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Abstract 

 



Mother tongue teaching (modersmålsundervisning) has started from the 1960s in Sweden 

and is open to the students with Chinese as mother tongue. Swedish Chinese mother tongue 

teaching is different from the overseas Chinese education considering of it is offered by the 

Swedish municipalities, for example, Stockholm municipality, Huddinge municipality and 

etc. One of the most fundamental aspects in Chinese teaching is Chinese characters teaching. 

How to teach Chinese characters is discussed heatedly not only in China but also overseas. 

With the previous research overview, it is found that there are numerous approved ways to 

teach Chinese characters but with very limited available information on the teaching 

methods used in mother tongue classes in Sweden and therefore I did the research about 

several selected methods to see which one is considered as most effective and preferred by 

both the students and teachers together with collecting brief background information of 

them. 

 

The research is done among the Chinese mother tongue teachers and the students who take 

part in the Chinese mother tongue lessons. The teaching methods are specific to teach 

Chinese characters’ pronunciation, formation, meaning and usage. The main research 

methods are snowball sampling and questionnaire. 

 

The results indicate that the majority of Chinese mother tongue teacher participants are with 

no teaching licenses in Sweden and lack of teacher professional education and not all the 

students use Chinese as the main home language. The language level can be varied. 

Additionally, although the most of the choices made by the teachers and students on the 

preferred teaching methods are overlapped but there are also different choices which draw 

the attention from the mother tongue teachers. 

 

Keywords: Sweden, mother tongue teaching, Chinese character teaching 

 

 

 

 

 

 

 

 

 



1. Introduction 

Mother tongue education in Sweden started since 1960s, with the purpose as students can 

develop knowledge of their mother tongue and provide them with the possibilities to develop 

language abilities to be able to express them in both written and writing from different 

contexts. Furthermore, to help the students to develop their own identities by learning the 

mother tongue and the culture by the requirements from Swedish National Agency for 

Education (Skolverket). Writing is one important part of the mother tongue education goals 

and contents, so as in Chinese mother tongue education. Students have right to apply for the 

mother tongue education either by their parents or by themselves depending on the pupils age 

and school year. Every municipality in Sweden has different rules on the requisitions on the 

approval to carry out the mother tongue education. The mother tongue teaching is undertaken 

either by the mother tongue teachers employed by the municipality or other language 

providers. Teachers are with different backgrounds although having Chinese as mother 

tongue is a must. The mother tongue teachers or language provider companies can decide 

their own course books, teaching contents and teaching methods adoption although there is a 

teaching plan and grading criteria provided by Skolverket. Chinese characters teaching 

becomes one of the most important parts in the Chinese mother tongue teaching. Currently 

there are many discussions on how and what to teach Chinese characters no matter in China 

or overseas, Chinese mother tongue teaching in Sweden is one type of Chinese overseas 

teaching, but on the grounds of there are specific and clear requirements on the syllabus, 

assessments and teaching goals provided by Skolverket, the teaching conducted should be in 

line with these. According to Skolverket the aim of mother tongue teaching is develop the 

students’ listening, speaking, reading and writing abilities. Learning Chinese characters is 

very essential. The focus of the Swedish education is the students’ need. An inclusive 

teaching (inkluderande undervisning) is applied to all the school subjects teaching including 

mother tongue teaching. It is clearly written in the Education Action (Skollag) issued by the 

government: “I utbildningen ska hänsyn tas till barns och elevers olika behov. Barn och 

elever ska ges stöd och stimulans så att de utvecklas så långt som möjligt.”  (Children and 

students’ different needs should be taken care of during the education. They should be 

provided with support and stimulation to achieve the most possible development) (Sveriges 

Riksdag, 2022).  

2. Aim of the research and research questions 

I have worked as mother tongue teacher and will finish the teacher’s program KPU and 

obtain the Chinese teacher license shortly on the top of being a parent to two Chinese-

Swedish children, personally or professionally I have been in touch with Chinese mother 

tongue teaching closely and am with the professional incentives to research on the teaching 

methods used for teaching Chinese characters. With this research, it will help to find out a 

brief understanding about Chinese characters teaching methods used in the mother tongue 

class in Sweden and general information of the teachers and students. Understanding the 

situation is the first step of improving.  

 



The purpose of the mother tongue teaching setting-up in Sweden is to provide the children 

chance to learn their own language and culture, therefore the research about the didactic 

methods can help with finding out the effects and challenges about Chinese mother tongue 

teaching in Sweden and ensuring the teaching quality to fulfil the purpose of the mother 

tongue teaching setting-up. The research can also provide information and references to the 

mother tongue teachers which can lead to self-reflections and improvements of their own 

teaching in addition to information for the international academic discussion on teaching 

Chinese characters. 

 

In my research, the main questions that I seek to answer are: 

- What teaching methods are favored and reckoned as most useful by the mother tongue 

teachers when they teach the pronunciation, formation, meaning and usage of the 

Chinese characters? 

- Do the students choose the same methods correspondingly? 

 

Providing the fact that some general background information of the participants will be 

collected in the research, the sub-questions are: 

- Do the Chinese mother tongue teachers have professional teacher education and previous 

Chinese experiences? 

-  Do all the students have access to Chinese and use it often at home? 

