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Abstract 

This semi-structured interview study aimed to gain a deeper understanding of Filipino pre-

service teachers’ perceptions of sexuality education. It also aimed to study how the pre-

service teachers’ perceptions related to international recommendations on sexuality education 

and the theoretical perspectives of gender and power and Freiran theory that these draw on. 

Main findings included that the pre-service teachers critically reflected on own experiences of 

sexuality education and did not intend to repeat the education they received to future students. 

Furthermore, they expressed problem-focused perceptions of sexuality education content but 

positive approaches to the subject in general, and were hopeful of positive sexual health 

outcomes in the Philippines. Objections from the Catholic Church and parents to future 

students were perceived as the biggest challenges to the implementation of sexuality 

education. More information to, and collaboration with, parents regarding sexuality education 

were suggested as means to face resistance in the Philippine society. The pre-service teachers’ 

perceptions agreed with international recommendations on sexuality education to some extent, 

but results showed contradicting opinions regarding gender equality and sexual diversity. This 

point to a conclusion that the pre-service teachers need extended and improved teacher 

training on sexuality education, that develop their knowledge and allow them to critically 

reflect on norms in their society.  

 

Keywords: Sexuality education, the Philippines, Pre-service teachers, Interview. 
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1. Background 

1.1. Country overview of the Philippines 

Located in Southeast Asia, the Philippines consists of over 7000 islands and is considered a 

lower middle income country with a population of more than 100 million people, which 

makes it the 12th most populated country in the world1. Out of its population, 25% live in 

poverty, a proportion that has been steady during the last decade. The Philippines has 

improved its education participation ratio during the last decade. Now around 96% of all 

children in primary school age are enrolled in school, however, still close to 675 000 children 

and adolescents are not enrolled in school in the Philippines.2 Although the number of 

children who have to work instead of going to school, or have to combine their schooling with 

work, has decreased, still 2.1 million children between the age of 5 and 17 are affected by 

child labour in the Philippines. This number makes up 8% of the total amount of children in 

the age group.3 The Philippines has a history of being colonized, first by the Spanish in 1565. 

The Spanish rule continued over three centuries, when Spain was defeated by the US and the 

Philippines was colonized once again. In 1934, self-rule as a Commonwealth of the USA was 

acquired, followed by full independence in 1946. However, the country has experienced 

several unstable decades since, with both revolutions and several coup attempts. The current 

President, Benigno Simeon C. Aquino III, was elected in May, 2010.4 When it comes to 

religion, 80% of the Filipino population identify as Roman catholics and the leadership of the 

Catholic Church in the Philippines possesses powerful influence on Philippine society5.  

1.2. Sexual and reproductive health in the Philippines 

In the end of 2012, a law known as the Responsible Parenthood and Reproductive Health Act 

was enacted in the Philippines. The law states, among other things, that contraception shall be 

free for the marginalized citizens of the Philippines and that sexuality education is to be 

provided in all public schools at age-appropriate levels. It also states that a curriculum on 

                                                

 
1 Philippine National Government Portal (2016); World Data Bank (2016).  
2 Unesco Data Centre (2016). 
3 International Labor Organisation (2016) p 3.  
4 National Statistics Office (2014).  
5 Genilo (2014) p 1044. 
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sexuality education, for use in public schools, shall be developed by the Department of 

Education.6 The law still faces resistance from its opponents, such as the Philippine Catholic 

Church, whose opposition has led to failure of passing a reproductive health law for 14 years7. 

Because of this opposition the current Reproductive Health Law was delayed and not found 

constitutional until April 2014. The final passage of the law was perceived by some as a sign 

of the Catholic Church’s weakened influence over Philippine society.8 

 

Many children enter puberty without any knowledge about what is happening with their 

bodies. Studies from in low-income countries show, for example, that it is common for girls 

not to have any prior knowledge of menstruation when they get their first period.9 When 

children receive information regarding puberty and sexuality, it is often limited, considered a 

taboo subject and sometimes based on traditional and cultural knowledge that is incorrect10. 

Reaching and going through puberty unprepared will make pupils feel confused and will 

affect their ability to perform in school and thus, their right to education11. Although 

education about puberty and some sexuality related topics are included in the Philippine 

school curriculum12, a study shows that Filipino girls lack knowledge about menstrual 

hygiene management and that traditional cultural beliefs, of both students and teachers, are 

hindering girls from learning about menstruation according to the curriculum. The same study 

also showed that boys lacked biological understanding of menstruation and often teased girls 

going through puberty.13 A review of policies and strategy documents from 28 countries in 

Asia and the Pacific highlights the importance of improved implementation of sexuality 

education content in teacher training. The review also shows that most countries, if at all 

including sexuality education in school curricula, are focusing their efforts on secondary level 

education. This is unfortunate as the provision of information before children reach puberty 

and start engage in sexual activities entail major opportunities for positive sexaul health 

outcomes.14  

 
                                                

 
6 Philippine National Government Portal (2014). 
7 Genilo (2014) p 1044. 
8 Ibid., p, 1044. 
9 Kettaneh, Pulitzi & Tudesco (2014) p 13;  Mooijman, Snel, Ganguly & Shordt (2010) p 212. 
10 Kettaneh, Pulitzi & Tudesco (2014) p 10; Haver, Caruso, Ellis, Sahin, Michael Villasenor, Andes & Freeman 
(2013) p 19. 
11 Kettaneh, Pulitzi & Tudesco (2014) p 10; House, Mahon & Cavill (2014) p 115. 
12 K to 12 Health Curriculum Guide (2013) pp 32-34, 50; K to 12 Science Curriculum Guide (2013) p 30. 
13 Haver, Caruso, Ellis, Sahin, Michael Villasenor, Andes & Freeman (2013) pp 20-22. 
14 UNESCO (2012) pp 2-3. 
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The Philippines is facing a big challenge in reducing adolescent pregnancy. The country is the 

only one of those with available data in Asia and the Pacific that goes against the trend of 

reducing adolescent pregnancy. In the Philippines, no decline of these rates can be noticed.15 

Content found in Philippine curricula on sexuality education cements the finding that 

sexuality education mainly targets students in secondary level education. It is difficult to 

decide whether the content is risk focused or not, as the curriculum guide often only lines up 

terms and concepts without specifying them and suggesting how to address them in the 

classroom.  In the curricula for grade 5 and 6, content that relate to sexuality education can 

also be found. Topics mentioned are mental, emotional and social health, healthy and 

unhealthy relationships, bullying and harassment, abuse, puberty, health myths and 

misconceptions and tobacco and alcohol as gateway drugs. Furthermore, concepts regarding 

sex and gender, gender identity and gender roles and discrimination are included in the 

curriculum guide. The reproduction system is also part of 5th grade curricula. Sex and 

sexuality are not referred to until 8th grade. Family planning methods, both natural and 

artifical, are mentioned here, as is abortion and sexually transmitted infections. However, 

again, the topics are not further specified on how to address them. Also, these topics are 

delivered alongside content regarding how to choose a lifelong partner and how to achieve a 

successful marriage.16 In this content, a tacit heteronormativity is present, as marriage is only 

allowed for heterosexual couples in the Philippines. Other sexual orientations are not 

mentioned. The curriculum suggest that this is the only right way to form a relationship and 

excludes all students that do not fit in to that norm.  

1.3. Psychosexual development of children 

In arguing the importance of introducing sexuality education early, several stakeholders refer 

to the psychosexual development of children. Already as infants, children are starting to 

become sexual beings. Their sexuality is different from the adult sexuality and therefore 

adults need to view children’s sexuality from another perspective than the one based on their 

own experiences and perceptions.17 Children’s sexuality can involve aspects like interaction 

with other children, boundaries and decisions, intimacy, feelings and gender identity18. When 

                                                

 
15 UNFPA (2015) p 41. 
16 K to 12 Health Curriculum Guide (2013) pp 31-35, 50-53.  
17 WHO & BzGa (2010) pp 22-23; RFSU (2015) p 4.  
18 RFSU (2015) p 4. 
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sex and sexuality is more prevalent and frequent in media and in children’s surroundings, and 

children reach puberty at an earlier age, it becomes important to guide children on how to 

cope with their sexual development19. In early childhood, children start to discover their own 

bodies, compare it to others’ and experiment with themselves and others. Playing doctor with 

other children or siblings, experiencing the same development process, is a common way for 

children to explore their bodies and their sexuality. This kind of play can also be an important 

part of getting to know one self’s and others’ integrity and boundaries. Children’s sexual 

exploration will recur during different stages of their development.20 Children who have a 

comfortable feeling towards their bodies and a positive self-image have a greater chance of 

obtaining a healthy and enjoyable sexual life. A person who understands her own body and 

sexuality can find it easier to also understand and respect others’ and to feel more confident 

about if, when and with whom she wants to engage in sexual activities. Thus, talking about 

questions regarding sexuality from an early stage can be seen as a way of supporting 

children’s general wellbeing and can convey a positive feeling in children that the topic is 

okay to talk about. An open and allowing atmosphere will also let children know that they can 

reach a grownup with concerns or questions about experiences that did not feel right.21 School 

is an important source of knowledge for children, and school-based comprehensive sexuality 

education entails opportunities for children to reflect on different aspects of sexuality and 

reproductive health, such as decision-making, values and attitudes related to sexuality22. 

1.4. International recommendations  

Through review of publications regarding sexuality education published by international 

agencies, information on international recommendations on sexuality education was received. 

In this study, recommendations and guidelines from the following publications have been in 

focus; 

 

- The United Nations Population Fund (UNFPA) Operational Guidance for 

Comprehensive Sexuality Education: A Focus on Human Rights and Gender23. 

