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Abstract

Young people are a central group in revitalisation efforts that aim to turn the tide of language
shift for speakers of endangered languages. In the context of the five national minorities of
Sweden, this thesis looks at the motivation of young Sweden Finns to participate in or lead
revitalisation efforts for Finnish in Sweden. The study circles in beginner’s Finnish organised
by the Sweden Finnish Youth Organisation provide a point of entry into the way young
people plan and adapt revitalisation efforts to the needs of other young people. Along with a
study of materials pertaining to the study circles, five young people have been interviewed
about their participation in or leadership of the study circles, or their involvement in the
Sweden Finnish Youth organisation. Grin’s (1990) COD model has been used to explore the
relationship between motivation (Desire) and the Sweden Finnish context. The study found
that the study circles have been adapted to the needs and desires of young people on several
levels. It also found that identity, a practical and emotional need for the Finnish language, an
awareness of the situation for the national minorities in Sweden, and the acceptance of
varying goals and non-standard varieties of Finnish, play important roles in young people’s
motivation to learn Finnish and participate in or lead revitalisation efforts.

Keywords: Language revitalisation, Sweden Finns, Finnish, Sweden Finnish, national
minorities, minority languages, minority youth, new speakers, interviews, motivation, COD
model, identity
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1. Introduction

It is easy to take your language for granted if you speak a majority language. For speakers
of indigenous and minority languages, the situation can be very different. Past and present
historical processes have led many smaller languages to become endangered, and rarely
do speakers give up their language willingly (Pasanen 2022). Rather, they become
endangered because of unequal power dynamics, through “domination, oppression, and
subordination—by the denial of social justice” (Roche 2020). This injustice need not take
the form of explicit prohibition or violence, but may nonetheless have a great impact
(Pasanen 2022). When speakers of a minority language face inequality, especially when
tied to ethnic identity, this can start the process of language shift. This generally means
that the intergenerational transmission of the minority language from parent to child is
disrupted, as speakers gradually shift to the dominant language of the majority, which can
ultimately lead to language death, when the language ceases to be spoken. Revitalisation
is the opposing force to this language shift (Fishman 1991). Kroik (2023) defines
language revitalisation as essentially being about “increasing the absolute numbers of
speakers” and “opening new spaces in which a language can function and raising the
status of the language.” Because language shift occurs as a result of social inequality,
revitalisation is not simply about reclaiming a language, but also about “supporting the
individual, the community, and society, it is an effort towards equality” (Pasanen 2022).
Therefore, language revitalisation goes hand in hand with strengthening a community’s
culture and wellbeing (Wiltshire et al. 2022).

Successful revitalisation is a complicated business, not least because it can be challenging
to even measure what constitutes “success”. Every revitalisation project occurs in a highly
local and unique context; goals differ and what is deemed a success by some may be
deemed a failure by others in the same community (Hinton et al. 2018b, Huss 2022,
McCarty 2018, Pasanen 2022). Still, the situation is far from hopeless. Despite major
challenges, interest in reclaiming minority heritage and languages is on the rise (Hinton et
al. 2018a, Huss 2017). However, it has become increasingly clear that “successful”
revitalisation is not simply a matter of transmitting the linguistic code to new speakers
(Grenoble & Whaley 2021), rather it depends on several interdependent factors: language
competence, opportunities to use the language, and a desire to know and use it. Grin’s
(1990) model of Capacity, Opportunity and Desire (COD) is “based on the clear
understanding that all three elements must be co-present in language revival activity” (Lo
Bianco & Kreeft Peyton 2013), and will be used as a framework for analysing the
different dimensions Sweden Finnish revitalisation in this thesis.

In the best-case scenario, the majority public has a positive attitude towards the minority
languages, but even when such attitudes or even policies to support minority languages
exist, their implementation may be a different matter altogether. In Sweden, a number of
factors including insufficient opportunities to acquire the minority languages in school, a
history of assimilation and disrupted intergenerational transmission has led to a far
advanced language shift in many families of national minority heritage
(Kulturdepartementet 2022, Lainio 2021a). For the Sweden Finnish minority, the Finnish
language has suffered from factors of a historically low status, and while prestige is now
rising it still has to compete with other languages present in Swedish society, such as
Swedish and English (Lainio 2021a).



Like the other national minority languages, Finnish in Sweden is much affected by the
way minority languages are taught in the Swedish school system. Limited mother tongue
instruction, a vanishing number of Sweden-Finnish independent bilingual schools, and
only a handful of bilingual municipal classes negatively impact the possibility to acquire
and develop Finnish in school (SOU 2017:91). While ambitions exist and policy have
been improved, there are still significant problems with the implementation of these
policies (Lainio 2021a). Therefore it often falls on the minority communities themselves
to carry their languages and cultures into the future, either by putting pressure on
politicians, or organising opportunities for language learning and cultural transmission
themselves. One such example of community-driven revitalisation can be found in
Ruotsinsuomalaisten nuorten liitto/Sverigefinska ungdomsforbundet, the Sweden Finnish
Youth Organisation.

One of the central questions in revitalisation is what factors lead to successful
revitalisation, and in extension what motivates people to take on the arduous task of
preventing a complete language shift (Lainio & Pesonen 2021, Wiltshire et al. 2022).
Young people are a central group in the revitalisation process; they are the generation who
need to reclaim the language as a result of broken intergenerational transmission (Dorian
1993, Huss 2022). Minority children and youth are especially vulnerable to discrimination
due to their double marginalisation: rights tend to be viewed from adult and majority
perspectives, meaning that they risk being overlooked in both areas (Orama 2011). In both
policy and literature, it is often stressed that revitalisation must adapt to the needs and
desires of young people, and that young voices must be heard in decisions that affect them
(Huss & Syrjanen Schaal 2014, SFS 2009:724). So what do these young people say? What
do they desire? What are their needs?

1.1. Research question and aims

The aim of this thesis is to study an example of youth-initiated revitalisation, in this case
study circles in beginner’s Finnish organised by the Sweden Finnish Youth Organisation,
in order to gain insight into how such projects are organised, with what goals and results,
and most importantly: what motivates minority youth to lead and participate in
revitalisation efforts.

There is a growing movement among children and young adults to strengthen minority
languages and cultures, but systematic follow-up is lacking, and there is little knowledge
of revitalisation methods adapted to a Swedish and Nordic context (Huss & Syrjanen
Schaal 2014). This thesis aims to provide a window into the revitalisation efforts of
Sweden Finnish youth, and explores the sources of motivation for both leading and
participating in revitalisation. This is also related to the larger Swedish context, as well as
the larger context of revitalisation internationally, and societal factors which influence
aspects of Capacity, Opportunity and Desire are discussed.

In-depth interviews with five young people, all involved in the study circle project or the
Sweden Finnish Youth Organisation, provide the basis for this discussion. Additionally,
materials surrounding the financial grants given to the study circle project, as well as
survey results of a project related to the study circles, are considered. The inclusion of



numerous quotations from the interviews reflects a desire to make the voices of
minoritized people heard (Kroik 2022, Kroik 2023).

Since revitalisation always takes place in a unique context, the thesis will lead with a
background section describing the history of the Sweden Finnish minority and Swedish
minority policy, as well as a section detailing the theoretical foundations. This is followed
by sections describing the methodology and results, a discussion and conclusion, and
suggestions for future research.

1.2. Terminology

Before we delve into the background theoretical framework, attention must be paid to the
terminology used in this thesis.

Most terms pertaining to revitalisation and minority matters follow standards established
in the literature, and translated equivalents of the terminology that is in use in the current
official language policy of Sweden. This means that the term “national minorities” is used
to refer to the five “national minorities” as recognised by Swedish law (SFS 2009:600,
SFS 2009:724). In line with this, the term used for the group of people with Finnish
heritage in Sweden is “Sweden Finns”, and their language will generally be termed
“Finnish”.

There is no established universal definition of what a minority or member of minority is,
but there are some criteria that are helpful when discussing minority status. The objective
criteria are being in a numerical disadvantage, having a non-dominant status in society,
and being an institutionalised group that shares a cultural identity (Orama 2011), and the
subjective criterion is self-identification; that the minority has an explicitly stated desire to
actively protect their culture and identity, and thus have a clear sense of community.
There will of course be exceptions to these criteria; some minorities may have a numerical
advantage but still not hold a socially dominant position, and an oppressed group may be
required to keep a low profile and therefore not be able express their minority status
publicly (Orama 2011). The term minoritized is sometimes used in reference to the state of
groups in numerical majority who nevertheless are treated as a minority, often in terms of
language rights and the language of education (Skutnabb-Kangas 2014). The term
national minority likewise has no widely agreed upon definition, and is mainly used in a
European context with roots in nationalistic ideas such as being a citizen and having a
continuous connection to the state (Orama 2011).

Any term used will of course be simplifying a complex reality — many people who live in
Sweden who have Finnish descent do not identify with the label “Sweden Finn” which is
relatively new, having come into use in the early 1980s (Lainio 2005). The term generally
includes people born in both Sweden and Finland. Simply using “Finnish” to denote
Sweden Finns is also prevalent, but “Sweden Finnish” can be seen to reflect the hybrid
identity of Sweden Finns: more than “just Finnish”, more than “just Swedish” (Lainio
2005, Liimatainen 2022). Furthermore, people’s heritage may overlap with other
minorities such as Tornedalians, S&mi, Finnish Romani or another ethnic or national
identity, and may vary over time and space, which makes for a complex identity not easily
summarised by one label (Palokangas 2017). Similarly, though language and culture are



often closely connected, they are not necessarily so; experiences and ethnic realities are
diverse, and practitioners of a culture do not always speak the language traditionally
associated with it (Liimatainen 2022).

The ”Sweden Finnish minority” will therefore be used despite the heterogeneity of the
group, and will generally refer to the fuzzy-edged set of people who bear a connection to
Finland, who speak Finnish or may have spoken Finnish if intergenerational transmission
had not been disrupted. Concerning the language connected to the Sweden Finnish
minority, the general term for the language will be “Finnish”. However, as discussed in
section 2.1.4, the term “Sweden Finnish” can also be applicable, referring to varieties of
Finnish spoken by people living in Sweden, with a particular focus on the Finnish of
young people.

. Background
2.1. Historical background and Swedish minority policy

Sweden has always been a multilingual country, and the Finnish language has a given
place in Swedish history. Looking back to the 1500s, when Gustav Vasa was declared
King of Sweden and Finland, the majority population spoke various dialects of
Swedish, but Sweden was also home to a large number of Sdmi and Finnish speakers,
as well as minorities of German, Dutch, French and English speakers in the larger
towns. During the 16" to 18" centuries the language one spoke was fairly
uncontroversial; being a Lutheran and loyal to the King was of much greater
importance than one’s mother tongue (Josephson 2018).

The Finnish language has a long history in Sweden. From the late Middle Ages to
1809, Finland was ruled by Sweden, and in the 1500s many Finnish labourers moved
to the Swedish regions of Mélardalen, parts of Bergslagen and Blekinge to work in
mining and timber, and towards the end of the 1500 the Finns who came to be known
as Skogsfinnar “Forest Finns”, established themselves in the uninhabited forests in
mid- and northern Sweden, using the slash-and-burn method to create farmland.
Finnish was spoken in these areas for hundreds of years, with pockets of Finnish
surviving into the 1900s. Sweden lost Finland to Russia in 1809, creating a northern
border which meant that many Finnish speakers suddenly found themselves a minority
among a Swedish speaking majority. In the north, the border split Tornedalen “the
Torne Valley” in half, leaving families in different nations. Initially there was little
change in the linguistic practices of Torne Valley Finnish speakers, with education and
religion proceeding in Finnish as usual. Unfortunately, this did not last (Huss 2021).

The relative acceptance of multilingualism in Sweden turned during the 19™ century.
Nationalism swept across Europe and with it came the ideology of “one nation, one
language”, stemming from the ideas of the French Revolution and German
Romanticism, where the people should be unified by the use of a single, common
language (Josephson 2018, Lainio 2021a). Ideas of modernity and democracy, not
deplorable on their own, nevertheless came to contribute to the intolerance of other
languages than Swedish. As of 1842, when folkskolan (public education) was
established, every citizen should learn to read and write, but this was to be done in the
language of the nation, Swedish (Josephson 2018).



Another dimension of this new monolingual ideology was the racial biology that was
prominent in Sweden during the late 1800s and early 1900s. Finns, Sdmi and other
minorities were seen as belonging to “inferior races” and had “inferior cultures”
compared to Scandinavians. Part of the “scientific” justification for this was the nature
of the languages; both Finnish and Sami belong to the Finno-Ugric language family,
which was not deemed European. This ideology, along with the perception of Swedish
as the “unifying” language, led to harsh assimilation policies which forbade children
from speaking Finnish in schools, and the shame resulting from this stigmatisation led
many Sweden Finns to abandon their language to protect their children, sometimes
changing their names to Swedish ones. Descriptions of Finns as belonging to another
race were found in schoolbooks as late as the 1960s (Huss 2021, Lainio & Pesonen
2020).

Still, the Finnish language continued to be spoken in Sweden, especially in Méalardalen
and in the north by the Finnish border. A variety specific to the Torne Valley also
developed, Meankieli (Huss 2021). The next large migration began in the 1950s but
culminated in the 70s, when labour immigration led up to 700 000 Finns to come to
Sweden (Huss 2021). Most Sweden Finns of today are descendants of this large group
(Weckstrom 2011). Even before the advent of racial biology, Finnish historically had a
lower status than Swedish. When Finland was ruled by Sweden, Finnish was the
vernacular of the common people in the majority of the areas of what is today Finland,
whereas Swedish was the language of the elite, being used in administration,
education and culture, leading to a set of stereotypes attributed to speakers of both
languages. Finns were seen as shy, quiet, clumsy and slow, but also reliable,
industrious and cooperative, whereas Swedes were seen as haughty, arrogant and
unreliable, but also as international, polite, confident and socially skilled. These
stereotypes lived on, meaning that many of the labour immigrants of the 60s and 70s
were met with a negative view of Finns and the Finnish language, and assimilation
policies were initially applied in schools (Bijvoet 1998; Huss 2021). Finns were
regarded as immigrants rather than a minority at this point in time, and were therefore
to be assimilated to Swedish culture and the Swedish language (Lainio 2021a). The
trauma of assimilation has lived on for a long time after the harsh assimilatory policies
were abandoned and has led to various negative stereotypes, alongside the stereotypes
associated with the past status of being immigrant working class. Common stereotypes
have therefore painted the Finn as poor, a heavy drinker, hard-working, socially
awkward, and sometimes violent (Latvalehto 2018, Weckstrom 2011).

Thankfully, the harsh assimilation policies began to change in the 1970s, as Swedish
language ideology shifted from exclusive Swedish monolingualism towards a greater
acceptance of diversity and multilingualism (Hyltenstam 1999, Lainio 2021a). There
was an international wave of interest in minorities and indigenous peoples which gave
rise to an ethnic revival and movements to strengthen their rights (Gréndal 2020), and
immigration to Sweden increased, including the labour immigrants from Finland in the
60s and 70s. The changed demography of Sweden made it difficult not to view
Sweden as a multilingual country; for instance, Swedish schools were faced with large
numbers of Finnish-speaking children, and after a time bilingual classes were
established (Bijvoet 1998, Huss 2021). During the 1990s public awareness grew
regarding the discrimination and assimilation the minorities had been subject to, and
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the attitude towards the national minorities was reevaluated (Lainio & Pesonen 2020).
Swedish immigration policy became more permissive and offered support such as
interpretation and funding for cultural activities in other languages (Hyltenstam 1999).
Most importantly, in 1977 the Home Language Reform introduced
hemspraksundervisning, later termed modersmalsundervisning, Mother Tongue
Instruction (MTI), as a part of the national school curriculum, meaning that students
with a mother tongue other than Swedish gained the legislative right to receive mother
tongue education (Bajginca 2019). Though this was a positive development, the debate
surrounding the establishment of MT]I also established the idea that bilingualism is a
temporary phase, an exceptional state on the path to becoming a good speaker of
Swedish, rather than viewing active bilingualism as a goal in and of itself, as a
resource for society (Huss 2021).

The coming years saw further positive developments for minorities: in 1977 the Sami
were recognised as an indigenous people of Sweden (Proposition 1976/77:80), and in
1994, the activism of Sweden Finnish organisations led Finnish to be officially
recognised as a language native to Sweden (Huss 2021). The bilingual schooling in
Finnish and Swedish during this period allowed many Sweden Finnish children to
become balanced bilinguals. Ruotsinsuomalaisten Keskusliitto (RSKL)/Sverigefinska
riksforbundet ”The Sweden Finnish National Organisation” was founded in 1975 and
initially focused on improving the social status and labour conditions for Finnish
workers in Sweden, but the focus gradually changed towards promoting the Finnish
language in Sweden. The organisation has contributed to the establishment of Finnish-
medium schools, Finnish retirement homes and senior care, and Finnish cultural
organisations. The status of Finnish was raised: newspapers, publishers and radio
programs were created, making Finnish a resource rather than a burden (Bijvoet
1998). The increased immigration from former Yugoslavia and non-European
countries may also have contributed to a more positive view of the Finnish minority,
as they were seen as “less foreign” (Bijvoet 1998).

In 1995, Sweden became a member of the European Union (EU), which came with
new obligations concerning human rights: those of minorities and minority languages
in particular (Lainio & Pesonen 2020). In 2000 the Swedish parliament ratified two of
the Council of Europe’s conventions, The Framework Convention for the Protection
of National Minorities (SO 2000:2), and The European Charter for Regional or
Minority Languages (SO 2000:3). This meant that five national minorities and
corresponding national minority languages were recognised: Jews and Yiddish, Roma
and Romani Chib, Sami and the Sami languages, Sweden Finns and Finnish, and
Tornedalians and Meéankieli (Hyltenstam 1999). In 2009, Sweden also passed the
Language Act, Spraklag (SFS 2009:600), which established Swedish as the “main
language” of Sweden and ruled that “the public has a special responsibility to protect
and promote” the national minority languages, as well as Swedish Sign Language.

In 2010 the Law for National Minorities and Minority Languages, Lag om nationella
minoriteter och minoritetssprak (SFS 2009:724) took effect, and it has been modified
several times since, latest in 2022. The law is meant to guarantee the protection and
promotion of minority languages, and to strengthen minority rights to empowerment,
participation and influence. The law also states that public institutions have the
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obligation to inform minorities of their rights, and that all municipalities can apply to
become forvaltningsomraden, “management areas” that hold special obligations
towards a minority, such as guaranteeing the right to use the minority language in
contact with public authorities, and guaranteeing the availability of minority language-
medium preschools. In line with the UN Convention on the Rights of the Child, article
30, the law also states that the rights of minority children to develop a cultural identity
and use the minority language should be especially promoted (SOU 2017:91). Since
2000 the management areas have been extended, in 2023 the number of municipalities
registered as Sweden Finnish management areas is 66, (ISOF 2023a) compared to the
original 5 (ISOF 2023b) and minority rights have been strengthened so that
management areas are obligated to offer preschool education completely or partially in
Finnish, Meénkieli or Sdmi (SFS 2009:724).

When Sweden officially recognised Finns as one of five official minorities in 2000,
the Finnish language received a boost, particularly in the management areas that were
established. A number of cultural organisations were also established, such as Uusi
Teatteri (2002), the literary award Kaisa Vilhuinen (2005) and Sverigefinska kulturens
vanner (2009). A Sweden Finnish book fair was established in 2009, and as of 2011
the Sweden Finnish Day is celebrated on 24 February. A Sweden Finnish flag was
chosen in a competition and became official in 2014 (Huss 2021), and at the time of
writing, a Finnish language centre is being established in Uppsala. Although the term
is still gaining ground (Lainio 2005), more and more people are now identifying as
“Sweden Finns”, showing that the Sweden Finnish identity is becoming stronger and
more visible (Huss & Syrjanen Schaal 2013). Since 2000, the Sweden Finnish
minority is also represented by the organisation Sverigefinlandarnas delegation “The
Delegation of Sweden Finlanders” which acts as the voice for the minority on a
national level and participate in consultations concerning minority policy (Lainio
2021a).

2.1.1. Sweden Finns today — progress and challenges

Today, the mass migration from Finland to Sweden has ceased, but there is still
movement between the nations. Since the 1990s, immigration from Finland has had an
average of less than 3,000 people per year (Statistiska centralbyran 2016). In 2020 and
2021 this average lay below 2,000, possibly as a result of the COVID-19 pandemic
(Statistiska centralbyran 2022) The historically lower status of Finland has
dramatically shifted; Sweden and Finland are today fairly equal in terms of their
socioeconomic status, and the countries have an amicable relationship (Weckstrom
2011). Attitudes towards Finland internationally also appear positive, and in the World
Happiness Report of 2022, Finland was dubbed the “happiest country on earth” for the
sixth year in a row (World Happiness Report 2022).

The situation for Sweden Finns and the other national minorities has been improved
since the days of forced assimilation, with strengthened rights and funding dedicated
to revitalisation, but these improvements are largely the result of hard work of
minority grassroots efforts (Huss 2021), and Sweden Finns and the Finnish language
face a number of challenges stemming from the legacy of past stigma. The fact that
Swedish minority language policy is now focused on revitalisation rather than
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language maintenance can be seen as a failure of previous politics (Lainio 2021a).
Though a Sweden Finnish identity is generally uncontroversial or positively charged
today, some negative stereotypes linger; Finns being alcoholics is the most common
one (Lahtvalehto 2018, Universitets- och hogskoleradet 2018). There are still reports
of bullying and children being forbidden from speaking Finnish at recess, even in
recent years (Liimatainen 2022), and there are still many assimilatory pressures in
majority society. Due to the higher status of Swedish there has been a continuous
pressure towards shifting from Finnish to Swedish for Sweden Finns historically
(Lainio 2021a), and there is a widespread ignorance among the majority about the
national minorities and minority languages, and indifference towards minority matters
which contributes to the negative spiral of language shift (Lainio 2021a, Latvalehto
2018, Uljas 2019). This ignorance render the national minorities practically invisible
in matters of public debate and withholds the positive push needed for language
maintenance (Huss & Syrjanen Schaal 2013). In a survey of knowledge about the
national minorities in Sweden from 2020, knowledge of minorities had increased
somewhat since 2015, especially among young people, but overall, little has changed
in the past 10 years (Spetz 2021). There was, however, a positive relationship
between knowledge and attitude: the more knowledge participants had of the national
minorities, the more likely they were to have positive attitudes towards the
preservation of minority languages. The number of respondents who were “very
positive” towards the preservation of the national minority languages has been
increasing since 2010, especially among those who live in a management area (Spetz
2021).

While minority policy in schools has undergone improvements and minority
languages are no longer banned in schools, but officially encouraged (Lainio 2021a),
minority students may still face negative language ideologies. Despite an official view
of multilingualism as an advantage — why else would children be taught English and
Modern Languages alongside Swedish? — there may be a lingering view of
multilingualism as something detrimental, and that you must speak the majority
language or English in order to succeed in our globalised world (Wyman et al. 2014).
This lingering attitude is also illustrated by Vuorsola (2022), who studied language
policy as it applies to opportunities for Finnish education in the Swedish school
system, using Ruiz’s (1984) orientations to language policy: “language as a right”,
“language as a resource”, and “language as a problem”. He found that language policy
on a national level corresponds to a view of “language as a right”, and in the
independent Sweden Finnish schools, the policy and implementation corresponds to
“language as a resource”. However, the implementation of bilingual and MTI
education offered in municipal schools corresponds to the “language as a problem”
view, despite the national ambition to secure the right to learn a minority language.
Since there are currently no repercussions for municipalities violating laws pertaining
to language education, the national policy is rendered toothless (Vuorsola 2022).

These problems can be placed in the context of the idea of linguistic hegemony, which
refers to the association between languages and societal norms; often one language is
seen as the societal norm, a norm which is seldom questioned but rather seen as a
natural state of affairs; a minority language therefore deviates from the norm (Kroik
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2023) In a Swedish context, Milani (2007) discusses the Language Act of 2009 as an
act of linguistic hegemony, as it legislatively places Swedish at the top of the language
hierarchy, where the national minority languages and Swedish sign language come
second, followed by other minority languages (Kroik 2023). However, English is also
a part of this hierarchy and has higher status than the national minority languages
(Josephson 2018). This legislative hierarchisation reflects the majority population’s
tendency to view the domination of Swedish as the natural state of affairs (Kroik
2023).

Lainio & Pesonen (2021) carried out a study of how Swedish national minority
language policy has affected the aims to revitalise the languages during the 2000s,
using Finnish as a test case. Using the COD model of Capacity, Opportunity and
Desire (in more detail in section 3.2) and applying it to the national, local and
individual levels, they found that positive policy changes had come about on the
national level and among authorities, but the practical implementation of these policy
changes on the local level were found wanting. The negative local attitudes towards
multilingualism and decreasing access to education has therefore contributed to the
downwards spiral of proficiency in Finnish in Sweden (Lainio & Pesonen 2021: 67).
Policy implementation varies across different regions in Sweden (Lainio 2021a), and
since schools are governed on municipal level rather than state level, the
implementation is “left in the hands of people with differing interpretations of the
laws”, diminishing the usefulness of the legislation (\Vuorsola 2022). This discrepancy
between policy and implementation can be referred to as “the policy-practice gap” and
is a continuous problem in Swedish minority policy (Lainio 2021a) and an
internationally occurring phenomenon in indigenous and minority language contexts
(Kroik 2023).

Though the Swedish model of MTI was unusually progressive by international
standards when it was established (Hyltenstam 1999), the ambitions have not been met
by reality. The Swedish school system has undergone one of the most radical changes
in the OECD area in terms of uniformity and centralisation, to the benefit of private
alternatives. In the 1990s Swedish schools were decentralised, leading to more
responsibility being placed on individual students and schools as organizations, rather
than the state. Most municipal Finnish bilingual classes were shut down, with a
handful of private schools remaining, most of them in the Greater Stockholm area. The
decrease in public and economic support led to a rapid decrease in MTI in several
municipalities (Bajginca 2019, Lainio & Pesonen 2021, Lainio 2021a, Vuorsola
2022). This development is associated with a number of other problems surrounding
MTI: there is a widespread ignorance and frequent disinterest in minority language
matters among many heads of schools, MTI is scheduled outside school hours and
therefore competes with other extracurricular activities, and teaching often amounts to
a mere 1 hour of per week (Lainio & Pesonen 2021). There is also a shortage of
qualified teachers, seeing as there was no available teacher training for mother tongue
teachers between 1988 and 2014 (SOU 2017:91), and MTI teachers often lack a
permanent place of employment and access to basic teaching tools like computers
(Lainio 2021a). Additionally, in both compulsory school and high school MT1 is
optional and therefore does not count towards the merit rating needed for higher
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education, lessening the incentive to take it (Lainio 2021a). These factors, along with
the overall low status of MTI education among policymakers, heads of schools,
teachers, and the students themselves, has led MTI to fall short of the quality required
for children to properly acquire and develop their mother tongue (Bajginca 2019,
Lainio & Pesonen 2021, Uljas 2019). Children are frequently denied their legal right
to MTI due to teacher shortage (SOU 2017:91), and children who pick up on the low
status of the mother tongue can become unwilling to receive MT]I or use the language
outside school (Cabau 2014, Lainio & Pesonen 2020). Although this problematic
system affects children of all speakers of mother tongues other than Swedish, it is
especially serious for the national minorities as the advanced language shift means that
many children cannot acquire the language at home, and therefore rely upon the
education system (Lainio & Pesonen 2020).

While there are still a few Sweden Finnish bilingual schools, according to existing
policy schools are only allowed to have 50% of teaching time in a language other than
Swedish, and the amount of Swedish must gradually increase (SFS 2011:185 9 kap.
12-138). In the Sweden Finnish schools, Finnish can be used until the last year of
compulsory school, whereas for Sami it can only be used in Sameskolan “The Sami
School”, a Sami-oriented education which only stretches until grade six (SFS 2010:
800 13 kap. 28). Since majority society is almost entirely Swedish-medium, this level
of education makes for poor circumstances for students to develop their minority
language to the same extent as their Swedish (Lainio 2021a).

Another major problem lies in the commitment required to learn and use a language,
which is greater for a minority language than a majority language (Pasanen 2022). As
a comment on Sweden Finnish identity, Palokangas (2017) describes the effort needed
to engage with Sweden Finnish culture; he does not find himself in Sweden Finnish
contexts unless he actively seeks them out. Likewise, Vuorsola (2022) points to the
importance of connecting Sweden Finnish families to each other if young people are to
acquire and use Finnish. The Sweden Finnish minority is a diverse group and Sweden
Finns are spread out across the entire country (Uljas 2019); coupled with the cultural
diversity of our present-day society, these become factors that may hinder the
preservation of Finnish, as Finnish becomes one language among many competing
languages (Lainio 2022). When national and local authorities fail to provide support
like Finnish language preschools or MT], parents alone have to stand against these
assimilatory pressures, a situation which is not sustainable (Lainio 2022).

The broader minority policy suffers a similar fate, where coordination,
implementation, accountability, and monitoring of minority rights at state and local
levels have been found severely lacking (Huss & Syrjanen Schaal 2013). A report
from Universitets- och hogskoleradet “the Swedish Council for Higher Education”
found that Roma youth decide against pursuing university education out of fear of
discrimination, and that there is a lack of adequate study and career guidance in
Swedish schools that is adapted to the specific needs of national minority youth
(Universitets- och hogskoleradet 2018). Sweden has received substantial critique
from Council of Europe follow-up reviews, and a long series of inquiries and attempts
at improvements have characterised Swedish minority politics ever since the
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implementation of national minority languages in the year 2000. In 2017, an
extensive inquiry titled Forbattrade mojligheter for elever att utveckla sitt nationella
minoritetssprak (SOU 2017:91) ”Improved opportunities for students to develop their
national minority language” was published, providing an overview of the background
and current state of the Swedish education system for the national minority languages
and suggesting several improvements. In 2020, an inquiry titled “Hogre vixel i
minoritetspolitiken — stérkt samordning och uppfoljning “A higher gear in minority
policy — strengthening coordination and follow-up efforts” (SOU 2020:27) was also
published, proposing suggestions for how the responsibility for coordination,
development and implementation of Swedish minority policy should be organised.

In April 2022, the Ministry of Culture published Handlingsprogram fér bevarande
och framjande av de nationella minoritetsspraken, “Plan of Action for Preserving and
Promoting the National Minority Languages” launching a new strategy for “long-term
work to protect and promote the minority languages.” It acknowledges the critique
Sweden has received from the Council of Europe on the implementation of the
policies meant to strengthen the minority languages and cultures, and identifies five
key areas to address and suggests points of improvement. Within these areas a
number of actions were suggested, such as web-based courses on minority matters for
public servants and increased funding for revitalisation efforts, but it remains to be
seen whether these efforts will have an impact. MT1 is in need of substantial reform;
it has been revised several times since its implementation, latest in 2015 when the
requirement of prior competence in the language was abolished for the national
minority languages, meaning that children who do not speak the language at home
can acquire it in school. The requirement of needing five students in a municipality
who wish to study a mother tongue in order to arrange it was also removed for the
national minority languages, and now only one student is required (Lainio 2021a,
SOU 2017:91). However, the low status and the limited teaching time undermines the
power these changes can have, and for the children who started school before 2015 an
important window of opportunity has already been missed. The SOU (2017:91)
inquiry suggested that “national minority languages” should be introduced as a
subject in its own right within the normal school hours, raising prestige and quality,
but this does not seem to have made it into the new plan of action.

There are, however, some positive developments that may improve the situation for
the national minority languages. In 2010 a Sami Language Centre (Samiskt
sprakcentrum) was established in Dearna/Tarnaby and Staare/Ostersund, which has
been celebrated as one of the greatest successes of Sami language revitalisation in
recent years (Samediggi 2020). In 2021, the government gave Institutet for sprak och
folkminnen (ISOF) “The Institute for Language and Folklore” the mission to establish
language centres for the other four national minority languages as well, modelled on
the Sami centre (Ku2021/02483). At the time of writing, four new language centres
are in the process of being established: Finnish in Uppsala, Meankieli in Overtorned
and Kiruna, Romani in Stockholm, and Yiddish in Stockholm. In addition, the Sami
language centre is receiving additional funding and has expanded to two new
locations, Jahkamahkke/Jokkmokk and Giron/Kiruna (Kulturdepartementet 2022).

16



There are also a number of factors supporting the survival of Finnish in Sweden. The
Sweden Finnish minority is the largest of the national minorities in Sweden and
benefits from the closeness of Finland; since Finnish is the majority language in
Finland, this provides Sweden Finns with a highly standardised written language and
access to news, music and literature in Finnish (Huss & Syrjanen Schaal 2013).
Finnish speaking staff can be recruited from Finland, and one can travel or live in
Finland for a time to improve one’s Finnish (Huss 2021). Most importantly, there
appears to be a growing interest in revitalising the Finnish language, including the
younger generation, but support from the state and majority society is needed if
revitalisation is to continue. While the continued existence of Finnish in Sweden
depends on a fundamental level on the individual’s choice to speak and pass on the
language, the decision should be an informed one, and not one made from a lack of
knowledge of minority rights, or out of fear of stigma (Huss 2021).

2.1.2. Language, culture and identity

The Sweden Finnish minority has never been a homogenous group, and the Sweden
Finns of today are even less so: they come from every walk of life, and the working-
class stereotypes of the past no longer apply (Latvalehto 2018: 44, Uljas 2019). The
majority of Sweden Finns today are descendants of immigrants born in Finland;
second- or third-generation Sweden Finns, but due to the long history of Finns in
Sweden, and as their official status as a national minority shows, they are not viewed
as an immigrant group but as a minority (Weckstrom 2011: 12). There are also many
new first-generation immigrants from Finland, such as students who come to Sweden
to study and then stay, who identify with the Sweden Finnish minority.

Because there are no official statistics on ethnicity and language in Sweden, it is not
possible to know exactly how many Sweden Finns there are in Sweden, and how many
of these speak Finnish to some extent. However, it is estimated that there are around
700 000 people with a Finnish background, and of these around 175 000 were native
speakers of Finnish in 2012 (ISOF 2023Db). Despite these relatively high numbers,
Finns are often referred to as the “invisible minority” (Huss & Syrjanen Schaal 2013,
Huss 2021). There are few visible “markers” of ethnicity for white Sweden Finns, the
most salient being a Finnish name and speaking Finnish, meaning that a Finnish
identity is highly optional for an individual to make visible. Finnishness, previously
something set apart and even considered shameful, has become part of the margin of
Swedish whiteness (Beckman 2018, Huss 2021). The fact that the minority have few
visible markers of ethnicity may also contribute to a greater role for proficiency in
Finnish in a Sweden Finnish identity (Weckstrom 2011).

As the public attitude towards Sweden Finns improves, more Sweden Finns tend to
seek out Sweden Finnish organisations and events. Finnishness has become positively
charged, making one “more” than only Swedish or Finnish, adding to one’s identity
rather than subtracting from it (Huss 2021). The second and third generation
descendants of the Finnish labour immigrants have a different relationship to their
Finnishness than the first generation did (Uljas 2019). They do not carry the same
heavy baggage of stigma, but they still live with the consequences of this stigma in
that they instead face the challenge of language shift and belonging to a minority
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(Huss 2021). For the majority of Sweden Finnish children of today, Swedish is their
dominant language even when one or both parents are Finnish speaking (Uljas 2019).
Since school and after-school activities are usually monolingually Swedish (Uljas
2019), it becomes challenging to develop and use Finnish even when spoken at home.

While language and culture are undoubtedly closely linked to many people, it is not
necessarily so. The far advanced language shift of Finnish among Sweden Finns begs
the question whether Finnish is “necessary” for Finnish identity (Lainio 2005,
Liimatainen 2022). In an SVT Uutiset (the Finnish section of the Swedish public
broadcasting news service) interview with Anton Pohjolainen, who started a restaurant
serving Finnish food in Eskilstuna, Pohjolainen speaks of the way his Finnishness has
been questioned as a result of not knowing Finnish: “People came here and spoke
Finnish to me. In particular maybe the older and more inveterate Sweden Finnish
group, they were very quick to come and try... Yeah it was actually quite often that ‘if
you don’t speak Finnish then you're not a real Finn.” In response to whether he sees
Sweden Finnishness as connected to language, he then elaborates: “I don 't think it’s
connected to the language at all. The Sweden Finnish is what you make of it, and how
much you choose to be influenced and inspired by your cultural heritage, in a sense.
To me that was opening a Finnish restaurant. And then it can be something else to
someone else. It can be nothing, too. So I absolutely don't think that the language is
the determining factor in any way. Even though I wish I could speak Finnish.” The
interview illustrates the tension that currently exists in questions of language and
ethnic identity (Liimatainen 2022), which is highly relevant to the revitalisation
context. Without proficiency in the language, there may be fewer reasons to attend
Finnish cultural activities and engage in Finnish culture, especially if these are
conducted in Finnish. But if cultural activities decrease the use of Finnish, this may
create even less incentive to reclaim the language (Lainio 2005). Moreover, there is a
sign of an identity shift that is parallel to the language shift; based on a survey, Lainio
(2005) suggests that young Sweden Finns identify more with “Sweden Finnishness”
and “Swedishness” than older Sweden Finns, who identify more with “Finnishness.”
Language was also given as an important motivation to identifying as Sweden Finnish
among young respondents who speak Finnish (Lainio 2005).

Sweden Finnish identity and ethnicity and their connection to the Finnish language
have been discussed in a number of works in recent years, such as Weckstrom (2011),
Palokangas (2017), Latvalehto (2018), Uljas (2019) and Liimatainen (2022). In
Representations of Finnishness in Sweden (2011), Lotta Weckstrom conducted
ethnographic interviews with second generation Sweden Finns. Some participants
regarded the Finnish language as being non-essential to being a Finn, whereas others
viewed it as the core of Finnish identity. The interviewees who did not speak Finnish
felt that their Finnish identity would be stronger if they spoke Finnish, that they would
be “more connected to their Finnishness.” This suggests that speaking Finnish can be
an important component of Sweden Finnish identity, but it is not essential.
Weckstrom argues that even if Finnish is not actively used or known by a Sweden
Finn, self-identification as a Finn may still be important. Finnishness as an identity is
therefore abstract and ever evolving, meaning that even though certain markers of
Finnishness, such as speaking Finnish and going to the sauna are important to some,
the most important aspect of Finnish identity seems to lie in individual ways of being
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Finnish (Weckstrom 2011). In a study of how Sweden Finnish identity is constructed
in social media discourse, Liimatainen (2022) likewise finds that Sweden Finnishness
is an “internally complex and contradictory category”, and that there exists several
types of discourses pertaining to the history of Finns and the Finnish language in
Sweden, which “operate in diverse, overlapping and contradictory ways.”

In ethnographic interview study on Sweden Finnish millennials, Timo Palokangas
(2017) found that the most important factor for one’s perception of a Finnish identity
among his participants was language ability. Other important factors given were
having a Finnish name, and having Finnish or Sweden Finnish friends. A name could
be important on a symbolic level, and having Finnish or Sweden Finnish friends to
share experiences with seems to be an important factor to developing a Finnish
identity, and was appreciated by all the interviewees. According to Palokangas, a
prevalent feature of the Sweden Finnish identity seemed to be the experience of being
“trapped” between ideas of Swedishness and Finnishness: one the one hand, there
were the stereotypes about Finnish people expressed by Swedes, on the other hand, the
insinuations by Finnish relatives that they were not Finnish enough. In the evaluations
of Finnishness by other Finns, proficiency in Finnish is once again given as the most
important factor, which the interviewees also seemed to use as a measurement of
Finnishness. There was a prevailing idea that the Finnish language gave you access to
Finnish culture and a sense of community, meaning that varying proficiency in Finnish
affects to what extent an individual is able to freely explore their Finnish identity. Like
Weckstrém, Palokangas points to the dynamic nature of identity; it will vary at
different times in life and in different situations, and people may carry several parallel
ethnic identities that have different degrees of importance in different contexts (2017).

