducted in order to find out whether or not there are certain 

word classes between which code-switching from Swedish to Persian occurs more frequently 

(Research question 1), whether there are specific verbs that are borrowed from Swedish to Persian 

more often than others (Research question 2) and if it is common to build Persian verbs with 

Swedish main verbs and the Persian light verb kardan. The result of the study will be presented as 

follows. First, the number of instances of code-switching during the conducted interviews, in 

general, will be presented and to which word classes these belong (4.1). Second, the focus will be 

on compound verbs and how these are constructed (4.2).  

 

4.1 Code-switching as an occurrence – between which word classes  

The conducted study consists of approximately one and a half hour of recorded speech and eight 

youths speaking. During this time 84 occurrences of code-switching took place, of which the 

majority consists of Swedish nouns (49). The second largest group consists of 20 Swedish verbs, 

of which 16 were compound verbs and 4 simple verbs. Further, 10 of the code-switches belong to 

the word class Swedish adjectives and 5 have been labelled as other since they can not be 

classified as belonging to any of the previous categories. Below, in Figure 1, a compilation of the 

occurrences of code-switches has been made. In the followings sections some examples will be 

given from each group of code-switches. Swedish words and phrases are marked in bold style.  

 

Figure 1: Percentage representing the occurrences of code-switches in the conducted investigation.  

24%

58%

12%

6%

CODE-SWITCHES

Verbs Nouns Adjectives Other
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4.1.1 Nouns 

When discussions about the students’ plans for the future took place, the following quotes were 

uttered:  

(1)  Age betyg-am xub naš-e högskoleprov hast. 

 ’If my grades are not good enough there is always the college exam.’ Student 8 

(2)  Be ehtemāl-e ziād barnmorska … kanske. 

 ’Most likely midwife, maybe …’ Student 5 

From these expressions it becomes distinct how there are Swedish occurrences, for instance 

högskoleprovet ‘college exam’ that might lack Persian equivalence, and therefore suits best to be 

expressed in the language of origin. The following quotes show proof of this occurrence even 

more, since they circle around things typical for the Swedish culture, often of Christian origin, 

such as the Lucia-celebration, confirmation and other church activities. Evidently, these activities 

are not that common in neither Iran nor Afghanistan, the participants’ homelands, which are 

Muslim countries.  

(3)  Čand vaqt pištar Suedi-hā-yi ke tuye kelās-e man miraft-an aslan masxar-am 

 mikard-an kyrka-ro masalan ba’d ke raft-an konfirmation masalan 

 mixandid-an o āmade bud-an migoftan “Jag är Guds barn”. 

‘Some time ago the Swedish students in my class made fun of the church and after 

their confirmation they laughed and came around like “I am God’s child”.’  

Student 8 

(4)  Vali fekr kon-am čize … eh … elljus-e … ya’ni … eh …čun xaternāk mitun-e  

bāš-e age … levande ljus bāš-e. 

‘But I think something … eh … electric candles … it means … eh …. because it 

can be dangerous if … the candles are burning candles.’ Student 6 

(5)   Man tuye dar tuye luciatåg bud-am. 

 ‘I have been in a Lucia parade.’ Student 1  

In example (3) the colloquial form of the direct object marker rā is used, however, it is marking 

the Swedish noun kyrka ‘church’ as direct object, and not a Persian noun. Another interesting 

example of how Persian grammatical features are mixed with Swedish nouns is illustrated below:  
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(6)  Huvudkaraktär-eš ki ast?  

 ‘Who is its main character?’ Student 3 

Here, the Swedish noun for ‘main character’ is put together with the Persian enclitic pronoun -eš 

which is in the current example used to mark genitive – the main character of the movie.  