                                                

 
19 WHO & BzGa (2010) pp 22-23.  
20 WHO & BzGa (2010) pp 22-23; RFSU (2015) p 4. 
21 RFSU (2015) p 5. 
22 Goldman & Coleman (2013) p 277.  
23 UNFPA (2014). 
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- The World Health Organisation (WHO) Regional Office for Europe and The Federal 

Centre for Health Education (BzGa):  Standards for Sexuality Education in Europe - A 

framework for policy makers, educational and health authorities and specialists24. 

 

WHO claims that teaching sexuality education in school is one of the most important ways to 

improve adolescents’ sexual and reproductive health25. However, the widely held view on 

puberty and sexuality related topics as private issues are hindering girls and boys in their 

development in an already challenging time of life. In Standards for Sexuality Education in 

Europe, a broad definition of sexuality is used where the term is understood as a central part 

of human beings that involves many varied aspects of life, like gender identity, intimacy and 

relationships. This definition allows sexuality education to be more than reproduction systems 

and sexual behaviour, which is a common misconception. Furthermore, the definition states 

that a person’s perception of sexuality is affected by history, politics, religion and ethics 

among other factors.26 

 

WHO and BzGa have agreed on seven characteristics of sexuality education that they advice 

to be followed. The education should be needs-oriented and based on youth participation, 

which means that the students it regards should be included in the planning, delivery and 

evaluation of the education. It should also be communicative and interactive so that teachers 

and students are contributing together, as partners, to the education. Meaningful 

communication and discussions between students should be seen as an essential part of the 

education. Sexuality education must be delivered continuously as the development of 

sexuality is a process throughout life. The development level of the children must be taken 

into consideration so that the content is development-appropriate for the intended group.27  

 

School-based sexuality education is important and should be taught across different subjects, 

it should also be linked to other sectors in society, like health services. The involvement of, 

and cooperation with, parents and other stakeholders is also beneficial. As the children have 

different backgrounds and needs, the education must be context-oriented and based on the 

                                                

 
24 WHO & BzGa (2010).  
25 WHO, Cabral de Mello (2008) p 1. 
26 WHO & BzGa (2010) p 27. 
27 WHO & BzGa (2010) pp 29-30. 
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needs of the students. It must also be based on gender-responsiveness.28 WHO and BzGa also 

emphasize several outcomes that sexuality education should seek, such as, respecting sexual 

diversity and contributing to an open climate. Also, to empower students to take informed 

choices based on understanding and to equip students with the necessary life skills needed to 

experience sexuality in a pleasurable way and be able to communicate regarding sexuality, 

emotions and relationships. Another important outcome is to reflect on sexuality, norms and 

human rights and to develop critical attitudes.29 

 

UNFPA highlights nine essential components that should be included in Comprehensive 

Sexuality Education (CSE) programs. These include a core component of human rights values 

and a focus on gender as a stand alone-topic as well as integrated in all CSE topics and the 

learning environment that surrounds children and adolescents. Furthermore, a safe and healthy 

learning environment free from discrimination and cooperation between different health 

services that aim to improve young people’s rights and health are also important components. 

Teaching methods that emphasize participation, critical thinking and support learners’ 

communication and decision skills are essential in order to influence young people to reflect 

and rethink about gender norms. As different cultural settings offer different challenges 

regarding human rights and gender inequality, sensitivity to the particular context must be 

reflected on, and different stakeholders engaged in gender equality and human rights should 

be part of planning and creating a sexuality education curriculum. UNFPA also emphasizes 

the importance of CSE programs in both school and community-based settings as many 

students, especially girls, do not have the opportunity to continue their schooling after primary 

school. Additionally, involvement of young people in CSE programs is an important 

component in order to address topics relevant for them and for strengthening their civic 

engagement. In conclusion, all topics addressed in CSE must be based on accurate and 

thorough information.30  

 

This degree project aimed to investigate Filipino primary school pre-service teachers’ 

perceptions of sexuality education. Furthermore, it aimed to put these perceptions in relation 

to above mentioned international recommendations on sexuality education received through 

                                                

 
28 WHO & BzGa (2010) pp 29-30.  
29 WHO & BzGa (2010) p 27.  
30 UNFPA (2014) pp 10-15.  
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review of publications by UNFPA and WHO & BzGa, and the theoretical perspectives that 

these recommendations draw on.  
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2. Literature 

2.1. Previous research 

This part of the paper will present previous research conducted in the area of sexuality 

education that is relevant for this study. A lot of research has been made on the subject but 

studies regarding the Philippine context, and pre-service teachers as the target group, seem to 

be limited.  

2.1.1. Teaching and teacher training  
Qualitative studies from low-income countries show that both female and male teachers feel 

unprepared and uncomfortable educating pupils about puberty and sexuality related topics31. 

Furthermore, in studies from high-income countries, such as England and Australia, teachers 

also report low confidence and knowledge32. English teachers suggest that more teacher 

training in sexuality education is the most important factor in order to improve the quality of 

sex and relationships education33.  

 

In a study from Australia, researchers have studied primary school pre-service teachers’  

experiences of sexuality education in 6th grade and the knowledge regarding sexuality 

education that they had received during their teacher training34. The aim of the study was to 

investigate how these factors relate to students’ intentions of teaching sexuality education to 

their future pupils in grade 635. The researchers cover the issue of the lack of teacher training 

in sexuality education and also address the lack of confidence and knowledge many teachers 

in different countries report. This is a huge problem as the quality of learning about subjects 

regarding sexuality and puberty is directly dependent on the teacher’s competence and 

attitude towards the subject36. The results of the study show that the students had received 

                                                

 
31 Kettaneh, Pulitzi & Tudesco (2014) p 15; Vanwesenbeeck, Westeneng, de Boer, Reinders & van Zorge (2015) 
p 8. 
32 Sex Education Forum (2008) p 2; Duffy, Fotinatos, Smith & Burke (2013) pp. 197-200. 
33 Sex Education Forum (2008) p 2. 
34 Goldman & Coleman (2013) p 276. 
35 Ibid., p 280. 
36 Ibid., p 278; Vanwesenbeeck, Westeneng, de Boer, Reinders & van Zorge (2015) p 8. 
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little education on sexuality, and that their intentions to teach sexuality education were related 

to their previous experiences of sexuality education in primary school. The students intended 

to teach sexuality education in a similar way that they themselves were taught in primary 

school. Paradoxically though, they were aware of the importance and positive outcomes 

sexuality education could entail. Furthermore, the students all had low knowledge and had not 

received the training they would need during their teacher training37. The researchers discuss 

the results in an Australian context and make a point that although there is a theoretical and 

empirical consensus about the importance of sexuality education for young people, the 

authorities in charge of education are reluctant to implement comprehensive sexuality 

education in schools.38  

 

A study evaluating the implementation of comprehensive sexuality education in 11 countries 

in Africa and Asia show that teachers’ lack of skills in teaching sexuality education is largely 

due to lack of training and lack of support from their school. Teachers who received thorough 

training were more motivated and confident to teach sexuality education. However, despite 

their motivation and confidence, many teachers still had a judgmental attitude and went back 

to teach as they did before receiving training when they got back to their non-supportive 

workplaces. The study argues that this is due to the non-supportive educational structure and  

cultural context, and that more training and support must be given to teachers.39 

2.1.2. Different approaches to sexuality education 
There are two main approaches on which school-based sexuality education programs are 

based. These are a rights-based approach, connected to comprehensive sexuality education 

(CSE) and a more holistic view on sexuality education, and a moral-based approach that 

emphasises traditional moral on sexuality and restraint from sexual activity until marriage, 

connected to programs known as abstinence until marriage or abstinence-plus programs40. 

Whereas abstinence-only programs do not cover contraception and condoms, abstinence-plus 

programs do, however they present abstinence as the foremost option for young people41. 

Furthermore, abstinence-only programs often teach that sexual activity before or outside of 

                                                                                                                                                   

 
 
37 Goldman & Coleman (2013) p 286.  
38 Ibid., p. 287. 
39 Vanwesenbeeck, Westeneng, de Boer, Reinders & van Zorge (2015) p 9. 
40 Berglas, Constantine & Ozer (2014) p 63; Winkelmann & Ketting (2013) pp 250-255. 
41 Wiley (2002) p 164. 
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marriage is likely to entail negative effects, both psychological and physical, on a person’s 

wellbeing42. Although many studies researching the effectiveness of abstinence-only 

approaches show that these do not entail positive outcomes for adolescents, reliance on these 

programs remains strong in many countries43.  

 

The terminology regarding sexuality education is not precise and unified throughout the field 

of research. It is clear that CSE differs a lot from abstinence-only approaches, however, many 

programs referred to as CSE programs are not different from abstinence-plus programs, they 

include accurate information on condoms and contraception but do not emphasize a holistic 

view on sexuality.44 Approaches to CSE that aim for empowerment outcomes and address 

gender, equality and power also have imprecise terminology. They are for example called 

holistic sexuality education, gender and rights-based CSE, critical-thinking oriented CSE and 

empowerment approached CSE or simply uses the term CSE but defines it as a rights-based 

and gender-focused approach to sexuality education.45 In this study, the term empowerment 

approach to CSE will be used when referring to sexuality education approaches that address 

the mentioned topics above.  

