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                                            ABSTRACT 

The aim of this thesis is to examine the impact of new public management (NPM) reforms 

on teacher professionalism in Swedish ethnic segregated schools. As a result of the various 

NPM reforms implemented in the education sector, the work of teachers has changed 

considerably in the last twenty years. The introduction of the new form of control has 

intensified the work load of professional teachers and led to standardization of teaching. 

Some scholars argue that NPM has led to professional losing control of their work resulting 

in de-professionalization of teachers while others argue that professional might acquire 

new skills that enhance their professionalism leading to re-professionalization. 

The theoretical basis for the thesis is Evetts (2009) occupational and organizational 

professionalism which is used to investigate the links between NPM and professionalism in 

the contexts of the public services professionals.  

The empirical study consists of five semi structured interviews with teachers working in 

four ethnic segregated schools. 

The findings show that teachers working in ethnic segregated schools encounter a 

challenging teaching environment that affects their teaching quality and diminish their 

professional autonomy. The result indicates the expansion of organizational 

professionalism and the demise of occupational professionalism. The only aspect of 

occupational professional that is apparent in this study is collegial relations.  Moreover the 

findings of this study indicate the tendency towards de-professionalization. 

Keywords: New public management; Professionalism; De-professionalization; 

re-professionalization; ethnic school segregation; teachers; 
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Definition of Terms  

Ethnic School Segregation the” term ethnic (as in “ethnic segregation) indicates the distribution 

or clustering of people of different immigrant statuses according to their own and/or their 

parents’ country of birth” (Szulkin & Jonsson 2007, p.3).  Generally a high concentration of 

migrant population tends to reside in urban environments, contributing to an uneven distribution 

of pupils with immigrant background in local schools Hence school segregation generally means 

that there are a large proportion of minority students enrolled in the school (Burgess, et.al.2005). 

Foreign background a person is said to have a foreign background if he/she is born outside 

Sweden or if a person is born  in Sweden but has parents born abroad (Nordström-Skans & 

Åslund, 2009).This means that if a person is born in Sweden and has one parent  who is also  

born  in Sweden   is not defined as  having a foreign background (ibid). 

Professions refer to the social status of teachers as an occupational group and to what extent they 

have achieved control over certain tasks (Lilja, 2009).  

Professionalization refers to attempts at improving the condition and standings of teachers 

(Lilja, 2009).  

Professionalism of teaching approach is more concerned with what kind of skills teachers have 

and what they need in relation to their tasks as educators. Thus professionalism in teaching 

denotes that teachers are competent and capable of solving their tasks in a proper way (Lilja, 

2009). 

 

Professional Autonomy refers to the opportunity to control and plan one’s own work (Lilja, 

2009).  

 

 

Professional Discretion – “is the capacity and obligation to decide what actions are appropriate 

and the ability to take those actions” (Boote, 2006, p. 462).



 
                                                                     2 
 

1. Introduction 

1.1 Introduction 

The quality of secondary school education is a hotly debated issue in Sweden. The public media, 

the politicians and the school leaders are in agreement that the education system is in crisis. In 

recent years, the results of Swedish primary school pupils in knowledge assessments have 

worsened and Sweden’s relative performance in international achievement surveys like PISA
1
 

has deteriorated (Stenlås, 2009).  According to Statistics of  Sweden (2007) one out of four ninth 

graders is ineligible for upper secondary school, which means that they have failing grades in 

one or more of the  core subjects of mathematics, Swedish or English. Moreover a higher number 

of pupils attending ethnic segregated schools in Sweden do not qualify for upper secondary 

school compared to pupils attending non- segregated schools (ibid). A study conducted by the 

National Agency for Education, Skolverket, identified four factors that have negatively affected 

the educational achievement in Swedish schools; individualization
2
, streaming

3
, segregation and 

decentralization (Skolverket, 2009).  Since the 1990s several educational reforms have been 

implemented, the Swedish school system has transformed from a very centralized organization to 

a highly decentralized school system (Skolverket, 2009).  

The educational decentralization is a result of neo-liberal agenda commonly known as new 

public management (hereafter NPM). Generally, NPM stressed such aspects as cost control, 

accountability, performance evaluation, decentralization of management authority, performance 

indicators and the establishment of quasi-market mechanisms (Adcroft &Wills, 2005; Taylor 

2007; Sehested 2002). NPM has given rise to an education policy characterized by terms such as 

performance, standards, outputs, targets, accountability, choice, quality, improvement, and 

efficiency and these factors  undermines the professional autonomy of public sector employees 

(Sehested, 2002; Fitzgerald, 2008; Stenlås, 2009). But the advocates of educational 

decentralization argue that NPM reforms have given rise to a new form of professionalism, 

where professionals accept the change and start to acquire new skills to redefine their 

                                                           
1
Programme for International Student Assessment (Stenslås, 2009). 

 
2
Individualization generally mean shifting responsibility away from teachers to pupils and in the long run 

as a move from the school to the home (Skolverket, 2009) 
3
Streaming refers to pupils being divided in groups based on special support needs or achievement levels 

(Skolverket, 2009) 



 

3 
 

professional status  and it has also increased  collegial support and teamwork leading to re-

professionalization (Patrick et al. 2003; Ball, 2003; Wong, 2006).While the opponents argue that 

decentralization enables the state to maintain control of education in indirect ways by using 

result and goal setting targets which results in increased and more comprehensive regulations of 

teacher’s working hours and working environment   leading to the de-professionalization of the 

teaching profession (Stenlås, 2009; Ball, 2003; Wong, 2006). 

There has been an intense debate among scholars that the classical occupational professionalism 

(the traditional form of professionalism) is no longer   appropriate to describe the work lives of 

teachers. For instance Evetts (2009) conceptualise that occupational professionalism which 

emphasizes professional autonomy, collegial authority, and discretionary judgment particularly 

in complex cases, is being challenged by organizational professionalism which stresses external 

control and accountability measures, targets and performance indicators, and audit and 

measurement systems. Although Evetts (2009) assert that we are witnessing the end of 

occupational professionalism and the dominance of organizational professionalism, there are 

some aspects of occupational professionalism that still exist in public sector organizations. There 

is scarce research concerning teacher professionalism in the context of NPM reforms in Sweden 

and therefore this study aims to close this research gap. The rationale for selecting ethnic 

segregated schools teachers stems from the fact that these teachers encounter higher levels of 

complexity in their teaching environment .The study by (Freeman et al.1999) report that teachers 

working in highly segregated schools where  at least 25% of pupils  are from ethnic minority 

groups encounter a complex teaching environment and experience several issues connecting with 

their pupils compared to those working in schools where 10% or less of pupils  are from minority 

ethnic background. Therefore identifying the aspects of professionalism viewed from the 

perspective of teachers working in highly segregated schools would provide a valuable 

knowledge. 