Uljas (2019) identified a theme in discussions of Sweden Finnish identity among the
second generation, born in the 1970s and 80s: they often seem to feel split in their
identity, neither Swedish nor Finnish, and many are not quite comfortable identifying
as Sweden Finns and do not relate to the Finnishness that the first generation brought
to Sweden. The newer generations seem to be different, however: in Uljas’s study on
Sweden Finnish children’s identity, the identity of the children seemed to be formed
through their Finnish heritage and their relationship to Finland, despite their
environment being almost wholly Swedish speaking. Though they lacked
opportunities to speak Finnish outside the family, they saw their bilingualism as a
resource, and saw their Sweden Finnish identity as a positive experience, strongly tied
to one’s individual identity. Reclaiming the Finnish language or connecting to Finnish
culture can therefore be empowering (Wiltshire et al. 2022) and anchor one’s Sweden
Finnish identity to individual identity in a new way (Uljas 2019).

However, Weckstrom (2011) also found that the attitudes towards passing on Finnish
to one’s children varies among Sweden Finnish parents. The interviewees who were
bilingual all saw their bilingualism as a strength, but only one of the participants was
raising her child in Finnish and saw it as “natural”. To the others, it was enough if they
“could understand some Finnish.” Moreover, some interviewees regarded Finnish as
the language of family matters whereas Swedish was the language of the public
domain, making Finnishness a private matter rather than a public one and therefore
less important to use elsewhere in society (Liimatainen 2022, Weckstrom 2011).
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Weckstrom thus identified an “unwillingness” to undertake actions which would
secure or strengthen the Finnish language in Sweden, an action that clashed with the
expressed value in being bilingual. This suggests that positive attitudes towards
bilingualism are not always put in practice for the next generation (Weckstrém 2011).

2.1.3. Young minority members

Past research has highlighted the importance of adapting to the needs of children and
young adults in language revitalisation (Huss & Syrjanen Schaal 2013), which is also
reflected in Sweden’s minority policy, which states that “children’s development of
cultural identity and use of their own minority language should be especially
promoted” (SFS 2009:724). This is based on the understanding that children and youth
play a central role in revitalisation: if they do not carry their language and culture into
the future, these risk of being lost (Orama 2011). Young people who have graduated
compulsory school or high school and are not yet parents are especially vulnerable to
assimilatory pressures. They lack opportunities to use their language when no longer
in school or living with their parents, and there are often few activities or natural
spaces where the language is the focus (Sdmediggi 2017). In combatting language
shift, it is therefore of great importance to understand what motivates young people to
participate in language revitalisation projects.

There is a common misconception that young people are uninterested in their minority
heritage and language, as international youth culture and English are supposedly
“more interesting” (Wyman et al. 2014, Huss & Sténgberg 2018). In some cases there
may be some truth to this: Niva (2011) conducted a survey of children’s and young
adult’s language use and attitudes towards Meankieli in core Meénkieli areas. The
results showed that the majority of the respondents didn’t think it was important that
Meankieli survived into the future, and few thought that their children would know the
language. In addition, many of the respondents also found Finnish to be more
important to learn than Meénkieli, as it can be used in Finland. However, attitudes
were more positive among those more proficient in Meankieli.

In Huss & Stangberg’s (2018) interviews of participants in a South Sami revitalisation
project in Dearna/Tarnaby, one teenager expressed mixed emotions towards speaking
Sami. Despite not having been subject to the forced assimilation policy of the past and
being encouraged by family members to speak Sami, she said she feels “embarrassed”
when speaking Sami in front of Swedish-speaking friends. Later in the same
interview, however, she calls her multilingualism a “superpower”, portraying her
knowledge of Sdmi in a very positive light. Even more positive attitudes were found in
a survey about the Sami language to school children in Storuman and Vilhelmina:
even though only 10 percent of the children used Sami every day, 80 percent stated
that speaking Sami felt good, and many expressed feeling “more like a S&mi” or “like
myself” when speaking Sami. 95 percent of the children even saw South Sami as a
“useful” language, a result that differed from those of parents and teachers, who
instead emphasised the value to cultural identity. Moreover, a majority of the children
wished to speak more or fluent Sami (Huss & Stangberg 2018).
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The difference in attitudes among these young people can likely be attributed to
shifting language attitudes; young people are generally identity seekers (Lainio 2005)
and when given the opportunity to feel proud and safe in their heritage, they will be
motivated to learn and pass on their minority language. In fact, there is growing
evidence that indigenous and minority youth show a “great yearning” to speak their
language and preserve their culture (Wyman et al. 2014), suggesting that the
misconception of disinterest is rooted in factors outside young people’s control. In an
indigenous context, Wyman et al. (2014) argues that “changing language ideologies
and the rapid, wholesale erosion of Indigenous language learning opportunities set up
the conditions of language endangerment long before youth appear on the scene, and
youth can experience understandable insecurities, embarrassment, guilt, and
resentment when they are blamed for language endangerment circumstances out of
their control.” The negative attitudes towards Meénkieli in Niva’s (2011) study must
therefore be placed in the context of a long history of stigmatisation, where the
Meaénkieli language has long been devalued. In a study by Arola et al. (2013), the
researchers found that while there was a widespread idea among Meénkieli speakers
that the younger generations had no desire to learn or use Mednkieli, this was most
likely not a matter of lacking desire. Despite having better opportunities than the older
generations to use the language in society, due to its new status and rights, their
opportunities to learn Meankieli had been extremely limited, and therefore it was not
fair to expect any increased use of the language (Huss 2022). Dorian (1993) describes
a common phenomenon in situations of language shift, where a stigmatised language
is abandoned by one generation in the belief that this will lead to social betterment, but
the generation who finally achieves this improved position, often the third, tends to be
the first generation “to yearn after the lost language, which by their time is no longer
regarded as particularly stigmatizing” (Dorian 1993).

Many teenagers and young adults belonging to a minority face a twofold challenge
when participating language revitalisation: they have to resist the societal pressures
that are causing language shift — reclaim the language despite generational trauma —
and simultaneously deal with the purist attitudes of older speakers who may view their
variety of the language negatively (Ackermann-Bostrom 2021). Language shift is
often accompanied by these purist attitudes, where some members of the community,
often older native speakers, see themselves as owners of the “real” language and are
critical of new and mixed varieties (Sallabank & King 2021). In a situation of
language shift where intergenerational transmission has been disrupted, young people
carry the greatest responsibility to learn the language and pass it on to future
generations despite being the most unlikely demographic group to speak the traditional
form of the language, as young speakers are usually innovators. The young generation
are therefore likely to be blamed for the loss of the language if they do not learn it,
while simultaneously getting criticised for being “incorrect” when they do speak it
(Wyman et al. 2014). When language revitalisation is framed in terms of the value of
preserving unique, traditional linguistic forms, it may discourage young speakers who
may not have mastered these forms (Wyman et al. 2014). It is therefore important to
be accepting of youth varieties and translanguaging, language practice not strictly tied
to distinct languages (Otheguy, Garcia & Reid 2015), when revitalisation projects are
carried out. If focus lies only on traditional speakers, young speakers and learners may
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feel alienated (Wyman et al. 2014). As a result of a non-existent or low proficiency in
their language, many young minority members may also face a feeling of loss and
being neither “in” or “out”; they don’t belong to the majority group, but many don’t
have the tool of language to express the identity of the minority group (Huss 2022).

Another challenge faced by young minority members is the risk that revitalisation
efforts initiated by younger generations can cause a divide in a community or within
the same family, something which has been observed in some Sami communities.
While younger family members want to reclaim the language and culture, older family
members may reject these efforts as a result of experienced stigma (Huss 2022). They
may think it’s already too late, that there’s no point in reclaiming the language. New
speakers may also struggle to speak the minority language to an older family member
to whom they have only spoken the majority language before. In Huss & Stingberg’s
(2018) study of South Sami revitalisation, a father expressed difficulty in speaking
Sami to his children when his own father, who had only spoken Swedish to him, was
present. Using the Sami in this context felt “uncomfortable” and “artificial”, as the
“normal” chain of language transmission had already been broken (Huss 2022).

Another challenge is that in a highly urban and mobile Sweden, many minority
members find themselves living outside the traditional “core” areas, which can make it
challenging to learn and use the minority language, as well as weaken one’s sense of
being a “legitimate” speaker (Ackermann-Bostrom 2021). It is also important to
acknowledge that individual young Sweden Finns and minority youth face very
different circumstances and have different opportunities: some grow up in a family
speaking the language, live in an area with many speakers, and receive some schooling
in the language, while many others live in an environment where the language is a lot
less present. In these cases, social media can play an important role, especially for
young people. In a study of young Meénkieli users’ reflections on language
maintenance on Instagram, Ackermann-Bostrom (2021) found that social media
platforms can provide an important digital space for sharing knowledge, experience,
and emotional support related to language learning and cultural reclamation, and
challenge ideologies of language status and authenticity. This can contribute to
cultural and linguistic reclamation through creating a sense of community with other
minority youth where it might not otherwise be possible due to geographical
limitations. In addition, using the minority language on social media can be a way of
making the language more attractive to young people, as it becomes more visible,
normalised, and perceived as useful. The anonymity of social media can also make it
easier to discuss sensitive topics. This research indicates that social media and digital
spaces are vital to keep in mind in the context of revitalisation targeted towards
minority youth.

Another problem lies in the organisational structures. It is a challenge to recruit young
people to minority organisations in the long term, since the window for participation
in youth organisations is relatively short, and the growing gap between the younger
and older generations means that some types of events and associations organised by
the older generation is no longer attractive to young people (Huss & Syrjénen Schaal
2013). Sweden Finnish organisations have for a long time had trouble attracting
members from the younger generation, and the mean age in many Sweden Finnish
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organisations lies around or above retirement age (Huss 2021). Furthermore, the ways
in which the young of today tend to organise their activism, such as through social
media, may be poorly understood by the older generation, leading to an even bigger
gap (Huss & Syrjanen Schaal 2013). In the report Tio satt att starka barn och unga:
Ett minoritets- och urfolksperspektiv (Huss & Syrjanen Schaal 2014) “Ten ways to
strengthen children and youth: a minority and indigenous perspective”, an interviewee
with experience of working with minority languages relates her experience that
“young people are busy being young”, and emphasises the importance of bringing in
the young people’s perspectives early on in the planning of projects, giving them the
power to initiate activities that are truly engaging to them and that can compete with
all the other activities available to them in their free time. According to another
interviewee in the report, it is a stereotype that young people aren’t interested in
attending Sweden Finnish events or getting involved in communal activities, instead
the main reason is a lack of networks and resources. In a focus group interview with
Sweden Finnish high school students, interviewees expressed that the presence of a
Sweden Finnish student association was highly desirable, providing opportunities to
meet old and new friends, speak Finnish, celebrate Sweden Finnish holidays and
follow Sweden Finnish traditions (Universitets- och hogskoleradet 2018). This again
suggests that there exists a desire for Sweden Finnish social networks, but it seems
that other factors are preventing this desire from being realised.

A similar situation is found for consultations in local politics; Uljas (2019)
participated in consultations for Sweden Finnish children and youth and writes that
she was often the youngest person in the room despite having just turned 40, meaning
that children and young minority members are often absent in the spaces where
decisions concerning their future are made. Often the way consultations are arranged
are not adapted to the requirements caused by young people being in school; children
and young people may find themselves invited to a consultation on a normal school
day between 9am and 12pm, which makes it very difficult to attend (Anna Gezelius,
personal communication, May 2023). This suggests that significant improvements
need to be made in the way traditional forms of organisational activity are directed
towards minority youth, and most importantly, how information surrounding these
activities are spread.

Still, it’s not all doom and gloom. Today, many Sweden Finns feel proud of their
Finnish roots (Bijvoet 1998) and there is a growing number of young Sweden Finns
who are trying to reclaim their language (Huss & Syrjédnen Schaal 2013). The
language activism of youth has the potential to inspire adults to also take back the
language, and young voices can give new insights into established attitudes and
ideologies in language and language learning, and so strengthen the revitalisation
efforts and the community as a whole (Wyman et al. 2014). Minority youth and youth
organisations in Sweden have become increasingly visible and active, and have
created new ways of working across group borders. The youth organisations of the
Swedish national minorities have started cooperating, such as in the project Ung
Minoritet “Young Minority”, sharing experiences and taking inspiration from each
other’s work (Huss 2021). Reclaiming the Finnish language or culture can be a way of
“anchoring your Sweden Finnishness to your individual identity in a way that is not
possible to define by parents, society, or official policy” (Uljas 2019).
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2.1.3.1.  New speakers, language carriers and authenticity

In revitalisation contexts where language shift has left the majority of younger
community members unable to speak the minority language, the situation of young
minority members intersects with that of the “new speaker”. In revitalisation literature,
the term “new speaker” is used to refer to “individuals who learned a minority
language outside of the home and who have acquired it through the education system
or as adult learners in the context of language revitalization efforts” (O’Rourke 2018).
The term can account for a more nuanced view of “correctness” and authenticity than
“native speaker” and “non-native speaker”, and is less connected with an essentialist
view of language (O Murchadha et al. 2018). In Swedish, the direct translation of new
speaker, nya talare is used in some literature, but the term sprakbarare “language
carrier” can be found in policy documents, having been adopted after use by the Sami
Council. Language carriers refers to minority members with a connection to the
language but who do not necessarily speak it; the Sami Council and the Sami
Language Centre have identified six different types of language carriers, ranging from
people with a family history of the language but no ambition to learn it, through those
with a pronounced desire to learn, to passive and active speakers (Sdmediggi 2011).
Young minority members in a situation of language shift often find themselves being
language carriers, as they did not get the chance to acquire the language as children
and are perhaps learning it as young adults.

Many new speakers struggle with their sense of authenticity (Ackermann-Bostrom
2021) since minority identity is often perceived as being closely tied to speaking the
minority language. This connection to authenticity can make language proficiency
highly emotionally charged, and making mistakes in “one’s own” language can be
extremely painful (Huss 2022). In minority communities undergoing language shift a
great sadness at what has been lost is often present; a mourning for what could have
been (Huss & Stangberg 2018). In cases where language carriers try to learn or re-
learn the minority language, the emotional load may cause learning problems. Juuso
(2009) coined the term ”language barrier” after observing the difficulties of Sami
learners in traditional language learning classes. While non-Sami learners picked up
the language with relative ease, many of the Sami learners struggled, despite the fact
that some of them had passive competence. Juuso attributed this to an emotional
barrier of negative experiences, a legacy of assimilation and intergenerational trauma
(Huss & Stangberg 2018) which prevented them from learning (Huss 2022). It would
sometimes stem from childhood language use, when negative attitudes and purist
corrections from elders would foster a fear of speaking (Huss 2022). Purist attitudes
are a central problem for new speakers as “linguistic purism or conservatism may also
stigmatize language and turn it into a site of shame. Furthermore, it may also inflict
reluctance to pass on the language to the next generation, making it an equally
important challenge for language revitalization efforts” (Liimatainen 2022).

In interviews with participants in South Sami revitalisation, it was found that
“negative and mixed emotions seem to cause problems even among the most
dedicated language revivalists” (Huss & Stangberg 2018). Minority members may feel
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shame in not being competent enough, and feel judged by more competent speakers,
whether the judgement is real or imagined. While both older and younger speakers
may suffer from the language barrier as a result of negative experience, young new
speakers often suffer from the added burden of responsibility. The knowledge that the
continued survival of the language rests on your shoulders can create an
overwhelming emotional burden that makes learning and using the language
extremely challenging (Ackermann-Bostrom 2011). Juuso (2009) has developed a
method for overcoming this language barrier, based in cognitive behavioural therapy
(CBT) (Huss 2022).

Considering these problems, it is therefore important that revitalisation efforts are
accepting of new speaker and youth varieties of minority languages. Writing on the
situation for Finnish and Meénkieli in Sweden, Lainio (2017) writes:

”Language shift for Finnish continues in the same way as in corresponding minority
language situations and is — in the same way as Meénkieli — connected to the use of
and attitudes towards what is seen as “authentic” language. (...) in the same way as
for young people’s language generally, there are negative attitudes connected to the
minority language use of multilinguals. Language change, which is a requirement for
the survival of any language, is perceived as corruption of the language, not necessary
adaptation to the new needs of the speakers” (author’s translation).

Perceptions of “authentic” language thus presents a significant challenge in
revitalisation. In the case of Finnish in Sweden, this is particularly salient since
Finnish is a vital language in Finland, meaning that there is always a prominent
standard to which Finnish in Sweden may be compared. In Framgang for sma sprak,
an overview of revitalisation efforts in the Nordic countries, Pasanen (2022) writes
that in order for revitalisation to succeed, there must be tolerance and flexibility, on
the part of the minority as well the majority. The community must be able to tolerate
different types of speakers and their different needs, varying proficiencies and errors,
new types of language use and language change, as “a language can only be revitalised
if speaking it imperfectly is accepted” (Pasanen 2022). It is also vital to take the local
language ecology into account — how each generation is using the language and in
what way. If revitalisation imposes varieties, such as standard varieties, that do not
accurately reflect the way language is actually used in the community, such as
extensive language mixing or translanguaging, revitalisation activities based on a
standard variety or different ideas of fluency risk impeding existing language practices
by interfering with grassroots revitalisation (Meakins 2010, Wiltshire et al 2022). It
should always be up to the community itself to determine which variety to revitalise,
and this includes mixed varieties (Bell 2013). Higgins (2019) places the new speaker
in a Hawaiian context, where translanguaging is seen as a natural and normal form of
language sustainability — speaking a minority language in the social context that has
led to language shift — for new speakers, but the norms imposed by standardised
College Hawaiian is causing new speakers to feel a high level of scrutiny.

Revitalisation efforts therefore need to be open to bringing minority languages into
new contexts and contemporary youth culture, which may involve translanguaging and
hybridization (Wyman et al. 2014). Indigenous efflorescence is a concept used by
Roche et al. (2018) to describe the cultural flourishing of indigenous peoples, which is
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closely tied to language revitalisation movements. An important idea in indigenous
efflorescence is to not strive to recreate what has been, but rather to translate language
and culture into the present. New speakers will revitalise the language into something
new, using creativity and generativity to bring the language into the present-day
moment (O Murchadha et al. 2018, Roche et al. 2018). Though not indigenous, these
ideas are equally applicable to the Sweden Finnish context.

2.1.3.2.  Sweden Finnish — a variety of its own?

While the national minority is officially called Sweden Finns, the associated
language is officially called “Finnish”, not “Sweden Finnish” (Lainio 2021b).
Within the minority, opinions differ on whether Sweden Finnish should be seen as
a separate variety from the Finnish spoken in Finland, and whether it should even
be seen as a language in its own right. Vuorsola (2022) writes of a situation
characterized by tension: “there is an on-going debate regarding the language
itself. While officially Finnish in Sweden follows the Finland’s standard of Finnish
there are also attempts at creating a Sweden Finnish variety of Finnish to which
the Sweden Finnish minority could claim ownership” (Vuorsola 2022). In
comparison, Meénkieli, which originated in a dialect of Finnish, has diverged to
the extent that it has been recognised as a separate language. Mednkieli benefits
from being regionally defined, and the official classification as a national minority
language has given the language a boost in prestige and interest. Whether a similar
boost would occur if Sweden Finnish was recognised as a language separate from
Finnish is uncertain.

There has been little research on the linguistic grounds of a separation between
Finland Finnish and Sweden Finnish, and so far there has been little reason to
deviate from the Finland Finnish standard in written language (Lainio 2005).
Terminology planning is done by Sprakradet, the Language Council of ISOF, but
the standard for Finnish in Sweden is currently set by Institute for the Languages
of Finland, KOTUS (Vuorsola 2022). Furthermore, Sweden Finnish lacks a strong
regional distinction and therefore does not have any local dialects to speak of
(Lainio 2021b), though first-generation Sweden Finns have brought many different
dialects to Sweden, having migrated from different regions, which has resulted in
great linguistic variety (Forsgren 2001). Sweden Finnish does bear a great deal of
influence from Swedish, and is perceived by some speakers as a “mixed
language”, giving it lower prestige than Finland Finnish (Lainio 2021b,
Liimatainen 2022).

A study by Vuorsola (2022) at an independent Sweden Finnish school indicated
that the development of spoken Finnish in Sweden is linked to the development of
spoken Finnish in Finland, suggesting that — at least within the studied group —
Sweden Finnish is not developing into a variety separate from Finland Finnish.
The influx of Finnish speaking children born in Finland to Sweden — perhaps small
but not insignificant — also likely has a standardising influence. Vuorsola (2022)
finds that instead of there being a local spoken variant of Finnish, the language of
the pupils in the studies is heterogenous due to different levels of proficiency, but
also to some extent standardised, showing influence from the Finnish spoken in
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Finland. Thus, he argues that a separation into an officially distinct Sweden
Finnish variety would be premature, as it does not have a linguistic backing in
research. In this case, a separated variety would only be meaningful from a status
planning perspective, where a status as a separate language may boost prestige in a
similar way to Meankieli.

So what of the chances for a distinct variety of Sweden Finnish over time?
According to Lainio (2021b), the ongoing process of language shift means that
there is limited time for Sweden Finnish to develop into a more distinct variety.
Vuorsola (2022) also refers to the effects of language shift: “it is very unlikely that
both of the parents for the third-generation speakers of Finnish in Sweden are
fluent in Finnish. Thus, given the generational and geographical differences, the
conditions for a singular Sweden Finnish variety of Finnish to develop are varied
and difficult” (Vuorsola 2022).

Still, many Sweden Finnish youth identify their variety of Finnish as “Sweden
Finnish”, whether it is a language, dialect, or neither, which indicates that it is still
meaningful to discuss Sweden Finnish as something somewhat separate from
Finland Finnish (Lainio 2005). Rather than treating Sweden Finnish as strictly
standard Finnish on the one hand, or defining it by its departures from standard
Finnish on the other, Lainio (2021a) suggests that Sweden Finnish should be
viewed as a variety that includes both the development of Finland Finnish spoken
and written language, and the innovations that occur in the minority environment,
which includes influence from Swedish.

In a lecture given by Emma Isoherranen, chairman for the Sweden Finnish Youth
Organisation at the time, at the Finnish embassy in Stockholm (Isoherranen 2022),
Isoherranen stresses the importance of allowing young Sweden Finns to speak
their variety of Finnish, which she refers to as Sweden Finnish. She critiques the
current discourse surrounding Sweden Finnish where people speak of “pure
Finnish”, which implies that the non-standard or Swedish-mixed varieties of
Finnish are “dirty”. This is particularly a problem in media, where Sweden Finnish
is deemed “not good enough”. Isoherranen suggests that Sweden Finnish youth
need to hear their variety spoken in media in order to not feel like “lesser” Sweden
Finns. She poses the question that lies at the heart of revitalisation; how to get
youth to want to learn Finnish. Her answer is:

”The answer lies in you and me, how we talk about the language. Of course there are
young people who want to learn Finnish. We want to speak Finnish. But unfortunately
we’re met by people who believe that there is a ‘pure Finnish’. In media we hear that
it’s not our Finnish that is being spoken. When we hear our parents speak we realise
that we don’t speak like them. We’re not experts in grammar. We don’t know all
conjugations. We speak Sweden Finnish.” (author’s translation)

Isoherranen also points to the idea among older speakers that Sweden Finnish
youth are “Swedishified”, and that this is negatively charged, whereas Isoherranen
frames the Swedish influence forward as a positive thing, something to be proud
of. Her closing lines argue for the legitimacy of the Sweden Finnish variety and its
importance for the survival of Finnish: ”If we want to preserve the Finnish
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language in Sweden we need to know how it works. Sweden Finnish is a good
thing. | am proud of speaking it. My Finnish is ‘good enough ™ (I1soherranen
2022). Considering these different views on Finnish and Sweden Finnish is
therefore highly relevant when discussing revitalisation in a Sweden Finnish
context.

2.2. The study circles
2.2.1. ISOF and project grants

The Swedish state institute Institutet for sprak och folkminnen (ISOF), “The Institute
for Language and Folklore” was established in 2006 and has been tasked with
“collecting, building and spreading knowledge about language and culture in Sweden”
by the Swedish government (ISOF 2023d). Besides the Swedish language and
Swedish culture, this work also includes matters concerning multilingualism, Swedish
Sign Language and the five national minority languages. As a part of the Swedish
state’s work to promote and protect the five national minorities, ISOF has since 2010
distributed government grants for language revitalisation projects. Any non-profit
organisation that is not state-run or municipal can apply for grants that are meant to
contribute to the revitalisation of the national minority languages and cultures. Grant
applications are open at least once a year, but there is usually one extra grant every
year; these are sometimes targeted towards specific goals, such as developing
pedagogical or instructional materials. These extra grants come as a result of recent
years having seen an increase in funds provided for revitalisation
(Kulturdepartementet 2022). The budget for grants has been increased, meaning that at
the time of writing, revitalisation efforts are experiencing something of a boom.
Considering the problems of minority language education in schools at the present
time, the revitalisation projects funded by ISOF make up the largest share of ongoing
revitalisation efforts today (Anna Gezelius, personal communication, May 2023).

The grants are processed by a reference group that determines how the allocated funds
should be distributed. The reference group consists of a chairman and representatives
for each of the five national minority languages, as well as a linguist. The final
decision on grant distribution is made by the president of ISOF (ISOF 2023c). When
applications are processed, they are evaluated on the basis of credibility and
plausibility, that is, whether the goals of the project are likely to be achieved with the
given methods and suggested level of funding. Overall, there is a great variety in
scope and level of desired funding, meaning that the administrative threshold is fairly
low; it should be possible to apply for both 3000SEK for language-themed fika
sessions, and for 500 000SEK for larger projects.

In line with Swedish minority policy, which states that the rights of minority children
to develop a cultural identity and use the minority language should be especially
promoted, the projects aimed towards children and youth are prioritised. This also
includes projects focused on families where generational transmission is supported,
such as activities where grandparents use the language with their grandchildren, or
supporting parents who wish to start speaking the language to their children. Another
priority is to grant funds to recurring projects, such as annual language immersion
camps, as continuity is a vital factor in language revitalisation. Another important
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factor is the “degree” of revitalisation; if a project is expected to create interest among
those who do not currently understand the minority language, such as members of the
younger generations, the project is deemed to have a high revitalising potential (Anna
Gezelius, personal communication, May 2023).

When receiving a grant from ISOF, project managers are obliged to provide a follow-
up report with a financial account and an account for the results of the project. Projects
with reports that express a high level of success are more likely to become recurring.
Successful projects have included recurring language immersion camps, dancing to
Finnish music, theatre, and creative writing competitions. Recurring immersion camps
are considered especially desirable, not only because they provide the opportunity to
use the language in a fun way, but also because participants can build social networks.
Because of the different population sizes of the national minorities, there tend to be
more grants given to Sweden Finnish projects, as they are the minority greatest in
number (Huss 2021).

An ongoing evaluation of the ISOF-funded revitalisation projects of the last ten years,
based on the annual accounts, points to many successes, but also a recurring problem
of continuity. The project format enables groups of passionate individuals to come
together and produce learning materials, language immersion camps and festivals, but
once the allocated time and budget runs out, there is always a risk that project
participants are scattered to the wind. Most projects rely on enthusiasts, which means
that these individuals must have the time and energy to carry a great deal of
responsibility. This is why a great deal of the funding for revitalisation projects are
often allocated as wages for project managers and other persons of responsibility
within the project (Anna Gezelius, personal communication, May 2023).

The problems of continuity have also been discussed by Westin & Tan Marti (2010),
in a discussion of a project meant to provide a path into the labour market through
education and internships for members of the Roma minority in Sweden. They
comment on the use of the project format in minority contexts, referring to the
underlying structure as projekteri, “projectism”. Projects are practical and economical:
they show political initiative and give the minority self-determination while also
making good use of a limited budget. There are also good reasons for running a “trial”
of possible changes in policy, to make sure that they are useful and reveal potential
improvements before they are committed to. However, the downside of projectism is
the limited window of time, which may hinder progress at a time of critical transition,
such as actually finding employment in the real labour market once a project-driven
internship has ended.

This problem applies to language revitalisation projects as well, and has also been
raised by Rodell Olga¢ (2012) in a study of the Language Council’s language planning
and revitalisation work for Romani Chib between 2007 and 2012. Rodell Olgag raises
the issue that the temporary nature of project funding, as well as the fact that usually
only part of the funding for a project is given by ISOF, severely limits the types of
revitalisation efforts that can be carried out. She also raises the concern that many
individual revitalisation projects are carried entirely by a single passionate individual,
or a small group of enthusiasts, who act as the powerhouse behind the project. When
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circumstances change; the enthusiasts may move to a different city or country, or
simply have less time to give for one reason or another, these projects are vulnerable
to being shut down, or prove difficult to follow up on. This means that some progress
may be lost, and new enthusiasts need to reinvent the wheel every time a new project
is started. Rodell Olgac suggests that ISOF should provide a stable system for training
and guidance in project management and writing follow-up reports for minority
organisations, in order to lessen the dependency on these enthusiasts. Similarly, most
minority organisations, like the Sweden Finnish Youth Organisation, are run on a
voluntary basis and therefore vulnerable (Lainio 2021a).

Still, despite these problems, the expanded funding is creating new opportunities for
revitalisation, and there is a lot of activity in revitalisation efforts in Sweden at the
current time.

2.2.2. The Sweden Finnish Youth Organisation

The Sweden Finnish Youth Organisation (Ruotsinsuomalaisten Nuorten
liitto/Sverigefinska ungdomsforbundet, hereafter “RSN/SFU” was founded in 1993
and is a politically and religiously independent youth organisation that acts as a
representative for Sweden Finnish youth organisations all over Sweden, and work
towards the goal that Sweden Finnish children and youth should be able to maintain
and develop their language, culture and identity. RSN/SFU does this by supporting the
organisational efforts of young Sweden Finns on their own terms and acting as their
voice in Swedish minority policy. RSN/SFU has a political program which outlines
the current issues and actions needed to strengthen the linguistic and cultural rights of
Sweden Finnish youth, a program which is based on the rights that the minority law
(SFS 2009:724) guarantees the Sweden Finnish minority. RSN/SFU therefore aims to
assure that the responsibilities of the public towards the Sweden Finnish minority are
expanded and that minority rights are implemented in practice, with a focus on
children and youth (RSN/SFU 2016). In their Political Programme (RSN/SFU 2016),
many of the suggested measures relate to providing adequate opportunity for children
and youth to acquire and develop Finnish, but also for young parents who wish to
speak Finnish to their children. Examples of suggested measures are: establishing a
minimum of three hours of mother tongue (national minority language) education per
week in compulsory school (in accordance with SOU 2017:91), increasing Finnish-
medium education from the current limit of 50% and providing municipal alternatives
to private ones, establishing a national high school for Finnish and Meénkieli, and
establishing a 250-hour course in Finnish available to interested Sweden Finnish
parents, offered by the municipality.

Besides acting as the voice of Sweden Finnish youth in minority policy, RSN/SFU
has also initiated a number of projects with the aim to strengthen the Finnish language
and Finnish culture in Sweden. While special attention will be paid the study circle
project in this thesis, the organisation’s other projects are well worth mentioning. For
instance, RSN/SFU pioneered the development of a Sprakpaket “language package”
in Sweden, which is meant to inspire and encourage Sweden Finnish parents to speak
Finnish to their children. The package contains materials with practical tips and facts
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about a multilingual way of life, as well as information about their linguistic rights.
The package also contains a booklet with Finnish children’s songs, and recordings
can be found on RSN/SFU’s website. Anyone can order the language package, but
they are meant to be ordered and distributed by municipalities for distribution to
Sweden Finnish parents at children’s health centres (RSN/SFU 2023). The Sami
youth organisation Saminuorra and Tornedalian youth organization Met Nouret
followed RSN/SFU’s example and subsequently developed their own language
packages for several Sami languages and Meankieli respectively. When the language
package was launched by RSN/SFU, midwives allegedly enquired as to why this type
of material had not come sooner (Huss & Syrjanen Schaal 2014), showing just how
desired this type of material was. RSN/SFU has also developed Réttighetskassen
”The Rights Bag”, a tote bag containing written materials with information about the
Sweden Finnish minority, a magazine containing the stories of young Sweden Finns,
instructions for consultations in political matters, and a flyer with information on
RSN/SFU. The bag is aimed at young Sweden Finns aged 15-25, and aims to inspire
young Sweden Finns to think about their relationship to their roots, the Finnish
language, and being a national minority (RSN/SFU 2023)

Another important project by RSN/SFU is Kuusi Palaa, a beginner’s course in
Finnish on the social media platform Instagram. The aim of the project was to provide
an introduction to the Finnish language to anyone interested in learning, available to
anyone at any time, without requiring the time or resources of a traditional on-site
language class. Kuusi Palaa has also been complemented by Digifika, a digital meet-
up. Other significant projects have been #Stoltsverigefinne ”#ProudSwedenFinn” an
Instagram account where young Sweden Finns share their stories and reflect on their
Sweden Finnish identity on a relay basis. RSN/SFU also organise networking-
meetups for their local member organisations in different Swedish cities, as well as
the annual YksiKaksiFilmi Finnish film festival and the annual Finntastic Finnish
cultural festival in Stockholm.

2.2.3. The study circle project

In 2019, RSN/SFU applied for a project called Tillsammans tar vi tillbaka spraket,
”Together we take back our language”, which aimed to recruit young Sweden Finns to
study circles (Studiecirklar) in beginner’s Finnish. The project involved creating
materials, educating study circle leaders (young Sweden Finns who were actively
bilingual in Finnish and Swedish), as well as recruiting participants who wanted to
study beginner’s Finnish. The aim of the study circles is to provide a way of learning
Finnish for the young Sweden Finns who did not get the chance to learn Finnish at
home or in school, and is peer-led rather than teacher-led.

The project is described in more detail in section 6.1.1.

3. Theoretical foundations
3.1. Endangered languages and revitalisation

Language revitalisation is a diverse subfield of linguistics and pertains to the efforts to
reverse the language shift that is occurring in many indigenous and minority language
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communities. There is a multitude of reasons as to why preserving endangered languages
is important, ranging from the scientific value of languages for a wide array of fields, such
as linguistics and historical studies, to the cultural and personal significance of language
to identity. Revitalisation has long been conceptualised in terms of “endangered
languages”, which has been successful in raising the awareness of the public, and draws
parallels to the endangerment of the natural world, to which the minority language
communities are often connected. Using “endangerment” and “language death” metaphors
is a useful way of creating a sense of urgency and mirroring the personal mourning that
the loss of a language often entails. In recent years, however, the concept has been
increasingly problematised by scholars working with language documentation and
revitalisation. Using the term “endangered” runs the risk of treating languages as an
objects, alienating them from the speakers (Grenoble & Whaley 2021).

Grenoble & Whaley (2021) argue that the expression “obscures the reality that language
maintenance and revitalisation is more about the empowerment of language users, or
potential language users, than the language per se.” Many sociolinguists have moved from
the traditional essentialist view of language, which views language as an entity clearly
distinct from other languages, sometimes tied to a nationality or ethnicity and possible to
treat as an object. Instead, most sociolinguists has moved towards a social constructivist
approach, which views language as socially constructed and focuses on the way people
create meaning, making language a diverse set of practices rather than one discrete entity.
It is difficult to discuss linguistic matters without a degree of essentialism — after all,
separate languages exist in the minds of most people and are treated as if they are discrete
(Josephson 2018) — but it is becoming increasingly clear that the ways people use
language, in particular the way multilinguals use language, is diverse and dynamic, and
not easily captured by clearly defined borders. In a similar vein, Vuorsola (2022)
discusses “language as a noun” and “language as a verb”, where the noun sense is that
which treats languages as separate entities, which allows for labels such as
“majority/minority languages”, “mono/multilingual” and “non-/native speaker”. These
labels are useful in minority and revitalisation contexts, but can be harmful through their
essentialist nature: they allow for hierarchization where minority language education is
limited, and can create problems of authenticity and generativity for language carriers or
“new speakers” (O Murchadha et al. 2018). Language as a verb instead means that
“communicative language practises are not limited to the confines of a ‘language’ but are
rather an assemblage consisting of all available semiotic resources, spatial affordances and
social factors” (Vuorsola 2022). Related to this “verb” sense of language is the relatively
recent concept of translanguaging, which can be defined as “the deployment of a
speaker’s full linguistic repertoire without regard for watchful adherence to the socially
and politically defined boundaries of named (and usually national and state) languages”
(Otheguy, Garcia & Reid 2015). Thus, language as a verb allows for a much broader and
inclusive view of language practices, but it is also more abstract, and it is difficult to deny
the existence of separate languages as a social fact. Kolu (2017), in a study of the
language practices of adolescents bilingual in Swedish and Finnish, found extensive use of
translanguaging practices as the they “fluidly and flexibly make use of their language
resources”, going “beyond the resources of any one particular language.” Kolu also found
that the extent to which Finnish and Swedish were used respectively differed between the
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three locations of Haparanda, Stockholm and Helsinki, suggesting that the language
setting has an effect on language use.

3.1.1. Revitalisation, health, and strong communities

Instead of conceptualising language revitalisation in terms of endangerment, Grenoble &
Whaley (2021) propose that one should see “language as a means to cultivate community
wellbeing”, and language revitalisation “as a mechanism by which to improve community
health.” Several recent studies suggest that language revitalisation can have impact on the
mental and physical health of minorities (Huss 2022). In a Swedish context, Winsa (1998)
made a connection between the minority status and poor health among Tornedalians in
Sweden (Huss 2022). Other examples include Chandler and Lalonde (2008) who found a
correlation between use of the indigenous language and lower rates of suicide among
indigenous youth in Canada, and Oster et al. (2014) who found a correlation between
knowledge of the indigenous language and lower rates of diabetes (Grenoble & Whaley
2021, Huss 2022). The poor health of minorities who have undergone significant language
shift, compared to the better health of communities who were able to retain their language,
can be attributed to the consequences of colonialism and assimilation that many minorities
have been subjected to. Forced assimilation and oppression tends to cause weakened
communities, which in turn may lead them to be susceptible to unemployment and other
social problems that lead to poor mental and physical health (Huss 2022).

However, not all research supports this connection between language and wellbeing, and
it is important to keep in mind that regions and contexts will vary (Grenoble & Whaley
2021). Grenoble & Whaley (2021) therefore argue that the relationship between wellbeing
and language maintenance is indirect. Instead they suggest that language is part of a
complex network of dynamic factors such as national and local politics, economy,
technology, mobility, and social relationships, which means that wellbeing itself is
inherently dynamic and constantly renegotiated. In the context of language revitalisation,
wellbeing should thus be seen as “integral to strong societies, encompassing the notion of
successful community resilience in the face of social change, including a greater degree of
self-determination, external visibility and respect” (Grenoble & Whaley 2021). Grenoble
(2021) argues that “one of the core motivations for revitalization is to claim, or reclaim,
identity”, and relates this to the processes of connecting to one’s heritage and healing from
past trauma. In a realist synthesis of revitalisation, Wiltshire et al.’s (2022) findings
likewise suggest that revitalisation programs should target well-being alongside language
proficiency: “we have proposed that language revitalisation efforts need to include a focus
on strengthening communities and promoting commitment. In other words, two necessary
contexts for successful revitalisation are a strong community and a committed
community”, which suggests that “where language programs are not delivering the desired
results, addressing these factors may help improve efforts.” Ensuring commitment is also
a way of ensuring the sustainability and longevity of revitalisation efforts (Wiltshire et al.
2022). It is therefore vital to always place language revitalisation in its wider social
context and acknowledge the network of factors that intertwine with the efforts to revive
or maintain the language. Baldwin (2003), a leading figure in the Miami Language
Reclamation project, writes: “Our language reclamation work has forced us to look at
ourselves and have a better understanding of our history and how we got to this point in
time. Many, if not most of our obstacles, are created from within. In order for us to
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overcome those obstacles, we have to develop a good understanding of ourselves.
Language reclamation is about community building and healing from the past.”
Revitalising a minority language therefore becomes one of several components the effort
to decolonise and build strong minority communities.