3. Previous research Review  

On one hand, to design my research, finding out what teaching methods are used nowadays in 

Chinese characters teaching will be the first step. I have tried to find previous researches or 

discussions on this topic by using the following key words: Chinese character teaching (Han 

zi jiao xue 汉字教学). Chinese characters phonetic sounds teaching (zi yin jiao xue 字音教

学). Chinese character structure/form teaching (zi xing jiao xue 字形教学). Chinese 

characters meaning teaching (zi yi jiaoxue 字意教学) and Chinese parts teaching (Han zi bu 

jian jiao xue 汉字部件教学). Here are some extracts from the articles which I found relevant 

and inspiring to my research.  

For the first, the article I found very relevant is Chinese Characters Teaching Theory and 

Various Teaching Methods Application (Hanzi jiaoxue de yuanli yu gelei jiaoxue fangfa de 

kexue yunyong 汉字教学的原理与各类教学方法的科学运用) written by Ning Wang 王宁. 

In the article the author explained how a pupil would remember the Chinese characters and 

how to motivate them to become more interested in Chinese study. There are many teaching 

methods listed, such as drawing, explaining the originality of the character. For the second, I 

would like to use the article Concept and mode of teaching Chinese as a second language, 

the author pointed out several highlighted questions for the teachers to think about when he 

or she teaches Chinese characters, such as when is appropriate to introduce Chinese character 

study in the teaching process, should recognizing the characters or writing them go first, 



miaohong (Chinese character trace-over training) is good or bad and so on. It also mentioned 

the popular Chinese characters teaching methods: teaching by radicals, different parts in the 

characters, splitting characters and etc. (Zhao, 2008). For the third, in the book Chinese 

characters teaching theory and methods (Hanzi jiaoxue lilun yu fang fa 汉语教学理论与方

法), 50 regularly used Chinese characters teaching methods are discussed, such as writing 

order match, making a new character by adding or removing one stroke, adding radicals, 

splitting Chinese characters to make new ones, filling the gap, tongue twister and etc. (Zhou, 

2007). The author also discussed why teaching Chinese characters is challenging and what 

are the challenges, e.g. “Chinese characters teaching has problems such as it is not adjusted 

for the target group, the teaching is with low efficiency and uninteresting” (Zhou, 2007, page 

114). I would like to investigate on do the teachers and student prefer the same methods in 

Sweden Chinese mother tongue teaching as well by comparing the answers from the teachers 

and students. 

 

On the other hand, I tried to find about research on Chinese mother tongue teaching in 

Sweden by using the search words “Chinese mother tongue teaching”, “Sweden”, “Chinese 

characters teaching” with different combinations in both Chinese, English and Swedish on 

major search engines or academic databases such as Baidu Xueshu, Diva and Google 

Scholar, the occurrences of Chinese character teaching in Chinese mother tongue teaching in 

Sweden is barely found. This speaks the needs to do researches in this area dedicated to 

Chinese character teaching methods used in Chinese mother tongue teaching in Sweden. As a 

compromise I tried to use less keywords such as Sweden Chinese mother tongue teaching or 

Sweden Chinese character teaching to have a browse over the current finds on these 

perspectives. The result is also very limited which again proved that it is necessary to carry 

out my research. Here is a review on the books or articles generally about Chinese teaching in 

Sweden. Speaking of Chinese language teaching and Chinese characters teaching, the 

Swedish sinologist and Chinese language educator Cecilia Lindquist is very famous. She 

compiled a well-known book about Chinese characters: Tecknens rike: en berättelse om 

kineserna och deras skrivtecken (Kingdom of Characters). In the book she introduced a 

number of basic Chinese characters which are learned at the early stages of Chinese language 

study with the aid of explanations, graphics, photos, stories and etc. It can be easily 

understood by either experts, scholars or students. The language teachers can adapt her ways 

of teaching the Chinese characters into his/her own teachings.  

The other article I found related with my research is Motivationsstrategier i kinesisk 

modersmålsundervisning hos simultant tvåspråkig elever. The author Wang discussed how to 

motivate the mother tongue students to learn Chinese. “Course-specific motivational 

components are related to syllabus, the teaching materials, the teaching method and the 

learning tasks” (Wang, 2016, page 16). In other words, wrong choice of teaching methods or 

misunderstanding of syllabus can demotivate the students and reduce the teaching quality.  

Enwall stated the current situation with Chinese language teachers in Sweden in his 

unpublished conference paper General approaches and experiences in Chinese language 



teaching in Sweden. He pointed out “As to the availability of qualified teachers, both from a 

formal and practical perspective, we find that the number of formally qualified teachers, i.e., 

teachers with `teacher certification´, is far from being sufficient. As of March 31, 2015, there 

were altogether 89 teachers with teacher certification, of which 63 were qualified for upper 

secondary schools and 16 were qualified for both compulsory schools and upper secondary 

schools” (Enwall, 2015, page 3). The Chinese mother tongue teachers are included in Chinese 

language teachers. Now it is 2022, are still the certified teachers less than the uncertified 

teachers in the mother tongue teaching?  

Through the previous research review, I perceived a better understanding of the teachings 

methods used in the Chinese characters teaching, furtherly I can use these methods to 

formulate my questionnaires to make my questions more effective. Given the fact that it lacks 

study about Chinese character teaching in Sweden mother tongue classes, especially from 

both the teachers and students’ point of view, my research becomes more meaningful. 