In the following two examples, Swedish nouns are used, even if there exists Persian words 

that could have been used in their place, in example (7) – dars ‘study’ and in example (8) madrese-

ye āmādegi ‘preschool’. In example (7) the Swedish noun plugg ‘study’ is combined with the 

Persian ezafe -e and combined with the Persian adjective ziād ‘much’. In example (8) the Swedish 

noun förskolan ‘preschool’ is combined with the short form of the Persian verb hastand ‘they are’.  

(7)  Plugg-e ziād hast. 

 ‘There is loads of homework.’ Student 8 

(8)  In se tā doxtar ke dar förskolan-an vali vaqt-e… či… dār-an cake jur mikon-an…  

’These three girls are in pre-school but at the time of … what is it called … they 

are baking cake…’ Student 1 

The last example in this section is interesting since the code-switch does not occur between 

Persian and Swedish, but between Persian and English:  

(9)  Ya’ni raft-an mas’alan triple dejt. 

 ’It means they went on something like a triple date.’ Student 1 

 

4.1.2 Adjectives 

When discussing the students’ perceptions of the Northern climate, which differs quite a lot from 

what they are used to, the following quotes are taken:  

(10) Āre, tābestān-hā väldig cold ast. 

 ‘Yes, it is very cold in the summer.’ Student 4 

(11) Vaqti ke havā tārik miš-e dige ya’ni dige hemskt ast. 

 ‘When it gets dark it is awful.’ Student 3 

In example (10) the code-switch is between Persian, Swedish and English, meaning that three 

languages are involved. The two examples below, just like the previous two before that, have 

Persian translations: tanbal ‘lazy’ and bazekārāne ‘criminal’, but these are not used by the 

students, instead they choose the Swedish equivalents:  
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(12) Yeki-š hamkāri mikard-e, yeki digar faqat lat ast o mibin-e. 

 ‘One of them is cooperating, and the other is just lazy and watches.’ Student 3 

(13) Kasi bāš-e ke mesāl kriminell bāš-e. 

 ‘Someone can be a criminal.’ Student 3 

Finally, a very interesting example follows, where the Swedish adjective duktig ‘good’ has been 

put together with the Persian comparative -tar to form a Swedish adjective in Persian comparative 

form.  

(14) Yeki az ānhā besyār … či hast-an … duktig-tar hast-an.  

 ’One of them is more … what is it called … better.’ Student 3 

 

4.1.3 Other  

In the following section words and clauses not representative for any of the previous categories 

are accounted for. This implies the clause vet inte ‘do not know’ in the first example, which entails 

code-switching on clause-level. The additional two examples show use of words belonging to other 

word classes than nouns, adjectives, and verbs, such as yes ‘ja’, which is an interjection and kanske 

‘maybe’, which is an adverbial. In the example below (15) the Persian translation of ‘also’ stands 

between the Swedish expression of ‘I do not know’ and the Swedish noun for ‘traffic accident’, 

which makes it quite a complex sentence.  

(15) Vet inte, ham trafikolycka ast. 

 ’I do not know, it also was a traffic accident.’ Student 8 

In example (16), proof of the same occurrence is given, but the Swedish translations of the 

interjection ‘yes’ and the noun ‘taste’ are used. Also, the enclitic pronoun -eš is linked with the 

Swedish noun smak ’taste’, resulting in the construction ’its taste’.  

(16) Ja, unqadr smak-eš xošmaze ast. Har qadr zahmat bekeš-i un smak-e-rā ke 

 dar Afġānestān dār-e beraye-man injā nemiton-e, har qadr kryddor ham estefāde 

kon- i. 

’Yes, it tastes very good. Whatever you do, that special taste there is in Afghanistan 

for me here you cannot create, no matter what spices you use.’ Student 3 

The quote in example (17) shows use of the noun ‘midwife’ and the adverbial ‘maybe’.  

(17) Be ehtemāl-e ziād barnmorska … kanske.  
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 ’Most lightly midwife, maybe …’ Student 5 

 

4.2 Code-switching: Compound verbs – Swedish and Persian intertwined 

In the present study 20 verbs were uttered of which 16 were compound verbs and 4 simple verbs. 