3.1.2. Successful revitalisation and Community-Based Language Planning

A significant problem in language revitalisation is determining when revitalisation is
actually working; that is, what counts as a success. What one person considers a success
may be perceived as a failure by someone else. While some hope to restore speaker
numbers and proficiency to the pre-assimilatory past, others are happy to know a few
symbolic phrases in the language. Community members are bound to have different
opinions of what can and should be done; what the short-term and long-term goals should
be, what is “correct” or “authentic”, who should be doing the work, and so on (McCarty
2018, Hinton et al. 2018b, Huss 2022, Pasanen 2022).

There is also an emotional dimension to language revitalisation that should never be
underestimated; starting a revitalisation project can cause old trauma to reawaken.
Acknowledging the loss of the language can be extremely painful, and many may have
mixed emotions: a desire to revitalise the language but pessimism at the possibility of
success (Huss 2022). Revitalisation is hard work, especially when language shift is far
progressed, and so revitalisation efforts that only reach a symbolic level should be
celebrated as successes just as much as those who come further (Bell 2013). But the goal
of the community must agree to some extent if revitalisation is to be effective; the more
that is resolved before the revitalisation efforts begin, the better the chances of success.
Though the disagreements may not be fully resolved, it is necessary to “agree to disagree”
to such an extent that a project can be run (Huss 2022). Another problem is the lack of
knowledge regarding the way minority languages are acquired compared to majority
languages; Pasanen (2022) argues that a common reason why some revitalisation efforts
fail is that people do not adequately adapt the way the language is taught to the
circumstances of its minority status; a much greater effort is needed than when a majority
language is taught.

In order to “successfully” revitalise a language, the community must therefore address its
history and needs, something which linguist Joshua Fishman has called ideological
clarification (Fishman 1991). This means that the community must in some way discuss
and clarify how they view their own language, why the language is endangered, if the
language is important to their identity, what can be done and what the speakers are willing
to do. An awareness of the reasons behind the language shift, combined with a call to
action, is a good basis for revitalisation (Huss 2022, Pasanen 2022).

Ideological clarification is one of the principles of successful revitalisation that have
emerged from Community-based language planning (CBLP). Language planning is
usually associated with the policy making of governments and official bodies, and can be
defined as the “deliberate efforts to influence the behaviour of others with respect to the
acquisition, structure, or functional allocation of their language codes” (Cooper 1989, as
cited in McCarty 2018: 22). The language planning of official bodies frequently leads to
disadvantages for minorities who are not represented or accounted for in the decision
making of the majority. Community-based language planning (CBLP) views language
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planning from the grassroots, “bottom up” perspective, and is defined by the agency of
local people in matters of language decision-making. CBLP is “motivated by local needs
and desires, and shaped by local resources and opportunity structures” (McCarty 2018), a
view that acknowledges that language planning also takes place on all levels of society, in
local communities and within families (McCarty 2018). There is a broad consensus in the
language revitalisation field that in order for revitalisation to be successful, it must be
initiated by the speech community itself (McCarty 2018, Pasanen 2022). But while the
drive to revitalise the language must ultimately come from within the language
community, the majority that surrounds the endangered language has a great responsibility
to provide a positive climate of attitudes and language policy that make revitalisation
possible. Sometimes this will mean that a majority language speaker is “left out” when the
minority language is spoken in public spaces, but majority members can easily learn to
accept this feeling (Pasanen 2022).

Examples of successful CBLP can be found in many indigenous contexts, such as the
revitalisation two “sleeping” languages: the Miami (myaamia) language, started by tribal
citizens Julie Olds and Daryl Baldwin with the support of linguist David Costa and the
Miami Tribe of Oklahoma, as well as the revitalisation of Wo6panaak by Jessie Little Doe
Baird, a member of the Mashpee Wampanoag Tribe of Cape Cod. Other successes has
grown out of the Master-Apprentice programme developed by the Advocates for
Indigenous California Language Survival (AICLS) and linguist Leanne Hinton, which
pairs elders with younger tribe members in a long-term language teaching relationship
(McCarty 2018). The revitalisation of the Maori language of New Zeeland/Aotearoa,
generally seen as a success story, also sprung from parent-run Kéhanga Reo “language
nests”, which created a model for other indigenous communities and has led to the
establishment of full-immersion Maori-medium schools (McCarty 2018). In a Nordic
context, such a success has been seen for Aanaar Sami in Finland. Efforts led by two local
language activists saw the successful establishment of language nests; work which later
led to Aanaar Sdmi-medium education in schools. This is widely regarded as a great
success for the revitalisation of the language and Aanaar culture (Aikio-Puoskari 2018,
Pasanen 2022).

However, an important aspect to keep in mind is that language revitalisation is not
something that can ever be “completed”. There is no one goal that allow the speakers to
tick a box marked “safe” and go home. The forces of assimilation and language shift are
always active side by side with the forces of revitalisation, and even when larger numbers
of speakers are achieved, this is no guarantee for higher vitality. Still, the opposite also
holds true to some extent: there are some examples of languages that have been revived
after the last speaker who learnt it from a parent or elder had passed away, as seen with
Miami and Wopanaak (Huss 2022, McCarty 2018). Grenoble (2021) refers to
revitalisation as “an active process”, where “the kinds of benefits you gain from it will
depend on the investment, at an individual level, at a community level, and at a larger
societal level. Because it is an active process, the goals, motivations, and benefits can and
often do change over time.” What follows is that the ways in which revitalisation should
be carried out will always depend on the context; there is no single formula for success
(McCarty 2018), and the focus should be directed towards the community of speakers
rather than to the language as an entity. When there is a will from the speaker community,
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a combination of ideological clarification, flexibility, and long-term commitment may set
the scene for successful revitalisation.

3.2. The COD model and Desire

In spite of positive policy developments in Norway, Finland and Sweden, it has become
evident that these efforts have not increased the language use to the extent that was
expected (Pietikdinen et al. 2010). Similarly, a too narrow focus on providing cultural
events, rather than efforts to improve transmission, will create a false sense of security;
the language may become more visible and there is a sense that effort is being put into
revitalisation, but as long as new generations are not learning the language, it will remain
endangered (Huss 2022, Huss & Syrjanen Schaal 2022). As linguist Joshua Fishman put
it: ”’the road to societal language death is paved with the good intentions called positive
attitudes” (Huss 2021). Furthermore, the positive attitudes of a handful of people is not
enough, there must be enough people in the community who are prepared to change their
attitudes and priorities to the benefit of the language (Pasanen 2022). Of course, this does
not mean that activities meant to foster positive attitudes are pointless, rather it means that
without capacity to use the language and a desire of transmission, cultural and symbolic
efforts will not alone turn the tide of language shift (Huss 2022); there must be “a strong
reciprocity between top-down support and bottom-up language practices” (Pietikdinen et
al. 2010). It is for this reason that we now turn to the COD model, which aims to help us
understand revitalisation in this complex context of social factors.

The COD model was first introduced by Grin (1990) and was developed to “understand
language vitality within and across contexts and countries, based on three basic principles
of Capacity Development, Opportunity Creation, and Desire (COD)” (Lo Bianco & Kreeft
Peyton 2013). The model builds on previous work on language shift, maintenance and
vitality such as Fishman’s (2001) Graded Intergenerational Disruption Scale (Lo Bianco
& Kreeft Peyton 2013), but it is not a scale for assessing level of endangerment in the
same way as GIDS or EGIDS (Lainio & Pesonen 2021). Rather, the COD model points to
the finding that “to succeed, language revival efforts must invest simultaneously in all
three components” (Lo Bianco & Kreeft Peyton, 2013).

The model has been applied to large-scale language revitalization research and policy
processes in diverse parts of the world, such as in the development of a 20-year strategy
for Irish in Ireland (O Flatharta et al. 2008), and it differs from other approaches in
language revitalisation as it “pays attention to more broadly sociolinguistic-economic
aspects of language use” (Lo Bianco & Kreeft Peyton 2013). The model can be used as a
metric to determine the prospects of success of revival for a speech community, but
research can also “draw on the conceptual categories and general approach of the COD
model to inform the analysis undertaken of each individual language” (Lo Bianco &
Kreeft Peyton), which allows for theoretical advances and the possibility of future
comparisons. Thus, the purpose of a COD analysis is not necessarily to give definite
answers to closed questions, but rather to show what factors create a context in which
minority languages may be studied (Lainio & Pesonen 2021; Montrul 2016).

In COD, Capacity development refers to “to the level of proficiency in the language that
is developed through formal teaching and informal transmission of the language” (Lo
Bianco & Kreeft Peyton, 2013). Capacity can be seen as the most fundamental element in
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linguistic revitalisation, the factor to which Opportunity and Desire are dependent
variables (Lainio & Pesonen 2021); in order for language maintenance to be successful,
individuals must have some competence in the language. This usually includes formal
education in the language, either as the language of education or as a subject in school, as
well as informal acquisition in the speaker’s home and daily life. Revitalisation efforts
may be carried out at any level of proficiency, sometimes starting from a point where no
one currently speaks the language in daily life, but higher proficiency makes for a good
basis and may inspire confidence in the speakers. However, efforts to increase
competence are not sufficient on their own. Revitalisation efforts often place too much
hope in the one or two hours of minority language education per week that may be
available, but it has become clear that this is not enough to reach active proficiency; there
must be adequate opportunities to use the language outside school as well (Lainio &
Pesonen 2021, Pasanen 2022).

Opportunity creation is therefore also essential, and refers to the “development of and
access to domains in which use of the language is natural, welcome, and expected” (Lo
Bianco & Kreeft Peyton, 2013). That is, in order to develop your competence and make
the language attractive to know, there must be opportunities to use the language with other
speakers on a more or less regular basis. In a context where a majority language
dominates all or most domains, revitalisation efforts must work to create spaces and
opportunities where using the language outside the classroom or within the family feels
natural and engaging. Examples might include immersion camps and cultural events
involving music, art, traditional crafts or cooking. Matters of Opportunity will be
influenced by both practical and attitudinal factors (Lainio & Pesonen 2021), that is, it
must be possible to use the language, and people must want to use it.

The final piece of the puzzle, Desire enhancement, is the most difficult to define, but can
be taken to refer to “what learners themselves (...) conclude about their personal
relationship with the language and promotion efforts on its behalf” (Lo Bianco & Kreeft
Peyton 2013), or simply put: speakers must have a desire to know and use the language. It
is also the element of COD that is the most difficult to quantify, but researchers and
communities can “infer the degree of identification and motivation” the learners have
towards their languages as a way to estimate desire. While desire to know and use the
language is closely tied to a speaker’s competence and their opportunities to use it, it is
also tied to factors that are more challenging to affect than education and platforms: the
language ideology and attitudes of speech communities and the communities surrounding
them. If the prevailing attitude towards the language is that it is “useless”, associated with
low status, or unimportant to culture or identity, it will be harder to inspire learners to
invest time, energy and resources into learning the language (Lo Bianco & Kreeft Peyton
2013), especially if learners themselves have internalised these negative attitudes. Matters
of Desire will therefore be influenced by the expected social, psychological and emotional
rewards of using the language (Lainio & Pesonen 2021). Where negative attitudes exist,
policy and community initiatives must foster positive attitudes towards the use of the
language in order for revitalisation to progress (Lo Bianco 2011).

The Desire element of COD is closely related to research on motivation in language
learning. According to Dérnyei & Ushioda (2009), motivation is linked to a range of
images the learner has of their future self, where earners “desire to harmonize the current
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self with the idealized one”, incorporating attributes of the ideal self into their present self
in small steps (Lo Bianco & Kreeft Peyton 2013).The dimensions of COD often overlap
and can be difficult to separate, but the model is still useful in the context of revitalisation,
as it takes into account the particularities of societal development, language and school
policy, as well as language attitudes, which will vary from context to context (Lainio &
Pesonen 2021). Whereas “many language revival efforts focus solely on teaching or
creating permitting legislature, revitalisation within a COD framework can utilise the
understanding that all three elements of capacity, opportunity and desire must be co-
present in language revival activity” (Lo Bianco & Kreeft Peyton, 2013).

3.2.1. COD in a Swedish context

In a Swedish context, COD can be applied to minority language policy and the individual
situation of languages to assess how language policy activities have been planned and
executed, and whether the implementation of this language planning can be seen as
successful (Lainio & Pesonen 2021). This was done for Finnish by Lainio & Pesonen
(2021), who applied COD to the Finnish language in Sweden on three different levels:
macro (national), meso (local) and micro (individual). COD was therefore used to identify
factors, on different levels of society, that had affected the use and development of
Finnish over time. They found that while there have been positive developments in
policymaking, issues on all levels have contributed to a “downwards spiral” of Finnish
language competence. Competence was put forward as a particularly significant factor.
Substandard opportunities to acquire Finnish in schools leads to fewer speakers who are
confident using Finnish when opportunities are given, and prevailing language attitudes
devalue other languages than Swedish and English as resources in Swedish society. This
means that even when the desire to pass on Finnish to your children exists, the
combination of negative attitudes towards multilingualism, ignorance among officials and
heads of schools, and a shortage of Finnish-language preschools, schools and staff all
contribute to an assimilatory pressure that prevent transmission (Lainio & Pesonen 2021).

This thesis pays particular attention to the element of Desire, specifically the goals and
motivation of young Sweden Finns to learn or retain Finnish, or to help others to do so.
Using COD allows matters of Desire to be considered in isolation as well as in connection
to the surrounding factors of Capacity and Opportunity, providing insight into the
motivational dimensions that must be understood in order to enhance the success of
revitalisation of Finnish in Sweden. Several reports have called for the importance of
adapting revitalisation efforts to youth, emphasising the importance of making young
voices heard when important decisions are made (Huss & Syrjanen Schaal 2013) and
making revitalisation programmes or events attractive and available to youth. The official
goals of Swedish minority policy and the missions given to ISOF proves that this ambition
exists on state level, but as has become evident, these state ambitions are not always met
by practical implementation. It is therefore essential to understand the factors contributing
to the motivation among Finns to learn or maintain their Finnish, knowledge which can
also be applied to other minorities. If improvements are made in matters affecting Desire,
this might create positive attitudes and create opportunities that lead to improvements in
the dimensions of Capacity and Opportunity as well. It is important to keep in mind,
however, that the individual decisions to learn, use and transmit the language — vital to its
maintenance — is partially influenced by factors beyond the individual’s control. Speakers
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undergoing language shift should not be accused of lacking desire or motivation as a
personal failing (Huss 2022).

The following sections will use the Sweden Finnish minority as a case study, looking at
written materials surrounding the study circle project and interviews with study circle
leaders, one participant, and an active member of RSN/SFU.

. Method
4.1. Methodology

This thesis uses qualitative methods, meaning that the results will not be generalisable in
the sense that quantitative studies often aim to be. However, the qualitative method
instead benefits from being more flexible and open to unexpected interpretations of the
data (Paltridge & Phakiti 2015). Qualitative methods are also more subjective than
quantitative studies, but this subjectivity can be lessened through transparency and
reflexivity on behalf of the researcher. In contrast to many quantitative studies the purpose
of a qualitative study is not to prove a specific hypothesis or theory, but rather to
“generate ideas which are sufficient to make us think again about what is going on in the
world” (Paltridge & Phakiti 2015). The aim of this thesis is therefore to give an overview
of the situation for revitalisation of Finnish in Sweden from a youth perspective and to
produce data which will provide insight into young people’s experiences and motivation
regarding revitalisation efforts.

Though the main results of the thesis are derived from the interviews of young Sweden
Finns, other written materials have been included in order to give a more comprehensive
picture of Finnish revitalisation from a youth perspective. A similar combination of
methods was done by Rodell Olgag (2013), combining the annual accounts, applications
and follow-up accounts from the Language Council with interviews of Language Council
staff, project managers and project participants, in a study of language and corpus
planning for Romani Chib in Sweden.

4.1.1. Thematic analysis and COD

The interviews were analysed using thematic analysis, a common method of analysis
for interview data, which is used to “look for patterns and meanings (constructs) in the
data, often through a process of memoing, coding and developing themes and
categories of themes that are increasingly abstract” (Litosseliti 2018). Thematic
analysis is an accessible and theoretically flexible form of analysis (Braun & Clarke
2006). In line with the purpose of making the voices of minoritized people heard, the
flexibility and openness allows the data to speak for itself and make visible the
perspectives of different participants without constraining it in more narrow theory.
The application of the COD model still allows the results to be placed in wider theory
and to allow international comparison.

The COD model was used in the analysis of the application and follow-up materials.
After thematic analysis of the interviews was complete, the COD model was applied
in this analysis as well.
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4.2. Materials

The main materials for this thesis consist of five semi-structured interviews, and
documents pertaining to the ISOF grants given to the study circle projects. These
documents consist of the applications and follow-up accounts for the two projects making
up the study circle projects that have been submitted to ISOF in 2019 and 2020. The
Sweden Finnish Youth Organisation have also shared the results of a short survey
surrounding “digifika”, the digital meetups used as a complement to the Kuusi Palaa
course and the study circles, which will be briefly considered.

4.2.1. The semi-structured interview

For ethical reasons, Sweden collects no official statistics on the language and ethnicity
of individuals. No method of collection has been found to be ethical and safe for all
minorities, though the attitudes towards data collection varies among the minorities.
For the same reasons, it can be difficult to conduct wide surveys among the national
minorities in Sweden. Data collection is therefore done solely through research with
voluntary participants, both qualitative and quantitative (ISOF 2020, DO 2012).

For these reasons, interviews become a desirable alternative to surveys. While not
possible to conduct on as many participants as a survey, interviews instead offer a
more individualised approach, providing in-depth data from a few individuals.
Interviews are “particularly appropriate for studies investigating individuals’
experiences, beliefs or constructions of a particular phenomenon” (Braun & Clarke,
2013). The semi-structured interview was chosen for its flexible nature and attention
to open questions: it allows the conversation to unfold more naturally than in a
structured interview, letting the participant’s perspective to be heard and allowing for
follow-up questions on matters that the interviewer or interviewee want to highlight
(Kroik 2023). Care has been taken to avoid presuppositions in the interview questions,
but of course it cannot be guaranteed that none were made, especially in the more
spontaneous follow-up questions. The choice of the semi-structured interview also
reflects the desire on the part of the researcher to empower and make the voices of
minorities heard (Kroik 2022); in this case those of young people involved in the
Sweden Finnish Youth Organisation.

The interview questions (found in appendix B) were written with the COD model in
mind, meaning that there are at least a few questions that relate mainly to the aspects
of capacity, opportunity and desire, with a focus on desire. The questions are divided
into two main sections. First a “general” section common to all interviewed
participants with questions about language background and daily language practices,
and then a “study circle” section which was divided into three further sections
depending on the “level” of the participant, that is whether they were study circle
leaders or study circle participants. These two sections had many questions in
common, but some were added, removed or adapted depending on their role. For
instance, the circle leader questions focused on goals and motivations for leading the
study circle, whereas the participant questions focused more on the experience of
attendance and what they gained from the study circles. One interviewee was active in
RSN/SFU but not involved in the study circles, and so the questions were less
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structured and deviated more from the interview guide, but still focused on topics of
Finnish and engagement in the youth organisation.

Though the interview guide was followed during the interviews, all interviews become
unique as they are adapted to each individual. Depending on context and applicability,
some questions were skipped while others were answered in greater depth. An
interview will always be a balancing act of intuition (Kroik 2023), where the
interviewer has to ask follow-up questions without placing the interviewee in a
situation where they feel pressured. | did my best to pay attention to topics that the
participants seemed to be comfortable or uncomfortable discussing.

4.2.2. Participants and selection criteria

Participants were all chosen because they were associated with the study circle project
or RSN/SFU. Since the focus would lie on young people, the desired age range was
18-30 years old. Gender identity and location were not taken into account. Looking at
potential differences between different genders and locations would of could of course
have been valuable, but priority was given to age and study circle involvement, since
additional selection criteria ran the risk of further diminishing the number of
participants.

Contact was established with the Sweden Finnish Youth Organisation via email, and
committee members conveyed contacts to three study circle leaders, one of which
provided a further contact to a study circle participant and the interviewee who was
not involved in the study circles. This snowball-style sampling means that the
selection of participants was not entirely subjective or anonymous to other
participants, but it was deemed the most viable method of sampling. Receiving contact
details to all leaders or participants who ever participated in the study circles would
have been a violation of privacy. This indirect sampling method means that the
number of participants is relatively low, with only one study circle participant, which
can be taken as a disadvantage. However, the low number of participants has instead
allowed for more in-depth interviews than would have been possible with a greater
number of participants.

The initial idea was to recruit participants from three different “levels” of
involvement: project managers, study circle leaders and study circle participants. This
proved difficult, and no interview could be arranged with a project manager. Instead,
an interviewee without involvement in the study circles but with experience of
organising activities for RSN/SFU was recruited.

It should be noted that the fact that only one participant in this study was a study circle
participant (as opposed to a leader) means that a lot of information concerning
participants’ goals, preferences and outcomes have been reported from indirect
sources, the study circle leaders. However, their experience and overview-perspective
is still deemed highly valuable as they represent the relatively small group of people
who have actively committed to a revitalisation project (Pasanen 2022).

For the sake of anonymity, all participants have been given pseudonyms in place of
their real names.
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Table 1: Participant overview

Pseudonym Age Study circle role

Sara 18 Study circle leader
Frida 24 Study circle leader
Nathalie 29 Study circle leader
Elias 27 Study circle participant
Rebecka 24 Active in RSN/SFU

Sara, 18 years old at the time of the interview, was born in Sweden to a Swedish
mother and a Finnish father. She attended a Sweden-Finnish preschool and elementary
school, and is studying Finnish mother tongue instruction in high school. She spoke
Finnish until she was around six years old and then stopped, she started feeling
different and refused to speak Finnish. When she was ten, she was convinced by her
father to speak Finnish again, and has spoken it to her father ever since. She has
therefore grown up with both Swedish and Finnish in the family. She speaks Swedish
with her siblings, and speaks Swedish with most of her friends. She has also studied
English, French, German and Malay. Sara became a study circle leader in early 2023,
holding the sessions in-person.

Frida, 24 years old at the time of the interview, was born in Finland to Finnish-
speaking parents and grew up speaking Finnish in an area where no one really used
Swedish. She moved to Sweden four years ago to study. She learned Swedish and in
school, as is obligatory, and has always liked languages, Swedish in particular. She
watched Swedish TV-shows and listened to Swedish podcasts, but did not start
speaking Swedish actively until she moved to Sweden. Today she speaks mostly
Swedish in her daily life, but some Finnish with Finnish friends and when speaking to
or messaging family and friends in Finland. Frida has been a study circle leader for
two semesters, first digitally and then in-person.

Nathalie, 29 years old at the time of the interview, was born in Finland to Finnish-
speaking parents and grew up speaking Finnish. She studied English, French and
Swedish in school. She has always been very interested in languages, and attended a
high school specialised in languages, taking classes in languages like Latin and
Russian. She moved to Sweden 8 years ago to study, and today she holds a teaching
position. Today she speaks mostly Swedish in daily life, but messages Finnish family
and friends in Finnish. Nathalie became a study circle leader in 2020, and has had both
digital and in-person study circles.

Elias, 27 years old at the time of the interview, was born in Sweden and grew up
speaking Swedish, though he was surrounded by many Finnish-speaking friends
growing up. He studied English in school as well as French. Currently, Elias has a job
and is also an active member of the Sweden Finnish Youth Organization as of circa
one year. Elias’s interest in Finnish built up gradually over time, and prior to joining
the study circle he used the language learning app Duolingo to learn basic Finnish.
Today Elias speaks mostly Swedish in daily life, but also some English and Finnish.
Elias joined the study circle in 2022, attending in-person sessions. Elias has had two
different study circle leaders so far.
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Rebecka, 24 years old at the time of the interview, was born in Sweden to a Swedish
mother and a Finnish father, and therefore grew up speaking both Swedish and
Finnish. She attended a Sweden-Finnish preschool and elementary school, and
attended Finnish mother tongue instruction in high school. Today, she speaks Swedish
and Finnish in daily life. She is currently a student and active in the Sweden Finnish
Youth Organization.

4221. Procedure

Interviews took place in the spring of 2023. All interviews were conducted on the
video conference platform Zoom for convenience, as most participants lived in a
different location from the researcher. The interviews were recorded using Zoom’s
built-in recording function, and stored on a password-protected device. An
information sheet and consent form was sent to the participants prior to the
interviews in PDF-format and signed digitally. The interviews were all conducted
in Swedish; it was not possible to give participants the option to do the interview
in Finnish if they had preferred it, as the researcher does not speak Finnish.

After the interviews, a rough transcription was written, including non-verbal
aspects like laughter and longer pauses, but omitting some fillers (like “eh”, “um”)
and irrelevant false starts.

Quotes have been translated from the original Swedish into English. The quotes
have been somewhat “cleaned up” after translation to suit written language rather
than spoken, but only when it did not have any impact on the meaning of the
quote. Rather, this was done in order to make the meaning clearer. The Swedish
original quotes can be found in appendix C.

5. Ethical considerations

In line with established research ethics, informed consent was obtained from all
interviewees. Once an interview had been agreed upon, participants were sent an
information sheet and consent form in PDF format (see appendix A, in Swedish),
which informed participants of the purpose of the study, explained the treatment of
personal details according to GDPR, and informed participants that participation was
voluntary and may be withdrawn at any time before publication without explanation.
Interviewees will have had the opportunity to read the thesis before publication,
allowing them to withdraw information should they wish it.

| reflected extensively on the ethics of the study during the study design process, and
was keen to avoid sensitive topics unless they were relevant to my research aim. In
particular, | was concerned with the anonymity of the participants. Given the
recruitment method, it could be possible for members of the Sweden Finnish Youth
Organisation to identify participants, and since one study circle leader provided
contact details to other participants, these would be aware of the participation of their
contact. In order to lessen the risk of identification, | have used pseudonyms and
omitted information of location other than country. Furthermore, I only included
excerpts from the transcribed interviews rather than the full transcripts, which may
contain revealing information.
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In writing this thesis, I also had to consider how it would be received by members of
the Sweden Finnish minority and those connected to it, as well as people working with
minority or revitalisation matters. My hope is that | have presented the results of the
study in a fair and considerate way; discussions of the challenges facing the Sweden
Finnish minority and Sweden Finnish youth must always be placed in the context of a
history of assimilation and ongoing language shift.

5.1. Research with minorities

When conducting any research interview, and especially when researching
minority matters, it is vital to consider what the researcher gets out of the
interview, and what the participants get out of the interview (Rolland, Dewaele &
Costa 2019). There is a long history of research on minorities which have
benefitted no one but the researchers themselves and possibly the majority
population (Bylund & Sehlin Macneil 2022).

Studies and interviews on minority matters should therefore be conducted with the
minority in a mutually beneficial relationship, where both the researcher and the
researched minority stand to gain something. In the present thesis, the hope is that
the interviews and analysed materials will provide insight into the processes and
experiences of revitalisation of Finnish in Sweden from a youth perspective, which
can hopefully contribute to further research and development of methods that may
help improve the revitalisation efforts of Finnish in Sweden, and make the voices
of young Sweden Finns heard. This would place this thesis in relation to the field
of indigenous research methodology; a multidisciplinary field which has grown
considerably in the last 30 years, which can be defined as research that is
conducted together with indigenous people, and where the goal is to generate
knowledge or expand on existing knowledge that is of use and relevance to
indigenous people (Bylund & Sehlin Macneil 2022). While the Sweden Finnish
minority in Sweden is not considered indigenous, the same principles can still
apply for research with non-indigenous minorities. Like many indigenous
communities, minorities such as the Sweden Finnish one have suffered from
pressures of assimilation that have caused language shift (Lainio 2021a).

An important principle of indigenous, or in this case minority, research is
therefore to not work in an extractive, colonial fashion that mirror or perpetuate
the forces that are producing a situation of minoritization, but rather to strive
towards a decolonialising and reciprocal method that may contribute to the
empowerment of minorities (Bylund & Sehlin Macneil 2022).

5.2. Researcher positioning

In a qualitative method of study, the researcher should always reflect on potential
biases or experiences that may influence their interpretations or render the results
too subjective. In a study of minority matters it is especially important to
acknowledge the positioning of the researcher. | am myself a young person, 26 at
the time of publication, which means that | may have some advantage in my
interviews, being able to relate to the lives of the participants and establishing
rapport in a way that may differ from that of an older researcher. However, |
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belong to the Swedish majority population and do not have any known family
connection to the Sweden Finnish minority or any other minority. I have grown up
speaking Swedish as my mother tongue in a country where Swedish is the main
language, and so I have no personal experience of revitalisation projects or
minority organisations, and | do not speak Finnish. This means that | am
approaching the Sweden Finnish minority as an outsider, which can be considered
a disadvantage. A common theme of indigenous research methodology is the
desirability of having indigenous or minority community members conduct
research within their own community (Bylund & Sehlin Macneil 2022), and |
obviously don’t meet those criteria. | nevertheless hope that my outside
perspective can be valuable in this area of research.

| was guided towards the projects of the Sweden Finnish Youth Organisation by
my supervisor Sari Pesonen, and the study circles provided a tangible project
through which | could explore motivation in revitalisation. As with most research,
I have also been approaching this topic from the perspective of a higher education
student who must write a thesis in order to obtain a master’s degree. This situation
always has the potential to affect the power dynamics of researcher and
participants; as a master’s student at university I come carrying some of the
authority that higher education holds in society, which has the potential of creating
a power imbalance. There may also be a reverse relationship: as a student,
participants may also feel obliged to share more than they are comfortable with out
of kindness and a desire to help me complete my degree (Rolland et al 2019).

When | approached the topic for the thesis, I did so from a linguist’s perspective
and as an ally to language activists. | had encountered the topics of endangered
languages and revitalisation in my education, and developed a strong interest in
these matters partly because of the moral incentive: language shift is occurring
largely due to past and present injustices towards minority populations, and using
my education as a linguist to contribute to research on revitalisation appealed to
me. | am interested in minority matters and believe the national minority languages
should be preserved. It is perhaps unusual to make such statements in academic
writing, but | believe it is an important context to disclose in an effort to be
reflexive.

6. Results

The results will be presented in two main sections, first the analysis of the study circle
application documents and associated materials, as well as an evaluation of advantages and
disadvantages of the study circle format based on interview data. The second part presents the
thematic analysis of the interviews. Throughout both parts of the analysis, the COD model has
been applied. The three elements Capacity, Opportunity and Desire are capitalised throughout
the analysis and discussion in order to distinguish the more specific meaning as it pertains to
the COD model from the meaning of the words themselves, where relevant, though of course
these meanings may sometimes overlap.
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6.1. The study circles
6.1.1. Application and follow-up documents

The following results follow an analysis of the application forms for the projects
Tillsammans tar vi tillbaka spraket! “Together we will take back the language!” for
2019-2020 and the follow-up project Tillsammans tar vi tillbaka spraket 2.0
“Together we will take back the language 2.0” for 2020-2021, as well as the follow-
up accounts for the two projects, all submitted to ISOF.

6.1.1.1.  Application 2019/20

This first document is the first funding application sent to ISOF for the study circle
project, which includes a summary of the project and outlines the purpose, goals,
intended audience and planned method. The summary describes the core of the
project as: “study circles where young people meet and learn the Finnish language on
the basis of themes that relate to Sweden Finnish and Finnish culture, Swedish
Finnish history and the rights of national minorities.”

The purpose of the project is given as “giving the young Sweden Finns who never got
to learn Finnish the opportunity to reclaim their minority language in a joyful way.”
Using the format of study circles, beginners would be taught in groups of up to 10
people, led by a fellow young Sweden Finn who is proficient in Finnish and Swedish.
The participants would get a say in what themes they find interesting and so influence
the way they learn Finnish. The study circle format is thus meant to be accessible (not
requiring the enormous commitment of studying a language full-time) and joyful. It is
also supposed to be empowering; emphasis is given to strengthening the awareness of
the rights members of a national minority are entitled to. The purpose section also
mentions acknowledging language as a “bearer of culture”. The reasons given for
why the revitalisation project is focused on education and knowledge are: poor
opportunities to acquire Finnish in school and poor implementation of minority rights,
as well as insufficient teaching about the national minorities in schools and ignorance
among the majority population as a result, factors that mean that many young Sweden
Finns have not learnt to speak Finnish. Where the system fails, the study circles are
meant to provide an alternative route to acquiring Finnish and learning about their
rights, ultimately allowing young Sweden Finns to pass on Finnish to the next
generation.

The goals were given on several levels. The concrete goal was to establish ten study
circles that would be self-sustainable after the end of the project, which included the
production of study materials that could be used by future study circles. The overall
goal given was to “let young Sweden Finns reclaim the Finnish language and feel
proud of their cultural identity”, based on the desire that the minority rights of
Sweden Finns should be respected. The long-term goal was to “contribute to a
revitalisation of the Finnish language in Sweden, to highlight the positive effects of
multilingualism, and to make young people feel like participants in society through
learning to cooperate in the study circle format, which is a form of learning based in
community”.
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The practical goals of the project itself was to create materials that study circles could
use, to recruit and train the study circle leaders, and to advertise the study circles. The
participants were meant to be between 13 and 30 years of age, and the study circles
were targeted towards the group that has been traditionally difficult to reach by
Sweden Finnish organisations: young people who do not know Finnish, but desire to
learn it. The project hoped to see 10 study circles established, beginning with on-site
study circle meetings twice a month in the cities of Stockholm, Géteborg and
Uppsala. These locations would then be expanded to wherever there was an interest.
The study circles were also to inform the participants of the other work of RSN/SFU,
and include activities like lectures and cinema visits that make “language learning
varied and interesting.” In cities without study circles, or those for those who can’t
attend, the Instagram course Kuusi Palaa was given as an alternative or complement.

In this application documents, all elements of COD can be found to varying extents.
The goal of teaching Finnish to beginners is undoubtedly a matter of Capacity,
allowing young people to acquire basic proficiency in Finnish. This is framed in
contrast to the opportunities for Capacity given by the Swedish education system and
the general climate of low knowledge and disinterest for minority matters, which is
resulting in a reality where many Sweden Finnish youth cannot rely on school to give
them adequate proficiency, or have not been given the opportunity or informed of
their right to study Finnish in school. The study circles therefore become an
opportunity for youth who haven’t learned Finnish, but desire to, to learn. It quickly
becomes clear, however, that the study circles are not focused solely on raising
Capacity, it also works towards factors relating to Opportunity and Desire.

Opportunity to use Finnish and spend time with other learners is given by the study
circle itself, and the format of smaller groups with a peer leader creates a possibility
for establishing relationships that may extend beyond the context of the study circles.
Further opportunity is given by the possibility of other activities like cinema-visits,
and most importantly: an introduction to RSN/SFU events for those who are not
already active. Introducing the study circle participants to the social network of the
Sweden Finnish Youth Organisation is an excellent chance to introduce them to a
Sweden Finnish context that may provide further opportunities to use and practice
Finnish.

It is also clear that the project managers have considered aspects relating to Desire.
There is a strong emphasis on that learning should be fun, accessible, and
empowering. Many young people have limited free time and can therefore not
commit more than twice a month, and do not have the desire or ability to study
Finnish full-time at university or in a paid class. Additionally, a language barrier
might hinder learning in a more formal setting (Juuso 2009). A study circle is
therefore seen as a method better suited to the needs of young Sweden Finns: being
taught by peers and in a small group can remove some pressure, is more adaptable
and creates a sense of community. This, along with the focus on teaching circle
leaders and participants about minority rights as well as Finnish culture, may help
Sweden Finns feel empowered and proud of their heritage. The low level of
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commitment compared to a traditional language class or university course can also be
viewed as a factor benefitting Opportunity, since a lower threshold for participation
can make young people more likely to attend. The study circles are thus initiated by
young people, and adapted to the needs of young people, which makes them adapted
to a level of Desire they are likely to have, and can further boost this desire. Most
importantly, there is an emphasis on making language learning fun, which definitely
appeals to Desire.

Furthermore, the goals for the study circles are not limited to the duration of the
projects: RSN/SFU is starting this project with the long run in mind; creating an
infrastructure that will allow study circles to continue running after the end of the
ISOF-funded project, which is essential to the continued revitalisation of Finnish.

6.1.1.2.  Follow-up report 2019/20

The follow-up report describes the results of the first part of the project. Six study
circle leaders were trained, and materials were produced for study circles and study
circle leaders. Cooperation with the study association Sensus and a few municipalities
was initiated. Two physical study circles were established, one in Stockholm and one
in Uppsala, but the plan to establish more circles in the spring were halted by the
COVID-19 pandemic, putting the existing study circles on hold for some months. In
the summer of 2020, two digital study circles were established. An application for an
extension of the project for 2020/21 was also submitted and accepted. In the autumn
of 2020, a project manager was employed.

According to the report, the overarching goal of the project, to allow young Sweden
Finns to reclaim their language and feel proud of their cultural identity, was partly
reached. Through marketing, Sweden Finns who didn’t know Finnish were reached
and introduced to the study circles, and the study circles have inspired some
participants to continue further Finnish studies beyond the study circles. The study
circles saw a total of 40 participants, and 5 study circle leaders.

Since the results of the study circle were sadly affected by the COVID-19 pandemic,
the goal of establishing 10 study circles became challenging, but it is clear that
progress was made. As circumstances changed the study circles adapted to a digital
format, giving participants an opportunity to learn and practice Finnish despite the
new reality. The goal is described as partly reached, but having 40 recruited
participants can be viewed as a great success, and shows that there definitely exists
Desire among young people to learn Finnish.

6.1.1.3.  Application 2020

The application for Tillsammans tar vi tillbaka spraket 2.0 continues the study circle
project. The practical goal for this project is the same: to establish study circles and
educate study circle leaders. The overall goal given for this project is also the same:
to give young Sweden Finns who never learnt the language an opportunity to do so in
an accessible way. But another goal also emerges more clearly in this application: to
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create a space for young Sweden Finns to meet and exchange experiences and
thoughts surrounding Sweden Finnishness, so that Sweden Finnish youth can feel
proud of their language and culture. In this application the strength of the peer
learning method is also raised; that the idea is that young people learn better from
people their own age, as leaders and participants become more equal.

In the purpose section, besides the reasons already given in the first application as to
why the project is necessary, this second application also makes an argument for the
necessity of the study circles on the basis that RSN/SFU have received several
requests from Sweden Finnish youth to establish study circles in their hometowns.
Furthermore, the feedback from previous circles has been positive and there is a
general desire to continue participating. Further practical goals of the continued
project was to hire a project manager who can develop and coordinate the project,
investigate the possibility of digital study circles, and to initiate cooperation with
management area municipalities. Additional goals were to update the study materials,
having the study circle leaders attend leadership training through Sensus, to contact
those who had shown interest in study circles in their home towns, to continue to
market the study circles for participant and leader recruitment, and to integrate the
study circles in the other work of RSN/SFU. Physical study circles of 5-10 people
were to be established in 6-8 cities, producing 50-80 participants. The long-term goal
was the same: to contribute to the revitalisation of Finnish in Sweden.

Again, all elements of the COD model can be found in this application. In addition to
the elements of Capacity and Opportunity already mentioned for the previous
application, the importance of Opportunity and Desire are enhanced in the additional
goal of creating a meeting space for young Sweden Finns to exchange experiences
and thoughts surrounding Sweden Finnishness. This meeting space has the potential
to create both opportunities of language use, and Desire may be enhanced as they
discuss Sweden Finnish identity and perhaps feel a sense of belonging. Moreover, the
positive feedback and the fact that young people are explicitly requesting more study
circles speaks a clear language: there is an existing Desire among many young
Sweden Finns to learn Finnish and connect with other young Sweden Finns, showing
that the study circles are successful in appealing to young people’s Desire. The peer
learning method also ties into elements of Desire; by creating a less hierarchical
language learning environment it may appeal more to young people who may
otherwise feel judged or experience a language barrier (Ackermann-Bostrém 2021,
Huss 2022).

The goal to make Sweden Finnish youth motivated to pass on Finnish to the next
generation also relates to Capacity, as it would result in a future where Capacity
among many Sweden Finns will have increased.