 

Empowerment approaches to CSE, with a focus on human rights, gender and power, have 

proved to be effective46. In a study that explored the efficacy of CSE programs, programs that 

included gender or power were five times more likely to entail positive outcomes than 

programs that did not. Programs did not only reduce unintended pregnancy and sexually 

transmitted infections among participants, but also had positive effect on attitudes, condom-

use and reduction of intimate partner violence.47 

2.2. Theoretical perspectives  

Recent research shows that empowerment approaches to sexuality education, focusing on 

gender and power, human rights and critical thinking, have positive outcomes for adolescents’ 

sexual health48. International agencies such as UNFPA, United Nations Educational and 

                                                

 
42 Miller & Schleifer (2008) p 29. 
43 Haberland & Rowow (2014) p 19; Kirby (2007) p 20.   
44 Haberland & Rogow (2014) p 16; WHO & BzGa (2010) p 15; Kirby (2007) p 20.  
45 Haberland & Rogow (2014) p 16; WHO & BzGa (2010) p 27; UNFPA (2014) p 6.  
46 UNFPA (2015) p 46; Gay, Hardee, Croce-Galis, Kowalski, Gutari, Wingfield, Rovin & Berzins (2010) p 117. 
47 Haberland (2015) p. 36. 
48 Haberland (2015) p 35. 
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Cultural Organization (UNESCO), the International Planned Parenthood Federation (IPPF), 

WHO and BzGa are all recommending comprehensive sexuality education approaches that 

focus on gender and human rights and aim to empower young people49. These approaches to 

sexuality education proceed from, among other theoretical perspectives, feminist theory that 

allow students to question gender norms and learn about gender as a social structure. The 

empowerment approaches to sexuality education are also inspired by Brazilian educator Paulo 

Freire and his thoughts about critical consciousness in education that empower students to 

reflect about social and individual inequities.50 Thus, this study will draw on theoretical 

perspectives that emphasize gender and power and critical thinking in education for young 

people.  

2.2.1. Gender and Power 
Addressing gender and power in sexuality education has prominent theoretical support51. 

R.W. Connell’s theory of gender and power understands gender as a multidimensional 

structure of social relations. Connell’s structural model of gender relations mark out the 

gender and power imbalance between men and women and is divided into three major 

structures; labour, power and cathexis.52 

 

The sexual division of labour has to do with how different types of work are divided between 

different categories of people. This does not only refer to the labour market but also to the 

unpaid work in the household, performed by women. Not only individual employers and work 

places maintain this allocation of work, but it is also a social process that conduces to the 

upholding of the division. Connell discusses how women’s occupations are created and refer 

to the example of the occupation of the modern nurse. An occupation constructed by women 

entrepreneurs who wanted a career path in medicine, but in order to receive that, had to accept 

that men, doctors, were the ones who controlled the medical work.53 Connell argues that the 

sexual division of labour must be seen as more than just a sexual division. It must be 

understood together with the notion that the system of production and organization of labour 

is also gender-structured and that the division is part of a larger pattern.54 The view on men 

                                                

 
49 UNFPA (2014); UNESCO (2009); UNESCO (2014); IPPF (2010); WHO & BZgA (2010).  
50 Haberland & Rogow (2014) p 17. 
51 Haberland (2015) p 32. 
52 Connell (1987) pp 91-92. 
53 Connell (1987) pp 99-100.  
54 Ibid., p 103.  
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and masculinity as less suitable for childcare is a deeply established notion that also is part of 

the sexual division of labour.55  

 

It can be difficult to see individual acts of crime or discrimination as part of something bigger, 

a structure of power. Rape crime can for example be presented in media as individual, 

separate cases without connection to a larger pattern. However, this type of crime is due to 

inequality between women and men and to notions about male domination over women. 

Connell argues that rape is not a deviation in today’s society, but instead can be seen as 

occurence that enforces the social order.56 Furthermore, the connection between force, 

organized violence and male supremacy is also part of this social power structure. 

Maintaining this structure of power, with powerful men and subordinate women, through 

culture is part of the issue. The Catholic Church emphasizes the importance of women staying 

“pure” and obedient, through opposing divorce for example.57 Authority like this is often 

connected with masculinity. However, not all men are allowed this authority. There is also 

hierarchy among men, between hegemonic, conservative masculinities and subordinate 

masculinities. Homosexual men are stigmatized in this hierarchy. Connell writes that the 

power structure in households is starting to reverse, and that women, after long and important 

struggles, are getting more control over this area. This does not mean that the patriarchy is 

overthrown or won over. Local situations can show a different pattern and depart from that of 

the global picture, the global power. But society involves many situations of power and 

womens’ subordination to men is comprehensive throughout society.58  

 

Connell uses the third structure, cathexis, as a concept that organizes the emotional 

dimensions and attachments between people. In order to use this concept, one must see 

sexuality as socially constructed and conducted, not expressed. Most relationships have both a 

hostile and affectionate emotional attachment to them. Two principles organize the social 

pattern of desire. The first one is based on the dichotomy between femininity and masculinity. 

Objects of desire proceed from this division and opposition between what is viewed as 

feminine and what is viewed as the opposite, masculine. The second principle is based on how 

relationships are organized, in monogamous twosomes. Historically, and across different 

                                                

 
55 Ibid., p 106. 
56 Connell (1987) p 107. 
57 Ibid., p 108. 
58 Ibid., p 110-111. 
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cultures, this has not always been the case. But the norm set in western, capitalist countries 

has emphasized this type of organizing relationships. If a person is not heterosexual or 

homosexual, they are labelled as bisexual, or mixed, as this organisation of relationships 

depart from the dichotomy terms.59 The hegemonic pattern of desire also emphasizes the 

inequality and unequal exchange between women and men. As reproduced in media, women 

are sexualized as objects in a way that men are not. Women are not allowed the same lust and 

desire as men are, engaging in sex with many partners is discouraged, sometimes forbidden, 

for women and allowed, or even encouraged, for men. This is due to male supremacy and 

power and has nothing to do with men experiencing a greater sexual need or desire than 

women. According to Connell, these three structures is a unity of historical composition and 

can not be seen as divided from eachother. They are not independent of one another, but 

reflect patterns found in the other structures as well.60  

2.2.1.1. Gender regimes and the gender order 
Connell links the major structures of labour, power and cathexis to the term ‘gender order’, 

used to describe constructions of power between the sexes and to define what is perceived 

feminine or masculine. Without accepting the assumption that gender relations are present in 

all types of institutions, it is not possible to understand gender in a social process. How gender 

interaction takes place in a specific institution is its gender regime. A school can be seen as a 

compact formal organisation where the gender regime can be easy to detect. Both students 

and staff at a school participate in the constructing of femininity and masculinity, by choice of 

subjects, in sports and in classroom discipline. An ideology about sexuality and sexual 

behaviour is often present and sexism can be present in school curricula. This is all part of the 

institutionalization of gender.61  

 

Another gender regime can be found inside the family, one of the most complex regimes in 

society, Connell claims. The three structures of labour, power and cathexis can help in 

understanding the complexity of gender and family. The division of labour in a family 

household generally defines the unpaid, domestic work as belonging to the woman and the 

public, paid work as linked to the man in the household. The unpaid work of child caring, 

done by mothers, is prominent in this division of labour and the most conservative sexual 
                                                

 
59 Ibid., p 111-113. 
60 Ibid., p 111-113. 
61 Connell (1987) pp 119-120. 
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division of labour is found in households with small children, under the age of five. Children 

also help with domestic work, and the gender division is also clear here, as girls help with 

domestic work twice as much as boys.62 The state also needs mentioning, as it is a major 

stakeholder in sexual politics. It produces gender ideology in a number of ways, for example 

through regulating workplaces and families, deciding over the use of contraceptives, 

criminalizing homosexuality, legislating marriage and divorce among other areas.63 

2.2.2. Pedagogy of the Oppressed 
Paulo Freire, a Brazilian educator and philosopher, is considered the founder of critical 

pedagogy. His thoughts about education for critical consciousness as a fundamental part of 

social change has influenced educators all over the world. Freire’s work is built on the notion 

that education is political and can not be neutral. Pedagogy of the oppressed is his most 

influential work, in which he criticises the traditional teacher-student relationship.64  

2.2.2.1. Education as the practice of freedom  
When education is modelled with the teacher as the narrative subject, the depositor, “filling” 

students with content that is separated and disengaged from reality, students become mere 

objects, depositories. Freire calls this the “banking” concept of education and defines this type 

of education model as education as the practice of domination. Freire claims that no 

knowledge can be achieved in a classroom where these types of teacher and students roles 

exist. Knowledge can only come out of invention and re-invention, not through education as 

an act of depositing of completed knowledge. Freire emphasizes that there must be dialogue, 

communication with people and with the world in order for knowledge to emerge. The roles 

of teacher and student must be questioned and the teacher must be a partner of the students, so 

that both can explore knowledge together and learn from each other.65 When students focus 

their efforts on storing the content deposited in them, they become more passive than they 

would if they instead could develop critical consciousness through participation in the world. 

This lies in the oppressors’ interest as they do not want students to question, ”reveal” or 
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transform the world. Through the banking concept of education students’ consciousness can 

be controlled.66 

 

Instead of modelling education after the banking concept, Freire argues that education should 

be problem-posing. Problem-posing education is a dialogical, liberating education where 

information is not transferred but explored, in a process where all parts teach eachother and 

grow, and where the traditional, dichotomizing teacher-student relationship ceases to exist.67 

The problem-posing teacher reflects and reconsiders her considerations in dialogue with the 

students who express their own reflections, they create the knowledge together. When faced 

with problems relating to their own realities and the context they live in, students will feel 

challenged and more motivated to respond to those problems. The understanding they receive 

when responding to the faced challenges will involve more critical reflection and evoke new 

challenges, which in turn will lead to new understandings. This is, according to Freire, 

education as the practice of freedom, as opposed to education as the practice of domination, 

which is linked to the banking concept of education. Education as the practice of freedom 

entails authentic reflection that proceeds from the notion that people are attached to the world, 

not isolated beings, and that these relations with the world are not static but always in 

transformation.68  

 

Problem-posing education makes students critical thinkers and is based on creativity and 

reflection. It also corresponds to people’s historical actualities and affirms people as 

uncompleted beings in a historical movement, who move forward and are in the process of 

forming their unfinished reality. On the contrary, the banking education fails to acknowledge 

that people are historical beings, affected by history, and tends to reinforce perceptions of 

people’s states as fated and not possible to change.69 A term that is underlying the process of 

problem-posing education, and is recurring throughout Pedagogy of the Opressed, is praxis. 