4. Theory and Method  

4.1 Theoretical framework and terminology 

In my research, the following terminologies are used: L1, L2, language teaching and Chinese 

characters teaching. To make the research earlier understood, here is an introduction about 

several important terms used in the research analysis and discussion. 

 

Chinese radical: it is a component of a Chinese character under which the character is listed 

in Chinese dictionaries. It usually indicates the meaning of the characters, but sometimes it 

can also indicate the pronunciation of the character. 

Pin Yin: A phonetic system used for Standard Chinese in mainland China. 

Stroke: calligraphic strokes which are needed to write the Chinese characters. 

 

Teaching methods used in Chinese characters teaching is my focus, theoretically I should 

understand better of the current situation of teaching Chinese characters in mother tongue 

education, do the methods that is taken as mostly used and most effective are the same as 

what the students chose. If the choices are the same, it reveals a positive tendency that the 

teachers use the effective methods to stimulate the students’ interests and enhance the study 

result. Conversely, the teachers need to reflect and follow up on the different choices. There 

will be a few teaching methods related terms involved, such as word-making, disassembling 

and combining method, radical and etc. L1 refers to first language, i.e., mother 

tongue/language. L2 correspondingly refers to second language, i.e., non-native language. 

The ways of learning language as L1 and L2 are different, correspondingly the teachers 

should use different teaching methods. For example, when the teacher explains a new 

content, if you treat Chinese as L1, the teacher will use Chinese although maybe adapting the 

explanation in simpler words providing it is very natural for the pupil since this is their first 



language. On the contrary, if the students’ Chinese proficiency level is closer to as a L2, the 

teacher can use translation methods, either translating from Swedish or English into Chinese 

or Chinese into Swedish or English. The students who attend the Chinese mother tongue 

education can be the followings types most of the time: students with parents who are both 

Chinese but born in Sweden or moved to Sweden at a young age, students with only one 

parent who is Chinese and others. With my research, I wish to find out if the students are 

exposed in Chinese and use Chinese in their daily life at home. My hypothesis is there is 

significant percentage of Chinese mother tongue students who use Swedish outside of the 

home and most of the time at home. Part of the students who attend the mother tongue class 

are not up to the L1 level or lack of the proficiency, for this reason, taking the students’ 

Chinese proficiency into the account of Chinese characters teaching can be needed. I will 

discuss on this base on the findings from my research and data related to this. 

 

4.2 Research Methods 

To perform the above-mentioned research and collect feedback from both teachers and students 

on the most commonly used and effective teaching methods to learn Chinese characters, the 

following two methods are used: questionnaires and snowball sampling.  

Questionnaire is a type of survey method. It “can be classified as both, quantitative and 

qualitative method depending on the nature of questions” (Business Research Methodology, 

2021). Business Research Methodology categorized the questionnaire into the following types: 

computer questionnaire, telephone questionnaire, in house survey and mail questionnaire. 

multiple choice questions and scaling questions. I chose computer questionnaire and sent it out 

through Google. “The advantages of the computer questionnaires include their inexpensive 

price, time-efficiency, and respondents do not feel pressured, therefore can answer when they 

have time, giving more accurate answers.” The restrictions under Covid-19 pandemic make the 

other ways such as class observations, interviews and etc. very difficult. A research method 

which can be done remotely is preferred in this critical condition. In my questionnaire, there 

are open questions and single choice questions. Answers to the open questions can provide 

original and diverse thoughts, answers to the single choice question are accurate and clear 

without risk of confusion. The questionnaires will be sent to both the mother tongue teachers 

and the pupils who attend the mother tongue teaching lessons. On one hand, these 

questionnaires will provide me data collected from the teachers and pupils’ perspectives, they 

are both involved in the mother tongue education activities and interact with each other. By 

contrasting the answers from both sides which need to interact with each other during the 

classes to see if the attitudes towards the same didactic methods are the same and what are their 

concerns and feedback.  

The other method used in my research is called snowball sampling. According to Patton in 

his book Qualitative Research & Evaluation Methods, snowball sampling is a way that 

“generates a chain of interviewees based on people who know people who know people who 

would be good sources given the focus of inquiry” (Patton, 2014, page 445). Due to the 



informants are limited and I have no connection to the companies or schools that have 

contacts with the mother tongue teachers, it is hard for me to build a big group for the 

research by myself. I contacted the mother tongue teachers whom I worked with before and 

detailed the requirements to the participants to ensure the validity of the data collected. These 

teachers helped me to send the questionnaires to their colleagues. I did in a similar way to the 

student’s questionnaire as well by asking the parents I know and informing them the 

requirements, so they can help me to engage more parents to be in the research. The other 

reason that I choose snowball sampling method is that due to the covid-19 pandemic 

situation, online research is more applicable. Patton pointed out that “Snowball sampling can 

be an effective and efficient way to generate a sample through the Internet or social media” 

(2014:446). I sent the teachers and parents an online Google questionnaire with requirements 

about the participants through social media, such as WeChat, Messenger and etc. Then they 

are asked to send forward the questionnaire to those they knew who met the requirements.  