6.1.1.4.  Follow-up report 2020

The follow up report describes the results of the second project. Four study circle
leaders were recruited, and four new digital study circles were established in
Stockholm, Malmd, and Huddinge. All four study circles were planned to continue
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after the end of the project, and the previously started study circles have also been
running fairly regularly, about two times a month, with some breaks. In addition to
this, the Kuusi Palaa course was integrated into the study circles through digital fika
meetings called “digifika” (fika being the Swedish term for the social ritual of
meeting up over coffee or tea and something sweet). These meetings were partly for
users of Kuusi Palaa, but also offered an opportunity for study circle members to hear
and practice Finnish.

The goals that were set were mostly reached: a project manager was employed,
materials were updated and new materials produced, and contact was established with
people who expressed interest in participating in study circles. Cooperation was also
begun with local libraries and municipalities; each study circle leader has a contact in
the municipality, who have also contributed with financial support by paying the
wage of the study circle leaders. This is cooperation is highly beneficial to the long-
term continuation of the study circles. Municipalities have also helped market the
study circles, and the project leader has participated in an interview for Boras local
radio and the Ruotsinsuomalainen newspaper, a Finnish-language weekly newspaper.

The pandemic once again affected the project, turning the planned physical study
circles into digital ones. During the time of the project there were 37 participants in
the study circles, with only three spots left unfilled, showing a great interest in
participation. Attendance has varied between two and ten in each study circle, in in
the digifikas between two and seven. Some digifika participants were recurring,
others came when they had the time. Besides study circle meetings and digifikas, a
digital party was arranged through Kuusi Palaa with a crash course in minority rights,
and a quiz with prizes, in connection to the Sweden Finnish Day in February 2021.
Additionally, interactive stories on Instagram for Kuusi Palaa have given participants
the opportunity to use Finnish in a relaxed and fun way.

According to the report, the project has contributed to the participants’ Finnish by
creating a safe space to learn Finnish from the beginner’s level, and the ability to
easily adapt the learning situation to the participants’ interests and desires makes for a
language learning that is fun, motivating and is relatable to the participant’s own daily
life. In terms of COD, it is clear that the study circle format is providing both
Opportunity and enhancing Desire as well Capacity. The circles and Kuusi Palaa
digifikas provide opportunities of language use and community building, and the low
threshold of commitment is well adapted to the busy lives of young people. The way
circles can be adapted according to participants’ interest can also act as a motivating
force, enhancing Desire, and has the potential to motivate the participants to seek out
future opportunities for learning Finnish.

6.1.2. Summary

In sum, in the way the study circles and associated activities like digifikas have been
planned and run, there is evidence of all elements of COD, supporting the idea that all
three elements are relevant when planning revitalisation projects (Lo Bianco & Kreeft
Peyton 2013). While the basis of the study circles lies in building some element of
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Capacity, a basic proficiency in Finnish, the circles also provide Opportunities for
language use and community building, as well as discussions of identity and culture,
which strengthens the Desire of participation. The way these projects have been
initiated by young people and is adapted to the needs of young people — such as
accessibility, flexibility, adaptability and interesting activities — is undoubtedly a
strength of the project. Of course, disadvantages exist and emerged during the
interviews (discussed in section 6.1.4.2), and the desired numbers for recruited leaders
and participants have not been reached, but the application and follow-up reports show
that these study circles are an informative example of youth-initiated language
revitalisation and what it can accomplish.

6.1.3. Digifika surveys

The digifika sessions were arranged as a complement to the Kuusi Palaa Instagram
course and as a way for study circle members to be exposed to more Finnish. An
evaluation survey was run on Instagram Stories on the Kuusi Palaa Instagram page
which consisted of six questions surrounding attendance. The number of respondents
on each question varies between 41 and 59 respondents on the Yes or No questions,
but the responses still give a useful indication what participation looks like.

The results show that while a majority of respondents (71%) are aware of the digifika
meetings, and 95% are interested in them, only 14% of respondents state that they
have attended a digifika, with 86% responding “not yet”. The reasons given for not
attending are varied, but there are two themes. One is that respondents simply haven’t
had the time to attend, or that the time of the digifika doesn’t suit their schedule. The
second theme is that of shyness and insecurity in their Finnish proficiency;
respondents state that they are “simply too shy”, “interested but cannot speak it and
worried that I will ‘disturb’ others”, “can speak very very little Finnish so I wouldn’t
be able to say anything.” In response to the question “what would you like to talk
about or do?”, the answers all relate to Finnish culture, such as music, art, food,
traditions, celebrities, Finnish idioms, fun facts, and so on. One respondent states that
it’s “fun to meet other Sweden Finns, maybe something about the language of
Sweden Finns.”

These results confirm what research has already indicated (Huss & Syrjanen Schaal
2014, Lainio & Pesonen 2021); young people who are busy with school or work and
other extra-curricular activities may fail to attend despite a desire to do so, and so it is
challenging to schedule an event, even when digital, that suits their schedules.
Secondly, the other reason given for not attending is shyness and linguistic insecurity,
something that is often observed among new speakers and language carriers
(Ackermann-Bostrom, Huss & Stangberg 2018, Wyman et al. 2014). This also
indicates that even when language learning is placed in a relaxed context among
peers, linguistic insecurity may be strong enough to hinder participation. In terms of
COD, the digifika surveys indicate that while Desire to attend exists for many young
people, they are hindered by elements of Opportunity, their busy schedules, and
insecurity stemming from their allegedly insufficient Capacity. The fact that the
desired topics given all relate to Finnish culture also speaks of a strong Desire to
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either learn more about Finland or connect to one’s Finnish heritage, supporting the
idea that learning about Finnish culture and things that relate to one’s daily life can be
an important factor for the Desire of minority youth to participate in revitalisation.

6.1.4. Interview results

The following results are the findings of the semi-structured interviews, and were
placed under the theme of Study circle format during the thematic analysis. Because
the questions related to the study circle format generally differed in nature from the
other interview questions, this theme has been separated from the other themes in the
presentation of the analysis, as they relate more directly to an evaluation of the study
circle format than they do the motivations to lead or participate in the study circles.

A number of sub-themes were initially grouped under the study circle format theme,
but since this section is presented as an evaluation, these sub-themes will be discussed
under “advantages” and “disadvantages” rather than separately, as in section 6.2.

6.1.4.1. Advantages

During the course of the interviews, several advantages of the study circle format
emerged based on the experiences of the circle leaders and participants. Many of
these advantages relate to being accessible to young people with limited Capacity,
and optimising Opportunity. Being a study circle in “beginner’s Finnish”, the
circle was open to young people with no prior knowledge of Finnish, some with
Finnish heritage and others without. In addition to this, there was no fee to attend,
meaning that it was accessible and inclusive. The level of commitment was also
considered an advantage by some. The study circles were generally held for
around three hours every second week, and the scheduling was generally quite
flexible. If one participant couldn’t make it, they would shift the scheduling or
compensate another week, making it a lot more flexible than a traditional language
class. The fortnightly scheduling also meant that participants were not locked in a
fixed schedule every single week, unable to attend any other activity on Mondays
or whichever day the circle took place:

(1) Frida: “(...) we often arranged it So that we met every second week or so
during a longer period of time, so | thought that was very good, and also many
of, or almost all of the participants liked that they could maybe do something
else like every second week, and then have... Like that they could have both. So
that becomes an advantage, that you can combine.”

The advantages and disadvantages of physical meetings versus digital distance
meetings was also enquired into, seeing as some study circle leaders had
experience of both due to the COVID-19 pandemic. While intra-group
communication was held to be easier in a physical meeting, the digital meetings
were painted in a positive light by circle leader Frida:

(2) Frida: “But actually, like I think that we all still thought that it was fairly
convenient to have a digital study circle. And we had participants from, I think
from Gothenburg and so on as well. (...) If you don 't take into account the fact
that sometimes discussions can be a bit more difficult, on Zoom and so on. But
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otherwise I think that it was almost better to have it digitally. Like it was easier
for everyone to participate, you could maybe be abroad or like join on your
phone and still participate.”

It should be taken into consideration here that the number of consulted study circle
leaders are relatively few, and so there may be other opinions that have not been
represented in the interviews, but the discussions in the interviews nevertheless
suggested that digital meetings have a certain advantage. Being independent of
physical location, digital meetings allow participants from different cities to
attend, and allowed participants to attend even when they were travelling or on
holiday. This also meant that it was easier to fit in a busy schedule. Nathalie also
shares that some participants who were not really beginners, but had no other
opportunities to speak Finnish, joined as a result of the study circles being online
at the time:

(3) Nathalie: “I think we always started as a beginner’s course, or a beginner’s
study circle, but there were always people who came who actually knew
Finnish really well, like a lot. They say ‘yeah well | come from Skelleftea,
there’s nothing else here, so I take what I can get.’ And then they sit there for a
year, and when we wrap up they say ‘well I’ll come back if you, if it will
continue.”

The flexible scheduling and digital format can thus be seen as ways of optimising
Opportunity for the participants. As a result of this wider accessibility, participants
with higher Capacity but no Opportunity in their immediate surroundings were
also given the chance to join.

Advantages were also found for Desire; the study circles were generally held to be
a fun, relaxed approach to language learning. No demands were placed on the
participants, such exams, meaning that the study circle became a place of
conversation and socialising alongside the language learning. Circle leaders
seemed to view the format favourably:

(4) Frida: “(...) I liked the idea that you could have others learn Finnish and also
that you could like share, because | have different knowledge and experiences,
so why can’t I share them with others who want to... Who want to know more
about Finland and the Finnish language. | thought it was a great idea (...).
And this that the idea of the study circles is that you just... That everyone can
be active and share their experiences, | always liked that idea.”

One study circle leader emphasised the central role of sharing experiences and
memories: stories from their childhood of summers spent in Finland, what old
relatives used to say when they visited, or Finnish words their parents use on the
phone with relatives:

(5) Nathalie: “And when we had, when they had visited Finland, for example, or a
family member, so... What they had, how strange it had been to travel to Abo
by buss from Tammerfors or something like that, matters of daily life. They
were very popular. Then there were also these things like strange things that
old relatives used to say when they visited, or what they used to do during
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summer holidays when they were young, or well children. That they travelled
there and what they used to do and so on. So that, to share memories, was
actually one of the, yes the most common topic of conversation, actually.”

This indicates that another advantage of the study circle is the adaptable focus,
where topics of conversation can arise spontaneously and naturally when they are
meaningful to the participants, such as positive memories, which has the potential
to increase motivation and enhance Desire. Moreover, the study circle participant,
Elias, also emphasised the benefit of actually talking and developing his
conversational skills in Finnish, in contrast to what he had learned on Duolingo,
and in contrast to previous experience with formal language teaching:

(6) Elias: “and then I thought that [the study circle] was a great way to continue.
So the goal was probably to... When | was done, to have a little bit more fluent
conversations and get more used to talking to people in Finnish and not just
repeat things I hear on my phone.”

(7) Elias: “If you compare to my other language teachers I think that there is an
advantage to the greater focus on ‘this is how we use the language’ rather
than ‘here are all the rules you need to learn’, ‘these are assignments where
you should say which word is wrong’, kinda, and there’s a lot more focus on
sitting down and speaking the language, and to use the language. More than
trying to cram as much as possible into your brain , which I think also makes it
easier... That you remember things a lot better.

Besides the advantage of focus on conversational skills, this also highlights the
positive potential of peer-learning. Learning a language in a group among peers
has the potential of creating a positive environment where some of the pressure is
taken away, compared to the more formal setting of traditional language learning.
In the context of language carriers, it may be especially beneficial with peer-
learning, as there may be less fear of judgement among young peers than among
older people (Ackermann-Bostréom 2021, Pasanen 2022, Wyman et al. 2014). The
study circle leaders did report having to take on a teacher role and leading quite a
bit, but there still seems to have been a relaxed atmosphere:

(8) Nathalie: "(...) sometimes you had to lead a quite a lot, and then like ‘well now
we can do this’, ‘can we talk about this since you wanted to talk about it last
time.’ (...) But at the same time... (...) We didn’t make any demands so people
could be a bit relaxed, and you didn’t need to like raise your hand if you
wanted to say something, you could just talk.”

(9) Elias: “And then it’s just really really nice. Well you can sit and have fun and
you talk about, well things that happen around you and you have more
interests in common maybe that you discuss than you do with older people.’
Interviewer: “So it becomes more... Relaxed?”

Elias: “Yes, exactly. A bit more companionship, a more friendly relationship.”

’
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(10) Frida: “many wanted to learn to speak Finnish, and maybe they already had
a bit of prior knowledge and so on, but then they really wanted to meet people
who speak the same language or know the same language and in that way
learn more.”

Elias also reported feeling more confident speaking Finnish as a result of the study
circle, as well as having gained an expanded vocabulary:

(11) Elias: “I have become much more confident in my Finnish (...). Yeah become
more confident making mistakes in Finnish, it really hasn’t been like ‘oh no
you made a mistake again, now you 're gonna get yelled at’. So then you also
feel like you dare to try with others, outside [the circle]. And then I’ve also
gained a much greater vocabulary than | had before.”

Since the study circle is open to everyone, participants could have very different
skill levels. Elias expressed that the circle leaders did a good job of
accommodating people’s different levels:

(12) Elias: ”They have also done a very good job of adapting according to level.
Sometimes someone who hasn’t participated before joins and some who maybe
don’t know any Finnish at all. And then I think they 've been very good at
making it engaging for those who have participated before, and in some cases
there have been people who know pretty advanced Finnish, and those who are
completely new.”

One circle leader also expressed the benefits of learning vocabulary for a person’s
conversational skills, in answer to a question about whether she had been surprised
by something in the study circle format:

(13) Sara: “Yes [like the number of words you know has a huge impact. Because
it’s like... Yes, and then it’s also that it has greater impact than grammar really
because like... You can say like ‘I... Run... Bus’ and then you understand what
you mean. (...) And that’s probably more important than getting it completely
grammatically correct. So like, the importance of... Or the value of knowing
more words.”

It therefore seems like the study circle provides a safe space for young people of
varying proficiencies to speak Finnish, where participants can develop their
language among peers and speak freely without fear of judgement from a teacher
or older speakers, enhancing Desire and as a result increasing Capacity. A focus on
conversation rather than grammar or testing likely also contributes to this
enhanced Desire; increasing one’s vocabulary in a relaxed language learning
setting seems to be an attractive prospect to many participants, based on Elias’s
experience and what the circle leaders report.

Overall, the participants who attended fairly regularly seem to have appreciated
the study circles. In revitalisation projects, participants can have very different
goals; while some may be happy to learn a few phrases, others desire to become
fluent (Pasanen 2022). Elias talks about how his goals have changed since he
started the study circle:
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(14) Elias: "Yes, | guess they have become a bit more ambitious [[laugh]]. Now |
guess the goal is to become completely fluent in Finnish. But I'm not quite

there yet [[laugh]]. ”
He has also started travelling to Finland more:

(15) Elias: "And then I’ve started going to Finland a bit more, was in Helsinki for
a while, like last summer, and I’'m thinking about going back this summer for...
Well a bit more ambitious practice.”

Both Frida and Nathalie reported that participants wanted to continue studying
Finnish after having attended the study circle:

(16) Frida: "I think everyone wanted to continue learning the language after those
semesters.”’

(17) Nathalie: “Yes, often they wanted to continue studying. Those who remained
after a year, 95% of them wanted to continue (...) So it’s, those who really
want to, | feel like there is, they will continue in the future as well.”

(18) Frida: At least, you could say that that was maybe one of my goals (...), that
at least you should keep your curiosity and no one is really disappointed and
so on, or ‘I can’t learn’ or ‘it’s not possible’. That they at least want to try to
continue and that they become curious and want to learn more.”

This indicates that the study circles have been achieving what they set out to do;
they are providing an accessible, flexible and social alternative to traditional
language learning, and some participants are motivated to further study. All
elements of COD can be found in this format; increasing Capacity through
language learning, providing Opportunities for language use through low
commitment and flexibility, and enhancing Desire through the relaxed, friendly
atmosphere and focus on topics that can be adapted to the interests of participants.

6.1.4.2. Disadvantages

Of course, the interviews also indicated some disadvantages. These were mostly
downsides to the same factors which create accessibility (no prior knowledge
needed and a relaxed teaching style) and flexibility (low commitment threshold),
which relate to Capacity and Opportunity. Two study circle leaders expressed the
difficulty of teaching the necessary grammar in an engaging way, since some level
of grammar knowledge is of course necessary to be able to speak Finnish. In
particular, they expressed that it was a challenge to adapt to the different
proficiencies of the participants:

(19) Nathalie: "(...) everyone were on their own level of proficiency, in some way.
Since we didn’t make any demands. So it was a bit, one had to in some way
balance between, the more technically advanced, like, grammar, and like why
is there an extra ‘a’ here but not here, but at the same time like, include things
that are very simple, things one uses when one has just started to learn.”
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(20) Frida: “The learning curve is different for everyone, so it could be a bit like
someone got it immediately and someone needed repetition, repetition and
practice. So this thing with balancing it so that it’s fun for everyone. That
could be a bit tricky sometimes.”

While the inclusivity of the study circles is a great advantage in a context where
many young Sweden Finns do not speak Finnish, the same inclusivity thus also
poses a challenge to the circle leaders when teaching is less structured than in a
traditional class. The increased Opportunity thus threatens the increase in
Capacity. Furthermore, one study circle leader thought that the light level of
commitment was a problem, as the bi-monthly meetings were easily turned into
monthly if you missed a session, and the number of participants tended to vary
with each session. She also stressed the importance of recruiting the individuals
who are willing to commit a little bit more, which would secure a more even
participation:

(21) Sara: “Well it’s like this, what happens if you miss a Tuesday? Then it’s once
a month. So, if instead you signed up for a course, let’s say that it was three
times a week, of which one or two was distance [digital]. Or twice a week, one
time distance and one time in-person. (...) Then it’s like, | attend Finnish
[classes]. Not Yeah |'ve studied a little Finnish once.’”

Interviewer: “So like, a bit more commitment, or how should I put it?
Sara: “Yes, exactly. And to really find those who... Who want to attend.”

This low level of commitment could therefore be a disadvantage for the
development of the participants’ Capacity. While the flexibility and relaxed nature
of the study circles are an advantage, the relatively few scheduled sessions and
lack of accountability thus makes it fairly easy to skip sessions, lowering
Opportunity. Another study circle leader recounted that participants would differ
in how much they’d practiced between sessions; some had tried to speak a great
deal to family members, others not at all. Additionally, the varying number of
participants could become problematic for the circle leader’s planning:

(22) Frida: “...sometimes it could be that I had prepared and thought like okay if
we have for example five attendants, we can do these exercises and so on, and
then maybe there was only one attendant. And | needed to, like, freestyle a bit
and redo the plan. So that could be a bit troublesome. ”

The study circle format thus places a greater responsibility on the individual’s
commitment and motivation to practice than a more classic language class where
there is greater accountability, essentially requiring a higher Desire to learn
Finnish in order to follow through with a study circle, and low attendance can be
troublesome to the circle leaders. Two interviewees also expressed a problem with
marketing of the study circles, suggesting that more resources should be invested
in marketing the study circles to attract more participants, and to explain in more
detail what a study circle actually entails.

Another problem that was raised was the online format: though digital meetings
were sometimes hailed as a better option, these could also have a negative impact.
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Besides making intra-group communication a little less smooth, participants would
sometimes be distracted and doing other things, like cooking, during the session:

(23) Frida: “...when one met digitally it was maybe a bit easier, but at the same
time maybe people would be doing other things at the same time, maybe they
were cooking a bit of food at the same time and so on, or, that one wasn 't, how
should | say it, didn 't take it seriously.”

In the interview with Nathalie, we ended up discussing whether the study circle
format is perhaps best suited for people who take naturally to language learning;
who pick up grammar and vocabulary easily, whereas people with a lesser affinity
for language learning will have a harder time learning Finnish in a manner less
structured than a formal language class:

(24) Nathalie: "Maybe it’s that... Maybe the study circle requires a lot of... Like,
1d like to say integrity, but that’s wrong, that’s not the right word... Like that
you can motivate yourself, you can push yourself a bit. You can open the book,
and you already have the interest. So | think that maybe, for those who are still
interested after a year, maybe they have such a... An ability to do things
without, or to learn Finnish for example without anyone telling them ‘today
you must read from this book, this and this’, so maybe that’s good for them.’

’

It could therefore be that the study circles are better suited for people who have a
high level of commitment and some level of self-discipline, but will be more
challenging for those who tend to benefit from a more structured method of
teaching. Low accountability and a low threshold for commitment thus runs the
risk of becoming demotivating and decreasing Desire for some individuals; as they
may need more regular meetings and some level of accountability to stay
interested. The same factors of Opportunity that are adapting the study circles to
the needs of young people thus risks decreasing potential Capacity as well as
Desire to keep attending to for some.

6.1.4.3. Summary

To summarise, these interviews indicate that the study circle format comes with many
advantages and some disadvantages. The advantages mostly lie in the accessibility,
flexibility and relaxed attitude towards teaching and utilisation of peer learning,
which acts to create a safe space to develop their proficiency (Capacity), share
experiences, and learn more about Finnish culture (Opportunity and Desire). The
disadvantages mainly lie in the difficulties of adapting to the different proficiency
levels of the participants and the varying levels of commitment (Opportunity and
Capacity) and the demotivating effect of low commitment and accountability for
participants (Opportunity and Desire). It may be that the study circle format is best
suited to participants who already have a high level of motivation (Desire) to learn
and therefore a high level commitment, as well as some prior knowledge of the
language.
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6.2. Young people’s motivation to lead and participate in revitalisation

The following analysis is based on the five interviews of young people involved in the
study circles or RSN/SFU. The thematic analysis has generated three overarching themes
besides the study circle format theme: firstly minority policy and language in society,
secondly language, identity and attitudes, and third, the situation for young Sweden Finns
today. These overarching themes are further made up of sub-themes. For each sub-theme,
the COD model is applied with a special focus on Desire, and their relation to the
motivation to lead or participate in revitalisation efforts are discussed.

6.2.1. Minority policy and language in society

This theme arose from the recurring comments on matters of Swedish minority policy
and the role or position of minority languages in society, and the ways these relate to
the Desire of leading or participating in revitalisation.

6.2.1.1. Knowledge of minorities

Two aspects of knowledge of minorities were recurring the interviews: knowledge
of minorities among the general public, specifically the Swedish majority
population, and the knowledge of minority matters within the Sweden Finnish
minority itself. Several interviewees speak of a trend of strengthened interest for
the national minorities and the minority languages, with more young people
wanting to explore or feeling proud of their minority heritage, compared to past
stigma. But the poor knowledge among the general public is raised as a problem,
and increased knowledge is framed as something which will increase Desire to
learn the languages:

(25) Sara: “(...) so that means that we should include a lot more education about
the minority languages (...) Like to really increase the interest for the fact that
it is a part of being Swedish, it is a part of being a citizen of Sweden to know.
Ninety-five percent of the population can’t mention all five minority languages
in the country, well then then there’s obviously something wrong. (...) So to
really increase the interest and you can do that in different ways, because then
1 think it’s really like ‘oh, okay, this was pretty cool, it is cool to know Sami, it
is cool to know Meénkieli. "

(26) Elias: “Then a lot of debates have also been raised now, about the
importance of minority languages, and it’s not just that ‘yeah you get another
language’, rather it contributes a great deal to both your own possibilities in
life and to keep a language that has been part of building Sweden, that makes
us stronger. So there I guess there are also many who, even if they don’t have
a direct connection to Finnish, like me for example, who want to study Finnish
anyway, to contribute to that.”

Knowledge of the national minorities is upheld as a part of being Swedish by both
Sara and Elias, which reflects a positive attitude towards a diverse Sweden, as well
as a belief that increased knowledge may lead to increased interest in learning the
minority languages among the minorities and the majority public. The lack of
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knowledge and poor visibility of the minority languages, in this case Finnish, also
acted as a motivator for Elias to start learning Finnish himself:

(27) Elias: “when I went into politics and felt that, well there are many people
who don’t get the... Well, what they have a right to. And why, if we are a
Finnish management area, can we not speak Finnish to our voters? It’s like,
we didn’t print any Finnish material, and no... We didn’t have any alternative
for those who came by and wanted answers to their questions in Finnish. So
then I thought... Well then I might as well try to learn!”

Elias thus responded to the lack of public awareness and accommodation to the
national minorities by taking matters into his own hands, leading by example and
learning Finnish. This demonstrates the perceived importance of a more
widespread knowledge of minorities; an awareness of the general public’s lack of
knowledge appears to have a potential of enhancing Desire among young people to
participate in revitalisation.

When it comes to knowledge among members of the Sweden Finnish minority,
this is of course connected to the knowledge of the general public. The more well-
known the national minorities are, the more likely it is that people will identify
with the minority, especially since increased knowledge is associated with more
positive attitudes (Spetz 2021), but even among those who identify as Sweden
Finns, awareness of organisations such as the Sweden Finnish Youth Organisation
appears to be low. Rebecka describes a situation where Sweden-born Sweden
Finns tend to “disappear” from Sweden Finnish contexts even when they’ve
attended Sweden Finnish schools, and comments on how difficult it was to find
new committee members for RSN/SFU, even though committee positions are
relatively few. As an example of the importance of awareness, Rebecka describes
a school visit she and another RSN/SFU committee member made to a Sweden
Finnish school, promising students pizza and merchandise if they came to
RSN/SFU’s office for an event. It turned out to be one of their most successful
events so far: almost everyone showed up, and the event was greatly appreciated
by the students:

(28) Rebecka: ”So I think that it is so important to like just be present as an
organisation, among these Sweden Finns, to show that we exist. Because | had
no idea that the Sweden Finnish Youth Organisation existed. We turned 30
years now this year, and if someone would have said that, if someone would
have done a school visit so that I would have known, and like maybe known
where to turn (...). Then I would have been able to establish a much bigger
social network.”

(29) Rebecka: “Just to facilitate this coming generation we need to show that we
are present and like that we have fun and that there’s plenty of opportunities
and so on. So, more school visits.”

Rebecca’s story thus raises the idea that spreading awareness of the opportunities
available to minorities within the minority itself is something central to
revitalisation in a Sweden Finnish context. If youth are not aware, or only vaguely
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aware, of the existence of youth organisations or cultural events that are arranged,
they can hardly be expected to attend. Spreading knowledge within the minority
could therefore be seen as essential in order to create Opportunity, which can pave
the way for enhanced Desire. Rebecka further comments on the importance of
arranging events that connect to Sweden Finnish culture to raising awareness
within the minority:

(30) Rebecka: “(...) that’s why it’s important to like promote culture. Like ‘yeah
we re having a sauna evening’, kinda. ‘Yeah we’re having karaoke where you
can sing any song you want’, kinda.

Interviewer: So you would say that culture is an important component to
Sweden Finns?

Rebecka: Yes, to those born in Sweden. To be able to attract them to events. To
like, raise awareness about the minority.”

Rebecka thus suggests that arranging events that connect to Finnish culture, which
people of Finnish heritage can connect to regardless of whether they identify as
Sweden Finns or not, is an important factor in educating about the minority and
making the Sweden Finnish minority more visible. In terms of COD, this would
both create Opportunity and enhance Desire. These types of events could of course
also attract people without Finnish heritage who have or may develop an interest in
Finnish culture.

Based on the interviews, knowledge of minorities therefore seems to play an
important role for young people’s desire to participate in Sweden Finnish activities
or learn Finnish, in many ways being a prerequisite for participation. Increased
knowledge is framed as a source of increased Desire due to the following positive
attitudes, and Elias’s involvement due to a lack of knowledge among the majority
public speaks of the important role awareness can play in revitalisation efforts.
Furthermore, Rebecka’s experiences highlight the need to increase awareness
within the minority itself; increased awareness can open up new venues
(Opportunity) and allow youth to explore the possibilities of involvement in
Sweden Finnish activities, and expand young people’s Sweden Finnish social
networks.

6.2.1.2.  Problems in education and mother tongue instruction (MT]I)

Another important topic that appears to play a role in young people’s Desire to
both lead and to participate is that of minority language education in Sweden. In
particular, mother tongue instruction (MTI) is commented on when discussing the
motivation of young people to learn Finnish or participate in Sweden Finnish
events. Sara and Rebecka have both experienced MTI first-hand, and share their
experiences surrounding the Swedish education system. Sara has encountered
many who were denied Finnish MTI, despite being entitled to it:

(31) Sara: “The number of times I've heard that ‘well no I couldn’t study, 1
wanted to study Finnish but I couldn’t because we were less than five in the
class who wanted to. Because then it’s not economically viable.” Or whatever
they say. Which is not true.”
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A lack of knowledge surrounding rights and opportunities in Finnish education is
also raised as a problem:

(32) Sara: “something I find very interesting are these, like, different things that
can affect people’s interest in starting to study the language. For example,
what extra merit it takes, because | could discard my worst grade and
exchange it for Finnish. In high school I can also do it, but there’s no one Who
even knows you can do that, but you can. And then... Well it’s up to the
principal.”

Sara thus highlights there exists some incentives to study a minority language in
school — grades can be exchanged — but also shares her experience that the lack of
knowledge surrounding this hinders it from working motivationally. This suggests
that raising awareness of minority student’s legal right to MTI and the possibility
to study a minority language instead of the Modern Languages subject in school
could be vital, as Desire may exist but not knowledge of the opportunity. Sara also
suggests making it more attractive to study Finnish in high school by having it
result in a merit point (valuable to the grades that qualify students to higher
education) in the same way as Modern Languages. Sara’s comments thus support
the idea that the situation where MT]I currently does not lead to a merit point
(Lainio 2021a, SFS 2011:185) likely acts as a further demotivating factor for those
wishing to pursue high school and higher education, lowering Desire to commit to
the language in school.

Besides the technicalities relating to grades, the current system of MTI is raised as
a particularly problematic factor for the motivation of Sweden Finnish youth to
learn Finnish on a more emotional level. Based on her own experience of attending
MTI, Sara compares MTI classes with detention, and contrasts it to the freedom of
classmates who do not attend the classes:

(33) Sara: “Because now when you re in mother tongue education it is like
detention, you have to wait an hour or so because your, a lesson of about an
hour is going to start while your friends get to go home really early and eat
pizza at home or something.”

As the format of MTI places it outside normal school hours, MTI students are
often forced to stay at the school after other classmates have finished, sometimes
for hours (Lainio & Pesonen 2020). This creates a kind of divide between MTI
students and the other students; a negative association and a sense of otherness
which young people may be particularly susceptible to (Huss & Syrjanen Schaal
2022). Sara suggests placing MTI within normal school hours, which has been
previously proposed in the SOU 2017:91 inquiry to improve MT]I education, but
this has not been implemented. Similarly to Sara and likewise based on her own
experience of attending MTI, Rebecka frames MT]I in terms of punishment:

(34) Rebecka: “So then it’s like you just sit in school and feel gloomy, and... So it
really felt like a punishment, and you noticed like... In first grade in high
school we were maybe like ten people, after every class there was always
someone who dropped out. (...) S0 you need to make it a lot more fun.”
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Sara’s and Rebecca’s experiences thus show that the current MTI format can
impact Desire negatively, leading to poor attendance, which may in extension lead
many young people to give up on their education in Finnish and therefore
negatively impact Capacity as well, which has serious consequences from a
revitalisation perspective. Both Sara and Rebecka suggest digitalising MTI,
tackling the issue of MTI teacher shortage and allowing students to go home after
schools and attend their MTI classes digitally, which would positively impact
Desire to take MTI. Rebecka also comments on the possible effects of the current
MT]I system for Sweden Finnish youth in a wider sense:

(35) Rebecka: "But that'’s like something that the Sweden Finnish Youth
Organisation wants to do instead, like activities where you get to speak
Finnish — in a fun way. And spend time with Finns — in a fun way, and to
practice, like, Finnishness. So, to remove that feeling of punishment. I don’t
know, maybe that’s why people are inactive Sweden Finns, because it’s so
associated with MTI... Maybe that’s it, what’s at the core, maybe.”

Rebecka tentatively proposes that the inactivity of young Sweden Finns in
organisations such as RSN/SFU could be related to their experiences with MTI,
suggesting that the negative association from MT]I could deter young people from
developing their Finnish and getting involved in Sweden Finnish activities.
However, she also gives the experience of poor MTI as a reason for her own
current engagement with the Sweden Finnish Youth Organisation. The experience
has made her more motivated to make Finnish learning fun:

(36) Rebecka: “The language, for me, has not come for free, it’s something I 've
had to like maintain and to a great extent on my own. Like those hours at
mother tongue instruction, it’s not them that have shaped what it’s like today...
Or YES, they have been the basis of me being able to fight and make Finnish

fun!”

Similarly, Nathalie gives the insufficient opportunity to acquire Finnish within the
Swedish school system as a factor which has influenced her to become passionate
about minority matters and teaching Finnish:

(37) Nathalie: "But then, to... To not even get to learn, those who want to, for
example how it is in preschool and elementary school and all that. And all this
that you hear that, well in some school they had forbidden children from
speaking Finnish... So like... I have just become more angry, and in some way
more committed.”

The interviews thus indicate that the problems surrounding minority language
education and MTI can have both a discouraging and encouraging effect. Beyond
the fact that many students are unaware of their rights to study Finnish, or even
actively denied them, the problems surrounding the current format of MTI appears
to have a discouraging effect on young people’s Desire to acquire and develop
their Finnish in school, based on Sara’s and Rebecka’s personal experiences and
observations of the attendance of classmates. This is a huge problem from a
revitalisation perspective; low attendance negatively impacts Capacity, and a low
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proficiency may result in low confidence and low Desire to learn and use Finnish
in other contexts as well (Cabau 2014, Lainio & Pesonen 2020). As proposed by
Rebecka, negative associations with learning Finnish in an MTI context could
therefore have an impact on young people’s Desire to participate in Sweden
Finnish organisations as well. However, this problematic situation has also led to
increased Desire on part of those who help lead revitalisation efforts: in the case of
Rebecka and Nathalie, the poor state of Finnish education in Sweden is given as a
source of motivation for them to strive towards a different way of teaching
Finnish, becoming involved in revitalisation, and fighting for the rights of Swedish
youth to learn Finnish.

6.2.1.3. Language as a problem or resource

Different attitudes on the status of different languages and multilingualism on a
societal, macro level also emerged in the interviews, and may be viewed in line
with Ruiz’s (1984) orientations to language policy (section 2.1.1). Whether
multilingualism is viewed as a problem or a resource can have a strong impact on
people’s Desire to learn and pass on a language (Lainio & Pesonen 2020). For
instance, Sara relates her father’s struggle in passing on Finnish to his children:

(38) Sara: "He was like, he was a second-class citizen just because he knew one
more language.”

Rebecka similarly comments on how her father stood up for her and her siblings’
right to learn Finnish, contrasting her father’s attitude to those of others:

(39) Rebecka: “Compared to others that I've noticed whose mums are Finnish
who instead adapted and like ‘we’re in Sweden now, it’s not good to know
Finnish’, because that was the thing, it wasn’t good to know several
languages, they thought.”

These examples illustrate the stigma that long surrounded Finnish and
multilingualism, and was especially prevalent in the parent and grandparent
generations of many young Sweden Finns today (Huss 2021, Lainio 2021a,
Latvalehto 2018). Because of the dominant monolingual norm, multilingualism —
especially in a language with low prestige — was viewed with great scepticism, and
ideas that it was harmful to grow up with more than one language were prevalent
(Lainio & Wande 1996). Multilingualism in a language like Finnish therefore
became a problem rather than a resource, which negatively affected the Desire to
use and pass on Finnish to the next generation, further contributing to the situation
of language shift (Uljas 2019). A particularly striking example of the “language as
a problem” attitude that still exists in the Swedish the education system is given by
Rebecka when she suggests digitalising MTI in order to make it a less negative
experience. She gives a voice to the educational system as a menacing character:

(40) Rebecka: (...) so to make it more adapted, instead of like ‘ha-ha, you know
a different language and want to learn more, here you get this as a
punishment!’, kinda. It’s not like it’s like ‘congratulations!’”
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She also comments on the explicit attitude of minority policy not matching the
reality of MTI:

(41) Rebecka: “Yes, and that we get this nagging all the time like ‘it’s GREAT
that you know Finnish, it will be great when you apply for jobs and that sort of
thing.’ But then it’s so incredibly demotivating to [attend MTI].”

This illustrates the policy-practice gap in Swedish minority policy, and how it
according to Rebecka appears to have a fairly direct demotivating effect on young
people’s Desire to learn a mother tongue or minority language. When learning a
minority language is treated as a problem in society, revitalisation efforts face a
huge challenge; because of the increased effort and commitment needed in
learning a minority language compared to a majority language (Pasanen 2022), the
language must be viewed in a positive light, as a resource in daily life or as an
important aspect of one’s identity, if there is to be any Desire to learn it. In
contrast to what appears to be a lingering view within the education system, the
interviewees all seem to have a positive view of multilingualism, seeing it as a
resource:

(42) Sara: "But I think it develops the brain, like having a vocabulary twice as
big, please.”

(43) Nathalie: "But I think that more people are beginning to realise what an
advantage it is to know several languages, it’s not something... It doesn’t take
away, it only gives. So | think people are beginning to realise how important it
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(44) Elias: “and it’s not just that ‘yeah you get another language’, rather it
contributes a great deal to both your own possibilities in life and to keep a
language that has been part of building Sweden, that makes us stronger.”

(45) Rebecka: “But now afterwards, then I've gotten so much from it, like the
language has been like a resource for me.”

These statements support the claims of a trend towards of a rising prestige for
minority languages and cultures, as well as multilingualism, among young people
(Wyman et al. 2014). They also illustrate that being involved in revitalisation
efforts, either by learning or leading, is associated with a positive attitude towards
multilingualism. This indicates that a societal shift towards viewing minority
languages and multilingualism a resource rather than a problem, especially within
the educational system, could have a positive impact on young people’s Desire to
learn a minority language or lead revitalisation efforts.

6.2.1.4.  Finland as a neighbour and role model

Another sub-theme that emerged during the interviews was that of Finland as a
role model. The view of Finland as a poor nation from which workers migrate to
Sweden now belongs to the historical past (Bijvoet 1998), and Finland is now
taking on an increasingly important role among the Nordic countries in some
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ways, most recently with the entry into NATO. Finland’s close geographic
proximity also makes it an important neighbour; a place to travel to, study in or
live in. This positive view of Finland, both as a close neighbour and a role model,
appears to be associated with young people’s Desire to learn Finnish or lead
revitalisation efforts, as the Sweden-born interviewees all expressed positive
attitudes towards Finland and Finnish. Sara tells me about a recent trip to Finland
which she really enjoyed, and relates that she has realised that Finland is a country
she could see herself living in. She expresses a belief that more Sweden Finns will
move to Finland in the future, rather than the other way around:

(46) Sara: "Like I believe and almost hope... [[Laugh]] Or like this, that people
choose to move to, well, the world’s, for the sixth year in a row, happiest
country.”

She also expresses hopes for more migration and cooperation:

(47) Sara: “And then I hope for a more like globalised world and more mutual
cooperation, that Finns move here and Swedes move there, because we need
Finnish speakers here, they need Swedish speakers there, like it’s a national
language. So, in that way I hope that cooperation becomes a lot tighter.”

Rebecka frames Finland as a role model, in contrast to the stigma of old:

(48) Rebecka: “Plus that Finland’s development has become a lot better, they 've
grown economically, and suddenly Sweden has Finland as a role model, like in
some areas.”

Elias also shares a positive view of Finland and the Finnish language:

(49) Elias: “And then it’s also my experience that there’s many that, when they
understand that it’s not impossible, like to learn Finnish, actually have an
interest in... Finland is so close and nearly everyone has been on the Finland
ferry a few times as children. You kind of want to speak the Moomin language

[[laugh]].”