The simple verbs used by the students were spela ‘play’, resa ‘travel’, cykla ‘bicycle’ and plugga 

‘study’. In Research question 3 whether the Persian light verb kardan is a common verb to use 

when forming a Persian compound verb with a Swedish main verb is asked for, which the results 

of this study clearly confirms. Kardan was used ten times in its infinitive form and four times in 

its present subjunctive form. Apart from kardan the Persian verbs raftan and xordan were used 

one time each to form a Persian compound verb. As can be seen in Figure 2 below, this results in 

kardan being used almost 90% of the times that Persian compound verbs are constructed with a 

Swedish main verb. Below follows relevant examples of compound verbs taken from the 

investigation. 

 

Figure 2: Percentage of Persian light verbs used to form compound verbs.  

 

The following two quotes show use of Swedish main verbs in combination with the Persian 

light verb kardan in its present subjunctive form. The previous was uttered by a student when 

watching a picture of some children baking. The latter was expressed by a student looking at a 

picture of polices arresting a man.  

(18) Bače-hā-ye kučik ma’mulan dust dār-an bepāz-an o baka bokon-an.  

 ‘Small children usually like to cook and bake (lit. baking do-3pl).’ Student 6 
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(19) Eh … fekr nakon-am, nemidon-am gripa kon-an šāyad mix-ān faqat az-aš  

negāhdāri kon-an. 

’Eh, I do not think so, I don’t know if they are arresting (lit. arresting do-3pl) him, 

maybe they just want  to take care of him.’ Student 8 

In the following expression (20) a student uses the Swedish verb for ‘pray’ – be. Yet, there is a 

frequently used verb for praying in Persian: doa’ which was used by the other participants a lot 

during the discussion about what a lonely man was doing in church. 

(20) Be mikon-e čun šāyad ārezu-yeš marg bāš-e. 

‘He is praying (lit. praying do-3sg), because maybe he has a wish to die.’ Student 

3 

When discussing the ways in which they thought the Swedish Lucia was chosen, the following 

phrases were uttered:  

(21) Lotta mikon-an. 

 ‘They draw lots (lit. drawing do-3pl).’ Student 8 

(22)  Fekr nakon-am rösta kon-an, čun un mo’qe hame be xod-eš ray mid-an. 

’I do not think they are voting (lit. voting do-3pl), because in that case they would 

all vote for themselves.’ Student 8 

(23) Daqiqan, šāyad rösta bokon-an. 

 ’Exactly, maybe they vote (lit. voting do-3pl).’ Student 6  

The expressions below show what students thought was going on in a picture with several students, 

and another picture with a student and a teacher. The first expression (24) is a student imitating 

what a teacher says to a student. The second expression (25) is interesting since a Swedish 

compound verb - hjälpas åt ‘help each other out’ is used in combination with a Persian light verb 

in order to form a Persian compound verb.  

(24) Be-heš gofte ke da’fe-ye dige fuska kon-i bebin če kāret mikonam. 

’He had been told if you cheat (lit. cheating do-2sg) one more time you will see 

what I will do to you.’ Student 1 

(25) Hjälpas åt mikon-an … yek kāri goroh-i-e. 

 ’They help (lit. helping do-3pl) each other … it is a team work.’ Student 2 
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Below follows a quote taken from when a student told the rest of the group what he liked to do 

after school. What is interesting about this quote is that the noun that precedes the compound verb 

– bašgā literary means ‘gym’, which shows that the student uses both a word for the place where 

he is going in his native language, but then builds a compound verb with the Swedish main verb 

used for going to that place and a Persian light verb:  

(26) Ba’dan yā mir-am xune yā ba’zi vaqt-hā mir-am bašgā gymma mikon-am … ba’zi 

 vaqt-hā. 

‘After that I either go home or sometimes I go to the gym to work out (lit. working 

out do-1sg) … sometimes.’ Student 6 

Finally follows some other compound verbs that the students in the study uttered: 

(27) Växla mikon-im. 