5. Research Design 

 

5.1 Research group 

My research is designed to compare the teachers and pupils’ feedback to the teaching 

methods. Accordingly, the research participants are divided into two target groups: the 

mother tongue teachers and the mother tongue class students. The qualification for the 

teacher participants are the teachers who work as mother tongue teachers, they can either 

work for the municipalities or private companies who offer mother tongue teaching, the other 

information is not the focus of this research thus not collected. The qualification for the 

student participants is the students who take part in Chinese mother tongue teaching. I 

contacted the mother tongue teachers whom I worked with and also ask them to forward the 

research to their contacts meeting the criteria requested in my questionnaire. Student 

participants are called on via my previous students’ parents, ex-colleagues who work as 

mother tongue teacher, friends, mother tongue study WeChat groups members and their 

contacts. 

 

5.2 Research questionnaire design 

There are two Google questionnaires created for the teachers and students separately but with 

similar structures. The reasons to use two separate questionnaires are: 1) Chinese expressions 

need to be adjusted according to the target group to ensure the accuracy and clarity, 2) data 

collection process is simplified since I can easily summarize feedback from both sides on 

each question. 3) Different background information is needed from both sides. 

In the questionnaire to the students, there are 10 questions. I summarized several commonly 

used Chinese character teaching methods in the questionnaire and asked the students and 

teachers to choose which one method is considered as most helpful and favoured. The 

information I aim to collect from the research is students’ background information, their 

favorite method to study the Chinese characters’ pronunciation, formation, meaning and 



message, as well as if they think it is important to study the Chinese character stroke order. 

Correspondingly, in the questionnaire to the teachers, there are 8 questions designed to ask 

the teacher’s basic background information, their most commonly used methods to teach 

Chinese characters as well as if they think it is important to teach the Chinese character stroke 

order. The methods listed are summarized from the book and articles mentioned earlier and 

my previous experiences with teaching Chinese in Stockholm.  

Both questionnaires are in Chinese. Chinese is the mother tongue of the teacher, there is no 

problem to do it in Chinese. Although the students could have problems with reading 

Chinese, there are two major reasons making me decide to use Chinese. Firstly due to the 

students who study mother tongues are usually under 18 years old, I need to ask the 

permission from the parents first to do the questionnaire. Therefore, the research done with 

pupils is sent to their parents. Secondly the terminologies used in the questionnaire, for 

example “radical”, still would be a problem for them to understand, they need their parent(s) 

to help with explaining to answer the questions. Chinese is suitable for this situation. The 

questionnaires are attached at the end of this article. 

6. Result  

To make it easier to compare from both teacher and student perspectives, I collected the data 

from both questionnaires and categorized them under the same topic. The topics are 

background information, teaching methods used for teaching Chinese characters, importance 

of learning the order of Chinese characters strokes and interests-oriented teaching methods. 

 

In my questionnaire research, I have received 27 answers from the teachers and 24 answers 

from the students. There are participants who chose not to answer one or two questions. To 

compare the results from the teachers and students, the results are presented in pairs by 

questions. 

6.1. Background information 

6.1.1. Teachers’ background information 

There are two most-concerned questions on the teachers’ background information. One is if 

they have experience of teaching Chinese before they moved to Sweden and started working 

as Chinese teacher. The other question is if they have teacher legitimation. Here are the 

results to the questions shown in following the pie charts. 

 

 

 

 

 

 



Chart 1.1 Teachers’ Chinese teaching experience 

 

 

 

Chart 1.2 Teachers’ certification  

 

From the pictures above, the research indicates that the majority of the mother tongue 

teachers who undertook the investigation have neither teacher education nor previous 

Chinese teaching experience. Among the teachers who have teacher license, 1/3 of them are 

with only teacher’s education in China, eventually there is only around 15% who had proper 

teacher’s education in Sweden. Among all the researched teachers, there are about 2/3 

without even teaching experiences before they moved to Sweden.  

6.1.2 Students’ background information 

With the background research on the students, I focus on their school year coverage, one or 

both parents with Chinese as mother tongue in the family and how much they use the 

language at home. Here is the result on these questions. 

 

Do you have experience with 

teaching Chinese before you move 

to Sweden? 

Yes 

No 

Do you have Swedish teacher certification in 

Chinese subject?   

Yes 

 No 

Only legitimation in China  



Chart 2.1 The school year of the students 

 

Chart 2.2 Which of the students’ parent speaks Chinese as mother tongue 

 

 

High School Y2
4%

High School Y1
4%Grade 9

4%

Grade 8
17%

Grade 7
21%Grade 6

9%

Grade 5
8%

Grade 4
8%

Grade 3
13%

Grade 2
4%

Grade 1
4%

Preschool
4%

SCHOOL YEAR

Which of your parent speak Chinese as mother tongue? 

Mother OR father 

Mother AND father 

None 



Chart 2.3 The usage of Chinese at home 

 

To summarize the above 3 charts, the students who answered the questionnaire are from 

different school years from preschool to the second year in High School. The majority (at 

around 60%) are with both Chinese mother-tongued parents and speak only Chinese at home 

basically. Around 40% is with only one parent speaking Chinese as mother tongue. There is 

about 55% who speak only Chinese at home and about 21% speak Chinese often at home, but 

with around 25% only speak Chinese occasionally/seldom. From the data, it indicates the 

participants to the mother tongue classes in Sweden are from Chinese originated family or 

international family with one parent from China.  