Elias’s comment indicates that a Desire to learn Finnish is associated with having a
positive attitude towards Finland; Finland seems to have become an attractive
country to live in or visit, and the soft power exercised by cultural symbols like
Tove Jansson’s Moomin contributes to this attractiveness. This suggests that the
rising status of Finland and closer cooperation, potentially with more movement
across the borders, could be a source of motivation to learn or maintain the Finnish
language for the Sweden Finnish minority, or for non-Sweden Finns to learn it.
Moreover, the proximity of Finland creates excellent Opportunity for language use
when travelling, studying or working there (Huss 2021). The way Finland is
portrayed by the interviewees thus suggests that emphasising the possibilities of
exchange with Finland in revitalisation efforts could potentially have some impact
on Desire.
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6.2.1.5. Children and the future

Since the interview guide included questions about the future for Finnish in
Sweden, in particular the future of their potential children, a sub-theme related to
children and the future also emerged. The responses of the interviewees illustrate
the complexity of the current situation, where a stronger interest in Finnish culture
and the Finnish language is met by the realities of the far progressed language
shift; while Desire appears increasingly present, current levels of Capacity and
Opportunity make the future uncertain.

When asked whether she thinks her potential children will know Finnish, Sara
jokes that they will only know Finnish. She says that it is very important to her that
they know Finnish, emphasising the benefits of multilingualism. Finland-born
Frida and Nathalie also express the importance of passing on Finnish to their
children. An important factor is that they want their children to be able to
communicate with their Finnish-speaking families. Nathalie expresses worry for
her potential children’s Finnish education in Sweden, considering a move back to
Finland in order to give them a better education in Finnish:

(50) Nathalie: “Yes, I'm a bit afraid, or worried that if I were to have children
here, that they wouldn 't learn Finnish. And I've actually thought that if I have
children I will move to Finland and then it’s... They have bilingual education a
lot more accessible.”

Nathalie’s anxieties illustrate just how critical the problems with minority
language education are in Sweden; the Swedish education system is not trusted to
provide enough support for children to acquire a minority language at the present
time, a problem which may even necessitate or play an important role in a decision
to move to Finland, where Nathalie believes Opportunity and Capacity needs
would be adequately met.

When asked about the languages he believed his future children would speak, and
whether they would know Finnish, Elias — who does not identify as Sweden
Finnish — replies that the languages that he passes on to potential children will
depend on who he has children with, and what languages are present when they
grow up. However, he says that if he’d learned Finnish from a parent, the answer
to my question would have been certain:

(51) Elias: "Yes I think that if I'd had it [Finnish] from mum or dad then it would
have been a crystal clear yes, that it would be passed on to my children as
well.”

This once again reflects a highly positive view of multilingualism in Elias, and
could suggest that Desire to pass on other languages than Swedish among the
younger generation of today, when they become parents, might be high. It is of
course not possible to generalise from one single perspective, but if Elias’s view is
representative of most young people today, it is yet another reason why it will be
vital to meet the Desire to pass on the language with adequate measures for
enhancing Capacity and Opportunity in the education system.
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When it comes to the future of Finnish on a larger, societal level, interviewees
express ambivalent beliefs when asked about the future of Finnish in Sweden.
Elias expresses a mostly positive view of the future, with an increased role for
minority languages despite some challenges:

(52) Elias: “I think and hope that the role [for Finnish] will grow for all minority
languages (...). And | think that it’s very positive, I think that we will see a lot
more debates surrounding the role of minority languages in Sweden, and
unfortunately there will also be those who think that the minority languages
are not at all important who join those debates, when you see the minority
languages growing. But I think that in the end, we will end up on the correct
side. That is, that’s the direction in which it’s going in most countries in the
world, it seems.”’

Sara also expresses a carefully positive view, but one based in the reality of the
currently low number of Finnish speakers among young Sweden Finns:

(53) Sara: “But no for the other [Sweden Finns]... I think that those who know
Finnish now pass on the language to a greater extent than those who knew
Finnish in the past did. But because there are a lot fewer people now who
know Finnish, there will be fewer who speak the language as a consequence.
But if we see, if we imagine a curve here, how the language like [[gestures]] it
will continue to decrease, but not as drastically as it did at the start. ”

This indicates a belief among the interviewees that Desire has increased among
young people to pass on the language to future generations, but that the history of
assimilation that has resulted in language shift poses challenges. Still, Sara hopes
that the negative trend can still be broken through revitalisation:

(54) Sara: “And that’s probably also why I think it’s so important to... I think it’s
such a shame as well because there are so few Sweden Finns today who know
Finnish, especially considering... My dad, when he had us he was like ‘well,
should I really subject them to what I was subjected to?’ (...) And then it turned
out to not be a risk at all, instead it’s cool nowadays. It’s trendy to be Finnish.
But they couldn’t have known that, so I guess that’s why... That’s why this
project... Revitalisation... (...) is so important, because, yes there has been a
little dip, but we can raise it again! ”

When asked about the potential for the study circles to be long-lived, Sara raises
an increased interest in the minority languages as an important factor:

(55) Sara: ”The way it looks at the moment, no. (...) like if it would continue like
this. But I think that we 're seeing like an increased interest for the minority
languages, for... Well especially for Finnish! Like there’s not a lot of people
who... So, if we change the way we look at the minority languages now, and
even better, then yes. The future is difficult to predict, but there are two
different options. ”

This once again illustrates a belief in importance of positive attitudes and
increased awareness towards the national minority languages; that if interest
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increases then Desire to attend study circles and other revitalisation efforts will

increase, but if the current situation continues, this may not be enough. Nathalie
expresses a belief that young people’s opportunities to learn the language is the

biggest problem, but that the prospects are positive on the whole:

(56) Nathalie: “It can be difficult to learn, and to in some way, for young people
to continue learning. I think the biggest problem lies there. But simultaneously
there’s better access to for example Finnish literature and film and music and
such than before, so I think that they... The full picture is maybe pretty positive,
I'd say.”

Though continuous learning is difficult to accomplish, Nathalie thus proposes that
the better access to Finnish media provides better chances of learning Finnish, an
increased Opportunity, than before. Rebecka expresses a similarly complex picture
of the future for Finnish in Sweden:

(57) Rebecka: "Well my generation is already screwed, I'd say [[laugh]],
unfortunately.”

The main reasons she gives for this negative outlook is that generational
transmission has been broken by past stigma, meaning that few young people
speak Finnish, and that young people today are more individualistic and therefore
not as attracted to involvement in voluntary organisations as older generations. In
other words, she suggests that Capacity is too low among Sweden Finns in her
generation, and that the Desire is not quite there in terms of young people’s
interest in communal activities. However, she does express a belief in a positive
future for the coming generations:

(58) Rebecka: “But now when you see like how popular Finnish has become,
there’s a very positive view of being Finnish, and then that there’s a need,
there’s a large demand for preschools and schools, and it’s like... It’s growing.
So I think it will be alright, for the coming generation. Like I think my
generation is something in-between, because we 're the children of the parents
who weren't allowed to embrace their Finnishness to the same extent as
today.”

She also gives the increasing interest and pride in the Swedish Finnish identity as a
promising element:

(59) Rebecka: “Because it feels like, the Sweden Finnish Youth Organisation
didn’t have a very bright future, or it feels like the minority hasn’t had a very
bright future, kinda. But then there’s this thing with young people, that there’s
so many young people and they seem to be like ‘wooo!’, and just that, when
you think about the great demand for Finnish, and Finnish preschools and
those sorts of places, | became very happy when I thought like, alright, we re
still going to be a national minority. But it will probably change a lot, I think.”

Moreover, Rebecka illustrates the positive shift towards increased interest with
personal experience:
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(60) Rebecka: (...) when I was in fourth grade I was alone in my class because I
was like the only Sweden Finn there, but now when 1 visited there it was like a
shock because there were so many people in the classes. So there has been a
change.”

Rebecka’s experiences indicate that the situation is indeed becoming more
positive; that there is an increase in Desire to pass on Finnish to the next
generation, as evidenced by her experience of an increased interest in Finnish
preschools and schools, as well as an increased pride in Sweden Finnish identity.
Additionally, alongside the positive trend, when asked whether Finnish in Sweden
will move towards more mixing with Swedish, she expresses a belief that the
future generations of Sweden Finns will have a different relationship to Finland:

(61) Rebecka: “So I think that the minority will change in that you won't have
that strong anchoring to Finland, like the earlier generation, but that you
maybe instead have this like romanticisation or interest, curiosity instead of it
being a given, kinda. That you, yeah. Maybe, I don’t know. It’s a good
question.

Rebecka thus expresses a belief that the coming generations of Sweden-born
Sweden Finns will have a less direct relationship to Finland, driven by curiosity
and an idealised picture of Finland, rather than a strong connection to the country
itself.

Taken together, the interviews show that the complex situation surrounding
Finnish in the Sweden Finnish minority today appears to lead to both optimism
and pessimism with regards to the future in various ways. Matters of Capacity, the
low proficiency among young people today (Huss & Syrjdnen Schaal 2014) makes
transmission to the coming generation challenging. However, the interviews
convey a belief that interest and pride in the Sweden Finnish identity is increasing,
which could speak of an increased Desire to pass on Finnish to future generations.
While expectations ought to be kept realistic, the interviews indicate that there
does seem to be a wave of interest and optimism in the future for Finnish in
Sweden; a wave that must be nourished by revitalisation efforts and changes in the
education system. If progress is made and young people have a reason to stay
optimistic, there could be a good chance for Desire to increase further.

6.2.2. Language, identity and attitudes

This theme is based on the recurring comments on matters of language and identity,
and to some extent language attitudes, which arose in response to interview questions
surrounding what motivations lie behind leading or participating in revitalisation
efforts, as well as some questions related to language use and language attitudes.

6.2.2.1. Personal interest

When it comes to the interviewees’ motivation to lead or participate in the study
circles or revitalisation efforts, it does not always come down to matters of
Capacity, Opportunity or Desire that are easy to affect; sometimes it appears to
come down to a matter of personal interest and personality. When asked how her
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study circle leadership came about, one of the reasons Sara gives is that she’s
always wanted to be a teacher:

(62) Sara: “I've always wanted to become a teacher. (...) I've always worked with
children and I've always worked with teaching in different ways. So... If I don’t
become a politician or entrepreneur or blablabla then I'm going to be an
elementary school teacher. And I've always wanted to be a Finnish teacher
because | love knowing the language, and | know that I can... If | can share my
enthusiasm for the culture and like, for the Finnishness, I think it’s very good
that it’s spread in that way, especially considering that were in a minority. So
I knew that yeah that’s the path I want to take. And then I just happened to see
like ‘do you want to be a Finnish teacher at the Sweden Finnish Youth
Organisation?’ And [ was like ‘Yes! Yes I do!’”

Both Frida and Nathalie report a personal interest in languages and consider
teaching Finnish a fun thing to do:

(63) Frida: "I saw an advertisement, that they were looking for leaders in [_]
specifically, and then I thought yes well | like teaching and as | said I like
languages and so on, so then I thought ‘why not?’”

(64) Nathalie: "(...) they wrote 'can you speak Finnish as a native language’, that
maybe you could be one of the study circle leaders. And I've always loved
languages, and I love Finnish, and then it was right before the summer
holidays started, so then I thought that ah yes seems fun to do something a bit
fun that I like during the summer.”

The interviewed study circle leaders thus have a personal interest in languages and
think teaching is fun, making study circle leadership an appealing activity. That is,
Desire is present because of the personality and preferences of individuals. In
contrast, Rebecka admits to not really enjoying studying languages and grammar,
which has influenced her view on how Finnish should be taught to young Sweden
Finns:

(65) Rebecka: “Well actually I don't really like languages that much, because |
struggle with grammar and those things... So | think that I also have that
perspective that instead of having one of these high ramps, you can take it
further down and then maybe like learn a couple of phrases, a few words, and
then maybe you become an expert at that, instead of like ‘here you have all
these different grammatical things.’”

Rebecka’s relative disinterest in languages has therefore given her a different
perspective on revitalisation, where she focuses on creating opportunities for
Sweden Finns who for various reasons don’t want to or cannot aim for a higher
proficiency. That is; that there should be alternatives for young people who have
Desire to connect with their Finnish heritage but not to master the Finnish
language.

Elias, the study circle participant, grew up in a Sweden Finnish management area
and had many Sweden Finnish friends who spoke Finnish in childhood, and so he
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was exposed to the Finnish language early. He has found that he does have
Sweden Finnish heritage further back in his family tree, and has older relatives
who were interested in minority matters, but he does not identify as a Sweden
Finn. For Elias, an interest in Finnish built up over time:

(66) Elias: "(...) then an interest in learning Finnish built up over time, both to
speak to friends but mainly when | went into politics and felt that there are
many people who don’t get the... Well, what they are entitled to. (...) So then |
thought that... Yes well then I might as well try to learn!

Elias therefore has a personal interest in Finnish due to his multilingual childhood
environment and a desire to speak Finnish to Finnish-speaking friends, but he also
expresses an interest in minority matters from a political perspective, and seems to
be partially driven by a sense of social and linguistic justice. Elias tells the story of
a Sweden Finnish woman with dementia who was unable to communicate with
anyone at her retirement home, which made him feel that something must be done:

(67) Elias: "And that’s when [ felt that alright, now we actually have to start
learning Finnish for real. | can sit and plan that yeah retirement homes will
arrange Finnish walks and so on, for as long as | want to, but if | actually
want to be able to make a real difference | probably have to learn the
language.”

For Elias, a personal interest and dedication to social justice therefore plays an
important part in his Desire to learn Finnish, as learning Finnish — among other
reasons — becomes a way of righting the wrong of linguistic inequality. Similarly,
Sara is also interested and in minority matters and is politically active. When asked
how her involvement in RSN/SFU came about, she speaks of her experience of
realising how poor the political parties’ minority policy is, and gives it as a reason
for having become active in RSN/SFU:

(68) Sara: “The more I know, the more irritated and frustrated, angry | become...
It’s so insane, that... Now during the election campaign | went to like every
little stall and was like ‘well what is your minority policy?” No one could
answer. And then when you look at their political programmes, they have no
minority policy. My strong concern for that is probably what led me to become
[RSN/SFU position], or why | chose to run. (...) And I know that there’s
nobody else who is going to do it, so I'm going to do it.”

Based on these comments, a strong interest in minority matters and social justice
combined with a conviction that you can make a difference by getting involved,
and in Elias’s case by learning the language, thus appears to be an element of
personal interest that can impact Desire to participate in minority organisations and
revitalisation efforts. This can be related to what is known about the relationship
between increased awareness and more positive attitudes towards the revitalisation
of minority languages (Spetz 2021), as awareness of the current injustice appears
to spark a reaction.

However, it should also be acknowledged that joining a minority organisation like
the Sweden Finnish Youth Organisation can to some extent be down to pure
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chance, or existing contacts. When asked how he became involved in the Swedish
Finnish Youth Organisation, Elias gives his interest in the study circles as the main
reason, but also relates that he knew someone who was an active member, so he
asked if it was a fun organisation, and then joined when encouraged.

(69) Elias: "It wasn 't very well thought through [[laugh]], or planned. ”

This illustrates the importance of both luck and the opportunities given by one’s
social network; joining RSN/SFU wasn’t a carefully planned decision, rather it can
be seen partially as a result of his interests and friends.

The interviews thus indicate that different personal interests, or disinterests, can
have an impact on the Desire to learn Finnish or lead revitalisation efforts. Though
“personal interest” is perhaps a vague term, the theme as it has emerged from these
interviews suggests that some of the motivational power, or Desire, for language
learning and revitalisation will be influenced by personal inclinations and therefore
it will to some extent be out of anyone’s control. Everyone is an individual and
you cannot force someone to take an interest in languages, and sometimes it will
depend on the simple matter of timing. However, personal interest is not unrelated
to knowledge of minorities and language attitudes. If majority society fosters a
positive attitude towards languages and language learning, it is more likely that
individuals will take an interest (Spetz 2021). Likewise, the insufficient
implementation of minority policy and awareness of minority matters in both
national and local politics appears to be a powerful factor for Desire for some
individuals to participate in language learning, activism and revitalisation efforts.

6.2.2.2.  Language in daily life

Another important theme that emerged from questions surrounding motivation was
that of the role and meaning of language in daily life, which appears to have a
strong impact on Desire. This included both the emotional connection to a
language used in childhood, and the practical uses for the language in day-to-day
life, such as communicating with family members or using it in your career. Frida
gives her impression of what study circle participants’ goals generally were:

(70) Frida: “Most people want to be able to use the language in daily life, or like
to just speak. Maybe speak to family or use the language at work or something.
And then... Most people thought the main thing was to get the opportunity to
meet others who were in almost the same situation, others who really wanted
to talk.”

This indicates that daily-life conversational use is central to Desire to learn
Finnish, in this case through study circles which also offered the important
opportunity to meet and talk to other Sweden Finns in a similar situation. For
Elias, an important reason given for learning Finnish was a desire to speak Finnish
to friends and voters; another form of daily-life use. Several interviewees, based
on personal experience and what they gathered from the participants, especially
emphasised the importance of knowing Finnish in order to communicate with
family, either in day-to-day life or to keep in touch with older relatives.
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(71) Frida: “but many wanted to communicate with maybe older family members
who only know Finnish (...). So to like be able to keep in touch.”

These comments on the Desire to speak to relatives is supported by what we
already know about revitalisation; a common consequence of language shift is that
minority youth are left unable to communicate with grandparents who only speak
the minority language (Huss & Syrjédnen Schaal 2022). Therefore, an important
source of Desire to acquire the language can be rooted in a wish to be able to
communicate with grandparents and relatives. The desire to use Finnish in daily
life and with relatives is also closely tied to memories of Finnish in childhood, and
the sense of belonging that the language may give. This is illustrated in Nathalie’s
story of her participants wanting to know “telephone phrases”:

(72) Nathalie: “(...) not from the beginning, but after a few, or like the first two
sessions, there were many participants who shared the exact same life
experience. They said that, or most of them were like ‘I remember how my
mum, dad or someone spoke Finnish on the phone’ (...) And many of those who
came, there was like... These little key words from their childhood that they
recognise that they remember their parents or grandparents having used, but
they don’t know what they mean. And that they now have... Then they turned
like twenty something years old, they couldn’t speak Finnish, and then started
to feel that well this feels like something that is... Like a part of my childhood,
and they want... Yeah, to understand a bit more. And then I thought it was
important to me to create a space where you can ask like ‘well but what does it
mean when you say ‘jul juu’ or ‘no niin’ on the phone.’ So I just thought that
that was actually the core. Everything else comes later, but the main task is to
in some way talk about that, maybe.”

Here, the Finnish language becomes a symbol of childhood and belonging which is
deeply personal and tied to identity. Learning what these telephone phrases meant
enabled Nathalie’s participants to reconnect with their childhood selves and
explore their Finnish identity. Both Nathalie and Frida comment that conversation
topics often related to food traditions, intimately tied to family, and the sharing of
memories:

(73) Nathalie: “And when we had, when they had visited Finland, for example, or
a family member, so... What they had, how strange it had been to travel to Abo
by buss from Tammerfors or something like that, matters of daily life. They
were very popular. Then there were also these things like strange things that
old relatives used to say when they visited, or what they used to do during
summer holidays when they were young, or well children. That they travelled
there and what they used to do and so on. So that, to share memories, was
actually one of the, yes the most common topic of conversation, actually.”

This illustrates that participants seem to have valued conversation topics that
related to their daily lives, family and childhood — elements all strongly tied to
identity — indicating that the connection between the Finnish language and these
element makes them an important source of Desire to learn Finnish for young
Sweden Finns. This also ties into a central aspect of need for the language.
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Nathalie shares how she has tried to adapt the study circles to what she perceives
to be the needs of the participants, and Frida comments directly on the relationship
between need and Desire:

(74) Nathalie: "I try to organise the study circle in a way that would be the most
useful to them. Which meant that for example when we talked about Christmas,
we talked about like Christmas food, what you can say when you drink coffee,
and so on. And many of them were like, they wanted to speak on the phone,
especially with older relatives. So that’s what we brought up.”

(75) Frida: "Like if you need to need to use the language you also want to learn
to use the language. Or like if you need the language in daily life, or so, then
it’s automatically like I need to or I really want fo learn this.”

The interviews thus indicate the Desire to learn Finnish relates strongly to
Opportunity. If there are opportunities to use the language in daily life, such as
with family, friends, relatives or at work, it’s more likely to be needed, and as a
result Desired. In cases where using Finnish is the only option, such as with
Finnish-speaking grandparents, this need becomes especially salient. This need is
also visible on an emotional level; study circle participants appear to have
expressed a need to feel connected to their childhood or family, and so to explore
their Finnish identity, through language.

6.2.2.3.  ldentity and personal development

Personal development was another sub-theme that emerged from the questions
surrounding motivation to lead or participants. Here, “personal development”
refers not only to gaining new skills and the development of identity, but also to
the sense of meaning gained from helping others develop their identity and
connect to their Finnish heritage. These facets of personal developments appear to
play an important role in Desire to lead revitalisation efforts or learn Finnish. In its
first sense, personal development appears to have occurred through the skills and
experiences that circle leaders gained as a result of leading the study circles. When
asked what they had gained from leading the study circles, Sara and Frida replied:

(76) Sara: “I’'m one experience richer. Like I can say that I’ve been a Finnish
teacher, super fun [[laugh]] to be able to say... Ive used that so many times.
And... Well like the value of... I was gonna say the value of learning a new
language.”

(77) Frida: “Yes but many different experiences and things, really, just to... Like
the experience of leading, organising, communicating and so on. And then also
to gain another perspective and well see how... Because | knew there were for
example many Sweden Finns or Swedes with some sort of connection to
Finland, but to actually meet those people and learn more about what it feels
like when maybe grandma speaks only Finnish, but then when maybe you
yourself have started to forget the language or never really got the chance to
learn the language. So to like hear different stories. It has been very
rewarding.”
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To Sara and Frida, leading study circles has given them experience with skills like
teaching and communication, as well as new perspectives on people’s experiences
and the world around them. However, interviewees also shared their perspectives
on leading revitalisation efforts on a deeper level, which appears strongly tied to
identity development. When asked what her goals were for leading the study
circle, Sara responded:

(78) Sara: To plant a seed in them. (...) because | know that the more | know about
my own identity, the more... Like the more answers | get to questions about
myself. So the more | know about Finnishness, the more answers | receive to
why I think this, or why I'm like this in a certain way. Because (...) | am
Sweden Finnish, | have two different cultures, and of course | am going to act
differently than my completely Swedish friend will do. And I think it really
shows so well in the language, like culture is mirrored in language both in
which words are used, which idioms are used. But also what is written about...
Like this, it’s... The language is the key to the culture.”

Similarly, Nathalie speaks of how meaningful it is to witness how study circle
participants are affected by learning Finnish:

(79) Nathalie: “But I think it’s so... Lovely when you see how a person starts to
understand something of themselves. It is... Yes | could keep doing this... Until
| die, I become so happy when people are in some way allowed to be...
Understand who they are, through language. To be like ‘tAis is what my
mother was saying on the phone every day when she spoke to my aunt. When
they begin to understand that, then that’s a good feeling. And the people who
work with this are... | really appreciate that. ”

These comments from Sara and Nathalie indicate that an important source of
motivation to lead the study circles, or continue to lead them, is the strong sense of
meaning it gives them; that it feels meaningful to help other young people find
themselves and connect to their heritage through language, in the same way that
their heritage is meaningful to them. Helping others develop their identity thus
appears to be an important source of Desire to lead revitalisation efforts. Similarly,
Rebecka motivates lowering the threshold for participation in Sweden Finnish
events with how important it is to her own identity and self:

(80) Rebecka: "For me it’s a lot about being able to be myself. Like | usually
describe myself in that | have like two dimensions. And then, where these
dimensions meet, that’s where you find me. (...) I have always like heard
Swedish and Finnish in daily life. So for me that becomes a part of me. And |
am very happy when I can be myself [[laugh]] or when I can like... | self-
actualise in that moment. So to me, on that level it is important, and that’s
why... Since | notice how important it is to me, that’s why I’'m trying to lower
the threshold so that more people can participate in those things.”

To Rebecka, this feeling of self-actualisation becomes an important reason to work
towards the inclusion of more young Sweden Finns in revitalisation activities; the
positive emotion of feeling like yourself is something she wants to share with
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others. The importance of this self-actualisation is a common thread throughout
the interviews. Nathalie expresses empathy for those who were denied their
language, again emphasising how important the language is to her:

(81) Nathalie: “(...) this is just how I see it, but the importance of... How happy I
am because... | have a language like this as my mother tongue. And maybe how
much empathy there is in some way for those who... Or to not know a language
that you recognise from childhood. That language can be such as strong or big
or important part of what you are, that’s also... Something I've noticed.”

As a result of the study circles, she has also developed a stronger sense of
commitment to minority matters, partially driven by an anger and frustration that
seems connected to the importance Finnish has to her own identity:

(82) Nathalie: "I have... | am passionate about minority language matters now. |
have become angry and upset, and to hear everything they say. That, how their
parents have felt shame, and that their parents haven'’t dared to teach their
children... Yeah, the language. But also, or | don 't want to blame them in any
way, of course. But then, to... To not even get to learn, those who want to, for
example how it is in preschool and elementary school and all that. And all this
that you hear that, well in some school they had forbidden children from
speaking Finnish... So like... | have just become more angry, and in some way
more committed. | think that is the biggest thing for me.”

This shows just how important language can be to one’s sense of identity, and that
this importance can lead to a Desire to commit to revitalisation.

Although only one interviewee was a study circle participant, all interviewees
offered their perspectives on what they thought attracted young people to
participate in revitalisation or why they would want to learn Finnish. Among the
reasons given, identity emerged as an important factor:

(83) Nathalie: "I think that there’s something in those young people that... And
they start to feel that I need to do something’. And then, that the study circles
are a way, or a tool to develop that in some way. And many (...) they are not
like 20 years old, they are starting to turn 27, 28, they start to have families
and all that, so I think it’s a sort of existential... Thing when you start to think
about who you are, in relation to your family and all that. So I think that the
study circles can’t attract anyone in any way, there is only... There are those
who are trying to understand themselves... And where they come from and who
they are.”

(84) Elias: "It feels like young people these days are more interested in their
background and maybe their family history than they have been previously.
And | know that there are many who lost the Finnish language because it was
seen as ugly to talk in school and so on, and then you hid it rather than stood
up for it, ‘this is who I am.’ And I think that many young people today want to
go back to a time where you spoke like Finnish as your min language in the
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family, and that you feel like it’s an important part of your identity.”

(85) Sara: "So there’s something more and especially like if you re Sweden
Finnish or Finland Swedish, there’s something more than just... Me when I
learned Malay.”

Interviewer: "Mm. So that it is... You re thinking that the value of the
language... It’s connected especially to Sweden Finnishness?”
Sara: "Hm... Or to your identity. ”

The quotes indicate that connecting to one’s heritage and exploring your identity
as a Sweden Finn can be a very important component of Desire for young Sweden
Finns to learn Finnish. Similarly, Rebecka speaks of “getting closer” to Sweden
Finnishness when she gives some of her own reasons for joining RSN/SFU:

(86) Rebecka: “Yes well it was because of the Finnish, mainly, but also kind of
that | as a Sweden Finn, a curio... Like I am curious of Finland and Finnish
culture, to like be able to touch it, and I guess that’s why I also tried to hang
out with Finns, too. And get to know... Yeah. Like that, I think. To just be able
to get... Be able to become more Sweden Finnish, kinda. I think. Yes. To get
closer to it.”

The interviews thus indicate that Desire in language revitalisation can stem from
identity development on different levels. On one level, it can be about learning
new skills or gaining new experiences and perspectives, but based on what the
interviewees believe, among many young Sweden Finns it also appears to stem
from a longing to develop one’s identity — to self-actualise and be yourself —
through learning Finnish, or participating in or leading Sweden Finnish activities
or organisations. For those participating in revitalisation efforts as leaders or
organisers, an important source of Desire seems be the meaning given by helping
others develop their identity, rooted in the way their language or Finnishness is
important to themselves.

6.2.2.4. Sweden Finnishness as innate

Another important theme that emerged, closely related to that of identity
development, is the idea of Finnishness or Sweden Finnishness as innate. This is
also linked to the connection between a Sweden Finnish identity and proficiency in
the Finnish language, as proficiency in Finnish can be seen as a “prerequisite” for
Sweden Finnish identity (Ackermann-Bostrom 2021). This theme is significant for
Desire since the interviews indicate that this innate Sweden Finnishness can
produce a “cultural need” to learn Finnish or participate in activities that connect
to a Finnish identity. Rebecka gives her perspective on how the connection
between language proficiency and Sweden Finnish identity is viewed within the
minority:

(87) Rebecka: “Because | think that many people like maybe see that we have
rights because we have a language, and we need to protect that language,
whereas I see it more like we are a minority and it’s not just about language,
that is more of an additional plus.”
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Rebecka thus sees the Sweden Finnish identity as something connected, but not
conditionally so, to the Finnish language. She also tells me about a common
situation where she meets people with Finnish heritage who don’t identify as
Sweden Finns, but who light up when she starts speaking to them about Finnish
things, like Finnish food or sauna:

(88) Rebecka: "There is something in them that is beyond the language, and it’s
as if the language like justifies whether you can identify as a Sweden Finn, it’s
not like ‘you have to know Finnish’, there are no such rules, but you think so
because it’s so incredibly ingrained in you.”

Rebecka thus presents the view that proficiency in the language is not what makes
someone a Sweden Finn — contrary to what she experiences that others in in the
minority think — instead there is something else that makes up a Swedish Finnish
identity. This reflects a view of Sweden Finnishness as something innate,
independent of language. Whether this sense of innateness refers to a biological
heritage or a cultural heritage is beyond the scope of this thesis, but there appears
to exist a sense among some of the interviewees that many young Sweden Finns
have an intrinsic connection to Finnishness and the Finnish language. This sense of
innate Finnishness is also expressed to some extent by Nathalie, when she talks
about why young people might attend the study circles:

(89) Nathalie: "I think there is something in these young people that... And they
start to feel that ‘I need to do something.”™

When asked what she thinks about the future of the study circles, Sara similarly
replies in terms of a need for them:

(90) Sara: "I absolutely think that as long as there are Sweden Finns then there
should be a need.”

These comments illustrate that there exists an innate, or “cultural need” to learn
the language or connect to a Finnish heritage among many young Sweden Finns,
whether they identify explicitly as Sweden Finnish or not. Under the sub-theme
”language in daily life”, the Finnish language was framed as being desired as a
result of being needed. But it seems that it can also be the other way around, that
the language can be needed as a result of being desired; that the Desire expresses
itself in a feeling of cultural need. Rebecka elaborates on this view:

(91) Rebecka: “but I also think like, Finnish culture... Like I don’t know if I'm a
bit biased, but it feels like it’s in the genes. Like there is a reason why this term
'sisu’... And it’s about the mentality and like to never give up and that you 're
maybe a bit like, you stand up for yourself, kinda. And in some way it feels like
it’s in the genes, I don’t know if'it’s biological or just cultural.”

Rebecka relates her experience of her own Sweden Finnishness being innate:

(92) Rebecka: “And it becomes very strange, like imagine if I would be like ‘no,
I'm not Finnish.’ Like that would never happen to me, because it’s so
ingrained... Yeah, in me, so that it’s not like, it’s unfortunately not possible to
remove.”’
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Rebecka thus describes her Finnishness as something intrinsic to her sense of self
and identity, something that would not be possible to remove even if she wanted
to. At the same time, Rebecka’s Sweden Finnish identity is closely tied to having
grown up with both Swedish and Finnish:

(93) Rebecka: "For me it’s a lot about being able to be myself. Like I usually
describe myself in that I have like two dimensions. And then, where these
dimensions meet, that’s where you find me. (...) since I've been to Sweden
Finnish [school] until ninth grade, | have always like heard Swedish and
Finnish in daily life. So for me that becomes a part of me.”

(94) Rebecka: “And then I've always liked hanging out with Sweden Finns,
because it feels like we share the same view, or like the same mentality, kinda.
To be, to exist in these two different dimensions simultaneously.”

This is no contradiction of her view that Sweden Finnishness is innate, regardless
of language proficiency, but rather a complement to it. While growing up with
both Finnish and Swedish has made Finnish an important part of her identity, the
interviews indicate that people who did not acquire Finnish as children may still
have an emotional connection to it, and still exist in these two dimensions,
possessing an innate Sweden Finnishness and in extension a “cultural need.”
Rebecka also relates that she used to think that the Finnish language was strongly
anchored to Finnish culture, until she met Finland Swedes, which made her re-
evaluate her previous stance. Since Finland Swedes speak Swedish as their mother
tongue but still live in a Finnish context, Rebecka felt that she could relate to them
in a way similar to the way she relates to Sweden Finns; they both exist in “two
dimensions” of culture.

Sara similarly expresses the way Sweden Finnishness affects her own identity:

(95) Sara: “So the more | know about my own identity, the more... Like the more
answers | get to questions about myself. So the more I know about Finnishness,
the more answers I receive to why I think this, or why I’'m like this in a certain
way. Because | am Sweden Finnish, I have two different cultures, and of
course | am going to act differently than my completely Swedish friend will
do.”

Moreover, Nathalie expresses the importance of Finnish to her own identity:

(96) Nathalie: “Yes, it’s still... It’s in some way something fundamental to...
Myself, to be able to speak Finnish and be able to speak to those I grew up
with, and so on.”

She tells me a story of when she met a Finnish colleague at a seminar and read his
dissertation, which was in Finnish:

(97) Nathalie: "I was so happy when I saw, like individual words. That he had
used these... How he had used the language. (...) But I study [ ], something
that is my profession, but | read in a language that speaks... That is me, in a
different way.”
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Nathalie was going to apply for a PhD position in Sweden, but after this
experience, she decided not to. She realised that if she was to continue pursuing an
academic career, and publish a dissertation, she wanted to do so in Finnish:

(98) Nathalie: "It feels like | can... | want to express myself in Finnish. | want to
say what | want to say in Finnish, because it feels more like I want to develop
as a person, not just that I'm typing something... A paper about something but
rather something that feels more like, yes, this is me. This is my book, my first
book. This is what I’'m going to become, yes, become. So yes, it’s important to
me.

Nathalie’s story demonstrates just how important a language can be to one’s sense
of identity, in that it may influence practical decisions that pertain to one’s career.
The interviews thus illustrate that the connection between Sweden Finnishness, or
Finnishness, and the Finnish language can take many forms, and as a result have
various effects on Desire. To Nathalie, the importance of Finnish to her identity
can be viewed as an expression of an innate Finnishness, and for Sara and
Rebecka, the core of this innate Sweden Finnishness seems to lie in the way they
exist in “two dimensions”, or “two cultures” simultaneously. For young people of
Finnish heritage, who may or may not identify as Sweden Finns and who do not
know Finnish, this inherent Sweden Finnishness may still result in this “cultural
need.” This indicates that Desire may be present in a great many young people of
Finnish heritage, who perhaps have not experienced circumstances that allowed
them to articulate them (Arola et al. 2013, Huss 2022).

6.2.2.5. Language attitudes

Language attitudes was another theme that emerged in relation to identity and
language. In particular, the shift from the stigma of the past towards a higher
prestige for the Finnish language, and Sweden Finnish identity along with it, was a
recurring topic. Sara tells the story of her relationship to Finnish in childhood:

(99) Sara: "Like, I was ashamed of being Finnish. So I didn’t start speaking
Finnish until I was ten, when my dad said ‘you’ll get an [_] if you start
speaking’ S0 I was like ‘alright, alright!’ [[laugh]]. So I started speaking
pretty late, or I spoke it until | became around six years old and realised that
‘no but I want to be like everybody else.’”

Sara’s story supports what is known about the Sweden Finnish context; while the
worst stigma surrounding Finnish and Sweden Finnish identity has passed, it has
still been highly present for some (Latvalehto 2018, Liimatainen 2022). Young
people, especially children, are vulnerable to feeling different and can avoid
speaking a language in order to better fit in (Huss & Syrjanen Schaal 2022) which
is evident in Sara’s story, as she had to be persuaded with the promise of a desired
item in order to be convinced to speak Finnish. Nathalie also speaks of this
lingering stigma, though things are shifting:

(100) Nathalie: “I think there’s still some of that feeling of shame left, or in some
way, to want, to repress the fact that you speak Finnish, or have Finnish roots
or so. But at the same time it feels like more people want to express it in some
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way. For example, they come up to me, also in other... Yes, teaching situations,
that ‘well you know what, I also speak Finnish’ or “you know what, | have a
parent who, or my mum moved here.’ So I think that people are starting to feel
a sense of belonging, or those who are like 20, 25, 30 years old now, they are
starting to feel a bit proud. Even if there’s still a bit of those feelings left...”

The lower prestige of Finnish may also linger implicitly in the attitudes of Sweden
Finns when they encounter non-Finnish learners. When asked about how Finnish
Finns react to his Finnish, Elias says that they are usually positively surprised:

(101) Elias: “They are usually very positively surprised. Especially when I tell
them that I'm not Finnish. (...) Then I've said that ['m Swedish but I'm
learning because I think it’s interesting to speak, and they have found it really
fun, to have someone who wants to learn Finnish.”’

Though this could simply be the joy that a speaker of any language would feel
when an “outsider” learns the language, the context indicates that this reaction
could have something to do with the past stigma of Finnish: that Finnish speakers
are surprised that you would learn Finnish if you don’t have Finnish heritage, due
to its historically lower status (Bijvoet 1998, Latvalehto 2018). This is also
partially reflected in a comment from Sara, who describes her own initial attitude
towards the attractiveness of learning Finnish before becoming a study circle
leader:

(102) Sara: "Before it was a little bit like, who would want to come to the classes,
who would want to learn Finnish? Now it’s more like: yes of course you would
want to learn Finnish.”

Both Rebecka and Sara describe how the situation has shifted, how the Swedish
Finnish identity and speaking Finnish is now something to be proud of:

(103) Rebecka: "(...) because today I can be a proud Sweden Finn, my dad
couldn’t be that in the past, which has made it natural that | should be proud,
because my dad wasn’t allowed to be when he was young, because then maybe
somebody would... He would be threatened, but here I can just walk around
waving the Finnish flag and be like ‘wohoo!’ s0 then | take the opportunity to
do that.”

(104) Rebecka: “And then I also think that like my dad has been very keen on like
You should speak Finnish’ and Finland, he has always been talking about
Finland, kinda, so it has been very inspiring.”

(105) Sara: "My dad, when he had us he was like ‘well, should I really subject
them to what I was subjected to?” (...) And then it turned out to not be a risk at
all, instead it’s cool nowadays. It’s trendy to be Finnish.”

When asked how her study circle leadership came about, Sara gives her
enthusiasm for Finnish and Finnishness as a reason; she wants to share it with
others:
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(106) Sara: "And I've always wanted to be a Finnish teacher because I love
knowing the language, and | know that I can... If I can share my enthusiasm
for the culture and like, for the Finnishness, I think it’s very good that it is
spread in that way, especially considering that we re in a minority.”

These quotes illustrate the ongoing positive trend towards an increased pride in
Sweden Finnish identity, which has also been seen through RSN/SFU’s Instagram
campaign #Stoltsverigefinne (Liimatainen 2022, RSN/SFU 2023), as well as an
increased prestige for the Finnish language in general (Huss & Syrjénen Schaal
2014, Liimatainen 2022). Moreover, Frida suggests that Finnish may also be
perceived as an “exotic” language to learn today:

(107) Frida: I think some people think that like... What should I say... Cool to learn
(...), Finnish is a bit like an exotic language, so... That could be a reason.”

The interviews thus indicate that the status of the Finnish language, and Finnish
and Sweden Finnish identity, have indeed shifted for the better. As this positive
shift occurs, it appears to have the potential of increasing Desire to learn or pass on
the Finnish language, or partake in Finnish activities. In Sara’s case, this
enthusiasm for Finnishness appears to be an important source of desire to lead the
study circles. Moreover, as Finnish becomes more “cool” to learn among the
general public, this positive climate could lead to more Opportunities of use to be
created, along with strengthened speech communities (Pasanen 2022).