This remainder of this thesis is organized as follows; this introductory chapter provides the 

reasoning behind this particular topic in terms of purpose, problem statement, research questions 

and a brief outline of educational decentralization in Sweden. The theoretical part discusses the 

concept of NPM as well as occupational professionalism and organizational professionalism and 

provides a review of previous research. The methodological part that follows describes and 

motivates the research design and data collection. Thereafter a thorough discussion of the 
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research findings is presented where the results are divided after the main aspects of theoretical 

aspects. The final section presents the discussion and conclusion and suggests further research. 

 

1.2 Educational decentralization of the 1990s 

This section presents an abbreviated history of the introduction of education decentralization in 

Sweden. The Swedish government undertook a major restructuring of the education system in 

the early 1990s when the responsibility of primary and secondary schools were decentralized to a 

more local level, the municipals (Stenlås, 2009). Concurrently the responsibly concerning 

teachers’ employment was decentralized to the municipalities  and this was conducted despite a 

strong resistance from the majority of the teaching profession and particularly the secondary and 

upper secondary school teachers regarded the reform as an attempt to limit their working 

condition and a potential threat to the profession (ibid). Two major reforms were implemented in 

1992; first the municipalities were required to fund privately operated independent schools and 

schools were funded on the basis of number of pupils’ enrolled (Björklund et al. 2005). 

Thereafter school choice was implemented, and this reform provided parents with the ability to 

choose between public and private schools (ibid). The intention was that parental choice and 

funding by pupil basis would encourage competition between schools, raising educational 

outcomes ( Stenlås, 2009).  

In addition the national Curriculum was implemented in 1994, Lpo 94 (primary and secondary 

school) and was centered on management by objectives (Stenlås, 2009). The curriculum defines 

the underlying values and basic objectives and guidelines of the school system (Petterson, 2004).  

Moreover a nationally defined syllabus for each individual subject was implemented which 

indicate the purpose, content and objectives for teaching in each individual subject (ibid). 

Nevertheless the education system was characterized by the increased focus on goal steering, a 

number of goals were implemented and the schools were responsible of deciding how to evaluate 

themselves and to determine whether they fulfilled the general goals or not (Björklund et al. 

2005). The national test results administered to students in grades 5 to 9 are intended to measure 

school result and help policymakers to evaluate school effectiveness and parents to select among 

schools as well as to   bring uniformity to students’ grading across the country (Petterson, 2004). 
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1.3 Problem statement 

 According to Fitzgerald (2008) NPM has given rise to a culture of performance where the 

achievement of schools and teachers are judged and evaluated by measurable outputs, such as 

national test results. The general consensus seems to be that teachers cannot be trusted unless 

measurable public results are available and provided (ibid). This reflects Taylor (2007) view that 

policymakers necessitate measurable outcomes neglecting the teachers’ actions which cannot be 

measured or observed during assessment. Thus what “counts” as good teacher and good teaching 

is determined by policymakers instead of the teaching profession (Fitzgerald 2008, p.119). 

Taylor (2007) argues that teachers role resemble more of a technicians rather than professionals 

as the teachers are told what to teach. Moreover the imposition of centralized curriculum 

combined with a series of national test scores or assessment criteria are recognized as 

performance indicators in order to evaluate teaching effectiveness and students learning 

outcomes (Wong 2006).  The national tests may affect teachers and schools in non-productive 

ways given that teachers are evaluated based on the test scores of their students and thus  

teachers may have incentive  to only teach to the test (Björklund et al., 2005). In addition, the 

national tests  are typically limited to examine  specific skills and knowledge, other important 

goals for education policy that are not measured by the test may be neglected by teachers in their 

efforts to improve their students’ test scores (ibid). Arguably these factors have diminished the 

professional autonomy of the teaching profession, but a number of scholars argue that re-

professionalization of teachers is prevailing in schools. For instance Taylor (2007) assert that 

although there is  emphasis on a skill-based, more technocratic teaching approach there is always 

room for professional discretion. The author explains that globalization, along with new 

technology, as well as market forces and NPM have changed the role and the tasks of teachers. 

Similarly Ball (2003) argues that educational decentralization is altering the identity of teachers 

and what teaching essential is. Therefore re-professionalization of teaching is apparent where 

teachers acquire new knowledge by complying with externally formulated goals. Wong (2006) 

agrees that re-professionalization may give the opportunity for teachers to renew their skills and 

information to meet new goals in education. However she concludes that re-professionalization 

and de-professionalization go hand in hand in the perspective of educational decentralization. 
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      A comprehensive study made by Stenlås (2009) maps the development and state of Swedish 

teachers’ professionalism since the introduction of the educational decentralization.  He 

describes two different types of reforms that have had a major impact on teachers’ 

professionalism. The first   reform set out to change the teacher and “it has originated from the 

skepticism of the educational pragmatism against knowledge for its own sake and sought to 

replace subject knowledge in schools with applicable knowledge and caring” (Stenlås, 2009, p. 

93). Whilst the second reform set out to achieve effectiveness and efficiency in schools and work 

should be made manageable by externally managers imported from other fields (ibid).  Both 

reforms have in common low respect for professional knowledge, experience and values (ibid).  

The policymakers have been concerned about redefining the role of the teacher as opposed to 

allowing professional values and norms to develop or about trusting teacher’s judgment and 

skills (ibid). Furthermore the study indicates that the working conditions for teachers have 

changed over the last 20 years. Their work is now characterized by increased working hours, 

increased class sizes, increased administrative tasks (ibid). In addition, individual wage was 

introduced since it was easier for the school management to evaluate administrative tasks in 

salary-setting as opposed to teachers’ main work task, which is teaching (ibid). These aspects 

have diminished the professional autonomy of teachers and the ability to exercise independent 

judgment about pedagogy and pedagogic practices (ibid). Thus these reforms have negatively 

affected teacher professionalism. 

    The establishment of independent schools has been subject to much criticism; there are a 

number of challenges associated with independent schools and free school choice that adversely 

impact teachers’ professional autonomy. One challenge concerns teachers’ identity, since in 

independent schools there are many different varying tasks which may generate uncertainties 

over teacher identity (Stenlås, 2009). Another important issue is the fierce competition between 

schools (ibid). Schools compete with each other and try to persuade pupils and parents that they 

are better schools and as a consequence of the increased competition between schools, grading 

has become a serious issue (ibid). The numbers of students with the highest grade possible in all 

subjects have increased considerably in the last decade (ibid). The increase is particularly evident 

in independent schools which seem to indicate that use high grades as a competition strategy 

(ibid). This entails that the role of schools as  producers of formal merits becomes questionable  

which may lead to schools losing their societal role as authorities and the teachers their roles as 
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educators (ibid).  Therefore Stenlås argues that this poses a severe threat to teacher’s 

professionalism, either because teachers become service providers that sell grades that have less 

importance any more or because of external control mechanism being imposed on grade setting 

that diminish teachers’ professional autonomy. Another important issue report by Björnklund et 

al. (2005)   is that independent schools along with free school choice scheme have led to 

increased segregation. The schools have become more segregated in terms of ethnicity and 

student achievement; where some schools attract ambitious middle class pupils , while other 

schools are regarded as bottom schools and only immigrants attend (ibid; Skolverket, 2009). 