6.2 Teaching methods used favorably by the teachers and students 

6.2.1.a The frequently used teaching methods for teaching Chinese character pronunciation by the 

teachers 

A Using the sound 

radical  

B Using the 

characters with 

similar or the 

same sound 

C Repeat after 

the teacher 

D Using the 

Swedish or 

English word 

with similar 

pronunciation  

E Others  

1  17 1 3 (Pinyin 

twice) 
 

 

6.2.1.b The most favored teaching methods for learning Chinese character pronunciation by the 

students 

A Using the sound 

radical  

B Using the 

characters with 

similar or the 

same sound 

C Repeat after 

the teacher 

D Using the 

Swedish or 

English word 

with similar 

pronunciation  

E Others  

Do you use Chinese at home? 

Only use Chinese at home basically 

Often use Chinese at home 

Occasionally use Chinese at home 

Rarely use Chinese at home 

basically 



4 2 12 2   

 

The results show that the most of the teachers chose to use “repeat after the teacher” as the 

most effective way to teach the pronunciation of a Chinese character. This is also chosen by 

the students as the method that they think most helpful. 

 

6.2.2.a The frequently used teaching methods for teaching Chinese character formation 

A Disassembling 

or combining 

method 

B Using 

radicals 

C adding or 

removing 

stroke 

D copying the 

characters by 

the order of 

strokes  

E Others  

7 9 1 3 4  

 

6.2.2.b The most favored teaching methods for learning Chinese character formation 

A Disassembling 

or combining 

method 

B Using 

radicals 

C adding or 

removing 

stroke 

D copying the 

characters by 

the order of 

strokes  

E Others  

12 1  4   

 

From the above answer, the most favorite teaching methods for teaching the formation of the 

new Chinese character is using radicals, the second favorable method is Disassembling or 

combining to teach Chinese characters’ formation. On the contrary, using radical is with only 

1 vote from the students, and their favorite method is disassembling or combining method。 

6.2.3.a Does the teachers think it is important to teach the writing order of the Chinese new 

character’s strokes? 

 

 

Do you think it is important to teach the students the writing order of the strokes? 

Yes 

No 

Other

r 



6.2.3.b Do the students think it is important to learn the writing order of the Chinese new character?  

 

 

From the data summarized above, around 70% of the teachers and 60% of the students think 

it is important to learn the order of the strokes. 

6.2.4.a The frequently used teaching methods for teaching Chinese character meaning by the teachers 

A Using picture 

or gestures 

B Using 

translation 

between 

Chinese and 

Swedish or 

English 

C With Chinese 

etymology 

D others 

9 6 4 4  

6.2.4.b The most favored teaching methods for Chinese character meaning voted by the students 

A Using picture 

or gestures 

B Using 

translation 

between 

Chinese and 

Swedish or 

English 

C With Chinese 

etymology 

D others 

5 5 4 2 

 

As for teaching the Chinese characters meaning, the above results indicate that the most 

favourable methods chosen by the teachers is “using picture or gesture” and the second most 

voted method is using translation between Chinese and Swedish or English. Both methods 

won 5 votes separately and are considered as the most helpful methods. 

6.2.5.a The frequently used teaching methods for teaching Chinese character usage by the teachers 

Yes 

No 

Do you think it is important to learn the students the writing order of the strokes? 

Others 



A making a word B making a 

sentence 

C fill in the gap D find the typo others 

12 3 2  4 

 

6.2.5.b The most favored teaching methods for Chinese character usage 

A making a word B making a 

sentence 

C fill in the gap D find the typo others 

11 6 1 1 3 

 

The results summarized in the above tables indicate that the methods considered as most 

helpful and favored method to teach and learn the usage of the Chinese character is “Making 

a word”.  

6.3 Methods in interested-oriented Chinese characters teaching 

6.3.a Methods in interested-oriented Chinese characters teaching by the teachers 

A Tell story about the 

Chinese character 

B word 

puzzles 

C Songs and 

rhythms about 

the character 

D Multi-media 

(video, app and etc.) 

others 

8 1 2 10 2 

 

6.3.b The most favored methods in interested-oriented Chinese characters teaching by the students 

A Tell story about the 

Chinese character 

B word 

puzzles 

C Songs and 

rhythms about 

the character 

D Multi-media 

(video, app and etc.) 

others 

7 4 1 10  

 

From the above tables, the teachers and the students all chose multi-media as the favorite method to 

evoke the pupils’ study interests. 

  

7. Discussion and suggestion 

 

The first part of my discussion focuses on the general information of the teachers and 

students. It illustrated an outline of the environment and situation of Chinese mother tongue 

teaching. 



In Sweden, Chinese mother tongue teachers are required to have not only the knowledge in 

Chinese subject but also the pedagogy knowledge by Skolverket, therefore the teacher 

students need to study both the teaching subject Chinese and pedagogy in the university. 

Even for those who already obtained Chinese teacher’s license in China, they are required to 

study several additional courses to update them with Sweden school system, curriculum, 

assessments process and etc., because it is different from being a teacher in Sweden to China. 