Freire defines this key aspect as “reflection and action upon the world in order to transform it” 

and argues that problem-posing education as a liberating praxis enables students and teachers 
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to become subjects of the educational process who question their society and thus, can 

transform the world.70 
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3. Aim and research questions 

Teachers in both low-income and high-income countries experience similar insecurities 

regarding the teaching of sexuality education, which shows that this is a worldwide matter of 

importance. Furthermore, most studies focusing on perceptions of sexuality education are 

targeting groups of working teachers or parents. Pre-service teachers’ perceptions of sexuality 

education seem to be a less researched topic. I find this unfortunate as this group is in a 

position between theory and practice, with the most updated education at their fingertips, and 

therefore can provide valuable insight on the effectiveness of teacher training on sexuality 

education. The pre-service teachers’ intentions to teach the subjects can also tell researchers a 

lot about critical aspects that are impacting sexuality education in a certain context. Thus, this 

study seeks to shed light on this specific group and their perceptions. 

 

The aim of this paper was to gain a deeper and more holistic understanding about  how 

Filipino pre-service teachers’ perceptions of sexuality education relate to international 

recommendations on sexuality education.  

 

Research questions; 

- What perceptions of sexuality education do Filipino pre-service teachers have 

regarding own experiences, attitudes, challenges and intentions to teach the subjects? 

- How do the pre-service teachers’ perceptions relate to international recommendations 

on sexuality education? 

- How do the pre-service teachers’ perceptions relate to theory of gender and power and 

critical pedagogy that international recommendations on sexuality education draw on?  
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4. Methodology 

With regards to my research questions, which proceeded from an interest in learning about 

pre-service teachers’ perceptions of sexuality education in a country highly influenced by 

religion, a qualitative method for data collection emerged as the most viable and useful 

choice.  

4.1. Data collection 

The degree project was written in the Philippines, during a two-month minor field study. Prior 

to the field study, a test interview with a Swedish primary school pre-service teacher was 

conducted to test the operability of the interview guide. The test interview offered a 

completely different context to the data collection but entailed knowledge and experience that 

were valuable when conducting the interviews with the respondents in the Philippines. The 

qualitative interview as a research method aims to give the researcher an understanding of the 

world from the respondents’ point of view71. An interview guide, which helps the researcher 

to structure the interview, was prepared prior to the interviews. For semi-structured 

interviews, the interview guide should include a number of different topics the researcher 

wants to address during the interview. It can also include suggestions on questions.72 As I had 

no prior experience of interviewing as a research method and conducted the interviews in the 

Philippines in a second language, preparations were made to facilitate the interview process as 

much as possible. Therefore, both topics and suggested questions were prepared in the 

interview guide. When interview questions were designed, attention to length and language 

was given as it is important that questions are short and easy for respondents to understand73.  

4.2. Population and sample 

As assistance was needed in the process of finding participants for the study, a study proposal 

with information about the aim and context of the study was sent to several Philippine 

universities. A contact was set up with a responding state university in a major city in the 

Philippines. I received a contact person, at the department of teacher education at the 
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collaborating university, who assisted in making the arrangements for the study. Students that 

fitted the sampling criteria of being fourth year pre-service teachers aimed at teaching in 

primary school and majoring in general education, were given an information letter about the 

study prior to the interviews. The sampling criteria was chosen with attention to students 

having finished an education aimed at preparing them for teaching across all areas of subjects, 

including the health subject that includes aspects of sexuality education. At the time for the 

data gathering, the pre-service teachers were in the process of graduating with a bachelor’s 

degree in elementary education. They had not yet started working as teachers. Five female 

students and five male students were randomly chosen out of the volunteered students to 

participate in the study, with help from the contact person at the university. 

4.3. Procedure 

After completing the necessary requirements requested by the university’s research office, I 

received a written approval to gather data from students enrolled at the university. In order to 

process the research questions, 10 interviews were conducted with Filipino pre-service 

teachers aimed at elementary school teaching. All were between 19 and 20 years old, as the 

Philippines have not implemented senior high school until now, and the respondents started 

attending university after junior high school. Each interview lasted between 30 and 45 

minutes. The intention to try to stay within this time frame was made due to the chosen topic 

and the sensitivity and privacy associated with it. The interviews followed a semi-structured 

model, where prepared questions were used. The interviews were conducted at the premises 

of the students’ university campus. Efforts were made to find a quiet location were students 

would feel safe talking openly about sexuality and sexuality education. The university staff 

was accommodating and made preparations so that interviews could be held in the 

university’s research office, where eight of the interviews took place. Two interviews were 

conducted in the university library. In the beginning of every interview, the place for the 

interview was discussed so that each respondent had the chance to air any concerns about the 

location.  

4.4. Processing and method of analysis 

Prior to the interviews, the used equipment was controlled. A verbatim transcription of the 

respondent’s and interviewer’s verbal utterances was made soon after each interview was 

finished. Non-verbal utterances and background noise were not transcribed. Each respondent 
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received a code that was used during the process of transcription and analysis to ensure 

confidentiality. Although time consuming, the transcription process is an important part of the 

analysis as it provides a profound understanding of the collected data and involves 

interpretation74. Thematic analysis was used to analyse the qualitative data collected in this 

paper. It is a flexible and useful research tool that allows the researcher to identify and analyse 

different patterns within the data. Braun and Clarke recommend this method of analysis for 

novice researchers as it provides knowledge that can work as a useful foundation for future 

research. One of the flexible advantages with the method is that it is not linked to one specific 

theoretical framework, and can therefore be used within several approaches. However, the 

authors emphasise the importance of making the theoretical position of the analysis clear.  

 

This study proceeds from an inductive, essentialist and semantic approach. Meaning, the 

process of analysis has been made without trying to fit the data into an already existing coding 

frame, the codes and themes are data-driven. Also, the analysis reports the experiences, 

perceptions and meaning of the respondents’ realities and has identified themes proceeding 

from the explicit level of the data, the respondents’ words. It has not attempted to identify any 

underlying ideas or assumptions, which would entail a latent approach.75 The data have been 

organized into themes out of the different patterns of meaning found. It is important to 

emphasize that the researcher and her previous assumptions and perspectives are influencing 

the analysis, the researcher is active in the process of analysis and the themes presented have 

not just “emerged” from the data76.  

 

An attempt was made to follow Braun and Clarkes’ step-by-step guide consisting of six 

important phases of thematic analysis. The analysis started with transcribing, reading and re-

reading the data followed by manually coding interesting features of the data and organizing 

those into relevant themes.77 A thematic map of the themes together with the developed codes 

was prepared. After completing the map, the data set was re-read. As coding is an on-going 

process, recoding is expected and was made within the final themes to ensure coherence with 
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the data set.78 A thematic map presenting the outcome of the coding process, with the main 

themes together with some of the final codes can be seen in Figure 1 on the following page. 

 

 Figure 1. Thematic map79. 

 

The theoretical perspectives of gender and power, and education as the practice of freedom 

that have been used as a framework for this study have been applied as a model for 

understanding the data to attempt to make meaning of the pre-service teachers’ responses. In 

the next chapter, the analysis of the data will be presented on the basis of the research 

questions.  

4.5. Validity and reliability  

The validity is an important aspect of the entire process of a study and will, if considered in 

the right way, ensure that there is consistency between the theoretical definitions and 

operational indicators used in a study. In different words, that the study is researching what it  

aims to research. If the validity is not considered, the conclusions made in the study will not 

be credible.80 To improve the validity of the study, efforts were made to find a supervisor who 
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had specific knowledge of the topic of sexuality education. As my supervisor has worked a lot 

with research regarding sexuality education, her consulting, review and approval of the 

interview guide were helpful in making sure the topics and questions were relevant to the 

research questions. A thick description of the Philippine context regarding sexuality education 

has been provided in the degree project to facilitate for the reader to decide if the results and 

conclusions of this study can be used in a different context. The reliability of a study is 

closely linked to its validity. If the reliability is high, it means that no casual, randomized and 

unsystematic errors are present in the study. Lacking reliability can be due to negligence 

during data gathering and data processing.81 To improve reliability, the respondents’ answers 

were often repeated and summarized during the interviews and several questions that regarded 

the same topic were asked in the same interview, to assure that respondents understood the 

question and answered it in a similar way. All steps taken in the methodological process has 

been documented in the degree project to make it easy to follow and to replicate in a similar 

way. However, a qualitative study can not be replicated in detail as it investigates people’s 

perceptions of a phenomenon, which is dynamic and changing. 

4.6. Method reflection 

As the research took place in a developing country with a history of being colonized for 

decades, certain considerations had to be made in addition to the usual reflection on power 

relations between interviewer and interviewee. Firstly, a criterion for the choice of research 

topic during fieldwork in a developing country must be that the people of interest, affected by 

the research, find it relevant to their context. A mutual understanding of the topic with the 

people involved in the research must be found.82 By being officially invited by the Vice 

President of Research and the University President to collaborate with the state university in 

question, and to be asked to share the results with them, can be seen as an implication of the 

relevance of this study in the Philippine context. The respondents also expressed their 

perceived importance of the study and positive attitudes towards their participation in it.  