     Teachers working in ethnic segregated schools encounter a number of issues that may impact 

their professionalism. A study by Freeman et al., (1999) show that entry-level teachers in ethnic 

segregated schools are more likely to experience higher levels of complexity in the teaching 

environment than their counterparts in  other schools. Furthermore the authors report that student 

behavior problems are more common in ethnic- segregated schools at high levels.  Another issue 

reported by the authors concerns mismatches in teacher-student backgrounds and experiences 

which may make it difficult for teachers to form meaningful relationships with pupils. The 

teachers must allocate a considerable amount of time to bridging cultural gaps between students, 

rather than having sufficient time to focus (ibid.).  The low levels of academic performance 

among pupils attending ethnic-segregated schools are generally viewed as particularly 

challenging (ibid).  This is supported by Szulkin and Jonsson (2007) study  that ethnic 

concentration, particularly at high levels of segregation, appears to have significant negative 

effect on student achievement The academic underachievement of pupils stems from limited 

language proficiencies, less supportive family backgrounds and socioeconomic disadvantages 

(Freeman, et.al. 2009). 

 

1.4 Purpose of the study 

The purpose of the study is to examine how NPM reforms are affecting teachers’ professionalism 

in ethnic segregated schools. Segregated schools are often portrayed in media negatively and the 

pupils enrolled in these schools usually have low educational attainment. If teachers are 

experiencing de-professionalization then they may be dissatisfied with their jobs and this may 

adversely impact pupil’s educational attainment. It is thus crucial to study how these teachers 
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working in demanding environments perceive their sense of professionalism; the aspects of their 

work they consider enhanced or diminish their sense of professionalism. There are few empirical 

studies concerning teachers working conditions in Sweden and no study exist-to my knowledge- 

that focus on teachers working in ethnic segregated schools and their sense of professionalism. 

Therefore this thesis provides an opportunity to amplify the voices of these teachers in a debate 

where they seem to be excluded. Furthermore Stenlås (2009) assert that more research regarding 

teaching professionalism in Sweden should be conducted. Nevertheless Evetts (2006) call for 

more research to examine the links between increase in NPM reforms and organizational 

professionalism as well as professional norms and values and mistrust in professionals. Hence 

this thesis is an attempt to answer these research calls. The literatures on the impact of NPM 

reforms on teachers’ professionalism have produced mixed findings. There is no consensus 

among scholars about the kind of teacher professionalism that exists today. An empirical 

investigation concentrating on the point of view of professional teachers would thus add a further 

discussion on the particular issue.   

 

 

1.5 Research Questions 

The study intends to answer the following research questions: 

1.  How has NPM affected the working conditions of teachers in ethnic segregated schools? 

2.  Are these teachers experiencing de-professionalization?  

3.  Are teachers acquiring new skills that enhance their professionalism? 

1.6 Limitations and Delimitations  

There are limitations and delimitations to this study. The main limitation of the study is the small 

sample size which consists of five teachers and therefore the findings of this study cannot be 

generalized beyond the subjects interviewed. An additional limitation concerns the data 

collection process since information obtained from the respondents depends on their own 

perspective and experiences and what they are willing to share. The delimitation of the study is 
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that the data were collected through individual interviews only. For instance by using different 

methodological procedures such as survey, observations or focus groups along with interviews 

would have enhanced the validity of the research. But due to time constraint the empirical 

research is only based on semi structured interviews. 

 

2. Theoretical Framework 

2.1 New Public Management and Professionalism 

NPM is a difficult concept to define. There is no universally accepted definition of the term and 

the concept is a reflection of a number of different trends (Adcroft &Willis, 2005). NPM consists 

of various different doctrines and these doctrines include more emphasis on professional 

management, the introduction of explicit performance measurements, an emphasis on outputs 

and results and a focus on private sector style of management (ibid). The fundamental objectives 

of NPM are greater efficiency and effectiveness in producing and delivering public sector 

services (Evetts, 2009). NPM has exposed public sector workforce to the constant pressures of 

evaluation, inspection, standardized procedures and competition and everything must be 

measured against external criteria (Wong, 2006). Nowadays teachers work is increasingly being 

controlled and intensified. Adcroft &Willis (2005) argue that NPM reforms tend to result in the 

commercialization of services and de-professionalization of the public sector workforce. Both 

de-professionalization and re-professionalization are unintended consequences of NPM. De-

professionalization generally means that professionals lose control over their work (Wong, 

2006). De-professionalization is a result of routinization of work tasks, intensification of teachers 

work, increased division of labour and the separation of conception and execution (ibid). 

Intensification of teachers work is a result of growing reliance of external control mechanism, 

accountability measures and classroom management technologies and this has led to increased 

administrative demands which increases teachers working tasks and reduces the possibilities for 

more creative and imaginative work (Hargreaves, 1992). Thus intensification of teacher work 

may result in de-professionalization however not all teachers experience de-professionalization 

as a consequence of intensification.  As Hargreaves (1992) asserts that more work oriented 

teachers are severely affected by intensification than their fellow colleagues. Wong (2006) 
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emphasized that teachers are adopting different strategies to deal with intensification of their 

work. For instance some teachers are able to make their own interpretation of the imposed 

educational goal and objectives (ibid). Nonetheless de-professionalization in the education sector  

is manifested through teachers encountering situations where increasingly numbers of decisions 

are executed by others (ibid). Re-professionalization, on the other hand entails that teachers 

acquiring a wide range of new knowledge that positively impact their pedagogy and pedagogical 

practice and as a result they can develop new skills and thereby enhance their professionalism 

(ibid). Hence re-professionalization entails that teachers are being re-skilled to handle the 

centrally imposed goals. 

 
 

2.2 Organizational Professionalism and Occupational Professionalism 

The classical view of professionalism rests on four cornerstones: (a) professionals have control 

over their work and the tasks included in it (Lilja, 2009); (b) professional possess autonomy and 

control of their working because of their expert knowledge (ibid); (c) there is  a supervising 

professional organization (ibid) and (d) a defined code of  ethical standards (ibid). Julia Evetts 

has in a number of articles addressed the issue of how NPM has undermine classical 

professionalism and instead given risen to new form of professionalism. She argues that two 

competing different forms of professionalism are evident in the public sector. These two forms 

of professionalism are referred to as: organizational professionalism and occupational 

professionalism (Evetts, 2009). Occupational professionalism is to a higher degree consistent 

with the traditional view of professionalism and incorporates professional autonomy and ethical 

standards (ibid). Furthermore occupational professionalism incorporates collegial authority and 

involves relations where employers and clients trust professionals. It encourages authority, based 

on practitioner autonomy and discretionary judgment, instead of control and such authority is 

based on education and expertise and the development of strong professional identities and work 

cultures (ibid). Organizational professionalism on the other hand, incorporates increasingly 

standardized work practices that are consistent with managerial controls and  it also relies on 

external forms of regulation and accountability measures, such as target-setting and performance 

indicators(ibid).  According to Evetts professionalism has changed and currently works mainly 

as a tool for governments attempting to promote organizational professionalism. Although output 
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and performance measures and even standardized work practices have increased which are 

characteristics of organizational professionalism, some aspects of occupational professionalism 

continue to operate (ibid). For instance collegial relations, identity and work culture, competence 

and knowledge and, discretion to deal with complex cases, are presented as continuities in Evetts 

study.  