Per the researched result, it indicates the same problem as Enwall pointed out in his article 

General approaches and experiences in Chinese language teaching in Sweden, i.e. the 

licensed teacher is very limited. What is the risk if the majority of the mother tongue teachers 

are not licensed? Skolinspektionen is a Swedish organization which is responsible for 

inspecting and working for ensuring all the kids and students receive equal education in good 

quality and safe environment. They carried out an inspection on the schools with many 

uncertified teachers. In their report Undervisning på skolor med många obehöriga lärare 

(Teaching in the schools with many uncertified teachers), the approved result is that “Det är 

mycket viktigt att undervisningen bedrivs på ett stabilt sätt av behöriga och kompetenta 

lärare. Annars kan följderna för eleverna bli allvarliga. De riskerar att gå miste om 

undervisningstid och att få undervisning som inte håller måttet i fråga om kvalitet. Att 

undervisningen håller god kvalitet och är av tillräcklig omfattning är avgörande för elevernas 

utbildning.” (Skolinspektionen, 2017, page 32) which means it is important to carry out the 

teaching by certified and competent teachers. Otherwise, the consequences can be serious for 

the students. They risk of losing teaching time and having bad quality teaching which are 

crucial for the students’ education. Although this inspection is not specific to mother tongue 

teaching, but the result can be applied to it as well. The mother tongue teaching can have a 

high risk of being disqualified. According to Skolverket, mother tongue’s “Bedömning och 

betygsättning sker på samma sätt som i övriga ämnen. De kunskaper och förmågor som en 

elev visar bedöms i förhållande till kunskapskraven i kursplanen eller ämnesplanen” 

(assessment and grading are done in the same way as other subjects in line with the 

requirements in course plan or subject plan) (Skolverket, 2020). For a teacher who didn’t 

have teacher’s education in Sweden, the chance to misunderstood or do mistake is very high. 

As mentioned in the previous research section, Wang pointed out in Motivationsstrategier i 

kinesisk modersmålsundervisning hos simultant tvåspråkig elever that wrong choice of 

teaching methods or misunderstanding of syllabus can demotivate the students and reduce the 

teaching quality. To decrease the risk, there are several advices given by Skolinspektionen in 

its report, such as “skolorna behöver ge bättre stöd till sina obehöriga lärare för att de ska ha 

förutsättningar att planera och genomföra en undervisning av god kvalitet” (Wang, 2016, 

page 20) and ”behöriga lärare med särskilt ansvar för betygssättningsfrågor ger stöd” (Wan, 

2016, page 25), which means “the school needs to provide better support for the certified to 

make course plan and the teaching. Uncertified teachers take responsibility to answer the 

grading related question to provide support”. If the certified Chinese teachers are limited in 

Sweden, the mother tongue teaching providers need to adapt to these advice to help the 

uncertified teachers do qualified work. 

Speaking of the students’ information collected in my research, although the data indicates 

the students are either with one Chinese speaking parent or both, the mother tongue education 



is also open to the children who are adopted from China which means none of his or her 

parents speaks Chinese. Additionally, ¼ of the participants students in my research only use 

Chinese at home occasionally. Although Chinese is the mother tongue L1, but due to their 

low language usage and proficiency, learning Chinese is similar to learn a foreign language 

L2. The data suggests that the teachers need to take consideration of all the students’ need in 

the teaching plan and classes. The teaching methods used need to be monitored and adjusted 

constantly according to the students’ reaction and feedback.  

In the following parts, the discussion is about Chinese characters teaching methods used to 

teach the pronunciation, structure/formation, meaning and usage of a character. Unlike 

Swedish or other languages there is Pin Yin which is similar to the English alphabet and used 

to indicate the character’s pronunciation, but with only seeing the Chinese character, the 

readers can tell the morphemes but not the phonemes. Chinese character teaching shares 

some common methods used in other language teaching but also has its own specific 

methods.  

When it comes to the pronunciation, the teachers and students chose “Repeat after the 

teacher”. Repetition is a commonly used method to learn a language’s pronunciation. This is 

also approved in many researchers’ test. For example, Nagai conducted a nonsense word 

retrieval test to examine the effectiveness of repetition method in language classroom. In his 

article Effect of Repetition in Pronunciation Practice on Retrieval of Nonsense Words, 

Nagai’s experiments indicate that repetition after the teacher can be divided into 4 cognitive 

stages, i.e. “(1) perception of the teacher\s voice, (2) holding the teacher’s model 

pronunciation in temporary stage, (3) planning pronunciation by reference to the teacher’s 

model, and (4) articulation by the learner” (Nagai, 2011, page 323 - 324) The process helps 

the students to memorize the phonological lexicon including learning Chinese. It is also very 

easy to undertake in the Chinese lesson since it doesn’t require additional assistance or 

special tools. There is another result stated by the author which I find can help with teaching 

the Chinese character’s pronunciation. The author mentioned another term “repetitions with 

the teacher” which is self-explained the difference from “repetitions after the teacher”. His 

experiences showed that the repetition with the teacher is more effective because the students 

remember more easily as repetition with the teacher is with an extra stage: adjustment of 

articulation following the second model pronunciation by their teacher. When it comes to 

learn the new Chinese character’s pronunciation, if the teacher repeats several times, then 

from the second time it can be regarded as “repetition with the teacher” considering it is the 

same content. In this case repetition should take place more than once. By the experiments in 

Exploring Differences Between Shadowing and Repeating practices: An Analysis of 

Reproduction Rate and Type of Reproduced Words, “four or five repetition trials were 

enough to improve the rate of reproduction to a level near the ceiling point” (Shiki et al. 