 ‘We switch (lit. switching do-1pl).’ Student 6 

(28) Påverka mikon-e.   

 ‘It affects (lit. affecting do-3sg).’ Student 3 

(29) Muta mikon-an. 

 ‘They bribe (lit. bribing do-3pl).’ Student 8 

(30) Tävla mikon-an. 

 ‘They compete (lit. competing do-3pl).’ Student 3 
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5 Discussion 

The aim of this study was to investigate code-switching among the participants of the conducted 

study. The methods used, interviews and elicitation, helped provide occurrences of code-switches, 

mainly belonging to the word class of nouns, clearly supporting Naseh Lotfabbadi’s (2002, p. 130) 

account for how the largest word class being borrowed from Swedish into Persian is nouns, 

followed by adjectives and verbs, which answers Research question 1 – about the word classes 

between which switches from Persian to Swedish occur more frequently. When it comes to 

research question 2, regarding verbs most common to borrow from Swedish to Persian, the answer 

is more complex. The study shows a wide range of varieties of switches, and apart from the verb 

rösta ‘vote’ which appears two times in the study, there seem to be no verbs more commonly used 

than others. In contrast to this, it is clear that kardan is the most frequently used light verb when 

building compound verbs with Swedish main verbs and Persian light verbs, as asked for in 

Research question 3. It should be noted that kardan remains the most frequently used verb in 

Persian. Apart from kardan, the verbs raftan ‘to go’ and xordan ‘to eat’ are only used one time 

each. The conducted study partly supports previous research and partly challenges it, as will be 

discussed henceforth.  

In the performed study, insertion (Genetti 2014, p. 267) was the without doubt most 

common type of code-switch. Single lexical items such as nouns, adjectives, and verbs were 

switched between within single clauses. As opposed to this, alternation only occurred one time. 

Hence, the code-switching that took place can be referred to as intra-sential code-switching 

(MacSwan 2014, p. 1) – the switches occurred withing the sentence boundaries. Holmes (2008, p. 

45) argues that this is a sign of the speakers being proficient, something that the present study 

partly contradicts, since the majority of the participants have not been in Sweden more than three 

years, but still partake in code-switching. Moreover, the present study does not support previous 

findings by Poplack (1979, p. 581) which state that fluent bilinguals mainly code-switch at 

syntactic boundaries, while non-fluent bilinguals code-switch between sentences. This could, 

however, depend upon the fact that different research methods were used, and different languages 

were analysed. Additionally, Holmes claims that proficient bilinguals usually code-switch within 

sentences (intra-sential), while less proficient speakers on the contrary switch at sentence 

boundaries (inter-sential) or with fixed expressions (2008, p. 45). This is also something that the 

conducted study opposes, since the vast majority of switches performed are made in the middle of 
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sentences. It should not be forgotten that this is a quite small-scale study and the findings might 

vary for this reason. Even so, the conducted study clearly supports Poplack’s claim (1979, p. 595) 

that code-switching proves bilingual ability instead of insufficient language skills.  

As mentioned, the level of fluency possessed by the participants of the study varies, even 

so they can all be considered as individual bilinguals (Genetti 2014, p. 322). Since the researcher 

mostly spoke Persian to the students who spoke Persian back, the level of fluency regarding the 

second language was difficult to measure. However, the time the participants have spent in Sweden 

can be seen as an indicator. The assumed low level of proficiency amongst the participants 

contributes to a rather interesting finding of the conducted study – some of the participants have 

not been in Sweden for longer than 2 years, nevertheless, they partake in code-switching. None of 

them were brought up here, making it impossible to define them as bilinguals according to what 

Dahl considered as the most useful definition of the term, neither the strictest definition (2000, p. 