2.3. Previous Research  

A number of studies have investigated the impact of NPM reforms on teachers’ professionalism. 

For instance Wong  (2006) study  about Chinese teachers show that even though teachers are  

experiencing de-professionalization in their daily practice, there are still a  handful of teachers 

that have  experienced re-professionalization.  Wong (2006) findings is supported by Taylor 

(2007) study that  teachers in UK  are divided over the extent of the loss of professional 

autonomy; while some teachers indicate they have lost professional autonomy others maintain 

that there is always scope for professional judgment because change creates new situations 

which necessitates imaginative responses. However Smyth et al. (2000) and Gitlan (2001) 

findings indicates that teachers are losing control over their work tasks leading to de-

professionalization.  On the other hand Menter and Muschamp (1999) research suggests that 

despite the reforms implemented into primary school education in UK context, de-

professionalization is not apparent. Thus there are mixed findings regarding extent of the impact 

of NPM reforms on teachers’ professionalism. 

A comprehensive study (SOU, 2014:5) made by the government about the impact of educational 

decentralization on teachers and principals working conditions show that the professionalism 

apparent in Swedish school is characterized by a combination of extended professionalism and 

constrained professionalism. Moreover the study indicates that the extended professionalism 

stems from the competence of the teachers and the collaboration with the other professional 

groups within the school such as nurses and principals (ibid). However the development of the 

profession towards a more controlled and specified professional work as well as result oriented 

focus has detracted the professional status of teaching and has led to constrained professionalism 

(ibid). Teachers’ sense professionalism seems to be enhancing in some aspects and diminishing 

in others. This is supported by Godson and Hargreaves (1996) that current projects of teacher 
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professionalization seems paradoxical, and contradictory. They argue that the increased tasks, 

more sophisticated judgment, greater complexity and collegial relations have led to teachers 

experiencing re-professionalization.  On the other hand teachers also experience: reduced 

professional discretion over goals and purposes and increased dependence on detailed learning 

outcomes execute by others has led to de-professionalization (ibid).  Hence the   authors 

introduced the concept of postmodern professionalism where collaboration among professionals 

peer coaching, team work, mentoring, an increased focus on accountability and output targets are 

the features of this new professionalism. 

 

2.4 Summary of the literature of NPM and teacher professionalism 

In order to address how professionalism is changing in the context of NPM, Evetts (2009) 

distinguished between occupational professionalism and organizational professionalism. 

Occupational professionalism is discourse constructed within the profession and involves 

collegial authority relations and professional autonomy while organizational professionalism is 

manifested by a discourse constructed by NPM’s focus and incorporates increasingly 

standardized work procedures and accountability measures. 

The research on the impact of NPM reforms on teacher professionalism show that teachers may 

experience de-professionalization because they increasingly losing control of their work or 

teachers may acquire new skills that enhance their professional skills and thereby experience re-

professionalization. The previous section presented a number of studies about the impact of 

NPM reforms on teachers’ professionalism however literature describing teachers’ perceptions 

towards their sense of professionalism in Sweden is scarce. In addition there is no research (that I 

am aware of) that analyze the impact of NPM reforms on teachers working conditions in ethnic 

segregated schools.  Thus there is insufficient current information on how professional teachers 

are affected by educational decentralization in Sweden and the concepts de-professionalization 

and re-professionalization raises important questions since it affects student learning outcomes.  
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3. Methodology 

3.1. Research Design 

The aim of this study is to describe the perception of teachers in segregated schools towards their 

sense of professionalism.  Therefore it is appropriate that teachers are given the opportunity to 

discuss their opinions and feelings openly. Hence qualitative semi-structured interviews are 

selected as the means of data collection. Barribal & While (1994) assert that qualitative semi-

structured interviews are suitable for the investigation of the insights and opinions of interview 

respondents regarding complex and sometimes sensitive issues. Moreover qualitative semi 

structured interviews provides flexibility and enables the researcher to add or remove questions 

from the interview guide based on the answers from the respondents (Bryman & Bell 2011). 

 

3.2 The Interviews 

In total, five interviews were conducted, of which one was a telephone interview and the 

remaining four were personal interviews. There are a number of differences with conducting a 

telephone interview compared to personal interview. The benefits of conducting an interview 

over the phone are that the sources of error that depends on the interviewer's body language is  

minimized since respondents replies are sometimes affected by the characteristics of the 

interviewer (Bryman, 2012). There are some limitations with telephone interviews, for instance 

the interviewer cannot visually see the respondent and therefore the interviewer is not able to 

respond to signs of confusion or unease on the faces of the respondents when they are asked  

questions (Bryman, 2012). But with personal interview, the interviewer may respond to such 

signs by repeating the question or endeavoring to clarify the meaning of the question (ibid). 

Furthermore another disadvantage of conducting telephone interview is that the interviewer 

cannot visually see the respondent and interpret signals of uncertainty or doubt (ibid). This risk is 

minimized in this study by clearly explaining to the respondent the importance of understanding 

the issue and allows him to communicate uncertainty and doubt freely. 

The respondents were sent by email some of interview questions prior to the interview so that 

they could think through their responses thoroughly before the interview. The duration of each 



 

14 
 

interview ranges from 30 minutes to 60 minutes and the personal interviews were audio- taped. 

Each interview began by asking the interviewees about their education and professional 

backgrounds. Before the interview started I asked permission to record the interview and asked if 

the respondent preferred to be anonymous. Recording the interview made it possible to focus on 

the answers, instead of taking notes. Furthermore Bryman & Bell (2011) stress that an audio 

taped interview is crucial for transparency of research interviews. It also enabled me to listen to 

the interview several times and discover remarks that are particularly important for the research. 

At the end of each interview I asked the respondents if they wanted to make additional comments 

and three respondents choose to do so. The interviews were transcribed and the empirical data 

were then analysed in the relation to the theory. 