6.2.3. The situation for young Sweden Finns today

The last major theme arose from the comments surrounding the situation of young
Sweden Finns today’s society, such as the challenges of purism and authenticity, and
what is attractive to young people in a revitalisation context today. These comments
stemmed from interview questions surrounding language use, language attitudes and
varieties of Finnish spoken in Sweden. In the interview with Rebecka the interview
guide was less strictly adhered to, since she was not involved in the study circles,
which led to a more spontaneous conversation surrounding Sweden Finnish identity,
the Finnish language, and differences between older and younger speakers as well as
differences between first-generation Sweden Finns and Sweden-born Sweden Finns.

6.2.3.1.  Sweden Finnish and purism

Aspects of this sub-theme have already been briefly touched upon in the “Sweden
Finnishness as innate” section (6.2.2.4), but will be elaborated and placed in more
context here. In the interview with Rebecka | was particularly interested in and
asked questions about “Sweden Finnish” as a variety, and about her perspective on
the differences between the generations. As a result, a theme emerged surrounding
the Sweden Finnish variety of Finnish and its generational context, which is highly
relevant for the Capacity and Desire of young people in revitalisation contexts.

As already discussed in “language in daily life” (section 6.2.2.2), participants
tended to have a desire to learn how to speak Finnish; that is, how to use it for
communication in daily life. This suggests that many young Sweden Finns will
likely not prioritise mastering every aspect of the grammar, but rather speak to the
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best of their ability and mix their Finnish with Swedish, though this will of course
differ between individuals. When asked about her view on the difference between
older Sweden Finns or Finnish Finns’ language, and that of young Sweden Finns,
Sara responds:

(108) Sara: “Like from my own perspective there’s a huge difference between...
Like there is... I'd say that there is a language that is called Sweden Finnish,
and it’s really that these older people speak Finnish, because they have lived
in Finland and so on. But the young people who are born in Sweden speak
Sweden Finnish. (...) Like it’s still a mother tongue, but a less used mother
tongue (...). I'm very much like I think that you should learn real Finnish, for
me, when | learn a language | want to... | love grammar, | want to get it right.
But [_] is very much like, as long as you re understood, then yeah.”

Sara views Sweden Finnish as a separate language, in line with one side of the
debate surrounding the Sweden Finnish variety (Forsgren 2001, Lainio 2021b,
Vuorsola 2022). She places herself in contrast to someone in her social network,
who prioritises being able to make yourself understood over grammar. But she also
acknowledges the functional value of vocabulary over grammar, when asked
whether something about the study circles surprised her:

(109) Sara: “Yes like the number of words you know has a huge impact. Because
it’s like... Yes, and then it’s also that it has greater impact than grammar really
because like... You can say like ‘I... Run... Bus’ and then you understand what
you mean. (...) And that’s probably more important than getting it completely
grammatically correct. So like, the importance of... Or the value of knowing
more words.”

So while Sara believes it to be important to learn standard Finnish, she also raises
the idea that vocabulary is perhaps more central to making yourself understood.
Moreover, Rebecka talks about the importance of simply speaking Finnish, and
how this can improve one’s proficiency:

(110) Rebecka: “As long as you like use it in daily life and like are allowed to say
things wrong, and those things, or mix with Swedish, then the Finnish will
improve. That’s what it’s been like for me. So like the fact that I can talk to my
friends here, those who know Finnish, then we speak Finnish primarily, and
then I can throw in like a few Swedish words as well, because I can’t
remember the Finnish word there and then. But it has allowed me to, instead of
sitting and thinking of a sentence like ‘eh, €h, how do you say that’, it becomes
natural so it’s like ‘lalalalala’, I gain more confidence as well and become
more comfortable from like existing in that space.”

Rebecca thus suggests that being allowed to speak freely improves proficiency as
well as confidence, which is significant for Desire in a revitalisation context. In
contrast, she describes the situation when she doesn’t feel like she can speak
freely:

(111) Rebecka: “When I feel minority stress it comes from within the minority. So
then there are these people, maybe a bit older, whose best language is Finnish,
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or who speak better Finnish than Swedish. | speak better Swedish than
Finnish. And then | feel like performance anxiety, kinda. Or | have to perform.
And then it’s instead like ‘dah-dah’ [[stutters]] like it’s not... Because it feels
like in the minority you have an idea that you either know Finnish, or you
don’t know Finnish. And then, both are (...) equals that you are... That you get
to be Sweden Finnish, but this part in the middle is like forgotten. And then
I’ve been very keen on creating an environment where you promote this middle
bit. Because if you don’t promote that part, then the language will... That’s
when the language dies, right? Like this, if you re not allowed to speak it.
Because in that case, if I had not been allowed to speak my middle language
my Finnish would probably... | would probably only understand Finnish and
not like express myself in daily life, like, it would be a lot more complicated. So
it’s very important to me to create these spaces where you can mix the
languages. Because if you don’t dare to talk then it will completely
disappear.”

The minority stress that Rebecka described is thus rooted in a performance anxiety
that she doesn’t get among peers, only with some speakers who are usually older
and have Finnish as their strongest language. She suggests that there is a view
within the minority that Finnish proficiency is rather binary, whereas she places
herself in the middle of a Finnish proficiency spectrum, where influence from
Swedish is an important aspect. She stresses the importance of promoting this
“middle” language and sees it as a condition for her own Finnish ability, and
therefore holds it to be vital to the survival of Finnish in Sweden. Though this is
the view of only one individual, Rebecka’s perspective is supported by what we
already know about purism and the language varieties of minority youth, which is
that purist attitudes that de-legitimise youth varieties threaten to cause stress and
insecurity among young speakers, weakening Desire to use the language, and in
extension Capacity (Ackermann-Bostrom, Pasanen 2022, Wyman et al. 2014).
This indicates that young people’s Sweden Finnish varieties, mixed with Swedish,
must be treated as legitimate if young Sweden Finns are to have a Desire to
actually use the language in daily life, rather than only have passive competence.
Rebecka again stresses the importance of allowing the “middle language” of
Sweden Finnish to be freely spoken:

(112) Rebecka: “Yes, like it has to exist because otherwise it would... If it didn 't
exist, if it Wouldn 't be allowed, then I would not want to be involved. So yeah,
because there’s Finnish... And I notice that as well when I speak to my friends,
because they can point out sometimes, or like laugh when | say some word. |
only think it’s fun, because I'm comfortable 10 like... As long as | get... That
people understand me then I'm fine, I'm not offended if they say like ‘oh you
said it wrong’, I don’t care because I’'m just happy that I get to speak the
language.”

Again, the importance of getting to speak the language, rather than speak it
“correctly”, is emphasised. Interestingly, a comment from Elias gives a rather
different perspective. When asked about Finnish speakers’ attitude towards his
Finnish, his own experience is one where they are very positive and forgiving:
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(113) Elias: “they have found it really fun, to have someone who wants to learn
Finnish. And then I think they have been very forgiving. I'm a lot better at
listening comprehension than | feel like | am at speaking. So, they have been a
lot like ‘well you'll get there, as long as you know that thing then it’s great.’
(-..) And then they have actually been very good at sticking to Finnish, even
when | have a hard time speaking Finnish back. Which is very good for
learning. Not like Swedes, who as soon as someone struggle a bit, switch to
English [[laugh]/.”

This is painting a rather different picture, where Finnish speakers are encouraging
rather than critical of an “imperfect” variety. It is important to keep in mind,
however, that since Elias doesn’t identify as a Sweden Finn, it is possible that he is
treated differently from Sweden Finnish youth who are “supposed” to know
Finnish, and is instead being treated as a language learner. If this is not the case,
however, this instead indicates that Elias has encountered Finnish speakers who
are open and welcoming of learner and youth varieties of Finnish, and who of
course also exist.

In revitalisation contexts where language shift is far progressed, purist attitudes
tend to be held by older speakers, since they often make up the remaining speakers
who learned the language from a parent, compared to younger speakers who have
a passive competence or are learning as adults (Sallabank & King 2021). To some
extent, this also seems to be the case in the Sweden Finnish minority. Rebecka
talks about the older generation being more likely to value the language as a
central part of the Sweden Finnish minority identity:

(114) Rebecka: "Because I think that many people like maybe see that we have
right because we have a language, and we need to protect that language,
whereas I see it more like we are a minority and it’s not just about language,
that is more of an additional plus. And it feels like it’s like, this is always
coming from the younger people, from us, when we talk. It’s not coming from
the older people. Maybe, like, well some people agree, but then there are those
who don’t agree.”

However, when asked whether the debate surrounding the Sweden Finnish variety
is a divide mainly between the younger and older generations, Rebecka replies:

(115) Rebecka: “Well, that’s a very good question. I think it depends on the
context. But | also think like that the active Sweden Finns, 1'd say like 98
percent of them are people who have Finnish as their strongest language. And
then it’s often older people, but... And then it’s also very difficult because,
those who are active Sweden Finns, there aren’t a lot of those.”

This suggests that the situation, as is often the case, is more complex than a clear
generational gap. Rebecka points to a difference in whether Sweden Finns who are
active in politics or Sweden Finnish organisations speak Finnish or Swedish as
their strongest language. Because there are also young Sweden Finns who have
moved from Finland, not only the migrants of the 60s and 70s, age does not
necessarily determine language dominance within the Sweden Finnish minority in
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the same way as it does for many other minorities and indigenous communities.
Still, since most active Sweden Finns are Finnish dominant, and likely to be born
in Finland rather than Sweden (Huss & Syrjanen Schaal 2013), this could be
influencing the view of standard Finnish compared to the more Swedish-
influenced Sweden Finnish of young Sweden-born Sweden Finns.

To summarise, regardless of the complexity of the situation, the interviews
indicate that language purism is important to consider in relation to the Desire of
young people to learn Finnish, or to lead or participate in revitalisation or Sweden
Finnish activities. Rebecka gives the existence of the “middle” variety of the
language as a prerequisite for involvement in RSN/SFU, and a reason for why her
Finnish has been able to develop. The interviews thus suggest that revitalisation
efforts must be open to a broad spectrum of varieties and Capacity, giving those
with an interest in speaking a Finnish close to the Finnish standard a chance to
learn it, while also allowing for Swedish-mixed varieties to exist alongside
standard Finnish. Doing so could positively impact the Desire of young Sweden
Finns to learn and develop their Finnish Capacity, as too purist attitudes threaten to
decrease Desire through stress and linguistic insecurity (Ackermann-Bostrém
2021).

6.2.3.2.  Young people’s interests

Another important sub-theme is what is held to be attractive to young people in
revitalisation contexts today. A problem often raised in the literature is that young
people are not attracted to the traditional Sweden Finnish organisations and the
types of activities that the older generation enjoy (Huss & Syrjanen Schaal 2014).
This of course has a strong impact on Desire, and knowing what appeals to young
Sweden Finns of today is key to organising revitalisation efforts with a chance of
success. An aspect of this problem, which is raised by Rebecka, is the fact that
Sweden-born Sweden Finns often lack an incentive to seek out Sweden Finnish
organisations and events:

(116) Rebecka: “And I also think that there’s this thing that we re so
individualistic as well, so that it has that as a basis, too, so that you don’t need
[Sweden Finnish] organised activities, especially if you are Swedish, or like
born in Sweden because then you already have your friends, you don’t have
the need to look for new ones, maybe. Like (...) the interest, rather it’s that you
share this Finnish community with like your mum, or your family, instead of
like sharing it with your friends, because you’re so used to, because you've
attended a Swedish school. ”

Here, Rebecka’s comment supports the idea that there is a tendency for
Finnishness to be a private family matter instead of something sought out in public
(Liimatainen 2022, Weckstrom 2011). Living in a majority Swedish context it
does not become obvious that there are Sweden Finnish environments to seek out,
and there may be little desire to step outside one’s comfort zone. Rebecka also
calls her generation “individualistic”, which can be interpreted as not being
interested in communal activities to the same extent as previous generations,
instead focusing on family and existing friends. This is where it once again

87



becomes vital to spread knowledge of the minority within the minority itself;
without knowledge of existing Opportunity, it is difficult to enhance Desire,
especially if many Sweden-born Sweden Finns are unlikely to seek out
organisations themselves. Rebecka references the positive experience of having
visited a Sweden Finnish school as a part of RSN/SFU:

(117) Rebecka: “To facilitate this coming generation we need to show that we are
present, and like that we have fun and that there’s plenty of opportunities and
so on. So, more school visits.”

School visits by RSN/SFU therefore seems like a good way of introducing Sweden
Finnish youth to the opportunities available. Of course, it is also central to organise
events that appeal to the young people’s interests. When asked what her idea is of
what attracts young people to study circles and language courses, Sara responds:

(118) Sara: “Well that’s the thing, there’s not a lot of things that do.”

This once again highlights the challenge that revitalisation efforts face: while it
may be important to one’s identity to learn Finnish, or Finnish is viewed as
favourable from a career-standpoint as Sara also points out, participating in
revitalisation is still a huge commitment that competes with large number of other
activities a young person may want to engage in. In a similar vein, Rebecka
emphasises the importance of organising activities that are fun, especially in order
to attract the youth who are not very proficient in Finnish. She relates a story of
having made a comment in an interview about organising karaoke nights instead of
events that focus mostly on language, which produced a lot of angry and critical
comments on social media. Conveying her response to this criticism, Rebecka
comments:

(119) Rebecka: “Look at some event that the Sweden Finnish Youth Organisation
has, well weve had like karaoke because it has been so appreciated. People
love singing karaoke. And that’s what attracts people. And it’s like, well | am
the first-hand source for this because I'm the one organising the activities. (...)
Because that was a question, like ‘how do you attract young people’, to like
Sweden Finnish... Or to get active Sweden Finns or something like that,
because it has kinda been a problem and then I said like ‘well bake Karelian
pirogi or sing karaoke, maybe.’ That’s what’s attractive, like who wants to
listen to some Finnish... Like I don’t know, like a poet. Like we don’t have the
patience, we want things to happen! So, I think it’s very important. (...) Like
how many libraries organise like Finnish-language nights, but there’s not,
there’s hardly any young Sweden Finn who visits or comes. Or who has like an
interest, we have to look at this according to their... Like what is fun.”

Rebecka thus highlights the importance of organising the kinds of activities that
are fun; singing karaoke or making traditional Finnish food, because that is what,
according to her own experience, appeals to most young people today. While
organising poetry readings will of course appeal to some, the interviews indicate
that young people are more likely to attend events that are the sort of things they
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could see themselves doing normally with friends. Rebecka gives an example of a
recent event organised by RSN/SFU which was a great success:

(120) Rebecka: "But like the most active event we 've had, probably, was when me
and [_] visited a Finnish class, about a week ago. Then we said like ‘YES! If
you come to our office, we’ll buy pizza for you.’ Everybody came. Or not
everyone, but so many people came, and we were like ‘WHAT!’ like you have
to force people usually, like people our age, or my age we need to almost bribe
people to participate in our events. But there, they were like ‘YEEES’ and then
they just wanted to hang out, we made bead bracelets, they got lots of merch,
and they appreciated it so much. ”

This indicates that simple events like pizza nights hold a huge potential for
building social networks and creating bonds among minority members. This has
the potential to make them interested in and proud of their Sweden Finnish
heritage, which in turn may develop into an interest in learning Finnish further
down the road.

Going back to the study circles, the advantage of their relaxed nature can be
connected to this desire to have fun:

(121) Elias: “And then it’s just really really nice. You can sit and have fun and you
talk about, well things that happen around you and you have more interests in
common maybe that you discuss than you do with older people.”

While the study circles are more focused on language learning than events like
karaoke, it is evident that adapting them to be fun and relaxed is an important
factor in their success. This was also mentioned by Rebecka in relation to MTI:

(122) Rebecka: ”But that’s like something that the Sweden Finnish Youth
Organisation wants to do instead, like activities where you get to speak
Finnish — in a fun way. And spend time with Finns — in a fun way, and to
practice, like, Finnishness. So, to remove that feeling of punishment.”

Again, creating associations of Finnish culture and the Finnish language with fun
rather than formal settings seems like an important strategy. Another aspect that
could appeal to Sweden-born Sweden Finnish youth is placing emphasis on the
cultural exchange that is possible in Sweden Finnish organisations. Rebecka
describes the different benefits of participating in Sweden Finnish organisations
for both Finnish-born and Sweden-born Sweden Finns respectively:

(123) Rebecka: “Like the Finns who like study in Sweden, for them it’s like a way
to get to speak Finnish and do Finnish things, make new friends and those
sorts of things, which is good as well because then it’s like... Then I get to
know what’s happening in Finland, through first-hand sources, kinda. Like
what slang is being used nowadays because like the Finnish I learnt from
scratch was the Finnish of my dad, and it’s like from [_] in the sixties, and not
from like the Helsinki of today. So there’s a lot of new things, like you can talk
about a bit more contemporary things than just like ‘ooh Satumaa is the best
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song I know’ and that has been said for like generations. So you get to listen to
new music, and just like, ordinary life but in Finland.”

For those who are curious about Finland or life in other countries, this cultural and
linguistic exchange could therefore be an attractive prospect. Yet another aspect to
consider that is specific to the Sweden Finnish context is that in the Sweden
Finnish minority, the needs will often differ between Sweden-born and Finland-
born youth:

(124) Rebecka: “As I said, those who are active in my age are often Finns from
Finland. We have member organisations, (...) the organisations in [_] are very
niched towards Finns who live in Sweden, or who moved to Sweden. And | get
that, like they are the active ones because they are the ones who want to feel a
sense of belonging, or like feel... To hang out with Finns and speak Finnish
and so on. It was the same for me when | lived abroad (...).”

According to Rebecka, active Sweden Finns who have moved from Finland to
Sweden often seek out Sweden Finnish organisations for the sake of community,
whereas Sweden-born Sweden Finns often have a community in place already, and
may therefore seek out Sweden Finnish organisations for other reasons, like
connecting to their Finnish heritage or to learn or improve their Finnish. As a
result, this also means that language proficiency will vary greatly, as those who
moved from Finland likely have Finnish as their strongest language, unless they
are Finland Swedes. This indicates that the differences in goals and proficiencies
ought to be kept in mind when organising events in a Sweden Finnish
revitalisation context.

To summarise, the interviews indicate that it is vital for Finnish revitalisation
efforts to create pathways into Swedish Finnish contexts, creating Opportunity,
since many young people lack larger social networks beyond the family and
cannot be expected to find their way to these contexts without an introduction to
them. They also indicate that it is equally important to adapt these events to the
interests of young people, especially in terms of Desire. Often this is simply a
matter of doing something fun — a pizza night, karaoke, barbecue, baking Karelian
pirogi — which in turn will make these events more accessible and attractive to
young people, both those who identify as Sweden Finns and those who do not.
Simply organising fun events, whether they connect strongly to Finnish culture
and language or not, has great potential of enhancing Desire to participate in
Sweden Finnish activities, which in extension may lead to an enhanced Desire to
learn Finnish.

6.2.3.3.  Lowering the threshold

The final sub-theme concerns lowering the threshold for participation in
revitalisation. While the goal of Finnish language revitalisation can generally be
seen as increasing the number of Finnish speakers among the Sweden Finnish
minority in Sweden, a matter of Capacity, revitalisation can also include cultural
revitalisation (Wiltshire et al. 2022). The interviews highlighted the importance of
lowering the linguistic threshold in relation to young people’s Desire to participate
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in revitalisation. Rebecka talks about the importance of considering members of
her own generation in revitalisation:

(125) Rebecka: “Many of these events are also in Finnish, it’s often like ‘learn
Finnish’, ‘storytelling in Finnish’ which I very much support and it’s very
good that you have that because that because that is another part of this. But
then we need to like include those who are kinda my generation, whose parents
were stigmatised because they were Finnish (...). There are a lot of people my
age who are Sweden Finns but they have not gotten to learn Finnish, but I also
think like, Finnish culture... Like I don’t know if I'm a bit biased, but it feels
like it’s in the geneS.”

Rebecka thus supports the types of language revitalisation efforts usually directed
towards children, such as Finnish storytelling, but emphasises that a different
approach is needed for young people, in their late teens or twenties, who have not
learnt Finnish. With reference to the “cultural need” discussed in section 6.2.2.4,
Rebecka suggests that they will likely have a need or Desire to connect to their
Finnish heritage, but are hindered by their Capacity. This connects to how some
activities, such as a Finnish poetry reading (quote 119), can be perceived as less
attractive by young people; if they do not have the Capacity due to low proficiency
in Finnish or being new speakers, these types of events become exclusionary to
many young Sweden Finns.

Related to this issue is the attitude towards how difficult Finnish is to learn, which
varies between the interviewees. Sara and Elias both express that experience with
the study circles has made them realise that Finnish isn’t that difficult to learn:

(126) Sara: "And then I’ve also realised how easy it is to learn Finnish. I've
always thought like, everyone always says it’s so difficult but no, like look at
my students.”

(127) Elias: “At first I thought that it would be really difficult, but... Yeah it has
been easier than I thought.”

In contrast, Rebecka talks about how difficult it is to learn Finnish, which becomes
an important reason to lower the threshold:

(128) Rebecka: "But you shouldn’t forget this, the others who don’t know Finnish,
plus that it’s really difficult to learn Finnish. So it’s not like you can say ‘well
just learn Finnish so you can be a Sweden Finn and then you can hang out
with us’, rather because I think that they still have this cultural need... Or
something like they like going to the sauna, that they enjoy... That they are a
bit curious, I think that you should include them in that way, instead of like
forcing them to learn Finnish. | also think that it’s because I'm not very... Well
actually I don’t really like languages that much, because I struggle with
grammar and those things... So | think that | also have that perspective that
instead of having one of these high ramps, you can take it further down and
then maybe like learn a couple of phrases, a few words, and then maybe you
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become an expert at that, instead of like ‘here you have all these different
grammatical things.’”

Rebecka thus emphasises the importance of not treating proficiency in Finnish as a
prerequisite for Sweden Finnish identity or participating in Finnish activities,
instead these youth should be welcomed and learn as much or as little as they
want; it is the culture and sense of belonging that is most important. She gives her
own sense of self-actualisation in Sweden Finnish contexts as another reason to
lower the threshold to Sweden Finnish events:

(129) Rebecka: "For me it’s a lot about being able to be myself. Like | usually
describe myself in that I have like two dimensions. And then, where these
dimensions meet, that’s where you find me. (...) I have always like heard
Swedish and Finnish in daily life. So for me that becomes a part of me. And |
am very happy when | can be myself [[laugh]] or when I can like... | self-
actualise in that moment. (...) Since I notice how important it is to me, that’s
why I'm trying to lower the threshold so that more people can participate in
those things. Yeah and like a person who doesn’t know Finnish, but has like...
Well visits grandma in Finland. And likes going to the sauna, well of course
you can go to the sauna with us! You shouldn’t have to know Finnish.”

Again, that feeling of self-actualisation is an important factor of Rebecka’s Desire
to be involved in revitalisation, as she wants to share that feeling with others. Most
importantly, she wants to include those who don’t know Finnish, whose Desire or
willingness to learn Finnish may vary, but whose Desire to connect to their Finnish
heritage may still be there. The interviews thus suggest that while events that
create Opportunity to use and hear Finnish are of course essential in a situation of
revitalisation, their potentially exclusionary nature for new speakers or young
people with low Capacity ought to be considered. Moreover, just like arranging
fun events like casual pizza nights or karaoke may contribute to a positive and
strengthened Sweden Finnish identity, it is possible that lowering the linguistic
threshold of Capacity for revitalisation events could over time lead to an enhanced
Desire to learn Finnish.

7. Discussion
7.1. The Study Circles

The study circles run by the Sweden Finnish Youth Organisation have been shown to
provide an informative example of youth-initiated revitalisation. Placed in the greater
context of revitalisation internationally, the study circles can be viewed as an instance of
Community-Based Language Planning (McCarty 2018) where the grassroot efforts of
youth have produced concrete results, in that young Sweden Finns have been able to learn
or develop their Finnish. The application and follow-up materials have revealed ways in
which the project organisers have designed and adapted the study circles to fit the needs
and desires of young Sweden Finns, and all three elements of COD are visible in the
design. The existence of the study circles indicates that there is a desire for alternative
ways of learning Finnish; the problems with minority language education in Swedish
schools (Bajginca 2019, Lainio & Pesonen 2020, Lainio & Pesonen 2021) and the relative
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inaccessibility of studying Finnish at university means that free and low-commitment
study circles respond to an existing need.

The accessibility, low level of commitment and relative flexibility of the format has
allowed the study circles to compete with the busy schedules of young people, which is
one of the challenges facing revitalisation efforts among youth (Huss & Syrjanen Schaal
2014, Lainio & Pesonen 2021). The digifika survey results likewise indicate that busy
schedules hinders participation even when a strong Desire to participate exists, which
makes the study circle format a way of optimising Opportunity and enhancing Desire to
attend. When they were held digitally, the study circles also had an additional level of
flexibility that allowed people to participate from different locations, which solves another
problem that faces revitalisation efforts for the minority today; that the minority is not
particularly concentrated in any specific region, but spread out across the country, with
young people being especially likely to move from traditional “core” areas (Ackermann-
Bostrom 2021, Lainio 2021b). The digital format thus provided Opportunity for youth
who would otherwise not have had access to the study circles. The relaxed atmosphere
and adaptability to participants’ interests also appears to contribute to Desire. Since many
young minority members can be shy or linguistically insecure, have negative experiences
from MTI, or have negative experience from being corrected by native speakers
(Ackermann-Bostrom 2021, Huss & Stangberg 2018, Huss 2022), they may have a better
chance of feeling comfortable and developing their Finnish in a peer-learning situation
where there is less pressure. Both the digifika surveys and the interviews also indicated
that adapting the topics to the interests of the participants, such as focusing on food,
traditions and childhood memories was desirable and made the learning process engaging
and relevant to the daily lives of the participants, further enhancing Desire.

The results of the follow-up reports as well as the interviews indicate that there exists an
interest among many young people to learn Finnish — that is, that Desire is present —and
that the study circles provide a good introduction. Since goals often differ among
participants (Pasanen 2022), as some wish to become fluent and others want to learn basic
conversational skills, this poses a challenge as the study circles only provide a beginner’s
level of Finnish. However, it seems that the study circle format works regardless; for those
whose ambitions are limited to a more basic conversational level of Finnish, the study
circles offer a good means to learn it, and for those who are more ambitious, the study
circles offer a good introduction and basis for further study elsewhere. The interviews
indicated that many young people desire to reach a level of Finnish that allow them to
speak to family and relatives, which means that the conversational focus of the study
circles are well suited to these needs. Moreover, the study circles provide more than a way
to increase Capacity, as they also provide Opportunity for language use and a space for
discussions of identity and culture, as well as the possibility of building a Sweden Finnish
social network and to feel a sense of empowerment and belonging to a community; either
in the circle itself, or by being introduced to the Sweden Finnish Youth Organisation.

Disadvantages exist, of course. On a larger scale, there lies a danger in the voluntary basis
of the study circles, since this makes them vulnerable to changes in circumstances (Rodell
Olgag 2012). The grants from ISOF have made the study circle project possible and

93



revitalisation efforts are currently prioritised with extra government funding
(Kulturdepartementet 2022), but these circumstances could also be at risk if the political
climate changes. With regards to the format, one of the most significant challenges is that
of adapting to the different proficiencies of the participants, which could create problems
of both Capacity and Desire if the study circle’s level is too high or low for some
participants, and resources have not permitted the division of study circles according to
different proficiency levels. Furthermore, the relatively low level of commitment lessens
Opportunity and may cause problems or insufficient exposure to Finnish for some
individuals. There are also problems of varying participation and low participant numbers;
it can be difficult to recruit, and it seems that only the individuals with the strongest
Desire or willingness to commit follow through. It could be that the study circle format is
better suited for individuals with high self-discipline or prior proficiency, whereas
individuals who require more structure might find the format less accessible. Since
commitment is central for successful revitalisation (McCarty 2018, Wiltshire et al. 2022),
this could cause problems for the revitalising effect of the study circles. Still, the
interviews indicated that the participants who were still there at the end wanted to
continue to develop their Finnish when the study circle was over, which does indicate a
level of success. The study circles can therefore be said to have been successfully adapted
to the needs of young people; their busy schedules, mobility, insecurities and interests,
and may therefore provide a good model for future revitalisation efforts for Sweden Finns
and other minorities.

7.2. Sources of Desire and the wider context

Moving beyond the format of the study circles, the interviews have raised a number of
important factors which relate to motivation in revitalisation for young people. Though
closely related, these motivations will differ between those who lead and those who
participate in revitalisation efforts, as their roles will lead their goals to differ. While the
initial aim of the study was to focus on the motivation of study circle participants who
identified as Sweden Finns, the participation of Elias also introduced the perspective of
someone who was not part of the Sweden Finnish minority, and whose motivation to learn
Finnish therefore partially differed from those who seek to learn Finnish because they
identify as Sweden Finns or who have relatively recent Finnish heritage that makes
Finnishness relevant to their sense of identity.

In the following sections, factors that appear to enhance or hinder Desire in revitalisation
will be discussed and placed in the context of the three major themes that emerged from
the interviews.

7.2.1. Minority policy and language in society

Through the interviews there emerged several sub-themes related to the wider macro
level of minority policy and the status of languages and multilingualism in society that
appear to influence Desire. One of these aspects was the importance of spreading
awareness and knowledge of the national minorities. Because language and identity
shift has progressed so far, many young people of Finnish heritage lack awareness of
“Sweden Finnish” as a term, or are only vaguely aware of it, and therefore do not
identify as such (Huss 2021, Lainio 2005). This means that many Sweden Finns lack
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social networks that introduce them to Sweden Finnish contexts, which along with the
aforementioned busy schedules and competing extracurricular activities makes it
difficult to attract young people to Sweden Finnish organisations (Huss & Syrjanen
Schaal 2014). This creates problems for Opportunity, as spaces for language use
outside the family become scarce, negatively impacting Desire.

Additionally, ignorance among the majority population about the national minorities
(Spetz 2021) further contributes to a sense that the national minorities and their
languages are unimportant (Lainio 2021a, Uljas 2019). Spreading knowledge is
therefore essential to creating Opportunity for Sweden Finns to use Finnish and find
pathways into Sweden Finnish contexts. Increased knowledge can also result in a more
positive attitude in majority society, which may enhance Desire to learn a minority
language both among Sweden Finns and non-Sweden Finns (Pasanen 2022). For
Sweden Finns as well as for non-Sweden Finns, the interviews also indicated that
Desire may stem from a view of Finnish as a resource in life, for instance for studies
or your career, something which is especially relevant to young people who stand on
the brink of higher education or working life. Here the proximity of Finland also ties
in, as knowing the language of a neighbouring country can open up new possibilities
of travelling, studies and work. Finland was also framed as a role model, which could
provide further incentive to learn Finnish or participate in Sweden Finnish activities
for Sweden Finnish youth (Huss 2021).

Another important topic raised in the interviews was the effect of minority language
education, particularly MTI, on the Desire of Sweden Finns. The opportunity for
younger speakers, especially elementary- and high school students, to receive
education in the national minority languages is of utmost importance because of the
advanced language shift: the younger a speaker is, the less likely they are to be
proficient in the language (Lainio & Pesonen 2020). Interviewees described how they
had encountered Sweden Finns who had been denied the right to MTI in school and
who had subsequently not had the chance to develop their Finnish, and the format of
MT]I education was framed as a major problem. Both Sara and Rebecka spoke of a
feeling of punishment surrounding MT]I, and negative experiences with MTI was seen
as a possible reason not only for low Capacity, but also for a negatively impacted
Desire among young Sweden Finns to learn and develop their Finnish, something
which is supported by previous findings (Cabau 2014, Lainio & Pesonen 2020, Lainio
& Pesonen 2021). Rebecka also suggested that these negative experiences could be a
reason why few young Sweden Finns seek out Sweden Finnish contexts and become
“active” Sweden Finns. This means that the implementation of the current system of
MTI conflicts with the officially stated goals of Swedish language policy; that the
rights of minority children to acquire their minority language should be especially
promoted (SFS 2009: 724).

This problematic situation was itself given as a component of Rebecka’s Desire to lead
Sweden Finnish activities within RSN/SFU, motivating her to strive for alternatives
that made Sweden Finnishness positively rather than negatively charged. There were
also suggestions of possible improvements similar to those made in SOU (2017:91); if
MTI is made more attractive through increased merit or placed within normal school
hours, or more flexible by being digital, this could have positive effects on young
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people’s Desire, in turn enhancing Capacity and creating positive associations to MTI.
Improvements in the way the national minority languages are taught in school, as well
as general knowledge of the national minorities, is essential if revitalisation is to
succeed (Lainio 2021a, SOU 2017:91).

The effect of far progressed language shift and the problems of the education system
also expressed itself in some expressions of pessimism when the interviewees spoke of
the future, but the possibilities for future generations were generally expressed as
bright. This suggests that despite the challenges, young people today feel a sense of
agency and believe in their power to change things for the better.

7.2.2. Language, identity and attitudes

Sources of Desire were also found on a more individual level that was related to
identity. Through the interviews, personal interest emerged as an important factor to
consider in the Desire of both leaders and participants. For instance, an interest in
learning languages or an interest in minority matters appeared as important reasons as
to why a participant is drawn to a study circle in beginner’s Finnish. Similarly, an
interest in languages or teaching seems to have played a role in the Desire of all study
circle leaders to apply to the position. Moreover, an interest in minority politics and
social justice appears to be a particularly important way in which personal interest
may influence Desire; Elias, Sara and Nathalie in particular spoke of the way
awareness of the social injustice facing the national minorities has given them
motivation to lead the study circles, or in Elias’s case to learn Finnish.

However, it is also important to bear in mind that the significance for personal interest
in matters of Desire means that some things cannot be affected by revitalisation
efforts; personal preferences and personality will always be outside the control of
targeted efforts. Still, a positive attitude in majority society towards multilingualism,
language learning and an awareness of the national minorities can provide the right
circumstances for such a personal interest to grow (Pasanen 2022).

As discussed under the language in daily life sub-theme, the interviews suggest that an
important component of Desire for Sweden Finnish youth is a practical need for the
language in daily life. Besides a need related to use it in your career or in studies,
family communication emerged as an important source of Desire. According to the
study circle leaders, many Sweden Finnish participants wanted to learn Finnish in
order to speak to older relatives such as grandparents, or to keep in touch with
relatives in Finland. There was also a more emotional form of need that related to this
practical need; interviewees spoke of participants wanting to understand the language
they associated with childhood and positive memories. This has previously been
highlighted by Grenoble (2021), Huss (2022) and Huss & Syrjanen Schaal (2022),
who point to the central role of family in the Desire to reclaim a lost language.

The desire to connect to the language of childhood relates closely to another topic the
interviews indicated to be important, that of identity and personal development.
According to Grenoble (2021), claiming or reclaiming identity can be seen as a core
motivation of revitalisation. The interviewees shared their experiences of encountering
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young people who seemed to have an “innate need” to connect to their Finnish
heritage, suggesting that Desire is already present (Huss & Syrjanen Schaal 2013,
Wyman et al. 2014), but could be hindered by factors such as a lack of awareness of
Opportunities relating to the Sweden Finnish minority, a lack of connections to the
social networks that would introduce them (Huss & Syrjanen Schaal 2014) or a
lingering sense of shame surrounding Finnishness (Latvalehto 2018, Liimatainen
2022). Both Sara and Rebecka discussed the Sweden Finnish experience of living in
“two dimensions”, or two cultures, and framed being in Sweden Finnish contexts and
spending time with other Sweden Finns as a way of self-actualising. Knowing or
learning a heritage language appears to have a strong power to confirm one’s sense of
identity (Huss & Stangberg 2018), making it a powerful source of Desire for learning.
Furthermore, the importance of having Sweden Finnish friends for developing a
Sweden Finnish identity has been raised by Palokangas (2017), and further suggests
that social networks play a central role in developing a Sweden Finnish identity.

Sweden Finnishness or knowing Finnish were central aspects to the identity of several
interviewees, and the desire to share this self-actualisation and enthusiasm for Finnish
identity by helping others connect to their Finnish heritage and explore their identities
emerged as an important source of Desire for the circle leaders, and for Rebecka to
lead Sweden Finnish activities. Furthermore, the personal development experienced by
circle leaders in gaining experience of teaching and leadership, as well as gaining new
perspectives in their interactions and discussions with other young people, also
emerged as a possible source of Desire.

The interviews also supported the reports of a recent boost in pride surrounding
Sweden Finnish identity as well as increased prestige for the Finnish language (Huss
& Syrjanen Schaal 2013, Huss 2021, Liimatainen 2022), which appears to be a
possible source of enhanced Desire to learn it. Frida believed that Finnish was
perceived as an “exotic” language by some (quote 107) which would make it attractive
to learn for those interested in languages.

7.2.3. The situation for young Sweden Finns today

The final major theme that emerged concerned the specific challenges that face
Sweden Finnish youth today, and relates to how this context can affect Desire to lead
or participate in revitalisation.

In a previous discussion with a board member of RSN/SFU, the question of young
people’s varieties and proficiencies of Finnish in Sweden was raised as an interesting
area to explore. The interview guide therefore included some questions on this topic,
and the interview with Rebecka was especially focused on this. From the literature, we
know that young people and new speakers of languages undergoing language shift are
likely to speak a different variety than older speakers — or in the Sweden Finnish case,
speakers who grew up in Finland — they often struggle with matters of authenticity and
“correctness”. Purist attitudes that ignore the reality created by language shift, a
majority language context, and natural processes of language change therefore risk
discouraging young minority members from learning and using their variety of the
minority language, which further contributes to the language shift (Ackermann-
Bostrom 2021, Lainio 2017, Liimatainen 2022, Pasanen 2022, Wyman et al. 2014).
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Evidence of this was found in the interviews, as Rebecka stressed the importance of
the “middle variety” of Finnish that lies between “speaking Finnish” and “not
speaking Finnish”, which she saw herself as a speaker of. This middle variety is
characterised by influence from Swedish, which gives it lower prestige (Lainio 2021b,
Liimatainen 2022), and can be equated with the Sweden Finnish defended by
Isoherranen in her lecture (Isoherranen 2022). Rebecka emphasised the importance of
accepting that young Sweden-born Sweden Finns speak this middle variety and frames
it as a condition for the survival of Finnish in Sweden; if young people aren’t allowed
to speak their middle variety, one that is adapted to their proficiency and Swedish
environment, the future will consist of Sweden Finns who are too insecure about their
Finnish proficiency to speak Finnish.

The importance of accepting youth, non-standard and mixed varieties have been raised
by many scholars (Bell 2013, Higgins 2019, Huss 2022, Meakins 2010, Pasanen
2022), and can also be tied to the ideas of indigenous efflorescence (Roche et al.
2018), meaning that in a process of revitalisation, space must be given for speakers to
make use of strategies such as translanguaging (Otheguy, Garcia & Reid 2015) and
hybridisation if the language is to be translated into the situation of the present day. In
the Sweden Finnish context, the importance of this acceptance can be tied to an
increase in all elements of COD; when young people become confident speaking their
“imperfect” Finnish, Desire will likely increase (Wyman et al. 2014) which will result
in increased language use when Opportunity is given, which will in turn develop their
Capacity. Rebecka expressed that her use of the middle variety was a prerequisite for
her involvement in RSN/SFU, indicating that it holds great significance for Desire to
lead revitalisation efforts and organise Sweden Finnish activities among Sweden-born
Sweden Finns as well. The digifika survey results likewise indicated that linguistic
insecurity is an important factor to consider in Desire; even among people their own
age, without the pressure of a formal teaching situation, many young people felt too
shy and insecure about their Finnish proficiency to participate in a Finnish digital
meetup (section 6.1.3). Taken together, this suggests that moving away from purist
attitudes towards an acceptance of Swedish-influenced youth and learner varieties is a
central issue for young people’s Desire, as well as Capacity, in the context of Finnish
revitalisation in Sweden.