284). However, the widest definition of the term – implying that everyone who manages to use 

more than one language can be considered as a bilingual (Dahl 2000, p. 284) – makes it possible 

to define all participants of the study as bilinguals. Since the participants in the study all came to 

Sweden after the age of three their language acquisition of Swedish can be referred to as late 

bilingualism, and Swedish can be referred to as their second language (Matras 2009, p. 64).  

Some critics would probably argue that the participants of the present study rather use 

interlanguage or borrowing than code-switching. However, these phenomena both imply 

insufficient knowledge of the target language and reliance on the native language (Genetti 2014, 

p. 267). The students participating in this study all code-switch from the source language (Persian) 

to the target language (Swedish) which means that the switches can not be considered as 

interlanguage – the speakers do not combine elements belonging to their first language with 

elements belonging to their second language due to inability to express themselves in the target 

language (Genetti, 2014, p. 267). On the contrary, in the conducted study this is not the case, since 

all participants speak their native language when implementing the switches.  

Neither can the switches that took place be considered as lexical borrowing since this 

occurrence entails the lexical item not being integrated on a phonological and grammatical level 

(Genetti 2014, p. 268). As opposed to this, grammatical features such as comparative form and 

enclitical pronouns from the source languages were applied to the loans from the target language, 

while the phonological features of the different languages involved were still upheld, meaning the 
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pronunciation of the different languages were kept apart. Hence, the participants clearly kept the 

phonological and grammatical systems of the languages apart, features required for an occurrence 

to be regarded as code-switching (Genetti 2014, p. 317). Signs of lack of vocabulary (Holmes 

2008, p. 43) could not be found during the implementation of the study since the participants had 

many times uttered the words equivalent to the code-switches in their native language, later to 

insert the word from the second language into a sentence in their native language. In the conducted 

study, Persian grammatical features such as enclitical pronouns, the ezafe-construction, 

comparative suffix and verbal short forms are combined with Swedish nouns and adjectives, yet 

the phonological differences between the languages are upheld. These findings strongly contradict 

Genetti’s (2014, p. 266) and Poplack’s (1979, p. 601) claim that someone code-switching needs to 

speak both languages entirely fluently. Nevertheless, it is clear that the boundaries between lexical 

borrowing and one-word code-switches are not always crystal clear (Matras 2009, p. 110).  

Another feature maintained by the theoretical framework for the present study is 

grammatical rules being followed (Naseh Lotfabbadi 2002, p. 203; Poplack 1979, p. 600; Cantone 

2007, p. 57). Lagerholm (2010, p. 114) and Romaine (2000, p. 58) point out that code-switches 

should occur at places where syntactic rules of the involved languages are not violated, meaning 

that the sentence elements should be ordered similarly. Since nouns, adjectives and verbs have 

simply replaced Persian words at places were these should have been in the conducted study, this 

can be agreed upon. However, regarding compound verbs, these are in Persian often constructed 

with a noun or adjective and an auxiliary verb (Naseh Lotfabbadi 2002, p. 90; Dahlén 2017, p. 

186) which is not the case here since Swedish main verbs are combined with Persian light verbs 

to form compound verbs. According to the findings of this study, it seems as if Swedish verbs in 

infinitive are the most common main element combined with a Persian light verb in order to form 

a compound verb. Furthermore, this implies code-switching at grammatical boundaries – a rather 

unusual phenomenon. Cantone (2007, p. 64) referred to previous research stating that code-

switching is a phenomenon not occurring between two elements with lexical dependency, 

something that Cantone’s own study as well as the present one contradicts – a compound verb is 

one unit, however, when constructing a compound verb of a Swedish main verb and a Persian light 

verb, two different elements are combined. Just like Cantone concludes (2007, p. 226) code-

switching seems to possibly occur at different boundaries in a sentence as long as grammatical 

rules are upheld, which the current study supports. Swedish/Persian compound verbs show how 
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code-switching can appear at grammatical boundaries, nevertheless grammatical rules of both 

Swedish and Persian are maintained. Another finding contradicting the theory of the present study 

and much previous research is following construction: Hjälpas åt mikonand ‘they help each other 

out’, consisting of a Swedish non-fixed compound verb, which in turn consists of a main verb and 

a particle (Enström 2003, p. 5) and the Persian light verb kardan in third person plural. Here, a 

Swedish/Persian compound is constructed with a Swedish compound verb and a Persian light verb, 

a rather unusual phenomenon.  