 

When conducting research, the interpretations proceed from the researcher’s own values, 

experiences and norms present in the own culture. This is problematic and often implies 
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opinions on what is good and right in contrary to what is bad and wrong. In order to handle 

this problem, the researcher needs to be aware of her ethnocentric perception and the 

limitations it entails.83 Proceeding from these fundamental assumptions, I wanted to make 

sure the respondents understood my will to learn about, and understand, their context. I made 

an effort to make the respondents feel they were the experts in the situation and that they 

could not answer a question wrongly, as their perceptions and personal thoughts were the 

research topics of interest to me.  

 

Each interview began with covering the respondent’s background, family and the experiences 

that led to the respondent’s decision to become a teacher. This made the pre-service teachers 

feel more comfortable talking about sensitive subjects later in the interview. I also had to 

reflect on my personal preconceived notions about perceptions of sexuality in a country 

highly influenced by religion, where abortion is illegal with no exceptions, adultery is a 

criminal offense and divorce is illegal.84 Although I did not know if the respondents would 

express these opinions, I had to be aware of the possibility that I would meet perceptions and 

opinions that contradicted with those of my own - and to not let this affect the interview 

situation. After the interviews, many of the respondents were interested in my personal 

perception of sexuality education, and the situation and debate regarding sexuality education 

in Sweden. During these discussions, we talked about the importance of considering the 

specific cultural and religious context when implementing sexuality education. Similarities in 

challenges regarding sexuality education that both the Philippines and Sweden face, even 

though there are big differences, were also discussed.  

 

During the process of interviewing the pre-service teachers, a field diary was kept with the 

purpose of taking notes regarding what went well in an interview and what could be improved 

in the following ones. The notes in the beginning of the research process could refer to how a 

question could be improved in a simpler way. Further on, the field diary was a useful tool in 

identifying themes and patterns in the ten interviews when the process of analysis was 

reached. Reading through the field diary prior to an interview was also helpful in order to 

improve my technique as an interviewer, as I could remind myself of what I needed to be 
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more aware of, for example to allow more time for respondents to think on a question before 

starting to explain it further.  

4.7. Ethical considerations  

The ethical aspects of a study must be carefully considered. In the Swedish Research 

Council’s framework for ethical principles for research in humanities and social science, four 

key requirements are emphasized. These are the principle of information, the principle of 

consent, the principle of confidentiality and the principle of usage.85 Attention to follow the 

guidelines regarding these important principles was given throughout the process of working 

with the degree project. As this study regarded a topic that could be perceived by respondents 

as sensitive and private, respondents were ensured that safeguarding of collected data and 

confidentiality was of utmost importance. Written informed consent was received from every 

participant, with permission to audio record the interview and to contact respondents after the 

interview if a follow-up or clarification of any of the data was needed. Participants were given 

an information letter regarding the study and how the data would be used. They were 

informed that they could withdraw their participation from the study at any time without any 

consequences and that they were not required to answer any of the questions asked to them 

during the interview.  

 

                                                

 
85 Vetenskapsrådet (2002) pp 6-14.  



 

 29 

5. Empirical findings and analysis  

This part of the degree project will present the empirical findings collected through the 

interviews combined with the analysis of the data. The chapter will be organized under 

different themes that were identified in the data using a thematic analysis, following Braun 

and Clarkes’ guidelines for thematic analysis, presented in the previous chapter86. The themes 

identified in the ten interviews have been named as follows; 

 

1. Dissatisfaction with own experiences 

2. Acceptance and respect for others 

3. Parental and religious objections to sexuality education  

4. Problem-focused perceptions of sexuality education content 

5. Positive attitudes towards teaching sexuality education 

 

Some of the themes are overlapping but also show interesting and important contradictions in 

respondents’ perceptions, why they have not been merged into one theme but made more 

distinct through the division.  

5.1. Dissatisfaction with own experiences of sexuality education 

The respondents expressed dissatisfaction towards their own experiences of formal and 

informal sexuality education throughout their childhoods and a will not to transfer their own 

experiences of sexuality education to their future students. The respondents reported 

experiences of poor sexuality education in primary school, with a sole focus on pubertal 

changes, or had not received any sexuality education at all. They felt sexuality was not 

something they could talk to their parents about, one respondent described her experiences 

like this: 
 
It’s very rare for us to discuss (sex) in our family discussions. It’s awkward for them (parents) and 
it feels awkward for us as well (children). Traditionally, it’s a private activity and teenagers must 
not talk about it. But the more they keep it a secret the more eager the teenagers, or I, will be, and 
more confused of what it’s really about. 
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Here, the respondent reflected on how the lack of information about sex had negative 

consequences for her, and for other young people. The female respondents had one experience 

of talking to their mothers about puberty, at the time of their first menstruation. One 

respondent shared her experience like this: 
 
I think the only time I have discussed it with my mother was when I had my first menstruation, we 
have this belief, this tradition, a superstitious belief in our village that you have to get your 
underwear with the bloodstains and then you have to wipe it in your face. And then roll it over 
your face so that you wont have any pimples on your face when you grow up. So I had to do that 
with my mother, it was disgusting but I did it. But that was the last time I asked for help (...) I can 
tell girls this tradition is superstition. 

 

With little opportunities to learn about sexuality related topics, respondents had experiences 

of traditional knowledge based on incorrect information.  The lack of learning opportunities 

made respondents turn to books or drawings in comics in order to receive information about 

sexuality, as they were ashamed and afraid to ask their parents or teachers. These curious 

meetings with books and drawings were described as something explored alone, not discussed 

with friends or classmates.  
 

You know for me, how I figured it out, it was all thanks to manga drawings (...) I only learned 
about sex through my own curiosity. Actually, I don’t understand why they filter it so much in 
school, sex, it’s something natural (...) Kids shouldn’t learn about this all by themselves through 
books, we must talk about it. 

 

Using Freire’s concept, we can understand the pre-service teachers’ reflections of their own 

experiences and their will not to repeat the education they received from teachers and parents, 

as praxis -  “reflection and action upon the world in order to transform it”87. By using their 

personal experiences of sexuality education and sexuality to critically reflect upon - reflection, 

they can reconsider the knowledge and values they were taught. Furthermore, they can 

connect this reflection to their future commitment as educators of sexuality education and 

create new knowledge together with their students - action, and thus, transform the world a 

little, step by step. As one respondent puts it: 
 
I believe as teachers we can really make great things happen with sexuality education, starting with 
the little ones, step by step. If we put it together it can really create big change in our society. 

 

Continuing on the note of reflection and action, the respondents reported that their teachers or 
parents would not use the correct words when talking about different aspects of sexuality: 
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My teacher would call the female genitals a flower and the male a banana. So because the terms 
would be taboo and we live in a very conservative culture so I think that’s the reason why. So 
yeah, it’s a flower and it’s a banana (...) The first step is breaking that culture barrier about sex 
before we can dive in to more complicated aspects. Because we’re really, really a conservative 
culture and I really don’t like that. 
 
When I was a child there were many words in line with sexuality my mother told me “don’t talk 
like that, that’s bad” (...) Maybe children are confused to say certain words that are part of their 
bodies, private parts, when they told us that it’s bad to say, because they’re not educated about that 
(...) But along the way, maybe I’m an educator for my family cause I say it’s okey, it’s part of our 
bodies so it’s okey to say. It’s part of the learning of the child, he should know the private parts of 
his body as well. 

 
The respondents do not just mention these experiences of theirs, but also reflect on how to 

face the challenge that the reluctance to name certain body parts is, in order to change the 

trend. One respondent describes himself as an educator for his family and has, through what 

Freire calls praxis, critically reflected about a challenge in his reality and has decided to act 

upon it by talking to his family. 

 

Lastly on this theme, the respondents’ perceptions about their teacher training on sexuality 

education will be addressed. The majority were dissatisfied with these experiences of 

sexuality education as well, and did not feel prepared to teach sexuality to their students, even 

though they intended to, to some extent:  

 
I think I would not be able to use the training in sexuality education I’d say, since we don’t really 
talk about that stuff. Our teachers are not really that open about it so they don’t know sometimes 
how to guide us. 
 
I believe that I need more, a lot more preparations since it’s not included in the curriculum, so I 
need much more preparations and ideas on how to implement and integrate sexuality inside the 
classroom. 

 
Although not content with the teacher training they had received on sexuality education, the 

respondents were hopeful they would learn further on, by colleagues when starting to work in 

a school, and they intended to teach sexuality education to their future students. These 

positive approaches to sexuality education will be presented and analysed under the theme 

“positive attitudes towards teaching sexuality education”.  

5.2. Acceptance and respect for others 

A will to adress social inequities was present across the data set. The topic of  Lesbian, Gay, 

Bisexual and Transgender (LGBT) rights was raised by the respondents in different ways. 

They addressed the discrimination faced by the LGBT-community in the Philippines, but also 



 

 32 

raised attention to improvements made and meant that the Filipino people is slowly becoming 

more open and accepting: 

 
The LGBT-community is not accepted by the society because of their status or their gender but as 
time goes by I hope the Filipinos will be more open. Because for me, we’re all human, we’re all 
the same, it’s just that our gender for example is different, for me there is nothing wrong about 
this. 

 

The respondents talked about how education on sexuality and gender could be an important 

medium in helping students develop a greater understanding of others and respect diversity, 

outcomes that WHO & BzGa and UNFPA emphazise that sexuality educatin should seek:88  
 

We must include gender in the education, so that the students will understand that each individual 
(...) has the freedom to choose who they are. So us teachers we should just guide them towards 
this. 