Two other important topics that emerged in the interviews, which also emerged in the
analysis of the design of the study circles, was the importance of adapting
revitalisation efforts to young people’s interests, and lowering the linguistic threshold
to these activities. The importance of simply having fun was repeatedly raised,
suggesting that it plays a central role in adapting revitalisation efforts to the interests
of young people and thus enhancing Desire. Rebecka gives the example of a Finnish
poetry-reading as an activity ill-suited to many young Sweden Finns; because it has a
high linguistic threshold it excludes the many young Sweden Finns who have not
acquired Finnish, and except to those especially interested in literature, one can
assume that a karaoke night will be perceived as more fun to many young people.
When revitalisation efforts are meant to directly improve Capacity, such as the study
circles, this also implies that it is important to make sure that learning is fun and
relaxed.
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The importance of lowering the threshold also connects to the lack of social networks
experienced by many young Sweden Finns. Because Sweden is Swedish-dominant,
many Sweden Finns do not naturally find themselves in Sweden Finnish contexts
without actively seeking them out (Palokangas 2017) and there is a tendency for
Finnishness to be treated as a matter of the private, family sphere (Weckstrom 2011).
This means that spreading awareness of Sweden Finnish organisations and activities is
essential (Huss & Syrjanen Schaal 2014). This was exemplified by Rebecka in her
story about the success of the school visit, showing that fun activities like karaoke or
pizza nights can act as gateways into a Sweden Finnish social network for many
young Sweden Finns. It is important to see the indirect nature these efforts may have;
when lowering the linguistic threshold for events, young people who would otherwise
have been put off by the fact that they don’t know Finnish or don’t know it “well
enough” (Ackermann-Bostrom 2021, Wyman et al. 2014) are still allowed to connect
to their Sweden Finnish identity. Grenoble (2021) argues that revitalisation is an active
process and that goals, motivations and benefits often change over time, which means
that it is not impossible that these youth over time develop a desire to learn Finnish or
become involved in revitalisation in other ways. In the future, they may even attempt
to pass on Finnish to their children. Creating fun and positive Sweden Finnish spaces,
spreading knowledge, and lowering the linguistic threshold for participation in
revitalising activities therefore holds the potential of creating pathways into Sweden
Finnish contexts and strengthening the community, which provides a great basis for
revitalisation (Wiltshire et al. 2022).

7.2.4. Final comments

When looking towards the future of revitalisation for Finnish in Sweden, it appears
that the Sweden Finnish minority would benefit from a measure of ideological
clarification (Fishman 1991, see section 3.1.2). This is of course easier said than done;
ideological clarification can be a challenge even in small communities where the
language is restricted to a single area (McCarty 2018), and so it is even more difficult
for a minority as diverse and spread out as the Sweden Finnish minority (Uljas 2019),
but it is nevertheless important. Sweden Finnish youth today face many macro-level
challenges, such as the problems surrounding minority language education (Lainio &
Pesonen 2020, Lainio & Pesonen 2021), and the disinterest and poor knowledge
among the majority public (Spetz 2021, Uljas 2019), as well as practical problems of
busy schedules and a lack of Sweden Finnish social networks (Huss & Syrjénen
Schaal 2014). But this study has also indicated that problems facing minority youth
can be traced back to issues of goals and expectations for language use and
revitalisation.

When it comes to the connection between language and identity, the literature
indicates that while Finnish can be an important component of a Finnish identity, there
are many ways of being Finnish (Palokangas 2017, Weckstrom 2011, Liimatainen
2022, Uljas 2019). In order to not alienate young Sweden Finns, whether they self-
identify as Sweden Finns or not, it is important to not place the Finnish language on a
pedestal and treat it as the only way of truly being a Sweden Finn. There are many
individual ways of being Sweden Finnish, and as an identity it is complex and ever
evolving (Liimatainen 2022, Weckstrom 2011). A too essentialist view of Finnish,
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where the Finnish language is valued higher than the speakers in the minority itself,
risks excluding members of the minority. If young people feel forced to learn Finnish,
which seems to be perceived as a difficult language by many (quotes 126 and 127), in
order to be a “true” Sweden Finn, this will likely negatively affect their Desire to seek
out Sweden Finnish environments. Based on the literature and what has emerged in
the interviews, it appears to be vital to balance the promotion of Finnish with an
acceptance that not all Sweden Finns will know Finnish or ever desire to learn it.
There is a multitude of reasons why learning may be difficult or impossible, such as
other commitments, finances, or location. Acquiring or passing on Finnish should
always be a possibility or an informed choice, and the choice to not learn or pass it on
should never stem from denied rights or a feeling of shame. However, revitalisation
also means that there must be an acceptance of the fact that learning the minority
language will never be a goal to some people.

Still, this does not mean that revitalisation efforts for the Finnish language in Sweden
should cease and turn only to cultural activities. According to Pasanen (2022), few
language communities are actually happy with reaching a symbolic status level for
their language; most communities ultimately aim to see children learning the language
and speaking it actively. Therefore it is important to still set some more ambitious
goals and aim to regenerate intergenerational transmission. In order to succeed, it is
therefore important to create a better understanding of how to reconcile these different
goals. Finding common goals is known to be key in revitalisation efforts (Fishman
1991, Hinton et al. 2018b, Huss 2022, McCarty 2018, Pasanen 2022), as is attention to
the linguistic ecology of a minority (Meakins 2010), which means that an acceptance
of non-standard forms, such as “middle varieties” mixed with Swedish, and new forms
of the language, is important (Bell 2013, Pasanen 2022, Roche et al. 2018, Wiltshire et
al. 2022). Together, these efforts could contribute to a strengthened community and
improved community wellbeing, which are known to be fundamental elements of
successful revitalisation (Grenoble & Whaley 2021, Hinton et al. 2018b, Huss 2022,
Wiltshire et al. 2022).

7.3. Future research

While the low number of participants has allowed this study to consist of in-depth
interviews, it has also somewhat limited the range of perspectives given. It would
therefore be valuable to continue interviews on these topics with Sweden Finnish youth,
particularly those born in Sweden who are considering starting to learn Finnish from
scratch or develop their current proficiency through a study circle or language class. These
perspectives could provide additional insight into what introduces young Sweden Finns to
Sweden Finnish contexts, and what makes them motivated to start the process of
reclaiming their language. Additionally, they could provide further insight into the
advantages and disadvantages of the study circle format, as the current study only
interviewed one study circle participant.

Furthermore, the focus of this thesis has been given to linguistic revitalisation, and though
it has touched upon topics of cultural revitalisation and the importance of lowering the
linguistic threshold, this is an area that could be further delved into in order to explore
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potential tensions between the goals of language revitalisation and the goal of increasing
inclusivity by lowering the linguistic threshold. In connection to this, an updated study of
the differences between language attitudes and linguistic practices, especially those
pertaining to the Sweden Finnish varieties, of the older and younger generations of
Sweden Finns (following Bijvoet’s 1998 study) could shed light on processes of
revitalisation and how they may be adapted to fit the reality of a far progressed language
shift. Additionally, more research is needed on Sweden Finnish varieties of Finnish, as its
current structure, variation, orthography, grammar and vocabulary have not been widely
described (Lainio 2021a).

Moreover, this thesis has indicated that the study circle format has been adapted to the
needs and desires of young people in many ways, particularly in the peer-learning method,
since this may play an important role in terms of the linguistic insecurities faced by young
people (Ackermann-Bostrém 2021, Huss 2022). However, it seems that more research is
needed to compare the success of peer-learning alternatives to traditional language
teaching in revitalisation contexts, especially since the interviews indicated that the study
circle format requires a higher level of self-discipline because of the low commitment and
accountability, suggesting that a study circle format may not be suitable for all learners. It
would also be interesting to delve further into the advantages and disadvantages of digital
learning in a Swedish revitalisation context, such as the digital study circles or digital
MTI.

8. Conclusions

This thesis has aimed to explore the motivations of young Sweden Finns to lead and
participate in revitalisation efforts based on five-in depth interviews as well as analysis of
materials relating to the Sweden Finnish Youth Organisation’s study circles. By presenting
these interviews and materials in detail, this thesis has contributed to the endeavour to make
the voices of young minority members heard. The COD model has been used in the analysis
to provide insight into how revitalisation projects like study circles can be planned and
adapted to the needs of young Sweden Finns, and how motivation in revitalisation interacts
with and depends upon the context of the society and groups to which minority members
belong, as well as the context of individual goals, preferences and experiences. The Sweden
Finnish Youth Organisation’s work with the study circles appears to be a good example of
youth-initiated revitalisation and is informative in the ways it has been adapted to the
circumstances and desires of young Sweden Finns today.

The interviews have indicated that important sources of Desire for young people lie in matters
of daily life and identity; a practical need to use the language with family and relatives, as
well as an emotional need to understand the language of childhood and family history, to
connect to your Finnish heritage and be true to yourself. A passion or interest in social justice
also seems to play an important role, where the acknowledgement of the current injustices that
the national minorities face is seen to have influenced the Desire of some interviewees to
learn and teach Finnish, or to lead revitalising activities.

Nothing can change the fact that learning a language is a huge undertaking, and even more so
in a minority context (Pasanen 2022), but this study lends support to the claims that Desire to
revitalise the Finnish language and Sweden Finnish culture is already present among a great
many young people of Finnish heritage in Sweden (Huss & Syrjanen Schaal 2014, Huss
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2021). The study also indicates that important factors that influence the Desire of young
people is to be found in matters of accepting non-standard varieties, adapting revitalisation to
the interests of young people, and lowering the linguistic threshold for revitalisation activities.
It appears that accepting that individual young people have different goals in their language
learning or involvement in Sweden Finnish activities and organisations, and that young
Sweden-born Sweden Finns as a group may have different goals compared to older or first-
generation Sweden Finns, is an important step towards creating realistic expectations for
language revitalisation for Finnish in Sweden. Likewise, being accepting of the different
language varieties and proficiencies of Sweden Finnish youth is essential to building a
generation with the confidence and Desire to speak Finnish. Paired with improvements in
minority language education, increased knowledge and awareness of minority issues and the
benefits of multilingualism among the majority public, and more resources dedicated to
creating pathways into Sweden Finnish social contexts, this acceptance could allow the
Sweden Finnish minority to make important progress in tipping the scales against the favour
of language shift.
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10. Appendix A: Information and consent form

Information om deltagande i studie om revitalisering av finska i Sverige ur ett
ungdomsperspektiv

Om studien

Syftet med studien ar att undersoka ungdomars erfarenheter av revitalisering av det finska spraket i
Sverige. Studien tittar specifikt pa de studiecirklar som startades som en del av projektet Tillsammans
tar vi tillbaka spréket!” som delvis finansierats av Institutet for sprak och folkminnen (ISOF), med
syfte att bidra till kunskapslaget kring revitaliseringen av finska i Sverige. Arbetet utférs som en del i
min utbildning inom masterprogrammet i sprak (inriktning lingvistik) vid Uppsala universitet.
Ansvariga handledare ar Harald Hammarstrom (professor i lingvistik vid Uppsala universitet) och Sari
Pesonen (revitaliseringsexpert vid Institutet for sprak och folkminnen).

Vad studien innebér for dig

Om du tackar ja till att delta kommer det att innebéra att du deltar i en intervju som beréknas ta
omkring 1 timme. Intervjun sker fysiskt eller digitalt efter 6nskemal, och en ljudinspelning sker for att
mojliggora transkription. Om fragor skulle uppsta efter intervjun kan du bli kontaktad via mejl for en
klargérande kommentar. Studien bor inte innebara nagra risker for dig pa kort eller 1ang sikt. Dina svar
kommer att anonymiseras, men metoden for rekrytering av deltagare innebér att vissa andra deltagare
kan vara medvetna om ditt deltagande.

Studiens resultat
Nér studien &r slutford kan jag mejla uppsatsen till dig om du &r intresserad. Den kommer &ven finnas
tillganglig under mitt namn pa DIVA https://www.diva-portal.org/ nar den publicerats.

Personuppgifter och GDPR

Andamaélet med behandlingen av personuppgifter &r att kunna utveckla en forstaelse for individers
erfarenheter av revitaliseringsprojekt, vilket stods av en inspelad intervju. De personuppgifter som
kommer samlas in fran dig ar kontaktuppgifter (i forsta hand mejladress) nar intervjun arrangeras,
samt en inspelning av intervjun vilket innefattar vissa demografiska data (spraklig bakgrund och
fodelseland) samt personliga asikter. Dina personuppgifter och ljudinspelningen kommer att behandlas
fram till masteruppsatsens slutférande, planerad till bérjan av juni 2023, varefter de raderas. Dina
uppgifter kommer inte att delas med obehdériga. Personuppgifterna behandlas enligt kraven i
dataskyddsforordningen. Inspelningen kommer att lagras pa en I6senordskyddad enhet under arbetets

gang.

Ovrig information om hur Uppsala universitet hanterar personuppgifter och dina réttigheter utifran
dataskyddsforordningen, finns pa https://www.uu.se/om-uu/dataskyddspolicy/. Har du fragor eller
klagomal kan du véanda dig till Datainspektionen eller kontakta Uppsala universitets
dataskyddsombud, via dataskyddsombud@uu.se.

Frivillighet

Det &r helt frivilligt att delta i projektet. Du kan nar som helst vélja att inte vara med langre och du
behover inte sédga varfér. Om du inte langre vill vara med i studien ska du meddela detta till
linnea.backvall2105@student.uu.se sa snart som majligt.

Kontaktuppgifter:
Studenten:

Linnéa Backvall
linnea.backvall2105@student.uu.se

Handledare Handledare
Harald Hammarstrom Sari Pesonen
harald.hammarstrom@]lingfil.uu.se sari.pesonen@isof.se
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Samtycke till att delta i studie om revitalisering av finska i Sverige ur ett ungdomsperspektiv

Jag har last och forstatt den information om studien som anges i dokumentet ’Information om
deltagande i studie om revitalisering av finska i Sverige ur ett ungdomsperspektiv”. Jag har fatt
mojlighet att stalla fragor och jag har fatt dem besvarade. Jag far behalla den skriftliga informationen.

Genom att skriva under denna samtyckesblankett samtycker jag till:

e Att delta i studien som beskrivs i dokumentet ” Information om deltagande i studie om
revitalisering av finska i Sverige ur ett ungdomsperspektiv”.

e Att mina personuppgifter behandlas inom ramen for studien som beskrivs ovan.

Den réttsliga grunden for behandlingen av dina personuppgifter utgors av ditt samtycke. Ditt
deltagande &r helt frivilligt och du kan nar som helst dra tillbaka ditt samtycke och du kan ocksa
begara att fa en kopia av dina personuppgifter.

Underskrift Ort och datum

Namnfortydligande
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Appendix B: Interview Guide

Given in original Swedish and translated to English.

Intervjumaterial

Allméant/Bakgrund

Kan du bérja med att beréatta lite om dig sjalv?
o Hur gammal &r du?
o Var i Sverige bor du?
o Ar du student (i vad?), jobbar du (med vad?)?
Kan du berétta lite om din sprakliga bakgrund?
o Var ar du fodd, var ar dina foraldrar fodda och vad talar de for sprak, andra
sléktingar etc.
o (Om relevant) Har du last modersmal i skolan?
o Hur mycket kontakt har du med Finland?
Vad anvander du for sprak i din vardag?
o Med vem talar du finska? I vilka sasmmanhang?
o Anvander du finska pa sociala medier, ser pa finsksprakig TV/radio/musik?
Har du finska/sverigefinska kompisar?
o Talar du finska med dem?
Har anvandande av finska/andra sprak forandrats under ditt liv? Mer/mindre i skolan
etc.?
Hur upplever du att aldre talare (eller finska finnar) ser pa din finska?

Studiecirkelledare

Kan du beratta lite om hur det kom det sig att du bérjade engagera dig i RSN/SFU?
(Sverigefinsk identitet)
Kan du beratta lite om bakgrunden till att du deltar i projektet som studiecirkelledare?
Hade du/vilka var dina mal med studiecirkeln?

o For deltagarna? (Sprak, kultur, rattigheter, sammanhang)

o Fordig sjalv?
Har din egen sprakanvandning paverkats av rollen som studiecirkelledare?
Hur upplever du att studiecirkeln anpassades till sarskilda teman efter deltagarnas
onskemal?
Hur upplever du att malen uppnatts for deltagarna, angaende:

o Sprak

o Kultur/samhorighet

o Réttigheter
Har dina mal med studiecirkeln forandrats sedan du borjade leda studiecirkeln?
Upplevde du samhorighet med andra deltagare? Eller gick du in i en lararroll?
Vad upplever du att du sjalv fatt ut av projektet?
Har du upplevt nagra hinder i ditt liv (som utbildning, jobb, bostad) som paverkat ditt
deltagande eller engagemang i projektet?
Finns det nagonting du dnskar gjorts annorlunda med projektet? Eller som gatt
annorlunda?
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Har du fortsatt traffat manniskor du lart kdnna genom projektet?
Vad har du for uppfattning om vad som lockar unga idag att delta i kurser/cirklar for
finska?
Vad tror du att studiecirklarna har for framtidsutsikter? Kan det bli nagonting
langvarigt?
Hur ser du pa finskans framtid i Sverige?

o Om du far barn i framtiden, hur stéller du dig till deras kunskaper i finska?

o Vill du att de ska kunna finska? Tror du att de kommer kunna det?

Avslutning

Ar det nagonting du vill tillagga?

Nagonting du undrar?

Studiecirkeldeltagare

(Om medlem i RSN/SFU) hur hittade du till RSN/SFU och hur kom det sig att du gick
med?
Kan du beratta lite om hur det kom sig att du borjade delta i studiecirkeln?

o Kan du beratta lite om ditt/dina mal?

o (Sprakkunskaper, kultur, samhorighet, identitet, annat)

o Vilken "niva” av finska vill du uppna?
Hur upplever du metoden/formen dar andra ungdomar &r cirkelledare, dvs. att det inte
var exempelvis en mer traditionell sprakkurs som leds av en spraklarare?
Upplevde du samhérighet med andra deltagare? Hade ni nat gemensamt?
Vad kéanner du att du fick med fran dig projektet?

o Sprakkunskaper, kultur, samhérighet, identitet, annat

o Nadde du de mal du hade, eller dok det upp sadant du inte tankt pa innan?
Hur upplevde du att studiecirkeln anpassades till sarskilda teman efter dina 6nskemal
eller en annan deltagares dnskemal?
Har du upplevt nagra hinder i ditt liv (som utbildning, jobb, bostad) som paverkat ditt
deltagande eller din vilja att delta?
Finns det nagonting du 6nskar gjorts annorlunda med projektet? Eller som gatt
annorlunda?
Har du fortsatt anvanda finska och/eller traffat manniskor du lart kdnna genom
projektet?
Har dina mal forandrats sedan du borjade i studiecirkeln?
Vad har du for uppfattning om vad som lockar unga idag att delta i kurser/cirklar?
Kommer du fortsatta ga i studiecirkeln/delta i liknande projekt for att lara dig finska?
Hur ser du pa finskans framtid i Sverige?

o Om du far barn i framtiden, hur stéller du dig till deras kunskaper i finska?

o Vill du att de ska kunna finska? Tror du att de kommer kunna det?

Avslutning

Ar det négonting du vill tillagga?
Nagonting du undrar?
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Interview guide

General/Background

Could you start by telling me a bit about yourself?
o How old are you?
o Where in Sweden do you live?
o Are you a student (of what?), do you work (with what?)?
Can you tell me a little bit about your language background?
o Where you’re born, where your parents are born and what languages they
speak, other relatives etc.
o (If relevant) Have you attended mother tongue instruction in school?
o How much contact do you have with Finland?
What languages do you use in daily life?
o To whom do you speak Finnish? In what contexts?
o Do you use Finnish on social media, watch Finnish TV/radio/music?
Do you have any Finnish/Swede Finnish friends?
o Do you speak Finnish to them?
Has your use of Finnish/other languages changed over time? More/less in school etc.?
How do you experience that older speakers (or Finnish Finns) view your Finnish?

Study circle leaders

Can you tell me a little bit about how your involvement in RSN/SFU came about?
Can you tell me a little bit about the background to your participation in the study
circle project?
Did you have/can you tell me about your goals for the study circle?

o For the participants? (Language, culture, rights, sense of belonging)

o For yourself?
Has your own language use been affected by the role as a study circle leader?
How do you experience that the study circles were adapted to particular themes based
on participant wishes?
How do you experience that the goals were reached for the participants, regarding:

o Language

o Culture/Sense of belonging

o Rights
Have your goals for the study circle changed since you started leading it?
Did you feel a sense of belonging with the participants? Or did you assume a teacher’s
role?
What do you feel like you have gotten out of the project?
Have you experienced any obstacles (like education, job, accommodation) that has
affected your participation or involvement in the project?
Is there anything you wish had been done differently in the project? Or that had gone
differently?
Have you continued seeing the people you’ve got to know through the project?
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What is your idea of what attracts young people today to participate in courses/study
circles in Finnish?
What do you think is the future outlook for the study circles? Could they become
something long-term?
What are your thoughts on the future of Finnish in Sweden?

o If you have children in the future, what do you imagine their Finnish

proficiency would be like?
o Do you want them to know Finnish? Do you think they will know it?

Wrapping up

Is there anything you would like to add?
Any questions?

Study circle participant

(If member in RSN/SFU) how did you find your way to RSN/SFU and how come you
joined?
Can you tell me a little bit about how you came to join the study circle?

o Can you tell me a little bit about your goal(s)?

o (Language proficiency, culture, sense of belonging, identity, other)

o Which level of proficiency did you aim to reach?
How did you experience the method/format where other young people are study circle
leaders, that is, that it wasn’t a more traditional language course led by a language
teacher?
Did you feel a sense of belonging with the participants? Did you have anything in
common?
What do you feel like you have gotten out of the project?

o (Language proficiency, culture, sense of belonging, identity, other)

o Did you reach the goals you had, or did new ones appear?
How do you experience that the study circles were adapted to particular themes based
your wishes or the wishes of other participants?
Have you experienced any obstacles (like education, job, accommodation) that has
affected your participation or involvement in the project?
Is there anything you wish had been done differently in the project? Or that had gone
differently?
Have you continued using Finnish and/or spent time with people you met through the
project?
Have your goals changed since you started in the study circle?
What is your idea of what attracts young people today to participate in courses/study
circles in Finnish?
Will you continue attending the study circle/participate in similar projects to learn
Finnish?
What are your thoughts on the future of Finnish in Sweden?

o If you have children in the future, what do you imagine their Finnish

proficiency would be like?
o Do you want them to know Finnish? Do you think they will know it?
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Wrapping up

e Is there anything you would like to add?
e Any questions?
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12.  Appendix C: Original Quotes

Transcription key:
(...) Omission of section

[_]: Omission of section to protect anonymity

[Word]: Clarification

[[Laugh]], [[Pause]] etc. Indicating non-verbal communication, like laughter or a longer
pause

Bold: Indicates emphasis

CAPITALS: Indicates enthusiasm or strong emphasis

Interview quotes in original Swedish
The numbers correspond to the number of the English translations in section 6.

Study Circle Format: Advantages

(1) Frida: “(...) vi gjorde oftast sd att vi trdffades varannan vecka och sd under en lingre
tid, sa jag tyckte att det var valdigt bra, och ocksa manga av, eller typ alla av
deltagarna gillade det att de kunde kanske géra nat annat liksom varannan vecka, och
sen ha... Att liksom ha bada. Sa att det blir liksom en fordel, att du kan kombinera.”

(2) Frida: ”Men egentligen, assa jag tror att vi alla tyckte &nda att det var hyfsat smidigt
att ha digital studiecirkel. Och vi hade deltagare aven fran, jag tror fran Géteborg
och lite sd. (...) Om man bortser bara det ddr att ibland att just diskussioner och sd
kan vara lite svarare, pa Zoom och sa. Men annars tyckte jag att det var nastan battre
att ha det digitalt. Assa att det blev lattare for alla att delta, att man kanske kunde
vara utomlands eller sahdr joina via mobilen och dndd vara med.”

(3) Nathalie: ”Jag tror vi borjade alltid som nyborjarkurs, eller nybérjarstudiecirkel, men
alltid det kom folk som kunde jdttebra finska faktiskt, sahdra mycket. De sdger 'Aa
men jag kommer fran Skelleftea, har finns ju ingenting annat, sa jag tar det som
finns’. Och sen sitter dom ddr i ett ar, och ndr vi avslutar sa dom sdger 'aa men jag
kommer om du, om det kommer att fortsdtta.”

(4) Frida: (...) jag gillade idén att man kunde fi andra att 1ara sig finska och ocksa att
man kunde liksom dela, for att jag har olika sdhar kunskap och upplevelser, sa varfor
kan jag inte dela dem med andra som vill... som vill veta mer om Finland eller finska
spraket. Jag tyckte det var en jdttebra idé (...). Och just det har att studiecirkelns idé
dr att man just... Att alla kan vara aktiva och dela sina erfarenheter, sd jag har alltid
gillat den idén”
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(5) Nathalie: ”Och ndr vi hade, nér de hade besokt Finland, till exempel, eller ndan
familjemedlem, sd att... Vad de hade, vad konstigt det hade varit att aka till Abo med
buss fran Tammerfors eller nat sant, sana vardagliga saker. De var valdigt populéra.
Sen var det ocksa sahar, konstiga saker som gamla sléktingar brukade séga nar de
kom pa besok, eller vad de gjorde nar de hade sommarlov och nar de var unga, eller
ja barn. Och dom akte dit och vad brukade de gdra och allt sant. S& sant, att dela med
sig minnen, var faktiskt en av de, ja det var storsta samtalsimnet faktiskt.”

(6) Elias: ...och sd tinkte jag att det [studiecirkeln] var en jattebra fortsattning. Sa malet
var vdl att... Ndr jag var klar, kunna ha lite mer flytande konversationer och bli mer
van i att prata med folk pa finska och inte bara upprepa saker som jag hor pa
telefon.”

(7) Elias: ”om man jamfor med mina andra spraklarare sa tycker jag att det finns en
fordel i att det dr mycket mer fokus pa ’sdhdr anvinder vi sprdket’ snarare dn "hdr dr
alla regler du ska ldra dig’, ’det hdr dr uppgifter dir du ska sdga vilket ord dr fel’
liksom, och det ar ju mycket mer fokus pa att sitta och prata spraket, och mer anvanda
spraket. Mer an att forsoka banka in sa mycket som méjligt i hjarnan, vilket jag tror
[skratt] ocksd underldttar... Att man kommer ihdg det mycket bdittre.”

(8) Nathalie: (...) ibland fick man leda ganska mycket, och sen sahdr "aa ndmen nu kan
vi gora det hdr’, ’kan vi prata om det hdr eftersom ni ville prata om det hdr forra
gangen’. (..) Men samtidigt... (...) Vi stdllde inga krav sa att folk kunde vara lite
avslappnade, och man beh6vde inte sdhara racka upp handen om man ville saga
ndgonting utan man kunde bara prata.”

(9) Elias: ” Och sen blir det ju vildigt vildigt trevligt. Man kan ju sitta och ha roligt och
man pratar om, aa saker som hander runt omkring en och man har mer gemensamma
intressen kanske som man kan diskutera dn med dldre.”

Intervjuare: “Sd det blir mer... avslappnat?”
Elias: “Aa, precis. Lite mer kamratskap, en vanskaplig relation.”

(10) Frida: "mdnga ville ju ldra sig att prata finska, och just kanske de hade redan lite
forkunskaper och sa, men sen ville de verkligen traffa folk som pratar samma sprak
eller kan samma sprak och pd sa sdtt ldra sig mer”

(11) Elias: "Jag har blivit mycket mer sjdlvscker i min finska, och sd... Aa blivit mer
sjdlvsdker i att gora fel pd finska, det har verkligen inte varit att "aa nej nu gjorde du
fel igen, nu far du en utskdllning’. Och dd kdnner man ju ocksa att man vagar forsoka
aven med andra, utanfor. Och sen har jag fatt med mig mycket storre vokabular an

’

vad jag hade innan.’

(12) Elias: "Man har ocksa gjort ett vdildigt bra jobb med att anpassa efter nivan. Det
hander ju att det kommer in nagon som inte varit med tidigare och som kanske inte
kan nagon finska alls. Och da tycker jag anda att man har varit valdigt duktig pa att
gora det bade engagerande for de som varit med tidigare, och i vissa fall har det varit
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’

de som kan ganska avancerad finska, och de som dr helt nya.’

(13) Sara: "Ja assad typ antalet ord man kan har jdttestor betydelse. For det dr sdhdr ...
Ja, och sen ocksa att det har mycket storre betydelse an grammatiken egentligen for
att liksom sahdr... Du kan ju sdga sdhdr "Jag... Springa... Buss’ och dd forstar man
vad du menar. (...) Och det dr vil viktigare dn att man far det liksom helt grammatiskt
korrekt. Sa att, betydelsen av... Eller vdrdet av att kunna flera ord.”

(14) Elias: “Ja, de har vdl blivit lite mer ambitiésa [skratt]. Nu dr vil mdlet att jag ska
bli helt flytande i finska. Men riktigt dar ar jag ju inte riktigt dn [skratt].”

(15) Elias: "Men sen har jag borjat dka lite mer till Finland, var ett tag i Helsingfors,
som forra sommaren, och tdnker vdl dka tillbaka den hdr sommaren for... Aa lite mer
ambitiés évning av finskan.’

’

(16) Frida: "Jag tror att alla ville fortsdtta ldra sig spraket efter de terminerna.”

(17) Nathalie: "Ja ofta de ville ldsa vidare. De som var kvar efter ett ar, 95% av dem
ville fortsdtta, (...) Sd det, de som vill verkligen, jag kinner att det finns, de kommer
att fortsatta aven i framtiden. ”

(18) Frida: "I alla fall, det kan man sdga att kanske ett av mina mdl (...), i alla fall att
man behdller nyfikenheten att ingen blir jittebesviken eller sa, eller ’jag kan inte ldra
mig’ eller ’det gar inte’. Utan att de i alla fall vill forséka fortsditta och att de blir
nyfikna och vill ldra sig mer.”

Study Circle Format: Disadvantages

(19) Nathalie: “(...) alla var pd sin egen kunskapsnivd, pa nagot satt. Eftersom vi stéllde
inga krav. Sa det var lite, man fick pa nagot satt balansera mellan det, assa lite mer
tekniskt avancerade, typ, grammatik, och sahdr varfor hdr finns det ett extra ’a’ och
har inte finns det, men samtidigt sdhar, ha med sana saker som &r valdigt enkla, sana
som man anvdnder ndr man har precis bérjat ldra sig.”

(20) Frida: Inldrningskurvan dr annorlunda hos alla, och dd kunde det vara lite sahdr
att ibland nan fattade det direkt och nan annan behovde upprepa, upprepa och tréana.
Sa just det har liksom balansera att det blir roligt for alla. Sa det kunde vara lite
knepigt ibland.”

(21) Sara: “Assd sahdr, vad hinder om du missar en tisdag? Dd dr det en gang i
manaden. S& att, om det snarare skulle vara att man signade upp sig pa en kurs, och
sen sa lat oss sdga att det var tre ganger i veckan, varav en eller tva var pa distans.
Eller tva ganger i veckan, och en gang pd distans och en gang pd plats. (...). Da dr det
liksom sdhdr, da gar jag pa finska. Inte "aa, jag har ldst lite finska ndn gang’.”
Intervjuare: “Sd typ, lite mer commitment, eller vad man ska sdga?”

Sara: “Precis, exakt. Och att verkligen hitta de hdr som... Som vill vara med.”
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(22) Frida: ...ibland kunde det vara att jag hade forberett och tinkt sdhdr att okej om vi
ar till exempel fem som &r med, och vi kan goéra sana har évningar och sa, och sen
kanske det bara kom en deltagare. Och jag behovde liksom, sahar, lite freestyla och
gbra om planen. Sd det kunde vara lite trakigt.”

(23) Frida: ”...ndr man trdffades digitalt sa var det kanske lite lattare, men samtidigt
kanske folk kunde halla pa med andra saker samtidigt, att man kanske lagade lite mat
samtidigt och s4, eller, eller att man inte var, hur ska man séga, tog det inte sa
seriost.”

(24) Nathalie: "Kanske det dr den... Kanske sprakcirkeln krdver ganska mycket... Sdhdr,
integritet skulle jag sdga, men det dr fel, det dr inte rdtt ord... Sahdr att man kan
motivera sig sjalv, att man kan pusha sig lite. Man kan 6ppna boken, och man har
intresset redan. Sa jag tror att kanske det, for de som &r intresserade efter ett ar,
kanske de har en san... Formdga att géra saker utan, eller ldra sig finska till exempel

utan att nagon sdger att 'idag mdste du ldsa fran boken, det och det’, sd kanske det dr
bra for dem.”

Knowledge of minorities

(25) Sara: ’(...) det betyder alltsa att vi ska inkludera mycket mer undervisning om
minoritetsspraken (...) Assd verkligen sd att vi far upp intresset for att det dr en del av
att vara svensk, det ar en del av att vara medborgare i Sverige att veta. Nittiofem
procent av befolkningen kan inte namna alla fem minoritetssprak i landet, jag men da
dr det vdl uppenbarligen ndgonting som dr fel. (...) Sd det dr att 6ka intresset och det
kan man gora pa olika satt, men for det tror jag verkligen att da sahar 'dh, okej, det
har var ganska coolt, det &r coolt att kunna samiska, det &r coolt att kunna
meankieli.””

(26) Elias: "Sen har det ju ocksd vickts manga fler debatter nu om vikten av
minoritetssprak, och det dr inte bara att "aa du far ett till sprak’ utan det bidrar
valdigt mycket till bade dina egna méjligheter i livet och till att behalla ett sprak som
varit med och byggt Sverige, som gor oss starkare. Sa dar ar det val manga ocksa
som, dven om de sjalva inte har en direkt koppling till finskan, som jag till exempel,
som vill ldsa finska dnda, for att bidra till det.”

(27) Elias: "ndr jag borjade i politiken och kinde att, aa men det dr sd mdanga som inte
fdr den... aa, det de har ritt till. Och varfor om vi dir ett finskt forvaltningsomrade kan
inte vi prata finska med vara valjare? Det ar s, vi slappte inget material liksom
finska, och inget.... Vi hade inget stod till de som kom forbi och ville ha svar pa fragor
pd finska. Sd jag tdnkte att... Aa men dd kan jag vl lika gdrna forsoka ldra mig!”

(28) Rebecka: “sd jag tror det dr sa viktigt att just liksom vara ndrvarande som forbund,
hos de har sverigefinnarna, for att visa att vi finns. For att jag hade ingen aning om
att Sverigefinska ungdomsforbundet fanns. Vi fyllde 30 ar nu i ar, och om nan skulle
ha sagt det, om nan skulle ha gjort skolbesok sa skulle jag ha vetat, och liksom kanske
vetat var jag skulle liksom vinda mig (...). Sd att dd skulle jag ha fatt etablera ett
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mycket storre socialt ndtverk.”

(29) Rebecka: “Just for att forgylla den hdr kommande generationen sa behdver vi visa
vart narvarande och liksom att vi har kul och att det finns massor med méjligheter och
sd ddr. Sa att, mer skolbesok.”

(30) Rebecka: (...) det dr ddrfor det dr viktigt och just lyfta upp kulturen, liksom. Sahdr
‘aa men vi har bastukvdll’, typ. 'Aa vi har karaoke ddr man far sjunga vilken ldt man
vill’, typ.

Intervjuare: Sa du skulle saga att kulturen ar en viktig komponent fér sverigefinnar?
Rebecka: Ja, for sdna som ar fodda i Sverige. For att kunna locka dem till
engagemang, typ. For att liksom sahdr upplysa om minoriteten.”

Problems in Education And Mother Tongue Instruction (MTI)

(31) Sara: “Antalet ganger jag har hort att "aa nej jag kunde inte lasa, jag ville lasa
finska men jag kunde inte for att vi var farre an fem i klassen som ville det. For da ar
det inte ekonomiskt gynnbart.’ Eller vad de nu sciger. Vilket inte dr sant.”

(32) Sara: “ndgonting som jag tycker dir viildigt intressant det ar de har, assa, olika
sakerna som kan paverka intresset for att borja lasa spraket. Som till exempel, vad det
kravs for extra merit att lasa for att jag kunde ju valja bort mitt sdmsta betyg och byta
ut det mot finskan. Pa gymnasiet kan jag ocksa gora det, det ar dock ingen som vet om
att man kan goéra det, men det kan man. Och sen... Eller det dr typ upp till rektorn.”

(33) Sara: "For att nu ndr man ldser modersmdl sd blir det ju som en kvarsittning, du
maste vanta nan timme for att din, nan timmes lektion ska borja medans dina
kompisar far ga hem jdttetidigt och kdka pizza hemma eller ndt sant.”

(34) Rebecka: “Sa dd dr det ju sahdr att man sitter i skolan typ och ba deppar lite, och...
Sa det kdindes verkligen som ett straff, och man mdrkte liksom sdhdr vid... I ettan i
gymnasiet sa kanske vi var typ tio personer, efter varje lektion sa var det alltid nan
som hoppade av. (...) Sa man behover géra det mycket mer roligare”

(35) Rebecka: "Men det dr ju typ ndanting av det som sverigefinska ungdomsfoérbundet vill
istallet gora, typ aktiviteter dar man far prata finska — pa ett roligt satt. Och umgas
med finnar — pa ett roligt satt, och praktisera liksom, finskheten. Sa att, ta bort liksom
den har straffstampeln. Jag vet inte, det kanske ar darfor folk ar oaktiva sverigefinnar
Jjust for att det dr sa betingat med hem((sprdk)) ... Det kanske ar det, ligger till
grunden, kanske.”

(36) Rebecka: "Sprdket, for mig, har inte kommit gratis, utan det dr nagonting jag har
liksom behovt uppratthalla och valdigt mycket pa egen hand. Assa de dar timmarna pa
hemspraksundervisningen det dr inte de som har format till idag... Eller JO, det har
varit grunden till att jag ((kan)) kdmpa och géra att finskan ska vara kul!”
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(37) Nathalie: "Men, sen att... Att inte ens fd ldra sig, de som vill, till exempel hur det
gar i forskolan och grundskolan och allt sant. Och allt det som man hor att ja namen i
nan skola hade de forbjudit barn att prata finska... Sd det séhdr... Jag har bara blivit
mer arg och pd ndgot sdtt engagerad.”

Language as a problem or resource

(38) Sara: "Han var liksom, han var andra klassens medborgare bara for att han kunde
ett till sprak.”

(39) Rebecka: "Till skillnad frdn andra som jag har mdrkt vars mammor dr finnar har
istdllet anpassat sig och ba “nu dr vi i Sverige, det dr ju inte bra att kunna finska”, for
det var ju det, det var ju inte bra att kunna flera sprak, trodde man.”

(40) Rebecka: (...) sd att man gér det lite mer anpassat, istdllet for att liksom sahdr "ha-
ha, du kan ett annat sprak och du vill ldra dig mer, hdr fdar du det hér som straff!’ typ.
Det dr ju inte som att det dr sahdr ‘grattis!”

(41) Rebecka: “Ja, och just att vi blir tjatade pd hela tiden typ sdhér 'det ir JATTEBRA
att ni kan finska, det kommer vara jdttebra ndr ni soker jobb och sdna ddr saker’. Men
det dr sa otroligt omotiverande att [gd pa modersmdl]”

(42) Sara: "Men jag tdnker att det utvecklar hjdrnan, assa att ha dubbelt sa stort
ordférrad, assa snalla.

(43) Nathalie: "Jag tror att mer folk bérjar att se vilken fordel det dr att kunna flera
sprak, det dr inte nagonting... Det tar ingenting utan det bara ger. Sd jag tror att folk
borjar se hur viktigt det dr.”

(44) Elias: "det dr inte bara att aa du far ett till sprak’ utan det bidrar vildigt mycket till
bade dina egna mojligheter i livet och till att behalla ett sprak som varit med och
byggt Sverige, som gor oss starkare ”

(45) Rebecka: "Men sen nu i efterhand sa, da har jag fatt jdttemycket liksom, da har
spraket varit som en resurs for mig. ”

Finland as a neighbour and role model

(46) Sara: “Assd sd att jag tror och ndistan hoppas... [Skratt] Eller sdhdr, att folk valjer
att flytta till aa, virldens, i sjdtte aret i rad, lyckligaste land.”