3.3 Reliability and Validity  

Reliability refers to the extent the research can be replicated if another researcher undertakes 

similar research (Bryman & Bell, 2011). For instance external reliability is concerned to what 

extent a study can be replicated. This is regarded difficult in qualitative research, but I have 

aimed to increase the transparency in the research process as well as including the interview 

questions in the appendix A. This enables other researchers to replicate this study under same 

circumstances and obtain similar results. Internal reliability is about the interpretation of the 

empirical material; namely whether other researchers would analyze this research material and 

arrive to the same conclusion (ibid). In order to ensure reliability of this study the selected 

respondents are teachers from four different schools. Furthermore to enhance reliability the 

interviews were audio recorded.  In order to avoid biases the respondents were given the freedom 

to express freely their views and thoughts without any interruption.  

Validity refers to the fact that a research measures what it is intended to measure (Bryman & 

Bell, 2011). Internal and external validity relate to the overall study design. The internal validity 

addresses the issue of the study can be accurately interpreted (ibid).The internal validity is 

considered the qualitative method's strength, as it often consists of a longer and deeper social 

interaction, which reduces the risk of misunderstanding and incorrect conclusion (Bryman, 

2012). To ensure internal validity the selected interviews differ based on experience and age. 

External validity refers to the degree to which findings can be generalized. Unlike internal 
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validity, external validity is rather difficult to achieve in qualitative research because of the small 

samples used in studies (Bryman, 2012). The sample of this study consists of five teachers and 

the findings of this study cannot be generalized beyond the subjects interviewed. 

3.4 Ethical Considerations  

All the respondents in the study were well informed about the aim of the study and how the 

information would only be used for research purposes only. The respondents were informed that 

participation in this research was voluntary and were granted anonymity. 

3.5 Selection of interview Respondents  

Interview respondents can be identified using a purposeful sampling approach which entail that 

the researcher evaluate if the respondents are relevant to the study based on their experience and 

knowledge to the research questions being posed (Bryman & Bell, 2011).Furthermore purpose 

sampling is a non-probability form of sampling and does not seek to select research participants 

on a random basis (ibid). Given it is a non-probability sampling approach; purposive sampling 

does not allow the researcher to generalize to a population (ibid). Moreover Bryman & Bell 

(2011) assert that in purposive sampling the researcher samples with certain research goals in 

mind and it is crucial that the researcher select the respondents that would provide the 

information necessary for the research. In this study the criteria for selecting the respondents was 

that teachers working in schools where more than 50% of the pupils are from ethnic minorities. 

Very often the researchers will want to sample in order to ensure that there is a good deal of 

variety in the resulting sample so that the respondents differ from each other in terms of key 

characteristics (ibid). Five teachers working in four segregated schools were interviewed. The 

teachers have different background, age and teaching experience which is appropriate for the 

research in order to receive a wide range of opinion. 

3.6 The schools  

Five teachers from the following four schools were interviewed: Akalla grundskola, Kista 

international school, Hjulstaskolan and Rinkebyskolan. School segregation is essentially 

explained by residential segregation because children often attend schools with others from the 
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same neighborhood, ethnic school segregation is mostly explained by residential segregation 

(Nordström-Skans & Åslund, 2009). The schools are all located in highly segregated residential 

areas. There are different methods to measure segregation (ibid). One way to describe 

segregation is to simply recognize and compare actual percentage of people with foreign 

background in the environment and this captures the environment in which the individual is 

exposed to, and therefore called exposure (ibid). The percentage of pupils with foreign 

background in the academic year 2013/2014 attending Rinkebyskolan  is 88 % whereas in Kista 

international school 89 % of the pupils have foreign background, 77% of the pupils in Akalla 

grundskola  have foreign background and 80% of the students attending Hjulstaskolan have 

foreign background (SIRIS, 2014). 

3.7 The advantage and Disadvantage of the applied methodology  

There are a number of advantages and limitations with using qualitative research .The advantage 

of in depth interview is that we can gain a more accurate and clear picture of the respondent 

position or behaviour due to the nature of the open ended questions and because respondents are 

freely as the respondents are not presented with limited answers by only few options (Ghauri & 

Grönhaug, 2005).This allows the interviewer to question more broadly based on the responses 

and hence reduces the possibility of misunderstanding (ibid). This is also true in the case of 

complicated and sensitive issues where the interviewer can ask for further elaboration of answers 

and attitudes. Another advantage of semi structured interview is that it allows comparability by 

allowing all questions to be answered by each respondent. 

Qualitative research is critiqued as being too subjective and qualitative findings heavily depend 

on the researcher often unsystematic interpretations about what is significant and upon the close 

personal relationship between the researcher and the respondents (Bryman & Bell, 

2011).Another weakness of qualitative study is the difficulty of replicating a study. Since it is 

unstructured and often depends on the researcher’s skilfulness it is almost impossible to conduct 

a true replication of a qualitative study since there is scarcely any standard procedure to follow 

(ibid). Also one main source of criticism of the qualitative method consists of the generalization 

problem. Qualitative research using semi-structured interviews will not be able to be used to 

make generalizations about the entire population where this is based on a small and 
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unrepresentative number of cases (Bryman & Bell, 2011). Moreover the disadvantage of in depth 

interviews is that they require a skilled and cautious interviewer.  Thus the interviewer should 

have a complete understanding of the research problem its purpose and what necessary 

information is required when asking questions and probing further with supplementary questions. 

Interviewer bias may be minimized by training and the researcher may spend more time listening 

to the respondents rather than talking.  In preparing for the interviews I thoroughly read the 

literature and practice interview techniques.  

3.8 Non-response bias 

Non-response bias is a form of non-observation bias and arises when there is a failure to obtain 

data from sampled respondents (Daniel, 2011). According to Saunders et al., (2007) non 

response decreases the  representativeness of the population and may cause bias. The two main 

types of non-response bias are unit non-response bias and item non-response bias (Daniel, 2011). 

Unit non-response bias occurs when the researcher is unable to collect any data or a sufficient 

amount of data from the sampled element (ibid). There are four major sources of unit non-

response bias; the researcher inability to make contact with the sampled element, inability of the 

contacted element to respond, refusal by the contacted element to respond and mode effects 

(ibid).  In regards to this study the main reason some teachers could not participate was time 

constraints. In order to minimize the threat of unit non-response bias many teachers in different 

schools were contacted through various channels. Item non-response bias, on the other hand, 

occurs when the researcher cannot attain desired information on an item which information is 

required (ibid). The four major sources of item non-response is mistake, failure to respond, 

refusal to respond and mode effects (ibid).There are some procedures that can be implemented in 

order to minimize non-response bias:  the researcher should make several attempt to get hold of 

the respondents and extend data collection period, use the most current sampling frame possible 

and update when necessary and improve the scheduling and protocols of the data collection 

attempts (ibid). In regards to this study some steps were undertaking to reduce item non-response 

bias, for instance, respondents were contacted  and asked  if they are able to answer the interview 

questions and therefore the interviews of this research was conducted with people who 

confirmed that they are able  to share the information necessary for this research (ibid).   
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3.9 Operationalization of Analysis 

Based on the theoretical framework of Evetts (2009) organizational and occupational 

professionalism six characteristics of the theory were selected to use in the study. The purpose of 

selecting these characteristics is that they are better suitable for the research questions. 