An interesting sub-finding of this study is the students’ reasons behind code-switching. 

Holmes (2008, p. 46) believes this to be an unconscious process, which was also stressed by 

participants in the study – code-switching emerges automatically and is unproblematic as long as 

the person spoken to manages to understand both languages. One student explains, however, how 

code-switching to Swedish when speaking Persian can become problematic in a Persian-speaking 

context such as Iran. The individual usually code-switches at home with her parents who 

understand both Swedish and Persian and therefore does not think about how she does it. However, 

it obviously becomes problematic when she travels to Iran since the family there does not speak 

Swedish, and therefore does not understand some of the words she sub-consciously utters. Also, 

having been partly brought up here, she has learnt some words only in Swedish, but not their 

Persian equivalence. Situational switching (Auer 1998, p. 156) is a phenomenon brought up by the 

students – code-switching can occur because of situational changes and whether it is found 

appropriate or not. One especially common occurrence, according to the participants, was the one 

regarding Arabic words, such as mašallāh, alhamdullilāh and inšallāh. Since they have all studied 

Arabic in their previous schools in Iran, these words find their way into their everyday language 

automatically. Also, metaphorical switching (Auer, 1998, p. 156) when the intention is to achieve 

a certain communicative goal is brought up by the participants. Just like Genetti (2014, p. 266) 

explains that the reasons behind code-switching can be the willingness to emphasise something, 

which was also mentioned by the participants in the study, code-switching can give certain 

utterances a stronger effect.  

Along with previous mentioned reasons to perform code-switching, another possible 

reason could be the lack of equivalent of word or expression in the source language, something 

that this study has clearly showed proof of. As brought up in the introduction (Chapter 1) there are 

certain words that simply can not be translated from one language to another. One distinct example 
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of this is the Swedish word fika. In order to translate this words, which furthermore can be both a 

noun and a verb, a longer expression much be used, for instance in Persian qahve xordan ‘to have 

coffee’. Furthermore, it should be mentioned that this is not an entirely representative translation 

of the word since it can also entail eating cakes, cookies and sandwiches. However, the reason 

behind these impossibilities to find linguistic equivalents are often of cultural character. The 

present study acknowledges this since pictures of Swedish cultural occurrences such as Lucia, 

confirmation and church prayers were presented to the participants which resulted in several code-

switches where the words concerned were uttered in the target language due to their absence in the 

source language.  

The number of times each student used code-switching is another finding provided by this 

study interesting to analyse. Student 3 code-switched 17 times, which was most of all participants 

in the study, however, this student was also one of the students who had been the shortest time in 

Sweden and Swedish school. Student 5, on the other hand, code-switched only 2 times, which was 

least of all participants, nonetheless she was among the students who had been longest time in 

Sweden and Swedish school. It should be mentioned, however, that this can of course have to do 

with shyness and willingness to speak, which might clearly have been the case here. Yet, it is 

possible to find a pattern – three of the students who had been shortest time in Sweden (Student 3, 

4, and 6) used code-switching more than the others. In spite of this, student 8, who had been longest 

time in Sweden, code-switched 11 times, which was third most together with student 1, who had 

been second-longest time in Sweden.  