(47) Sara: "Och sen sd hoppas ju jag pd en mer liksom globaliserad vdirld och mer
samarbete sinsemellan, och att finnar flyttar hit och svennar flyttar dit, for att vi
behover finsksprakiga har, de behdver svensksprakiga dar, det ar ju ett nationellt
sprak. Sa att, pd det scittet hoppas jag att samarbetet blir mycket tajtare.”
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(48) Rebecka: "Plus att Finlands utveckling har blivit mycket bdttre, de har vixt
ekonomiskt, och plotsligt har Sverige Finland som forebild, typ i vissa fragor.”

(49) Elias: ”Och sen har ocksd min erfarenhet varit att det a&r manga som, nar de val
forstar att det dr inte omojligt, liksom att ldra sig finska, dndd har ett intresse av en...
Finland ligger sa nara och nastan alla har akt Finlandsfarjan nagra ganger som
barn. Man vill liksom prata Muminspraket [[skratt]]. ”

Children and the future

(50) Nathalie: “Ja, jag dr lite rddd, eller orolig om jag skulle fa barn hdr, att de inte
skulle kunna lara sig finska. Och jag har faktiskt tankt att om jag far barn sa kommer
jag fytta till Finland och dd dr det... De har tvasprakig utbildning mycket mer
tillgdnglig.”

(51) Elias: "Jajag tror att hade jag fatt det fran mamma eller pappa sd hade det nog
varit ett glasklart ja, att det ska foras vidare till mina barn ocksd.”

(52) Elias: ”Jag tror och hoppas att rollen kommer vixa for alla minoritetssprdk (...).
Och jag tror att det ar valdigt positivt, jag tror att vi kommer se manga fler debatter
om minoritetssprakens roll i Sverige och tyvarr s& kommer det ju ocksa bli dom som
tycker att minoritetsspraken inte alls ar viktiga som ger sig in i de debatterna, nar
man ser att minoritetsspraken vaxer. Men jag tror till slut att vi kommer landa pa ratt
sida. Det vill saga, det gar at det hallet i de flesta lander runt om i varlden verkar det
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som.

(53) Sara: “Men na assa de andra [sverigefinnarnaj ... Jag tror att de som kan finska nu i
storre utstrackning kommer lara ut spraket an vad de som kunde finska forr gjorde.
Men eftersom det ar mycket farre nu som kan finska an forr, s kommer det alltsa vara
farre som pratar spraket. Men om vi kollar, om vi inbillar oss en kurva har, hur
liksom spraket sa, det kommer ju fortfarande sjunka men inte lika drastiskt som det
gjorde i borjan.”

(54) Sara: "Och det dr vdl ddrfor jag ocksd tycker att det dr sd viktigt att... Jag tycker det
ar sa synd ocksa for att det ar sa fa sverigefinnar idag som kan finska, just med tanke
pd att... Min pappa, ndr han fick oss sd blev det sd hdr att, "aa, ska jag verkligen
utsdtta dem for det jag var utsatt for?’ (...) Och sen sd visade det sig inte vara ndgon
risk alls, utan det héar, det ar ju coolt nufortiden. Det &r inne att vara finne. Men det
kunde ju inte dom veta, sa att det ar val det som.. Det ar val darfor som det har
projekt... revitalisering...(...) dr sd viktigt, for att, ja just det hdr med att det har blivit
en liten dipp, men vi kan fd upp det igen!’

(55) Sara: "Som det ser ut nu, nej. Men, assd om det skulle fortsditta sahdr. Men jag
tycker att vi ser liksom ett okat intresse for minoritetssprdken, for... aa men sdrskilt
finskan! Assd det dr ju sd mdnga som... Sa att, om vi andrar hur vi ser pa
minoritetsspraken nu, och &nnu assa battre, sa, sa ja. Sa att framtiden &r svar att sia i,
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men det finns tva olika alternativ. ”

(56) Nathalie: "Det kan vara svart att ldra sig, och att pd ndgot sdtt, for unga att
fortsatta lara sig. Jag tror att dar finns storsta problemet. Men samtidigt ocksa
tillgang till till exempel finsksprakig litteratur och film och musik och sant ar mycket
bdttre dn tidigare, sd jag tror att de... Helhetsbilden &ar kanske ganska positiv, skulle

jag sdga.”
(57) Rebecka: “Assa min generation dr redan kord, skulle jag nog sdga [skratt], tyvdrr.”

(58) Rebecka: ”Men nu nar man ser hur liksom popular finskan har blivit, det finns en
valdigt positiv bild av att vara finsk, eller sen just att det finns behov, det finns en stor
efterfragan pa dagis och skolor, och det dr liksom... Assa att de viixer mer. Sd att jag
tror att det kommer bli bra, fér den generationen som kommer. Jag tror att liksom min
generation &r ett mellanting, just, for att vi ar liksom barnen till féraldrarna som inte
fick liksom embracea sin finskhet lika mycket som idag”

(59) Rebecka: "For det kinns som att liksom, Sverigefinska ungdomsforbundet inte hade
sa ljus framtid, eller det kanns som att minoriteten inte haft sa ljus framtid, typ. Men
sen sa just det har med att de unga, att det finns s manga unga och de verkar vara
sahdr 'woooo!’, och just att, ndr man tdinker att det dir en stor efterfrdgan pd finskan,
och finskt dagis och sana platser, sa da blev jag valdigt glad nar jag tankte sahar,
okej, vi kommer nog annu vara en nationell minoritet. Men den kommer nog andras
mycket, tror jag.”

(60) Rebecka: (...) ndr jag gick i fjdrde klass sd var jag ensam i klassen for att jag var
liksom den enda sverigefinnen dar, men nu nar jag besokte dar sa var det som en
chock for det var sa mycket manniskor i klasserna. Sa det ar ju en andring som har
skett.”

(61) Rebecka: "Sd jag tror att minoriteten kommer nog att fordndras just att man inte
har den har starka forankringen till Finland, som tidigare generation, men att man
kanske har den har typ romantiseringen eller liksom intresset, nyfikenheten istallet for
liksom sjdlvklarheten, typ. Att man, aa. Kanske, jag vet inte. Det dr en bra frdaga.”

Personal interest

(62) Sara: “Jag har alltid velat bli ldrare. (...) Jag har alltid jobbat med barn och jag
har alltid jobbat med att ldra ut pad olika sdtt. Sa att... Om inte jag blir politiker eller
entreprenor eller blablabla sa tanker jag bli lagstadielarare. Sa att och sa har jag
velat bli finskalarare for att jag alskar att kunna spraket, och jag vet att jag kan... Om
jag kan dela med mig av min entusiasm for sjalva kulturen och assa, for liksom
finnigheten, sa tror jag att det ar valdigt bra att den liksom sprids pa det séattet, just
med tanke pa att vi ar i en minoritet. S jag visste att aa men den banan vill jag ga.
Och sen sd ba rakade jag se liksom sd hdr att vill du bli finskaldrare pa Sverigefinska
ungdomsforbundet?’ Jag ba ’ja! Det vill jag!’”
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(63) Frida: "(...) jag sdg en annons, att det soktes ledare just speciellt i [stad], och dd
tankte jag att ja men jag gillar att undervisa och gillar som sagt sprak och sa, och da
tdnkte jag 'varfor inte?’”

(64) Nathalie: "'(...) de skrev att ’kan du prata finska som modersmal’, att kanske du
skulle kunna vara en av sprakcirkelledarna. Och jag har alltid dlskat sprak, och jag
alskar finska, och da var det precis innan sommarlovet bérjade, sa da tankte att ja
namen vad roligt att gora nagonting lite kul som jag gillar under sommaren”’

(65) Rebecka: “Assa egentligen tycker jag inte sa mycket om sprak, for jag har vildigt
svart for grammatik och sdna saker... Sd jag tror ocksa att jag har det perspektivet att
i stallet for att ha en san har hdg ramp, sa kan man ta den lite lagre ner och sen
kanske lara sig nagra fraser, nagra ord, och sen sa kanske man blir expert pa det,
istdllet for att ba "hér har du alla de hdr olika grammatiska sakerna.’”

(66) Elias: ”(...) sen byggdes det upp ett intresse av att ldra mig finska éver tid, bdade for
att prata med kompisar men framst nar jag borjade i politiken och kande att ja men
det dr sa mdnga som inte fdr den... Ja, det de har rdtt till. (...) Sd jag tdnkte att... Ja
men da kan jag vl lika gdrna [skratt] forsoka ldira mig!”

(67) Elias: “Och det var viil lite dd jag kande att okej, men nu maste vi ju faktiskt borja
lara oss finska pa riktigt. Jag kan sitta och planera for att ja men aldreboenden ska ha
finska promenader tillsammans och sa dar, hur mycket jag vill, men om jag faktiskt
vill kunna gora nagon skillnad pd riktigt sd mdste jag nog liira mig spréket.”

(68) Sara: “Ju mer jag vet, desto mer irriterad och frustrerad, arg blir jag... Det dr sd
sjukt, att... Nu under valrorelsen sa gick jag liksom till varenda litet bas och ba aa
men vad driver ni for minoritetspolizik?* Ingen kunde svara. Och sen nar man kollar
pa deras partiprogram, de har ingen minoritetspolitik. (...) Sjilva engagemanget for
det ar val det som ledde till att jag valde att bli vice ordférande, eller valde att stélla
upp. (...) Och jag vet att det ér ingen annan som tanker gora det sa att jag tanker gora
det.”

(69) Elias: "Det var inte jittegenomtdnkt [skratt], eller planerat.”
Language in daily life

(70) Frida: “De flesta ville kunna anvanda spraket i vardagen, eller assa liksom prata
helt enkelt. Kanske prata med familjen eller anvanda spraket pa jobbet eller sa. Och
sen... De flesta tyckte att det var viktigast att fa mojligheter att kunna trdffa andra
som var ungefdr i samma situation dd, andra som ville verkligen prata”

(71) Frida: "men mdnga vill ju kunna kommunicera med kanske dldre familjemedlemmar
som bara kan finska (...). Sa att kunna liksom ha kontakten”

(72) Nathalie: (...) Eller inte fran borjan, men efter nagra fa, eller typ tva forsta
tillfallena, sa var det manga deltagare som delade exakt likadan upplevelse fran sitt
liv. Dom sa att, eller flera av dem var sdahdr att, 'ndmen jag kommer ihdg hur min
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mamma, pappa eller ndgon pratade finska i telefon’ (...) Och manga av dom som kom
dit, sa det fanns som... sahdra smad nyckelord, frdan deras barndom som dom kdnner
igen som dom kommer ihag att deras foraldrar eller mor/farféraldrar har anvéant, men
de forstar inte vad det betyder. Och att néir de har nu... Sen blev de typ 20 ndgonting
ar, de kunde inte prata finska, och sen borjade de kénna att namen det har kanns som
ndgonting som dr... Sahdr en del av min barndom, och de vill... Aa, borja forsta lite
battre. Och det tyckte jag att det var viktigt for mig att ett sant stalle dar man kan
fraga sdahdr aa men 'vad betyder det om man sdger juu juu’ eller 'no niin’ i telefonen.
Jag tyckte att det var bara, det var egentligen kéarnan. Allt annat kommer sen, men
huvuduppgiften var att pa nagot sétt kunna prata om det, kanske.

(73) Nathalie: "Och ndr vi hade, nér de hade besokt Finland, till exempel, eller ndn
familjemedlem, sd att... Vad de hade, vad konstigt det hade varit att dka till Abo med
buss fran Tammerfors eller nat sant, sana vardagliga saker. De var véaldigt populara.
Sen var det ocksa sahér, konstiga saker som gamla sléktingar brukade séga nar de
kom pa besok, eller vad de gjorde nar de hade sommarlov och nar de var unga, eller
ja barn. Och dom akte dit och vad brukade de gora och allt sant. Sa sant, att dela med
sig minnen, var faktiskt en av de, ja det var storsta samtalsimnet faktiskt.”

(74) Nathalie: "Ja, jag forsokte ldgga upp studiecirkeln pa ett sdtt som skulle vara mest
anvandbart for dem. Vilket betydde att till exempel nér vi pratade om jul, sa pratade vi
om typ julbord, vad man kan siaga nar man dricker kaffe, eller sa. Och manga av dem
hade sahér, de ville kunna prata i telefon, speciellt med gamla sléktingar. Sa vi tog
upp det.”

(75) Frida: “Assd om du maste anvanda spraket sa vill du ocksa lara dig att anvanda
spraket. Eller sa liksom om du behdver spraket i vardagen, eller sa, sa da blir det
ocksa sahar automatiskt sa att det har maste jag eller det har vill jag verkligen lara
mig.”

Identity and personal development

(76) Sara: “Jag dr en erfarenhet rikare. Assd sahdr jag kan saga att jag har varit
finskalarare, jatteroligt [[skratt]] att kunna séga... det har jag anvant mig av sa
madnga ganger. Och... Ja men assd sahdr typ vdrdet av att... Jag tinkte sdga vdrdet av
att ldra sig ett nytt sprak.”

(77) Frida: "Ja men mdnga olika upplevelser och saker helt enkelt, just att... Alltsa
erfarenheten att leda, och organisera, kommunicera och s&. Och sen ocksa att fa mer
kanske perspektiv och ocksa ja men se hur... For jag visste det finns till exempel
manga sverigefinskar eller svenskar som har nan slags koppling till Finland, men just
att fa verkligen traffa sana personer och veta mer om hur det kanns nar kanske
mormor pratar bara finska, men sen nar man kanske sjalv har borjat kanske glomma
bort spraket eller har aldrig riktigt fatt chansen att lara sig spraket. Sa att fa liksom
hora olika berdttelser, sd. Det har varit valdigt ldrorikt.”
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(78) Sara: “Sd ett fré hos dem. (...), for att jag vet att ju mer jag vet om min egna
identitet, ju mer ... Asscd sahar ju mer svar far jag pa fragor om mig sjélv. Sa ju mer
jag vet om finskheten desto mer svar far jag om varfor jag tycker det har, eller varfor
jag dr sdhdr pa ett visst sdtt. For att (...) jag dr ju Sverigefinne, jag har ju tvd olika
kulturer, det &r klart att jag kommer agera annorlunda @n vad min helsvenska kompis
kommer gdra. Och jag tycker verkligen att det syns sa bra i spraket, assa kultur
speglas i spraket bade pa det har sattet med vilka ord som anvénds, vilka ordsprak
som anvands. Men ocksa vad som skrivs om... Och assd sdhdir, det... Spraket ar
nyckeln till kulturen.”

(79) Nathalie: "Men jag tror att det dr sd... Fint ndr man ser hur en person borjar forstd
ndgonting av sig sjdlv. Det dr... Ja jag skulle kunna fortsdtta géra det hdr... Tills jag
dor, jag blir sa glad ndr folk far pa ndgot sdtt vara... Forstd vem de dr, genom
spraket. Att ja men 'det hdr var det som min mamma sa i telefon varje dag ndr hon
pratade med faster eller moster. Nar de borjar forsta det, sa da ar det en bra kansla.
Och de som jobbar med det hdr dr... Jag uppskattar det jittemycket.”

(80) Rebecka: "For mig sa handlar det mycket om att jag kan vara mig sjdlv. Assd jag
brukar typ sahar beskriva mig sjalv som typ tva olika dimensioner. Och sen, de har
dimensionerna nar de méts, héar, sa finner man mig. (...) jag har alltid liksom sdhdir
vardagligt hort svenska och finska. Sa for mig blir det som att det ar en del av mig.
Och jag blir vildigt glad ndr jag far vara mig sjdlv [skratt] eller nér jag kan liksom...
Jag sjalvforverkligas liksom for den stunden. Sa fér mig, pa det planet &r det viktigt,
och det dr ddrfor.... I och med att jag mdrker liksom hur viktigt det dr for mig, sd det
ar darfor liksom jag forsoker lagga ner troskeln sa att fler manniskor kan delta i de
hdr sakerna.”

(81) Nathalie: "(...) det hdr dr bara hur jag tinker, men vikten att... Hur lycklig jag dr
for att... Jag har ett sant sprak som mitt modersmal. Och kanske hur mycket empati
det pad ndgot sdtt finns for de som... Eller att inte kunna ett sprak som de kinner igen
fran barndom. Att sprak kan vara s pass starkt eller stort eller viktig del av det som
man dr, det dr ocksd... Har jag uppmdrksammat.”

(82) Nathalie: “Jag har... Jag brinner for minoritetssprdksgrejer nu. Jag har blivit arg
och ledsen och, att fa hora allt det som de sager. Att, hur deras foraldrar har kéant
skam, och hur deras fordldrar har inte vagat ldra deras barn... Aa, sprdket. Men
ocksa, eller jag vill inte pd nagot sdtt skuldbeldgga dem, forstas. Men, sen att... Att
inte ens fa lara sig, de som vill, till exempel hur det gar i férskolan och grundskolan
och allt sant. Och allt det som man hor att ja n& men i nan skola hade de forbjudit
barn att prata finska... Sd det sahdra jag har bara blivit sdhdra mer arg och pa nagot
satt engagerad. Det tror jag dr det storsta for mig.”

(83) Nathalie: "Jag tror att det finns ndagonting hos de ddr unga personerna som... Och
de borjar att kdnna att 'men jag behover géra nagonting’. Och sen, att studiecirklarna
dr en utvdg, eller ett verktyg att kunna pa nagot sdtt utveckla det. Och manga (...) de
ar inte typ 20 ar gamla, utan de borjar bli 27, 28, de borjar skaffa sina familjer och
allt sant, sd jag tror att det dr som nan typ av existentiell.... Grej ndr man bérjar
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tanka vem man &r, och i relation till familjen och allt sant. Sa jag tror att
studiecirklarna kan inte locka ndgon pd ndgot sitt, utan att det finns bara... Det dr
dom som forsoker forstd sig sjdilva... och var de kommer ifrdn och vem dom dr.”

(84) Elias: "Det kinns som att unga nu dr mycket mer intresserade av sin bakgrund och
kanske sin slékthistoria an vad man har varit tidigare. Och jag vet att det &r manga
som forlorade finska spraket genom att det sgs som fult att prata det i skolan och sa
ddr, och da dolde man det hellre dn att std upp for det "det hdir dr vem jag dr’. Och
jag tror att manga ungdomar idag vill tillbaka till en tid dar man pratade liksom
finska som sitt huvudsprak i slakten, och man kanner att det ar en viktig del av ens
identitet.”

(85) Sara: "Det finns ndgonting mer och sdrskilt liksom om man dr sverigefinne eller
finlandssvensk, det finns ndagonting mer dn bara... Jag ndr jag ldrde mig malajiska.’
Intervjuare: "Mm. Sa att det dr... Du tinker att liksom vérdet i spraket... Det dr
kopplat till speciellt till sverigefinskheten?”

Sara: "Hm... Eller till ens identitet.”

’

(86) Rebecka: Ja assd det var ju pa grund av finskan, framst, men ocksa typ att jag som
sverigefinne en nyf... Assd dr nyfiken pd Finland och finsk kultur, och liksom kunna fd
ta pa det, och det ar val darfor ocksa jag forsokte liksom hanga med finnar, ocksa.
Och lira kinn... Aa. Pa det sdttet, tror jag. Att liksom bara kunna fa en... Kunna bli
mer sverigefinsk, typ. Tror jag. Aa. Komma ndrmare det.”

Sweden Finnishness as innate

(87) Rebecka: "For jag tror att vildigt mdanga kanske typ sdhdr ser att vi har rattigheter
pa grund av att vi har ett sprak, och det spraket behover vi varna om, medans jag ser
det mer som att vi ar en minoritet och det handlar inte bara om sprak, utan det ar
liksom en plus-sak. ”

(88) Rebecka: “Det finns nagonting i dem som dr utéver spraket, och det dr liksom just
spraket som typ rattfardigar om man kan identifiera sig som sverigefinne, inte sahar
att "du mdste kunna finska’, det finns inga sdana regler, men man tror det for att det dr
sa himla ingrott i dig.”

(89) Nathalie: “Jag tror att det finns ndagonting hos de ddir unga personerna som... Och
de borjar att kdnna att "men jag behover gora ndagonting’”’

(90) Sara: "Jag tror absolut att sd linge det finns sverigefinnar sd ska det finnas ett
behov.”

(91) Rebecka: “men jag tror ocksa assa sahdr, finsk kultur... Assd jag vet inte om jag dr
lite partisk, men det kénns som att det ligger liksom i generna. Det finns ju en
anledning varfor det finns det hér begreppet ’sisu’, ... och det handlar ju liksom om
mentaliteten och just liksom aldrig ge upp och att man kanske ar lite sahar, ja men
man star for sin sak typ, och sa. Och pa nat satt sa kanns det som att det ligger liksom
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i generna, jag vet inte om det liksom dr biologiskt eller om det dr bara kulturellt.”

(92) Rebecka: "Och det blir sahdr konstigt, tink om jag skulle ba ’'nej, jag dr inte finsk’.
Assa det skulle inte liksom hdnda mig, for att det dr sd pass ingrott... Aa i mig, sd att
det gar liksom inte, det gar tyvdrr inte att ta bort det.”

(93) Rebecka: "For mig sd handlar det mycket om att jag kan vara mig sjdlv. Assd jag
brukar typ sahéar beskriva mig sjalv som typ tva olika dimensioner. Och sen, de har
dimensionerna ndr de mots, hdr, sd finner man mig. (...) i och med att jag har gatt i
sverigefinsk [skola] till nian, sa jag har alltid liksom sahar vardagligt hort svenska
och finska. Sa for mig blir det som att det dr en del av mig.”

(94) Rebecka: "Och sen att jag alltid liksom gillat att hinga med sverigefinnar, for att
det kénns liksom som att vi delar liksom samma syn, eller samma liksom mentalitet,
typ. Att vi kan vara, befinna oss i de hdr tva olika dimensionerna samtidigt.”

(95) Sara: ’Sa ju mer jag vet om finskheten desto mer svar far jag om varfor jag tycker
det har, eller varfor jag ar sahar pa ett visst satt. For att det ar ju jag ar ju
Sverigefinne, jag har ju tva olika kulturer, det ar klart att jag kommer agera
annorlunda dn vad min helsvenska kompis kommer gora.”

(96) Nathalie: "Ja, det dr fortfarande... Det dr pd ndgot sdtt visentligt for... Mig sjalv,
att kunna prata finska och kunna prata med dem som jag har vuxit upp med, och sd.”

(97) Nathalie: "Jag blev sa glad ndr jag sdg, sahdra enstaka ord. Att han hade anvint
sdna sdhdra... Hur han hade anviint sprdket. (...) Men jag liser [ ], ndgonting som ar
mitt yrke, men jag ldser det pa ett sprak som talar... Som jag kan pa ndgot sditt... Som
ar jag, pa ett annat sdtt.”

(98) Nathalie: "Det kiinns som att jag kan... Jag vill uttrycka mig pd finska. Jag vill sdga
vad jag vill pa finska, eftersom det kanns mer som att jag vill utveckla mig sjalv, inte
bara som att jag skriver ut ndt... PM om ndgonting utan det kdnns mer som att, ja men
det har &r jag. Det har &r min bok, min forsta bok. Det har ar det som jag kommer att
bli, ja, bli. Sd ja, det dr en viktig grej for mig.”

Language attitudes

(99) Sara: “Assd jag skamdes ju for att vara finne, liksom. Sa att jag borjade ju inte
prata finska forrdn jag var tio, ndr min pappa sa att ’du far en [_] om du bérjar
prata’ sd jag ba "okej, okej dd!’ [[skratt]]. Sa att jag borjade prata ganska sent, eller
jag pratade ju tills jag kom upp i sa hér sexdrsdldern ndr jag insdg att 'nd men jag vill
ju va som alla andra’”

(100) Nathalie: "Jag tror att det finns fortfarande kvar lite den ddir skamkdnslan, eller pd
nagot satt, att vilja, att trycka undan det att man pratar finska, eller sina finska rétter
eller sa. Men samtidigt kanns det som att flera vill uttrycka det pa nagot sétt. Till
exempel, de kommer fram till mig, dven i andra... Ja undervisningssituationer, att
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‘ndmen vet du vad, jag pratar ocksd finska’ eller '((vet du vad)) jag har en foralder
som, eller min mamma flyttade hit.” Sa jag tror att folk borjar kdnna lite tillhorighet,
eller de som &r typ 20, 25, 30 &r nu, de borjar kanna sahar lite stolt(a) dver det. Aven
om det fortfarande finns lite kvar av de dar kéanslorna fran, ja...”

(101) Elias: ”De brukar vara valdigt positivt dverraskade. Speciellt nar jag berattar att
jag inte dr finne. (...) Da jag har sagt att jag dr svensk men jag ldr mig for att jag
tycker att det ar intressant att prata, och det har de tyckt varit jatteroligt, att ha nagon
som vill ldra sig finska.”

(102) Sara: "For forr var det lite schdir, vilka skulle komma pa lektionerna, vilka skulle
vilja lara sig finska? Nu ar det mer sahar: ja men det ar klart att man skulle vilja lara
sig finska”

(103) Rebecka: (...) for att jag kan idag vara stolt sverigefinne, det kunde inte min pappa
forut, vilket har gjort att saklart jag ska vara stolt, for att min pappa inte fick vara det
ndr han var ung, for att da kanske nan skulle... sa var han hotad, men hdr kan jag
bara ga runt och vifia med finska flaggan och ba 'wohoo!’ och dd passar jag pd att
gora det.”

(104) Rebecka: "Och sen sd tror jag ocksd sahdr att min pappa har varit véldigt mdn om
att sahdr ‘ni ska prata finska’ och Finland, han har alltid snackat om Finland typ, sa
art det har ju vildigt mycket inspirerat”

(105) Sara: ” Min pappa, ndr han fick oss sa blev det sa hdr att, "aa, ska jag verkligen
utsdtta dem for det jag var utsatt for?”’ (...) Och sen sd visade det sig inte vara nagon
risk alls, utan det har, det &r ju coolt nufértiden. Det ar inne att vara finne”

(106) Sara: ”och sa har jag velat bli finskalarare for att jag alskar att kunna spraket, och
jag vet att jag kan... Om jag kan dela med mig av min entusiasm for sjdlva kulturen
och ass4, for liksom finnigheten, sa tror jag att det ar valdigt bra att den liksom
sprids pa det sattet, just med tanke pa att vi ar i en minoritet.”

(107) Frida: Jag tror att en del tycker att det dr sdhdr... Vad ska man sédga... Coolt att
lara sig (...) finska ar ett lite sahar exotiskt sprdk, sd att... Det kan vara en
anledning.”

Sweden Finnish and purism

(108) Sara: "Assd ur mitt egna perspektiv sd dr det ju jdttestor skillnad pd... Assd sda hér
det finns ju... Jag sdger liksom att det finns ett sprdk som heter Sverigefinska, att det
ar verkligen att de har aldre pratar finska, for att de har bott i Finland och sa dar.
Men de unga som dr fodda i Sverige pratar sverigefinska. (...) Assd det dr ju
fortfarande ett modersmal, men ett mindre anvdnt modersmal (...). Jag dr ju vildigt
mycket sa har med att jag tycker man ska lara sig riktig finska, jag sjalv, nar jag lar
mig ett sprak sd vill jag... Jag dlskar grammatik, jag vill fa det rdtt. Men [_] ar
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vdldigt mycket med det hdr att, sd linge man forstar dig, sd aa.’

(109) Sara: "(...) ocksa att det har mycket storre betydelse dn grammatiken egentligen for
att liksom sahdr... Du (?) kan ju sdga sdhdr 'Jag... springa... buss’ och da forstar
man vad du menar. Eh, aa. Sa att det. Och det ar val viktigare an att man far det
liksom helt grammatiskz korrekt. Sa att, betydelsen av... Eller vardet av att kunna flera

2

ord.

(110) Rebecka: ”Sd linge man liksom anvinder det i vardagen och typ sdhdr far sdga fel,
och sana déar saker, eller mixa med svenska, sa kommer finskan att bli battre. Och det
ar sa det har varit for min del. Sa att just att jag kan prata med mina kompisar har,
assa de som kan finska, da pratar vi finska primart, och sa kan jag slanga in lite sdhar
svenska ord ocksa, just for att jag inte kommer pa det finska ordet déar och da. Men det
har ju gjort sd att jag kan, istillet for att sitta och tinka pa en mening sdhdr 'eh eh
hur sdger man det ddr’ sd blir det sd naturligt det blir sa hdr ’lalalalala’, jag sjdlv far
ju liksom mer sjalvfortroende ocksa och blir mer bekvam av att liksom finnas i det dar
rummet.”’

(111) Rebecka: ”Ndr jag kdnner minoritetsstress sa kommer det fran minoriteten. Sd det
kommer ju liksom dom som ar déar, kanske lite aldre, som pratar bast finska, eller
battre finska an svenska. Jag pratar béattre svenska &n finska. Och da kanner jag
liksom prestationsangest typ. Eller jag maste prestera. Och da blir det istallet sahar
‘dah-dah’ [stammar], assa sahdr det blir inte... For det kdnns som att sahdr i
minoriteten s har man en bild av att antingen s& kan man finska, eller sa kan man
inte finska. Och dd, bdda dr ju (...) equals att du dr... att du far vara sverigefinne,
men det har i mitten typ gloms bort. Och da har jag varit valdigt man om att skapa en
miljo dar man lyfter upp det har i mitten. FOr att om man inte lyfter upp det hér i
mitten, da kommer liksom spraket... Det cir typ dd spréket dor, vil! Assd séhdr, om
man inte far prata det. For isafall liksom, om inte jag hade fatt prata mitt mittensprak
sd skulle liksom min finska nog... Jag skulle nog bara forsta finska och liksom inte
kunna uttala mig vardagligt, kanske, assa det skulle vara valdigt mycket mer
komplicerat. Sa att det ar valdigt viktigt att skapa just de miljéerna dar man far
blanda sprdken. For att om man inte vdgar prata sa kommer det helt att forsvinna.”

(112) Rebecka: "Ja, assd det maste ju finnas for annars sd skulle ju... Om det inte fanns,
om inte det skulle vara tillatet, sa skulle inte jag vilja vara engagerad. Sa att aa, for
att det finns ju finskan... Och det mdrker jag ocksd ndr jag pratar med mina kompisar,
for de kan ju sahar papeka ibland, eller typ skratta nér jag séger nat ord. Jag tycker
det bara dr kul, for att jag dr bekvim med att liksom... Bara att jag kommer liksom...
Att folk forstar mig dr jag fine, och jag blir inte krdnkt om de sdger ba ah nu sa du
fel’, jag bryr mig inte for att jag dr bara glad over att kunna fd prata spraket”

(113) Elias: “de tyckt varit jdtteroligt, att ha nagon som vill ldira sig finska. Och sa tycker
jag att de har varit valdigt forlatande. Jag ar ju mycket béattre pa horforstaelse an vad
jag kénner att jag dr pa att prata sjdlv. Sd, de har varit vildigt mycket att "aa men det
kommer, sd ldnge du kan det dir det dr jdttebra’. (...) Och sen sa har de faktiskt varit
valdigt duktiga pa att halla sig till finska, aven nar jag har svart att prata finska
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tillbaka. Vilket ar valdigt bra for att lara sig. Inte sdhar som svenskar, som sa fort
nagon har lite svart, byter till engelska [[skratt]/”

(114) Rebecka: "For jag tror att vildigt mdanga kanske typ sdahdr ser att vi har rttigheter
pa grund av att vi har ett sprak, och det spraket behdver vi véarna om, medans jag ser
det mer som att vi ar en minoritet och det handlar inte bara om sprak, utan det ar
liksom en plus-sak. Och det kanns som att det ar sahar, det kommer alltid fran de
yngre, fran oss, nar vi pratar. Det kommer inte liksom fran de aldre. Kanske, assa
sahdr, typ aa men vissa haller ju med, men sen sd finns ju dom som inte haller med.”

(115) Rebecka: “4ssd, det ar en valdigt bra fraga. Jag tror att det beror pa kontexten.
Men jag tror assa de som ar engagerade Sverigefinnar, ar assa jag skulle séga typ 98
procent ar sana som kan finska som sitt basta sprak. Och da ar det liksom oftast aldre,
men... Och sen dir det valdigt svart ocksa for att, de som ar engagerade sverigefinnar,
det finns inte mdanga sana.”

Young people’s interests

(116) Rebecka: "Och jag tror ocksd att det dr det hir med att vi dr sd individualistiska
ocksa, sa att det har val det som grund, ocksa, sa att man behover inte féreningsliv,
speciellt om du ar svensk, eller liksom fodd i Sverige for da har du redan dina
kompisar, du har inte behovet att liksom leta efter nya, kanske. Assd, (...) intresset
utan det ar val att du delar den har finska gemenskapen med typ din mamma, eller din
slakt, istallet for att liksom dela den med assa sina vanner, for man &r sa van, fér man
har gatt i en svensk skola, typ.”

(117) Rebecka: “Aa, sd jag tror ocksd... Just for att forgylla den hir kommande
generationen sa behdver vi visa vart narvarande och liksom att vi har kul och att det
finns massor med mojligheter och sa ddr. Sa att, mer skolbesok.”

(118) Sara: “Aa det dir ju det, det dr inte mycket som gor det.”

(119) Rebecka: ”Kolla pa nat evenemang som sverigefinska ungdomsforbundet har, aa da
har vi haft typ karaoke for att det har varit sa uppskattat. Folk alskar att sjunga
karaoke. Och det &r det som lockar, liksom. Och det ar sahér, aa men jag ar val
forstahandskallan for att det ar jag som liksom gor de har aktiviteterna. (...) For att
det var just en frdaga, typ sahdr "hur kan man locka unga’, till liksom sverigefinska...
Eller fa aktiva sverigefinnar eller nat sant dar, for det har typ varit ett problem och da
sa jag liksom "aa men baka karelska piroger eller sjung karaoke, typ’. Det dir ju det
som lockar, assa sahdr vem vill lyssna pd ndn sahdr finsk... Assd jag vet inte, typ
diktare. Assa vi har inte talamod, vi vill att det ska handa saker! (...) S3, jag tycker att
det dr vdldigt viktigt, just. (...) Assd hur manga liksom bibliotek anordnar sahdr
finsksprakiga kvallar, men det &r inte, det ar knappt nan ung sverigefinne som
besoker, eller som kommer. Eller som kanske liksom ser ett intresse, vi maste ju liksom
kolla utifran deras... Assa det som dr kul.”
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(120) Rebecka: ”Men typ assa det mest aktiva eventet vi har haft, typ, nastan, var nar jag
och [_] besokte en finsk klass, nu for nan vecka sen. Da sa vi sahdr 'JA! Om ni
kommer till vart kontor, sa kommer vi képa pizza till er.” Alla kom. Eller inte alla, men
det var jdittemanga som kom, och vi ba 'VA!’ assa man maste typ tvinga mdnniskor
annars, assa i var alder, eller min alder sa behdver nastan muta manniskor for att
delta i vara evenemang. Men dar, dom ba "JA4AA’ och sen sd ville de bara umgds, vi
pdrlade armband, de fick massor med merch, och dom uppskattade det sa mycket.”

(121) Elias: ”Och sen blir det ju vildigt vdildigt trevligt. Man kan ju sitta och ha roligt
och man pratar om, aa saker som hander runt omkring en och man har mer

’

gemensamma intressen kanske som man kan diskutera dn med dldre.’

(122) Rebecka: ”Men det &r ju typ nanting av det som sverigefinska ungdomsférbundet
vill istallet gora, typ aktiviteter dar man far prata finska — pa ett roligt satt. Och
umgas med finnar — pa ett roligt satt, och praktisera liksom, finskheten. Sa att, ta bort
liksom den hdr straffstimpeln.”

(123) Rebecka: “Assd finlandarna som typ pluggar i Sverige, for dom blir det ju sahar ett
satt att fa prata finska och fa gora finska saker, och fa nya kompisar och sant dar,
vilket dr bra ocksa for dd blir det som... Dd far jag liksom som reda pd det som
hander i Finland, via liksom sahar forstakallor typ. Aa men typ sahar vad ar det for
slang som anvénds nufértiden for att assa den finska jag har fatt lara mig fran
grunden &r ju den finskan min pappa har, och den &r liksom fran 60-talets [_], och
inte liksom fran nudagens Helsingfors. Sa det finns valdigt mycket sahar nya saker,
assa man kan prata om lite mer aktuella saker dn bara assa 'dah Satumaa dr den
bdista ldten jag vet’ och det har man sagt i liksom flera generationer typ. Sd fdar man
hora ocksa ny musik, ba sahar, vanligt liv fast i Finland.”

(124) Rebecka: "Ja som sagt, de som dr aktiva som dr i min dlder dr ju liksom ofta finnar
fran Finland. Vi har medlemsforeningar, (...) foreningarna just i [_] ar valdigt
nischade at finnar som bor i Sverige, eller som har flyttat till Sverige. Och det forstar
jag liksom, for det &r ju de som ar aktiva for att det ar ju de som vill kdnna en
gemenskap, eller liksom kinna... Att fa hdnga med finnar och kunna prata finska och
sa ddr. Det var ju samma sak med mig, ndr jag bodde utomlands (...).”

Lowering the threshold

(125) Rebecka: "Mdnga sdna hér evenemang dr ocksa pd finska, det dr oftast liksom
sahdr, aa men "ldr dig finska”, “sagostunder pa finska” vilket jag dr vildigt for och
det &r valdigt bra att man har det for det &r ju en annan del av det har. Men sen
behdver vi ju liksom inkludera de som ar typ min generation, vars foraldrar var
stigmatiserade pa grund av att de var finldndare. (...) det dr vildigt mdnga i min alder
som ar sverigefinnar men de har inte fatt lara sig finska, men jag tror ocksa assa
sahdr, finsk kultur... Assd jag vet inte om jag dr lite partisk, men det kdnns som att det

ligger liksom i generna.”
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(126) Sara: "Och sen ocksd sd inser jag hur ldtt det dr att ldra sig finska. Jag har ju alltid
tankt sahéar, alla sager alltid att det ar sa svart men nej, assa sahar kolla pa mina
elever.”

(127) Elias: “Forst tinkte jag att det skulle vara jdittesvart, men... Aa det har gdtt lattare
dn vad jag trodde.”

(128) Rebecka: "MEN man far inte glomma bort det hdr, de andra som inte kan finska,
plus att det dr jdttesvart att lira sig finska. Sd det dr inte som att man kan sdga ’ah
men lar dig finska sa kan du vara sverigefinne och sa kan du hdnga med oss’ utan i
och med att jag tror att de dndd har de hdr kulturella behovet ... Eller nanting sdhdr
att de tycker om att basta, att de tycker om.... Att de dr lite sahdr nyfikna, sa tycker jag
att man ska inkludera dem pa det sattet, istallet for att liksom tvinga dem att lara sig
finska. Jag tror ocksd att det dr for att jag inte dr sd himla... Assa egentligen tycker
Jjag inte sd mycket om sprak, for jag har vildigt svart for grammatik och sana saker-...
Sa jag tror ocksa att jag har det perspektivet att istallet for att ha en san har hog
ramp, sa kan man ta den lite lagre ner och sen kanske typ sahar, kanske lara sig
nagra fraser, nagra ord, och sen sa kanske man blir expert pa det, istéallet for att ba
“hdr har du alla de hdr olika grammatiska sakerna.”

(129) Rebecka: "For mig sa handlar det mycket om att jag kan vara mig sjdlv. Assd jag
brukar typ beskriva mig sjalv som typ tva olika dimensioner. Och sen, de har
dimensionerna ndr de méts, hdr, sd finner man mig. (...) jag har alltid liksom sdahdr
vardagligt hort svenska och finska. Sa for mig blir det som att det ar en del av mig.
Och jag blir valdigt glad néar jag far vara mig sjalv [[skratt]] eller nar jag kan
liksom ... Jag sjdlvforverkligas liksom for den stunden. (...) I och med att jag mdrker
liksom hur viktigt det ar for mig, sa det ar darfor liksom jag forsoker lagga ner
troskeln sa att fler manniskor kan delta i de har sakerna. Aa men just liksom en som
inte kan finska, men har alltid liksom... Aa besoker mormor i Finland. Och tycker om
att basta, men det ar saklart att du far basta med oss! Och du ska inte behéva kunna
finska.”
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