 

Although the theme of acceptance and respect for others was a clear pattern across the data 

set, contradicting opinions regarding the acceptance of others were present. A 

heteronormative view on relationships was expressed. Respondents emphazised that equality 

for everyone was very important - regardless of gender or sexual orientation but also 

underlined that same-sex couples should not be allowed the same rights as heterosexual 

couples: 

 

I’m okay with everything. Except for one thing. Their marriage. Same sex marriage. I mean, 
actually it’s fine, I even think that gays and other third genders are really good at mostly 
everything, so that’s fine, as long as they don’t marry oneanother (...) I should really partner 
myself with a male because it is natural, it’s really like that. Why are we partnering with others? 
That’s what I think about it. It’s fine to have different genders as long as you don’t marry them. 
 
Here in the Philippines they sometimes discriminate gays and lesbians but for me, being gay is the 
way you express yourself, it’s how you show people you’re being true to yourself so I have no 
problems with gays and lesbians. But there should be limitations also in them showing others, how 
they express themselves (...) So I don’t believe there is a sin but the’re should be limitations about 
them in public. 

 

The first quote above also show a misconception about gender present in many of the 

respondents’ perceptions in referring to homosexuality as a third gender, not only a sexual 

orientation. Continuing on this note, one of the respondents had first hand experience of 

heteronormative perceptions and discrimination of LGBT people in Philippine society: 
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If sex is taboo LGBT is more taboo. I hope in the future people will think that we are humans also. 
I dream of a future where LGBT people are treated like equals. And it’s difficult, because you’re a 
catholic and then, it goes down to your ideals and your religion, they’re fighting. I mean 
experiencing that people will say that homosexuality is a sin, that you’re a sinner, and at the same 
time you’re a catholic. But I was born like this, how can it be a sin? It’s a battle inside, it’s very 
difficult. 

 

This quote point to the power of religion and the influence of the Catholic Church in the 

Philippines - a strong force in maintaining the power of structure through culture, where men 

are superior to women and heterosexual men are superior to homosexual men. The respondent 

shares his experiences of being stigmatized and called a “sinner” because he is having a 

different sexual orientation than the only one the Catholic Church recognizes. The male 

hierarchy in the society that Connell explains, is clear in this respondent’s reality and the 

Philippine society, where homosexual men (and women) are not allowed the same rights as 

their heterosexual friends.  

 

Another part of this theme identified in the data set relates to the theoretical perspective of 

gender and power, and the request made by WHO & BzGa and UNFPA to include gender as a 

core focus in sexuality education89. The respondents talked about gender as socially 

constructed and emphasized the importance of gender-aware education that gives the same 

opportunities to every student regardless of gender. Furthermore, they expressed thoughts on 

how gender roles in the Philippine society are stereotyping men and women and contributing 

to gender inequality, where certain jobs are seen as coded male and others as coded female. 

They wanted to change these stereotyping gender roles and address the topic in their future 

teaching. One respondent expressed her thoughts on gender in the education setting like this: 
 

I think what’s very much important for us teachers, is to treat students with different genders 
equally. It’s our job to treat them equally inside the classroom and see to it that we impart them the 
knowledge that whether that person is a girl or a boy, they’re equal. And also we limit those kinds 
of prejudices and stereotyping of girls and boys, because there is this kind of thought that boys 
they’re really in to physical things and girls are more in to doing household chores, but as a teacher 
it’s very important for us to work so that boys - they can also do what the girls do, and girls can do 
what the boys do. So as a teacher we must merge those kind of thoughts towards the students. 

 
This can be linked to Connell’s structures of labour, the gender order, and to Freire’s theory. 

The respondents’ awareness of, and reflections on, the sexual division of labour in the 

Philippines and what is perceived masculine and feminine, is a prerequisite to face these 

inequities and achieve change. The pre-service teachers have accepted the assumption that 
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gender relations are present everywhere, thus, they have the means to understand gender in a 

social process. The respondents will work at schools in the future, institutions where the 

gender regime is easy to detect. As all students and staff at a school participate in the 

institutionalization of gender, in defining masculinity and femininity, the gender awareness 

that most respondents express is necessary to reflect and act upon these structures in order for 

them to be transformed. One respondent expresses his intention to achieve change like this: 

 
My intention would be first and foremost to break that culture that sex is taboo. I want people to 
think about sex as not something bad, I mean you were born because of sex so that would be ironic 
to say that sex is bad. So to change the perceptions about sex and about gender, like this, when a 
woman has sex the woman tend to have the biggest burden and the man will just be roaming 
around, I want to break that, I mean both women and men should be equally responsible about sex. 

 
Here, the respondent also puts his finger on the unequal exchange between men and women, 

part of the hegemonic pattern of desire that Connell writes about90. Women are not allowed 

the same terms as men when having sex. As teachers, these respondents will have great 

opportunities to address these social inequities and reflect on them together with their 

students. Through problem-posing education and critical reflection that questions the society - 

education as the practice of freedom91 - students and teachers can respond to the faced 

challenges in their society, like gender inequality and the taboos associated with sex, and form 

their unfinished realities. 

5.3. Parental and religious objections to sexuality education 

When talking about the Catholic Church’s influence, respondents expressed conflicting 

thoughts. On the one hand, they wanted to stand by their church and they emphasized that 

they understood the church’s conservative point of view as well. On the other hand, they 

expressed opinions of the church overreacting on sexuality education and wanting to control 

the Filipinos in some ways. One respondent explained the catholic church’s teachings like 

this: 
 

The Catholic Church teach us how to be pure and how to value abstinence. That’s really the stand 
of catholicism. It really influence us to value eachother, the opposite sex and how to give 
importance to our sexuality and at the same time it teaches us that sex is just for married couples. 

 
Other respondents were more frustrated with the church’s influence, and one respondent 
expressed her opinions like this; 
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The church has always been our standards so I think what it is doing to the Philippine society is 
that it controls the humanity on what to think, what to do. Also, for me, I think that the Catholic 
Church is confused of how to make Filipinos accept sexuality. It’s been on my mind since a long 
time, cause for me, yes, sexuality is fine. But the more the Catholic Church tells us we should do 
this and do that, the more the people get confused on what to really believe and how to embrace 
sexuality. They’re confusing humanity, mostly the teenagers of what to think. 

 

Using Connell’s theory of gender and power, the Catholic Church’s influence over Philippine 

society can be seen as part of a structure of power. In her theory, Connell mentions the 

Catholic Church as a contributer to maintaining this structure by telling women to stay “pure” 

and by opposing divorce92, a teaching that was identified in the respondents’ words about the 

Catholic Church across the data set.  

 

The respondents expressed concerns and/or frustration about their future students’ parents’ 

responses to them teaching sexuality education to their children. All felt that parents’ attitudes 

are more negative than positive and that many parents are conservative and will feel strongly 

against this education, as the topics are considered very private. The pre-service teachers were 

afraid of negative parent responses. One respondent expressed his frustration like this; 

 

The impact (of implementing sexuality education in Philippine curricula) would be very huge, 
since I’ve talked about how culture demands the Philippines to be conservative. I think there 
would be parents who would complain about why are you teaching this to my child, that’s taboo, 
that’s bad. That would be the first thing you encounter when you introduce sexuality education, the 
parents. You have to make them understand that this is part of life, we’re teaching them because 
sooner or later your child will experience this and when will you teach them these things? At the 
time when they’re grownups already? 
 

Respondents also shared stories told by teachers with experience of upset parents who had 

questioned their professionalism after introducing sexuality education in class. They 

expressed fear of parents becoming aggressive and angry, and even fear of being reported to 

higher instances if teaching sexuality education: 
 

It’s hard to tackle the parents (...) I think that I just have to have a meeting with them and be really 
open-minded about it. I’ll ask them to answer the questions of their children and give them the 
facts so they won’t be confused or ignorant and can keep an open mind about it. Maybe then they 
won’t be angry with me (...) If I include them in the planning, maybe they wont file a case on me. 

 
These concerns can limit the implementation of sexuality education and inhibit a critical 

consciousness that reaches out of the classroom and pervades society. As Freire states, the 
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students must not only be passive depositories, as in the banking concept of education, but 

become active agents who participate in the world in order to achieve social change93. 

Respondents suggested including parents in the planning and implementation of sexuality 

education, and expressed hope that this involvement could obtain a change in parents’ 

negative perceptions: 
 

There must be close communication between the teachers and the parents about this matter 
(sexuality education), I am hopeful that the teachers will talk about this in front of parents and 
share with them first before implementing it inside the classroom. You must tell them the reason 
why you are teaching the students about this so that they can understand and be more positive, 
otherwise the students might tell their parents about it and the parents might be aggressive and be 
against it (...) So before introducing it in class, before the start, just talk directly to the parents and 
also receive opinions and suggestions from them on how to introduce it in class, it’s very 
important with the parents. 

 

This will to include parents and work for a collaboration with them, recommended by WHO 

& BzGa and UNFPA94, would entail greater possibilities for the respondents to address 

questions that reach out of the classroom and can involve their students’ communities and 

neighbourhoods - a prerequisite for students to challenge social inequities and transform their 

realities and the world, according to Freire95. Another respondent adressed the possibility of 

education reaching out of the classroom like this:  
 
Having the knowledge of sexuality education, you also open up the students, open up other things 
in life like understanding people, about letting them know they can also share their knowledge to 
other people. 

 
One respondent shared her reflections on having changed attitudes and using her new 

understanding to try to also help others think differently, another example of the 

respondents’ will to achieve positive change in their society: 

 
Before it was kind of too hard to see this, boy to boy or girl to girl relationship, I don’t know, like 
how did it happen? I really can’t imagine it, but you can’t judge, it’s their own choice. And now I 
understand why, cause I can see they’re still humans, they’re just expressing what they feel, and I 
think that’s also good, it had a great impact on me to understand this and has been a great help to 
help other people understand, cause other people are having misconceptions, they don’t really 
know or have the information. 