When starting to perform the present study, the intention was solely to search for compound 

verbs. However, throughout the study other word classes occurred and therefore appeared 

interesting to investigate, especially due to the incorporation of the grammatical system of target 

language to the source language. Obviously, the students use code-switching sub-consciously, and 

are not aware of how they do so until after having been informed about it. Yet the same, when 

asked about this occurrence they could all relate to it, and claimed it was a natural part of their 

everyday language. Some words simply must be uttered in their language of natural habitat – words 

have cultural connotations.  
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6 Concluding words 

The aim of this essay was to investigate code-switching among Persian-speaking youths (Afghans 

and Iranians) – between which word classes they switch, whether or not there are certain Swedish 

verbs they tend to use while speaking Persian more often than others and if it is common to borrow 

Swedish verbs and put these together with the Persian light verb kardan ‘to do’ in order to express 

actions in Persian. Eight students in the ages of 16 to 19 participated in the study, which consists 

of recorded interviews and elicitations. The results of this study show that the word class mainly 

being switched from Swedish into Persian is nouns, followed by adjectives and verbs. It is not 

possible to find any Swedish verbs that are incorporated into Persian more frequently than others, 

on the contrary, it seems possible to use any Swedish main verb in infinitive form together with 

the Persian light verb kardan to express an action in Persian. Findings of the study clearly show 

that compound verbs are built with Swedish verbs in infinitive and most commonly the Persian 

light verb kardan. Apart from kardan, the verbs raftan ‘to go’ and xordan ‘to eat’ seem to be 

alternatives to use when constructing a Swedish/Persian compound verb. For future research it 

would be interesting to investigate code-switching between word classes in Persian less common 

than nouns, adjectives and verbs. Additionally, a future study might give new insights on how 

code-switching appears between Persian and a language from another language family.  
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Appendix 1: Interview questions 

Interview questions: 

1. Čand sāl-etān ast? / How old are you? 

2. Čand sāl-at bud az Irān āmadi Sued? / How old were you when you came from Iran to 

Sweden? 

3. Čand vaqt ast dar Sued zendegi mikoni? / How long have you been living in Sweden?  

4. Čand vaqt ast Suedi harf mizani? / How long have you been speaking Swedish?  

5. Čand vaqt ast dar madrese-ye Suedi dars mixāni? / How long have you been studying 

at a Swedish school? 

6. Čand vaqt dar madrese-ye Irāni dars xānde-i? / How long have you been studying at 

an Iranian school?  

7. Be če zabāni dar khāne harf mizanid? / What language do you speak at home?  

8. Pedar o mādar-at be če zabāni harf mizanand? / What native language does your 

parents speak? 

9. Bā famil-at be če zabāni harf mizani? / What language do you speak with your family? 

10. Bā dustān-at be če zabāni harf mizani? / What language do you speak with your friends? 

 

Topics to speak about:  

1. Če kār-hā-yi rā dust dārid ke dar Sued anjām bedahid? Deletān barāye če kār-hā-yi 

dar Irān tang shode ast? / What do you like doing here in Sweden? What do you miss 

doing in Iran?  

2. Če sargarmi-hā-yi rā dust darid dar oqāt-e ferāqat anjām behadid? / What hobbies do 

you have?  

3. Dust dārid  ba’d az tamām šodan-e madrese ba če/koja kār konid? / Where/what would 

you like to work with after school? 

4. Har čand vaqt yek bār be Irān safar mikonid? Ānja če kār-hā-yi anjām midahid? / 

How often do you go to Iran? What do you do there? 

5. Ma’mulan dar yek ruz-e addi če kār-hā-yi anjām midahid? / What do you do on a 

normal day? 
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Elicitation:  

Lotfan, in jomle-hā rā tamām konid:  

1. Man o dust-hām be café mirim barāye… / Me and my friends went to a café to… 

2. Man ba’zi vaqt-hā be mādaram komak mikonam dar… / Sometimes I help my mother 

to… 

3. Mā yek dozd didim o be polis zang zadim čun… / We saw a thief and called the polis 

because… 

4. Man o khānevāde-am vaqti ke ta’til hastim dust dārim… / Me and my family like to… 

when we are off from school/work.  