2010, page 81). Therefore, since both the teachers and students prefer using repetition to 

learn the new character pronunciation, it will be more efficient to ask the students read with 

the teacher for about 4 or 5 times to enhance the learning result.  



Students and teachers chose the same favoured method to learn pronunciation but they made 

a different choice on the methods to learn how the character is formed/structured. The most 

of the teachers chose using radicals but there was only 1 out 17 student participants chose this 

one. The most favoured method chosen by the students is “disassembling or combining 

Chinese characters/parts” to learn a new character. Radicals are also parts of the characters 

which indicate the morphemes. As a Chinese native who studied Chinese in China, radicals 

are the most essential parts to remember and be tested. To learn radicals helps with 

categorizing the characters by meanings, for example radical “钅”, which is originated from 

金 with the meaning of “gold” or “metal. Characters with radical “钅” with high chance to be 

metal related, such as 钢(gang, steel) or 铜 (tong, bronze). However “钅”and “金” are 

visually difficult to tell they are related unless you know the history and development of the 

character to understand how does “金”become like “钅”as radical and the meaning. This can 

be one of the reasons the students found it is difficult to comprehend and didn’t chose it. On 

the contrary, “disassembling or combining” is also divided a character into different parts, but 

the individual parts can be related with a character they have learned to make learning a new 

character easier. For example, “日” + “月” is “明”, , “日” (ri) and “月” (yue) are taught as the 

basic characters at the beginning of the study. They are meant “sun” and “moon” separately, 

put they together will become a new character “明” (ming) which means “bright” . With 

disassembling and combining method students can recognize the relationship between the 

characters and its parts and leverage the characters they have learned. Considering of the 

mother tongue students have different Chinese level, instead of using radicals to learn new 

Characters, the teachers can introduce the learning of the radicals in the disassembling or 

combining process. By this way it can combine these two methods and improve the students 

understanding of the characters by parts because the parts of a Chinese character usually can 

either indicate the meaning or the pronunciation. It is crucial to a successful teaching that the 

teachers need to be aware of the student’s language levels, what they have learned and when 

to introduce unknown parts of the character step by step. 

 

Another important aspect of Chinese characters formation is the order of the strokes. From 

my experiences as being a Chinese teacher, many of the students have problems with the 

order of strokes when they write Chinese characters. Should the order be ignored since the 

students don’t handwrite the Chinese characters often in Sweden. The questionnaire data 

provides a clear answer: both the majority of the students and the teachers think it is 

important to learn the order of the strokes. Here I will not focus on the importance of learning 

stroke orders since both the students and teachers are aware of the importance already, the 

key question is how to teach the students stroke orders. First of all, the Chinese characters 

basically follow this general writing guidance: “From left to the right, from the top to the 

bottom”. When it comes to the specific orders of each stroke, the teacher can demonstrate the 

orders by writing on the board or using photos or video. The students can practice according 

to the demonstration. 



The third aspect of learning Chinese character is the meaning of the Chinese character. Due 

to the students gave the same votes to “Using picture or gestures” and “Using translation 

between Chinese and Swedish or English”, I checked the top 2 favourite methods as well. 

The result actually turns out the teachers made same choices although “using picture or 

gesture” with 3 more votes. The students live in Sweden and they go to Swedish school or 

English schools according to the teachers or the contacts who shared the students the 

questionnaire. The students are exposed to Swedish or English all day long and speak 

Chinese at home to a certain percentage of the home time according to the research data. The 

students can be bilingual or even multi-lingual. In one word together Swedish can be the 

student’s mother tongue as well or the students have very high level of Swedish or English 

due to the long-time language exposition at school. Translation is a good method to study the 

meaning of new Chinese characters, but there will be occasion that it is hard to find 

equivalent translation, the teachers can use gesture and pictures. There are countless 

researches and studies supporting the idea that gestures and pictures can help to learn 

languages. Combining the usage of these two teaching methods can be a suggestion based on 

the questionnaire result.  

The fourth aspect of learning Chinese character is the usage of the characters. The feedback 

to the questionnaires showed that both the teachers and students chose to learn the usage of a 

Chinese character by “making a word”. In Xiong’s article Discussion on making a word to 

learn new character method used in primary school (Wo tan xiaoxuesheng de shengzi zuci 

jiaoxue), he discussed the importance of this method and provided suggestion on how to use 

it. Although the research is done at primary schools, the suggestion can be also applied to 

other school years. The author suggested to relate the new character and word to the students’ 

life experience. The abstract character is linked to the concrete objects or experience; thus it 

can improve the students’ understanding of the character. The author also pointed out that 

teachers can ask the students to make a word with the new character by comparing with other 

learned characters with similar forms, for example 请 (qin, please) and 清 (qin, clear). This 

can help the students expand their vocabulary and ease the memorization.  