                                                

 
93 Freire (1970) pp 69-73. 
94 WHO & BzGa (2010) pp 29-30; UNFPA (2014) pp 10-15. 
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5.4. Problem-focused perceptions of sexuality education content 

Although having positive perceptions towards teaching sexuality education and believing that 

it is important and positive learning for children and young people, the content respondents 

wanted to include in their teaching was more problem-focused. The majority of the 

suggestions were focused on the reproductive system, the physical changes of the body, 

avoidance of risks and the “proper” behavior of girls and boys. This view on girls and boys as 

having separate behavior emphasizes the dichotomy between feminine and masculine, the 

gender order that Connell describes96.  
 

We will not of course go to sex and stuff (sexuality education during the first school years) but the 
proper way a girl acts and what are the rules of the boys and so on, it is already an introduction to 
sexuality. So for me, a child really needs to be introduced early because it will be served as a 
foundation for them to learn about complicated terms and more complicated facts about sexuality. 
At that time they will already understand what sexuality is and they can actually prevent and be 
more careful. 

 

As teachers, emphasizing the “correct rules” of girls and boys will define to the students what 

is feminine and what is masculine, and maintain the dichotomy and opposition between 

femininity and masculinity, women and men, girls and boys.  

 

Respondents expressed perceptions of sex as something natural, but these comments were 

made alongside worrying comments about teenage sexuality and consequences like unwanted 

pregnancy. The concern about adolescent pregnancy was striking amongst respondents. It was 

clear that this is a current problem occupying these pre-service teachers’ minds. Another 

concern was media influences, mostly exposure to sex through the Internet.  
 
I read an article about how teenage pregnancy is declining all over the globe but it’s still rising in 
the Philippines and I think that would be because we don’t have a strong foundation of sex 
education and how to protect ourselves when it comes to sex. 
  
I think it would be really good, since our students now are open to different areas where they can 
search about stuff, like sex and videos on the Internet. And so, the teachers should be able to know 
how to guide those students who already know that stuff, know about sex, what to do, what to use, 
so that we should be able to address problems like teenage pregnancy. 

 
Respondents mentioned other aspects related to sexuality education as content they perceived 

as important to address with children, further specified under the next theme, but they did not 
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think that this was associated with sexuality education and therefore did not mention it when 

talking about sexuality education content but in other contexts of the interviews.  

5.5. Positive attitudes to teaching sexuality education 

As described in the section above, when asked about what content the respondents wanted to 

include in their teaching and perceived as important, responses were problem-focused. 

However, throughout the interviews, when the respondents were talking about sexuality 

education more generally, with less detail on specific content and more in terms of what they 

hoped for, the positive outcomes that they felt sexuality education could bring, more positive 

aspects were raised. As mentioned, the respondents wanted to, and intended to teach sexuality 

education, although many expressed that it would be difficult and that they would be nervous 

about consequences, mostly concerning parents’ attitudes. This strong will to include 

sexuality education and bring social change is present in this respondent’s hopeful words: 
 

I’m not being overconfident but I’d really love to enlighten them with my perspective that 
sexuality education is really the key for the Philippines to progress more (...) I’d really love to be 
able to contribute something to my country, I would just like them to see what I really think about 
this and be open-minded. 
 

When talking about gender and critical thinking in the interviews, the respondents perceived 

these aspects as important parts of education that they will address in their teaching. However, 

as they did not associate this with sexuality education, it is not presented together with the 

content they wanted to include in sexuality education. It is presented under this theme as the 

respondents had positive attitudes towards these topics that are important parts of sexuality 

education, according to international recommendations.  
 

Critical thinking is important, I think it will surely make the students become independent problem 
solvers. If they've been through this, they can even solve difficult real life situations that they 
might face. 

 
The respondents’ perceived importance of critical thinking is in line with WHO & BzGa and 

UNFPAs’ recommendations and Freire’s thoughts about students’ participation with the 

world that develops critical consciousness and the importance it has in order to achieve social 

change. Through critical reflection, students can question their world and transform it97. The 

respondent quoted above think that critical thinking will make students “independent problem 

solvers” that will be able to face and solve difficult situations that might arise in life. This can 
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be linked to Freire’s thoughts about what motivate students to respond to challenges - 

problems related to the students’ own realities and the context they live in. When facing these 

“difficult real life situations”, students will obtain new understandings that will lead to even 

more critical reflection and knowledge.98  

 

Another important part of sexuality education, according to WHO & BzGa and UNFPA, that 

the respondents adressed, is the student-teacher relationship in the classroom. The agencies 

highlight that students and teachers should contribute together to the education.99 Two of the 

respondents reflect on the student-teacher relationship like this: 
 

There must be a give and take process since the students learn from the teacher and the teacher 
learns from her students as well. They must build a harmonious relationship inside the classroom 
for this to happen (...) The teacher must know the interest, background, and abilities of the students 
for her to understand them. But the students must of course also be open-minded enough to learn 
new things with the guidance of their teacher. 
 
The students are the centre of the classroom. Without them, there wouldn't be a teacher-student 
learning process. The students and the teacher should work hand in hand to promote an effective 
learning. 

 
 
According to Freire, and the international recommendations that draw on Freiran theory, this 

relationship must be based on dialogue and communication - just as the respondents describe 

it - with the traditional roles of the student and the teacher questioned. Students and teacher 

should explore and achieve knowledge together and learn from eachother, a view that these 

respondents share with Freire, WHO & BzGa and UNFPA.100 

 

Throughout the data, the respondents raised the need of a national curriculum with guidelines 

on how to teach and address sexuality education topics and emphasized their perceived 

importance of this. Also, respondents wanted a curriculum on sexuality education for teacher 

training to be formed so that students all over the country would be assured equal education. 

Also, the pre-service teachers requested more teacher training in the subject, also notable in 

the previous theme regarding their own experiences of sexuality education: 
 

Actually, sexuality education must be drafted in the curriculum and by different stakeholders, from 
my own point of view as early as a child starts school, in kindergarten. 
 

                                                

 
98 Freire (1970) pp 69-73. 
99 UNFPA (2014) pp 10-15; WHO & BzGa (2010) p 27. 
100 WHO & BzGa (2010) pp 29-30; UNFPA (2014) pp 10-15; Freire (1970) pp 69-73. 
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I think that it should be implemented in to university (sexuality education) so we should be aware 
of what is happening and what are the trends today, because being not to openminded about this 
will affect our future career in handling students, because we don’t have the knowledge on dealing 
with this. So I think it should really be implemented here in our curriculum. 

 
The respondents’ wishes for a sexuality education curriculum and an early introduction of the 

subject have prominent support in international recommendations on the subject. Both WHO 

& BzGa and UNFPA share this view and suggest that different stakeholders engaged in 

gender and human rights should be participating in the developing of a curriculum101. 

 

To conclude this chapter, the most important findings in relation to the research questions 

have been summarised. 

  
1. What perceptions of sexuality education do Filipino pre-service teachers have regarding 

own experiences, attitudes, challenges and intentions to teach the subjects? 

- Respondents were dissatisfied with own experiences of sexuality education and did 

not want to repeat the education they received to future students. 

- Respondents perceived parents’ and the Catholic Church’s objections as the biggest 

challenges to overcome in order for sexuality education to be implemented in the 

Philippines. 

- Respondents felt positively towards sexuality education and intended to teach the 

subject in the future.  
 
2. How do students’ perceptions relate to international recommendations on sexuality 

education? 

- Respondents had a traditional and problem-focused view on sexuality education 

content as a way to avoid risk and cover negative outcomes of bad choices that do not 

conform with international recommendations.  

- They also expressed views that agree with the recommendations. A focus on gender, 

respect for sexual diversity, parental involvement, the request of a national sexuality 

education curriculum, introduction of sexuality education early, critical thinking, a 

wish for students to be informed and make choices based on understanding and an 

intention to interact with students as partners are aspects of sexuality education present 

in both the data set and the agencies’ recommendations.  

                                                

 
101 UNFPA (2014) pp 10-15; WHO & BzGa (2010) p 27. 
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3. How do students’ perceptions relate to theory of gender and power and critical pedagogy 

that international recommendations on sexuality education draw on?  

- Respondents expressed a gender awareness that can be linked to Connell’s structures 

of labour, power and cathexis and the gender order. However, contradicting utterances 

were also present in the data set.  

- Respondents’ critical reflections of sexuality education experiences were in line with 

the Freirean key aspect praxis. Respondents also shared Freire’s views on how the 

important student-teacher relationship should be modelled, where student and teacher 

both contribute to the learning process, as partners.  
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6. Discussion 

This part of the degree project will present a discussion of the data in relation to previous 

research mentioned.  

 

Results from the data presented in this paper provided insights in Filipino pre-service 

teachers’ perceptions of different aspects of sexuality education, related to their own 

experiences, perceived challenges and intentions to teach the subject, and showed how these 

perceptions relate to international recommendations on sexuality education and the theoretical 

perspectives that they draw on. The theoretical perspectives, linked to international agencies’ 

recommendations on sexuality education and addressed in this study, suggest that a successful 

teacher must have a critical approach and adress social inequties in her teaching. Reviewing 

the results from this study show that the respondents intend to follow those suggestions.  