5. In pesar hamiše mā rā… / That boy always … us  

6. Čerā to hargez be man…? / Why do you never … in me? 

7. Man bāyad bā ostād-am …. / I have to …. with my teacher  

8. U fekr mikonad ke man dars-am … / He thinks that I … my homework 

9. Barādar-am aqlab mixāhad … / My brother often wants to …  

10. Dar ašpazkhāne mardom dust dārand …  / In the kitchen people like to …  

 

 

Pictures: 

Ādam-hā dar in aks-hā čekār mikonand? / What do you think the people in these pictures are 

doing?  
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Appendix 2: Support notes 

To think about during interviews:  

- Give information in native language, Persian, as we are in a native language class 

- Ask for assistance from native language teacher 

- Ask once more for participants consent  

- Inform about how linguistic knowledge is not assessed in either language 

- Ask for permission to record  

- Promise to keep participants anonymous 

- Do not tell about code-switching 

- Use code-switching yourself, tell them about how it is okay to forget words 

- Use follow-up questions  
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Appendix 3: Information form 

Informationsblankett 

Information och förfrågan om deltagande i språkstudie av student vid Uppsala universitet. 

Studenten som genomför denna studie läser iranska språk vid Uppsala universitet. Studenten 

genomför en studie där lingvistiska språkelement inom det persiska språket undersöks. Inom 

denna studie vill studenten intervjua ungdomar som talar såväl persiska som svenska. Syftet med 

att genomföra studien är att få en ökad förståelse för hur ungdomars kunskap i bägge språken kan 

påverka användningen av språken. Ungdomarnas kunskaper i språken undersöks inte. Intervjun 

beräknas ta mellan 30 till 60 minuter och kommer genomföras vid ungdomens lektion i 

modersmål på skolan. Intervjun kommer spelas in, förutsatt att detta godkänns av förälder samt 

ungdomen själv. Inspelningen är fundamental för att studenten senare ska kunna bearbeta 

materialet till sin studie. Ungdomen deltar anonymt och kommer inte nämnas vid namn i studien. 

Inspelningen kommer endast avlyssnas av studenten och ingen annan. Deltagandet i studien är 

helt frivilligs och kan avbrytas när som helst. När studien slutförts kommer denna eventuellt 

uppladdas på Diva portalen som är ett publiceringssystem för forskningspublikationer och 

uppsatser. Återigen kommer ungdomen inte att nämnas vid namn. Bakgrunden till 

genomförandet av denna studie är att det ingår i studentens utbildning att skriva en 

kandidatuppsats. Om det finns frågor eller funderingar kring studien går det bra att kontakta 

studenten via mail (se mailadress nedan)  

 

Student: Nadia Sahlin 

Mailadress: nadialinneajosefine.sahlin.7661@student.uu.se 

 

 

Vänliga hälsningar,  

Nadia Sahlin 

 

mailto:nadialinneajosefine.sahlin.7661@student.uu.se
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Appendix 4: Consent form 

Samtyckesblankett 

Samtycke till att delta i studien: Code-switching among Persian-speaking youths in Sweden 

Jag har skriftligen informerats om studien och samtycker till att delta. Jag är medveten om att 

mitt deltagande är helt frivilligt och att jag kan avbryta mitt deltagande i studien utan att ange 

något skäl. Jag är också medveten om att studien spelas in, men att jag deltar anonymt. Min 

underskrift nedan betyder att jag väljer att delta i studien och godkänner att Uppsala universitet 

behandlar mina personuppgifter i enlighet med gällande dataskyddslagstiftning och lämnad 

information.  

…………………………………………  

Underskrift, elev 

…………………………………………  

Namnförtydligande, elev 

…………………………………………  

Underskrift, förälder 

…………………………………………  

Namnförtydligande, förälder 

………………………………………… 

Ort och datum  

 

Kontaktuppgifter till studenten som genomför studien:  

Nadia Sahlin, nadialinneajosefine.sahlin.7661@student 
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