 

Professional autonomy is operationalized by asking the responders questions about what 

aspects of their work they are able to influence or not and what affects positively or negatively 

affect their sense of teaching professionalism. 

 

Discretion to deal with complex cases is measured by asking the teachers if they are able to 

exercise discretion when working in ethnic segregated school. 

 

Collegial Authority is operationalized by asking the teachers how they felt about collaborating 

with their fellow teachers and how it affects their working conditions 

 

Accountability and externalized forms of regulation is measured by asking how external 

control mechanism and accountability measures are affecting their working conditions. 

 

Discourse of control used increasingly by managers in work organizations is measured by 

asking three questions for instance how the various reporting systems and managerial procedures 

impact their sense of professionalism and if they are able to control some aspects of their work  

 

Targets and performance Indicators is measure by asking the teachers how the national tests 

impacted their sense of professionalism and how performance measurement, evaluation, 

monitoring affects their daily work tasks. 
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4.  Analysis of the Data  

4.1 Professional Autonomy  

 
The respondents said that they have persistent work load and they work 45 hours a week. 

Furthermore they all revealed that they work overtime and take their work home and they feel 

quite stressed.  They expressed dissatisfaction that they spend considerable amount of time 

conducting administrative tasks.  All five respondents said that meeting administrative tasks 

undermine their professional autonomy. This indicates the intensification of teachers work as the 

administrative and assessments   tasks and documentation increases teachers working hours.  

Majority of the teachers wished that they had more time planning lessons.  Spencer (2003) states 

one of the most important principles of good teaching is the need for planning.  Moreover 

planning provides a structure and context for teachers and students as well as a framework for 

reflection and evaluation. Respondent 3 and 4 said: 

I would like to replace the administrative tasks and documentation with giving extra support to 

struggling students or to use the time to plan my lessons (respondent 3) 

The administrative demands and related paperwork takes time from preparing lessons. I work 

overtime every day, we have demanding students and that takes time (respondent 4) 

These remarks  are in line with the culture of performance. According to Wong (2006) teachers 

are currently working in demanding working environments which may diminish teachers’ 

opportunities to reflect on their own practice and affect their professional competency. 

But the majority of the teachers seem to have accepted the burden of administrative demands and 

they said the main point of evaluation is to keep track of pupils’ academic performance. They 

also revealed that there is some space for professional autonomy. For instance respondent 1 said: 

 

I have a great control in the classroom and I am also able to decide what type of relation I want 

to build with my pupils, that is what is most fulfilling with being a teacher, the relation I have 

with my students. Teaching in junior high entails seeing kids to develop and grow (respondent 3) 
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This partly supports the view of Wong (2006 p. 21) “teachers can only decide how to teach but 

not what to teach”.  

 

The two teachers at Kista International school expressed that the meetings that they had to attend 

three times a week were unimportant and only contributed to increased work overload.  

 

 We don’t accomplished much at those meeting, only a handful teachers dominate at the 

meetings  and the rest of us just sit quietly and we cannot influence much. Our voices don’t get 

heard. Attending those meetings replaces valuable that I could have dedicated towards doing 

something else that is relevant (respondent 2). 

 

But the two teachers at Kista International School revealed they have a lot of support from 

school administration if they need certain material or any help.  

All of the interviewees stated that they are generally satisfied with the working 

conditions.Although the teachers have intense workload and increased accountability the 

majority of teachers still adhere to their personal teaching beliefs and values. This is explained 

by Ballet et al. (2006) that nowadays teachers conform to the rules and requirements determined 

by policy makers and they are becoming ambitious as they are being driven by increasingly 

demanding community expectations. Nevertheless the respondents reveal that their sense of 

professional autonomy includes flexibility and decision making authority, support from school 

administration and building meaningful relationships with pupils and fellow teachers. Thus the 

findings show that the teachers generally lack professional autonomy. They have little freedom 

to make decisions. 

 

4.2 Collegial Authority 

Majority of the respondents revealed that they take pleasure collaborating with their fellow 

teachers as well as other staff members at the school. The teachers expressed the various learning 

opportunities as well as receiving feedback by working together as enhancing their sense 

professionalism. One teacher states:  
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I have a great team that I enjoy working with; we mentor three classes together and we discuss 

issues and support each other (respondent 3). 

 

Hargreaves (2000) refers to this as collaborative culture and he argues that in a collaborative 

culture teachers work together freely and spontaneously, without any external control 

mechanism. Moreover Hargreaves lists a number of factors that have contributed to the 

emergence of collaborative teacher cultures. The two aspects that are of particular importance for 

this study are social work responsibilities to the task of teaching and increase ethnic diversity in 

schools.  Social work responsibilities refers to  teachers having to contact social care workers 

because of pupils having socioeconomic issues or contact police because of increase violence in 

schools and this necessitates  teachers  to work together more to resolve these issues (ibid).  One 

teacher supports this claim: 

 

I have increasingly more and more contacts with social care and the police and  this has become 

a routine which I dislike strongly and it is not what I signed up for when I became a teacher but I 

have my team to turn to for support . Working in a school such as Rinkebyskolan entails that we 

often deal with demanding students that have serious issues at home. Most students or their 

parents have had terrible experiences of war, fleeing their country and those things don’t usually 

disappear overnight (respondent 5).  

 

Hargreaves (2000) assert that the growing ethnic diversity in schools challenge teachers to 

individualize their teaching styles  which  puts increase demands on their expertise,  which can 

mainly occur  through working with fellow teachers.  

 

Hargreaves also identified contrived collegiality which is a mandatory form of collaboration and 

is imposed by school administration as a negative outcome. For instance one teacher reveals: 

 

We have formal meeting, us teachers every Thursday 8-9 to discuss ideas and pedagogical 

practices. What I don’t understands why are we given specific time to meet, they just want to 

dictate us.  I personally prefer the informal meetings to discuss ideas with colleagues 

(respondent 4) 
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Thus collaborative culture involves voluntary spontaneous and informal collegial relations 

(Hargreaves, 1992). While contrived collegiality is more forced, regulated and teachers are 

required to meet with their colleagues for externally determined purposes (ibid) 

 

 

 

4.3 Discretion to deal with complex cases  
 

Boote (2006, p. 462) stress that a” teacher’s professional discretion is centred on being able to 

decide what should be taught and being able to teach it; mediating competing demands while 

using learned expertise in order to meet the needs of students” . Student behaviour issues were 

mentioned by the teachers as the most problematic factor that impedes their discretion. One 

teacher remarks: 

You have to be flexible when working in a school such as Rinkebyskolan, for instance two girls 

could be fighting and you have to spend half a lesson to sort that out (respondent 5). 