The last but not the least, the Swedish education emphasizes the teacher’s role to stimulate 

the students and evoke their interest to study, therefore interested-oriented Chinese character 

teaching is included in the research. There are various ways to stimulate the students’ activity 

and participation in the studies, such as story-telling, songs, rhythms, multimedia sources and 

so on. The stimulation from teachers can be regarded as outer motivation with the purpose to 

foster the students’ interest in learning Chinese characters. Interest eventually will convert the 

teachers’ outer motivation to the students’ inner motivation. The most of the participated 

teachers and students chose teaching with multi-media. With the digitalization, using 

multimedia in teaching is becoming an inevitable trend and accepted at large scale by both 

the teachers and students as shown in my research. In accordance to Dai and Fan in their 

article Discussion about the Pros and Cons and Recommendations for Multimedia teaching 

in Local Vocational Schools, “Multimedia teaching refers to the teaching process of choosing 

proper methods and using modern teaching medias according to teaching objects and 

characteristics of students” (Dai & Fan, 2012, page 1144) which indicate that the general 



discussion can be also applicable to my research although my research is specialized in 

teaching Chinese characters. In the article it stated the current trend to use multi-media in 

teaching, as well as the advantages and the disadvantages of multimedia teaching. I selected 

some discussion applicable to Chinese characters teaching into my discussion. Take the 

discussed advantages as an instance, multi-media teaching can create a relaxed learning 

environment and good study atmosphere for students to evoke their interest and increase their 

participation which obtains better teaching results. Besides it can make the abstract 

knowledge into concrete, complex to simple and difficult to easy. We have discussed 

previously about how to use video or animated gif pictures to demonstrate the stroke order. 

Multi-media teaching is already widely used in Swedish schools including at the Chinese 

mother tongue classes and my research revealed that it is popular among the teachers and 

students, but it comes with risks as well. For example, it can lead to over-reliance on multi-

media or ignorance to each student’s response and the teaching content. To improve the using 

of multi-media in Chinese character teaching, the teachers need to ensure the chosen multi-

media is appropriate to the Chinese character teaching and use it in a moderate time length, 

most importantly it can’t replace the teacher, teachers need to provide support while using 

this method and integrate the result into the teaching. For example, the students are required 

to do an online flashcards training. The characters in the training are selected by the teacher 

from the lessons. From the result, the teacher can summarize the characters who has been 

recognized wrongly and ask the students to do follow-up training on their own or together.  

8. Conclusion 

There are many overseas Chinese teaching related researches but the research on the Chinese 

language teaching in Sweden, especially the mother tongue teaching which is offered by each 

municipality in Sweden is very limited. Chinese characters teaching is fundamental in 

Chinese teaching. I did research via questionnaire on the teaching methods used to teach 

Chinese characters on the mother tongue classes in Sweden. The research data was analysed 

and the research-based suggestions on the usage of the teaching methods or the potential risks 

are made. To summarize the research, the facts of the Chinese mother tongue teachers lacking 

of teacher education and license still exists and it can risk the teaching quality, the 

municipalities and teaching services providers need to provide support to these uncertified 

teachers. The students who attend the Chinese mother tongue classes have different language 

proficiency and are bilingual or even multilingual. These should be taken into account when 

the teachers make course plan and conduct teaching. As for the specific teaching methods 

used in teaching the Chinese characters’ pronunciation, formation, meaning and usage, the 

teachers and students’ choices on the effective and preferred teaching methods are overlapped 

at most cases which can be reckoned as a positive situation, the methods used by the teachers 

are favoured by students. The teachers need to draw attention to those different or even 

conflicting choices to reflect and adjust if needed. The Swedish teaching is featured as 

“inclusive teaching” which requires the teachers to consider every student need, condition 

and response, then provide support and teaching accordingly. There is no teaching method 

working for all, the teachers need to evaluate, improve or adjust their teaching methods 

constantly. Hope this research can provide a brief overview over the Chinese mother tongue 



teachers and students as well as the teaching methods used in teaching Chinese characters in 

Sweden Chinese mother tongue classes by comparing the teachers and students’ choices.  

9. Limitations and future research 

9.1 Limitations 

The research is done by limited respondents. Considering of the limited amount of Chinese 

mother tongue teachers, the quantity of received answers from the teachers is moderate, but 

the quantity of the answers from the students is less than expected. If there was more time, 

by contacting more municipalities in Stockholm or even in Sweden to carry out the research 

among their teachers and students can increase the number of answers. 

 

Although questionnaire research method has many advantages, “However, questionnaires 

have certain disadvantages such as selection of random answer choices by respondents 

without properly reading the question. Moreover, there is usually no possibility for 

respondents to express their additional thoughts about the matter due to the absence of a 

relevant question.” (Business Research Methodology, 2021). To make up the disadvantage, 

other research methods such as class observation and interviews can be introduced to the 

research, but it was not realized due to the Covid-19 pandemic and limited time. 

9.2 Future research 

In my research, the mother tongue students who are adopted from China but with no access 

to Chinese at home were not involved. Are the favoured methods chosen in this research 

suitable for this target group as well? The fact of the Chinese mother tongue teachers lack of 

teacher license and professional education is concerning, what can be done to increase the 

number of licensed Chinese teachers? These need to be researched further. 
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B. Teacher Questionnaire 
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