 

An interesting finding in this study regards how the pre-service teachers intend to teach 

sexuality education in the future. The respondents’ intentions to teach sexuality education did 

not relate to their own experiences in school, quite the opposite. This finding contradicts with 

previous research presented in this paper, where a study show that Australian pre-service 

teachers intended to repeat the education they themselves received on sexuality when teaching 

the subject to future students102. The Filipino pre-service teachers interviewed in this study 

were frustrated with their own experiences of sexuality education, formal and informal, and 

were commited to teach their future students in a different way. Considering the lack of 

education the Filipino pre-service teachers received, I perceive this finding interesting. Both 

the Australian and Filipino target group received insufficient training on the subject but 

showed differences in their intentions to teach the subject. 

 

When talking about what content the respondents would like to include in their future 

teaching of sexuality education, most focused on the negative aspects of sexuality, such as 

unwanted adolescent pregnancy and how to prevent it. The respondents’ focus on this is 

understandable as this concern is their reality. They have relatives, neighbours and friends 

who have faced unwanted pregnancy at a young age, and the stigma and challenges that come 
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with it. None mentioned the aspect of experiencing sexuality in a pleasurable way, as WHO & 

BzGa recommends103. An explanation to this focus on risk-avoidance and negative aspects of 

sexuality can be the respondents’ lack of education and positive input regarding sexuality 

from the society they live in. This was made clear in the theme presenting their dissatisfaction 

with own experiences of sexuality education. As presented in the background chapter of this 

paper, education about sexuality in schools in many low and middle income countries is 

inadequate, with children not receiving any education, or education based on traditional 

knowledge that is incorrect104, a fact that was cemented in the respondents’ experiences. 

Furthermore, another factor that can be contributing to the respondents’ problem-focused 

views on sexuality education is linked to the conservative culture of the Philippines, as 

perceived by the respondents. The respondents expressed how it is a challenge to even talk 

about sexuality as this was something they had been taught to be private and taboo. As 

UNFPA highlights, it is important to consider the cultural and religious context where 

sexuality education takes place105. This have to be taken into consideration when 

implementing sexuality education in Philippine schools, where several stakeholders need to 

collaborate to inform, interact and discuss with the public on how sexuality education can 

empower the Filipino people.  

 

Apparent in the paper’s results are the contradicting perceptions of sexuality education 

expressed by respondents. On the one hand they expressed traditional, problem-focused views 

on sexuality education content as discussed above, a common misconception according to 

WHO and BzGa106. Then again, they had a more holistic approach when talking about 

positive outcomes and sexuality education in general, as something bigger than the specific 

content inclusion. Thus, they intended to include many important aspects of what WHO & 

BzGa and UNFPA define as sexuality education in their future teaching, but did not 

themselves define that content as sexuality education. They had a more traditional view on the 

definition of sexuality and what content is associated with it.  

 

                                                

 
103 WHO & BzGa (2010) p 27. 
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Other contradicting opinions present in the data regarded respondents’ views about gender 

equality and sexual diversity. They showed awareness of the sexual divison of labour and 

stereotyping of men and women, masculine and feminine, while also expressing opinions 

about how correct rules for girls’ and boys’ behaviour should be taught to children. This 

maintains the gender dichotomy and structure of labour, power and cathexis. Also, 

respondents expressed contradicting views on sexual diversity by talking about acceptance for 

sexual diversity but still emphazising that homosexual couples, for example, should not be 

allowed the same rights as heterosexual couples. This view conforms with the Philippine 

curricula guide, where a tacit heterosexual norm is present107. Furthermore, an important 

keystone of sexuality education not addressed by respondents in the interviews was youth 

participation. Respondents did not mention that the education should be based on their 

students’ questions and needs. The results of the study raise the question of how Filipino pre-

service teachers can develop a more critical ability to question gender norms and stereotypes. 

More training and support is needed, as teachers in the Philippines will have to deal with and 

stand up against a cultural context with norms and attitudes that often contradict those of the 

recommendations and guidelines for teaching sexuality education, showed in this paper and 

also argued in the study evaluating the implementation of comprehensive sexuality education 

in 11 countries in Africa and Asia.108 
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7. Conclusion 

The aim of this paper was to gain a deeper and holistic understanding about how Filipino pre-

service teachers perceptions of sexuality education relate to international recommendations on 

sexuality education. Conclusions drawn from this paper appear to show that the pre-service 

teachers have positive approaches to sexuality education in general and intend to teach the 

subject in the future. However, their problem-focused perceptions of sexuality education 

content need to be problematized as it will affect the quality of the education their future 

students will meet. Also, their dissatisfaction with own experiences and their strong will to 

give their students’ a different education must be taken advantage of in future teacher training. 

The respondents showed that they critically reflected on their own experiences, and if they 

would be given the opportunity to do so together with their classmates during teacher training 

on sexuality education, great outcomes could be achieved. Furthermore, noticeably present in 

the data were respondents’ contradicting opinions regarding gender equality and sexual 

diversity. This must also be picked up in teacher training so that pre-service teachers learn to 

critically reflect upon norms in society and receive the correct information about gender and 

sexual orientation, to reduce misconceptions present in the data.  

 

Proceeding from the contradicting results found in this paper and the Australian study 

mentioned109, it would be valuable to further research pre-service teachers’ experiences of 

sexuality education and their intentions to teach the subject, in both low/middle income and 

high income countries. Further research could investigate if there are any important patterns 

present linked to a country’s resources and living standards. A hypothesis based on this 

paper’s finding can be that pre-service teachers in more resourceful countries might find it 

more difficult to relate the perceived importance of sexuality education and it outcomes to 

their own realities, where the negative consequences of inadequate sexuality education might 

be less obvious and acute than for pre-service teachers in less resourceful countries, who 

might be more likely to relate positive outcomes of sexuality education to their realities. 
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The pre-service teachers expressed strong motivation to teach the subject, even though they 

had received little education on sexuality themselves and very little teacher training on the 

subject. Thus, the motivation for, and intention to teach sexuality education show that the 

Philippines is on the right way. But much more must is needed for the Philippines to ensure 

empowerment focused CSE to all children and young people. The government must work to 

implement the reproductive health law, stating that sexuality education should be taught in all 

public schools, and start to draft a national curriculum for sexuality education based on 

research and theoretical support. Hopefully, but not certainly, the national curriculum will be 

introduced in the near future with gender and human rights as foundations of the education, 

and critical thinking, communication, student participation and respect for diversity as 

important keystones. If based on research and developed with stakeholders engaged in gender 

and human rights, the curriculum will be rights-based, not moral-based. Furthermore, it will 

have an empowerment approach to CSE, as this important education has prominent theoretical 

support and reduce unwanted adolescent pregnancy, sexually transmitted infections and 

intimate partner violence110. The curriculum would be a helpful tool for teachers in defending, 

justifying and standing up to their teaching against any parental or religious objections to 

sexuality education. 

 

If pre-service teachers in the Philippines would be given the opportunity to prepare to teach 

sexuality education, they could develop the knowledge and confidence they need in order to 

make sexuality education in the Philippines a success. To achieve this, improved and 

extended teacher traning on the subject,  that allow the students to critically reflect on norms 

and content, is needed. Furthermore, a national curriculum is also important to give teachers 

more support in their important work. Hope, will and motivation to teach already exist in 

these pre-service teachers’ perceptions - a valuable prerequisite for the Philippines when it 

comes to implementing sexuality education in public schools. 
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9. Appendix 

9.1. Interview guide 

Main topic 1: Students’ backgrounds 

Sub topic 1.1: Socio-economic background and religious views. 

Sub topic 1.2: Perceptions of attitudes toward sexuality and sexuality education (formal and 

informal) in the family. 

Sub topic 1.3: Experiences of sexuality education in school. 

 

Suggested questions: 

1. How would you define sexuality? 

2. What attitudes toward sexuality education do you feel were communicated in your 

family growing up?  

3. Can you describe your experiences of sexuality education throughout your schooling?  

4. What are your thoughts on gender roles?  

5. What are your thoughts about the catholic church and its influence over Philippine 

society?  

 

Main topic 2: Teacher training  

Sub topic 2.1: Experiences of sexuality education in teacher training. 

Sub topic 2.2: Perceptions of self-efficacy in teaching sexuality education. 

Sub topic 2.3: Perceptions of ideal teacher training on sexuality education. 

 

Suggested questions: 

1. What is your opinion on sexuality education in teacher training?  

2. How do you experience that your teacher training has prepared you for teaching 

sexuality education? 

3. How do you experience that the teacher training you received on sexuality education 

has influenced you?  

4. What attitudes toward sexuality education do you feel have been communicated 

through your university teachers? 
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5. Can you describe how an ideal course in teacher training on sexuality education would 

look like to you?  

6. What changes would you recommend for future teacher training on sexuality 

education? 

 

Main topic 3: Teaching sexuality education 

Sub topic 3.1: Intention to teach sexuality education. 

Sub topic 3.2: Perceived importance of sexuality education. 

Sub topic 3.3: Perceived challenges of teaching sexuality education. 

 

Suggested questions: 

1. What do you believe are your future pupils’ perceptions of sexuality education in 

school? 

2. What do you believe are the parents’, of your future pupils, perceptions of sexuality 

education in school?    

3. What impact do you believe sexuality education in school has on children and youth? 

4. When do you think sexuality education should be introduced in school?  

5. What aspects of sexuality education do you believe is important for children/young 

people? 

6. What aspects of sexuality education do you believe is age-appropriate for children in 

primary school?   

7. How do you intend to teach sexuality education in the future? 

8. What main barriers do you believe schools face when it comes to sexuality education? 

 

(Main topic 4: National documents) 

Subtopic 4.1: The Reproductive Health Law and its implementation. 

Subtopic 4.2: The current curriculum. 

 

Suggested questions: 

1. What is your view on the Reproductive Health Law? 

2. What are your thoughts about the future implementation of the law?  

3. What are your thoughts about the current curriculum and the topics regarding 

sexuality? 