Two other teachers had similar views: 

There are discipline problems affecting my teaching but it is important to look at the underlying 

factors which often is a cry for attention but because I am dictated of all control I do not have 

time to sit on breaks and talk with the student that has these issues and get to the bottom of it, I 

must prepare for the next class (respondent 1). 

 

All of the administrative tasks combined with the student behavior problems I daily encounter 

have adversely affected my teaching quality (respondent 4). 

 

The majority of the respondents reveal that student behaviour problems have diminished the 

amount of professional discretion in classroom. Moreover professional discretion has been 

affected by accountability systems and increased administrative demands. This reflects the views 

of Taylor (2007) that discretion has unquestionably been influenced by the systems of external 

control systems. The findings also support the study by Freeman et al. (1999) that teachers in 

ethnic segregated schools often deal with discipline issues. 
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Many young teachers have quit working at this school in the last two years; they have chosen to 

work in schools that are more integrated (respondent 1)  

 

 Also centralized imposed curriculum leave little room for teachers to deviate from the 

curriculum to better meet the needs of their pupils. Language barrier was mentioned by the 

respondents as one important obstacle, the majority of the pupils have limited language 

proficiency. Thus language barriers considerable affect the lessons. As one teacher in Kista 

International School expressed: 

 

Actually most  of the pupils that attend my class  are born in Sweden but their language skills  

are  quite terrible  since they don’t speak Swedish  at home  or with  their friends since they  

usually socialize with their fellow countrymen.  They all live in segregated areas where not even 

10 percent of the populations are Swedes, they don’t encounter Swedish anywhere. The only 

place they speak Swedish is in class (respondent 4). 

 

Another teacher had similar views:  

 

Inadequate language skills affects lessons, all the pupils need more support of socio-cultural 

reasons, but it is expensive (respondent 2) 

 

4.4 Accountability and externalized forms of regulation 

 
The educational decentralization has challenged the working conditions of teachers; they spend 

quite some time fulfilling their responsibilities to practices concerning performance assessment 

and accountability. For instance one teacher said: 

 

I teach Grades 7-9 and I feel pressured that the students I have must pass otherwise I am held 

accountable by the schools as to why the students have failing grades. If I  say that the students 

does not attend class then I am being  questioned as to what I have done  to resolve the issue  or  

if  I have boring  lessons that why the students don’t show up to class (respondent 5).  
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The individual wage setting is affected by the results of the pupils, in the past it was how liked 

the  teacher was by students  and how much they helped  their colleagues  that affected  wage 

increase but now it's not quite so, what measurably affects salary are student grades (respondent 

5). 

Furthermore the respondents reveal that they experience stress in their daily work. 

 

I am much stressed; I have trouble sleeping at times due to stressful working condition 

(respondent 2). 

 

Despite the increased accountability measures and stressful working conditions the teachers 

emphasized that they were satisfied with their jobs and they felt they made a difference in the 

pupil’s lives. They wanted to work hard to ensure successful learning outcomes for the children. 

 

4.5Targets and Performance Indicators  

The standardized test have increased,  in previous years the  national tests were given in English 

Math and Swedish however last year national tests in  science, social sciences and modern 

languages  were introduced.  

 

The spring semester is more or less dedicated towards preparing students for the national tests, 

instead of teaching them something important we have to prepare them to do well in the test 

because our wage increase mainly depend on how well the students manage the tests (respondent 

1) 

All of the respondents admit to feeling stressed particularly in May and December because of the 

national tests and the extensive paperwork concerning the tests. 

 

It's a lot of procedure v around the national tests; the time could have been devoted to the pupils 

instead of running around with the papers (respondent 4). 

 

 However participants differ in their views regarding performance assessments and targets. For 

instance one teacher revealed the importance of the standardized test: 
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I think the  national test do validate the grade that I give the pupils, for instance if I give a pupil 

D and the national test show something completely different then the pupil have the right to 

question me (respondent 3). 

 

The teachers that felt positive towards the performance assessments did not view national tests as 

detracting from their sense of professionalism. While the teachers with negative attitudes 

towards the assessments considered the national test as time demanding and a sign of mistrust 

and they don’t really consider the test to measure the knowledge of the students. One teacher 

expressed: 

I wish the policymakers could spend one day in Hjulstaskolan they would see what we deal on 

daily basis and how difficult it is for us teachers to do good job when we are mostly concerned 

with scores and results measurements (respondent 1). 

 

4.6 Discourse of control used increasingly by managers in work organizations 

 

As the theorists suggest, the respondents revealed that there is increased pressure on outputs that 

can be measured and evaluated. 

Nowadays the grades that the school releases are very important, since the school is measured 

by the pupils’ scores and how well the pupils are doing. It is more about controlling the pupils 

instead of teaching them and in turn the school controls us and the head of school controls our 

administration. A lot of controls.... (respondent 1). 

 

Three respondents addressed the issue of trust. They felt that the specific directives they received 

indicates the lack of trust. They said that being ordered and told exactly what to teach indicate 

some sort of distrust. For instance one teacher said: 

 

 

I wish the municipal and policymakers would have more trust in the teachers and I get the 

feeling that they distrust us and want to control us, I wish they would trust that teachers want to 

do a good job (respondent, 2). 
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Another teacher remarks: 

When a student receives a failing grade I have to spend quite some time filling forms. Everything 

has to be documented (respondent 5) 

 

These remarks are in line with the research of Codd (2003) that the current education system 

culture is more concerned with reporting, documenting and reporting about teaching instead of 

focusing on learning outcomes. 

 

 

5. Discussion and Conclusion 

5.1 Discussion  

In order to address the effect of NPM reform on  teacher professionalism this study undertook 

three research questions. 

In response to the first research question the findings show that the increasing demands of 

measuring, evaluating and monitoring the performance of the teachers have resulted in increased 

administrative tasks , greater accountability and stressful working conditions. The teachers have 

become more accountable for the performance of their pupils, they are increasingly pressured to 

have passing students.In line with Hargreaves (1992) study this research shows that teachers 

have stressful working condition, no time to relax and increased administrative demands and 

increased procedures concerning performance assessments which characterized de-

professionalization. Despite, the increased demands of NPM reforms many teachers still remain 

committed to their personal teaching beliefs and values. The respondents do acknowledge the 

level of mistrust because of the increased audit. Some teachers expressed feeling controlled and 

deprived of their professional judgment. All of the teachers emphasized that they are pleased 

with their work and feel that they are making a difference. Furthermore this study shows that the 

teachers working in ethnic segregated schools deal with demanding pupils which increases their 

workload. The major issue experienced by teachers is student behavior problems. Undoubtedly 

this increases the demand on teachers’ time and diminishes their professional autonomy. This is 
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in line with the study of Freeman et al (1999) that teachers working in highly segregated schools 

have complex teaching environment. 

In response to the second research question the findings seem to indicate that the increase work 

load resulting from the increased accountability requirements have to some degree led to de-

professionalization of the respondents. The teachers felt strongly that the administrative duties 

detracted from their sense of professionalism. Although the teachers expressed the frustration of 

conducting these duties, they seem to have accepted it as an inherent part of their work. The 

teachers found these reforms reasonable and treated these demands as routine aspects of their 

work.The work of teachers is increasingly resulting in doing what others have decided which 

shifts focus from the important tasks such as planning lessons, being attentive towards pupils to 

less important tasks such as administrative responsibilities. This may in the long run adversely 

impact the quality of education. Since research show that high quality teaching is positively 

related with student achievement (Rockoff, 2004). 

The third research question examined whether the teachers experienced re-professionalization, 

the respondents expressed the positive impact of teacher collaboration. Furthermore sharing 

educational goals and dealing with issues collectively did have a positive impact on their 

working conditions. It is important to remember that contrived collegiality impedes teachers’ 

ability to form meaningful relationships with their colleagues and could intensify teachers work 

load (Hargreaves, 1992) and subject them to administrative control instead of giving them the 

freedom to develop things themselves. Therefore collegial authority is the only aspect of re-

professionalization that the teachers in the study experience. Contrary to Wong (2006) findings 

the teachers in this study did not acquire new competence that enhanced their competence. 

 

Overall the findings show that teachers working conditions is characterized by a culture of 

performance.  This is supported by Wong (2006) and Ball (2003) that teaching and learning are 

not defined by professional judgment and the teachers’ professional autonomy is very limited.In 

regards to the impact of targets and performance indicators on the teachers professionalism some 

teachers did express the benefits of standardized test but the majority of teachers did not regard 

the national test to improve learning outcomes. Teachers’ answers varied somewhat among 

schools, the teachers at Kista international school had less professional autonomy and they 
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experienced more stress than the others. The majority of teachers reveal that their working 

conditions are adversely impacted by performance measurements and accountability. 

5.2 Conclusion  

The study examined the impact of NPM reforms on teacher professionalism in ethnic segregated 

schools. The findings indicate that teachers are subjected to increased accountability, a central 

notion in NPM reforms. Accountability systems are manifested through increased national tests 

performance standards and external monitoring. Teachers are held accountable to students’ 

outcomes and they spend quite amount of time to prepare students for the national tests. Thus 

performance appraisals have severely impacted teachers working conditions resulting in 

diminishing of professional autonomy, intensification of work and conflict with the core values 

of the profession. The teachers do not have time to adequately care for the students. This has to 

large degree resulted to de-professionalization of the teachers. As Evetts (2009) argues that the 

emphasis on performance appraisals has led to teachers neglecting the less-measurable tasks and 

responsibilities such as the showing attention and care for the pupils. 

Thus the findings indicate that there is a culture of performance that focuses on outcomes and 

targets which servers to limit  teacher professionalism since teaching and learning are defined by 

the needs of policymakers and parents and not by teachers professional judgment and planning 

(Ball, 2003; Fitzgerald, 2008). The teachers’ tasks and responsibilities have increased which 

contributes to longer working hours and stressful working conditions. But the majority of the 

teachers seem to have accepted the demanding working conditions as an inherent part of the 

profession. It can be argued the teachers’ acceptance of the reforms might indicate that teachers 

sense of professionalism is changing and being shaped by the NPM reforms.  

The only aspect of occupational professionalism that is found in this study is collegial relations 

but not all collaboration is spontaneous and voluntary. There is the case of contrived collegiality 

administratively regulated and mandatory. Thus the teachers seem to be promoting 

organizational goal instead of working for the best interest of the pupils. 

Teaching in ethnic segregated schools is challenging as teachers need to sort out discipline issues 

and overcome pupils limited language proficiency which affects teacher’s time and this 

negatively impacts lessons content, lessons preparedness which may negatively affect pupils’ 
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educational attainment. The teachers have revealed that the pupils are very demanding and they 

don’t have the ability to adequately meet pupil’s needs. Teachers’ professional discretion is 

constrained in these schools and along with the quest for efficiency and accountability has 

brought increased work load for the teachers and this has led to de-professionalization of the 

teachers.  This may in the long run adversely impact student learning outcomes. 

 

5.3 Suggestion for further Research  

During the course of this master thesis I discover a number of interesting research avenues which 

I would like to suggest as further research. For instance one interesting topic is what different 

responses teachers are adopting to deal with NPM reforms in ethnic segregated schools 

compared to other schools. In addition, more studies should be undertaken on the subject of 

cooperation among teachers in a NPM context,  for instance  an investigation whether school 

management are imposing contrived collegiality or are they encouraging collaborative culture 

and also a multi professionals study could be of interest about teachers cooperation with other 

professionals in schools.  There are several possibilities for expanding this research. This study is 

based on a small sample of five teachers therefore research using a large sample and combining 

different methodological procedures would be of interest.  
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Appendix 1  

Interview guide  

Background fact: 

What’s your education level? 

How long have you been a teacher?  

How long have you taught at this particular school? 

Questions: 

Do you think you have control over your work?  

What are you able to influence at your workplace? 

What are you not able to influence? 

Is there a specific task you would like to replace? If so what? 

Do you consider your work stressful? 

How do performance assessments affect their sense of professionalism? 

How are the various external control mechanisms affecting your work? 

What are the biggest issues when teaching at segregated schools? 

Are there a lot of student behavior problems at this school? 

What work tasks do you consider as enhancing their professionalism? 

Do you consider yourself a professional teacher? 

In your opinion, what do you think affects positively or negatively your sense of teaching 

professionalism? 

How important is to you to have a collaborative culture? 



 

35 
 

Are you content with what you do? 

During your career as a teacher what has change to the better and what has change to the worse? 

Have you ever thought about changing school to a more integrated school? 
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Theoretical Concept              The main aspects in the theory         Operationalization/some questions 

Occupational professionalism 1. Professional autonomy 

 

 

 

 

2. Discretion to deal with 

complex cases 

 

 

 

 

 

3. Collegial Authority 

 

 

Do you think you have 

control over your work?  

What enhances your sense of 

professionalism? 

What are the biggest issues 

when teaching at segregated 

schools? 

 

Do you consider yourself a 

professional teacher? 

How is your interaction with 

your colleagues? 

Organizational Professionalism 4. Accountability and 

externalized forms of 

regulation 

 

5 Targets and 

performance indicators 

 

 

 

 

 

6 Discourse of control     

used increasingly  

by managers in work 

organizations 

How is the various control 

mechanism affecting your 

work? 

 

Is there a specific task you 

would like to replace? If so 

what?  

What are you able/ not able to 

influence? 

 

In your opinion, what do you 

think affects positively or 

negatively your sense of 

teaching professionalism? 

 

 

 

 


