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Chapter 2

Marketing Conservatoire Education

The Employable White Musicians of European Classical Music

Ann Werner and Cecilia Ferm Almqvist

Introduction

Neoliberalism as a discourse, and as a method of measuring the quality of
education in accordance with New Public Management (NPM) ideas, has had
an effect on higher music education (HME) institutions. This can be seen, for
example, in the increasing competition by HME institutions for the ‘best’ students,
teachers and rankings. Neoliberal ideas also shape the websites and other media
produced by HME institutions by portraying students and teachers as excellent
and employable. Consequently, website representations of HME institutions
illustrate how general discourses in neoliberal capitalism affect musicians” work
in a job market where self-optimization has become important (Scharff, 2015).
The impact of neoliberal capitalist policies within HME and the university system
in general has been comprehensively discussed in research on internal evaluation
and monitoring systems as well as on how students are turned into consumers of
education (Giroux, 2014). Nevertheless, the marketization of HME deserves more
attention.

This chapter considers the websites of the Estonian Academy of Music and
Theatre (Tallinn, Estonia), the Sibelius Academy of the University of the Arts
(Helsinki, Finland) and the Liszt Ferenc Academy of Music (Budapest, Hungary)*
and critically investigates the following questions: How do these conservatoires
market their classical music? education programmes? How, through this marketing,
is the employable musician constructed in terms of European whiteness? How is
‘otherness’ represented on the websites of these conservatoires that are considered
as the top HME institutions in their respective countries?

We understand websites as performative, as doing something by showing
some students and not others and by suggesting some careers and not others.
Representations on websites are not reflections of the world; they do not present
the actual racial or ethnic composition of students at the institutions. Rather,
the websites show a certain image of classical music education and, by doing so,
promote a certain image of the classical musician. The consequences of these
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constructions are not discussed here, but by comparing our analysis of the web
pages with other research, it becomes clear that an ideal of whiteness translates
into difficulties for non-white students of classical music (Wang, 2015).

Our study is based on the analysis of the opening pages of each conservatoire’s
website; the pages for piano, strings, voice and percussion study programmes;
and pages labelled ‘international/exchange/guest studies. The opening pages
were chosen because they are the ‘face’ of the conservatoires and the first
marketing interface that website visitors encounter. The four classical music
programme pages were selected in order to analyse how classical music
education programmes are presented, and the ‘international/exchange/guest
studies’ pages were chosen in order to explore the limits of a European white
tradition. We mapped the visual and textual content of these pages in the spring
of 2021 and documented our work with screenshots and field notes. These were
then synthesized using content analysis, where what was represented and how
it was represented provided a structure in the form of a table for our analysis
(Schreier, 2012). After this initial phase, a discourse-analytical approach (Laclau
and Mouffe, 1985) was employed in order to examine how representations
of careers, work and whiteness function as signs and determine meanings in
discourses about classical music.

Our analysis is divided into four parts: After a brief discussion of recent research
on neoliberalism, HME and whiteness (part one), we analyse how classical music
education and the classical musicians (teachers and students) are constructed in
relation to whiteness and how non-white students are represented on the websites
(parts two and three). In the fourth part, we examine how the three conservatoires
relate their educational goals and the content of their courses to the working world
of classical musicians and how students and teachers are visually represented in
work contexts. In the conclusion, we make a few suggestions intended to overcome
tokenistic representations of non-white students and to present a nuanced picture
of the careers of classical musicians in the twenty-first century.

Neoliberalism and Whiteness in HME

Neoliberal capitalism has affected the higher education sector through NPM. NPM
consists of processes whereby market economic ideas about how an organization
should be run become dominant through budget processes, evaluation processes
and the professionalization of leadership. The impact of self-monitoring, the
commodification of education and market ideas (ideas about how best to market
education) as applied to the university sector have been critically discussed and
seen as an obstacle to quality and as at odds with democratic and critical practice
(Giroux, 2014). Marketization is a central aspect of neoliberal capitalism, whereby
institutions incorporate market-focused thinking. In accordance with neoliberal
discourse, higher education institutions act as if the ‘product’ (education) must
be marketed to the ‘consumers’ (students). The neoliberal marketing of higher
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education brings the norms and ideals of institutions to the forefront, for example,
on web pages. Ideals include the whiteness assumed in HME institutions.

Patterns of whiteness and the conservation of European cultural heritage have
been observed in both participation and curricula within HME institutions (Shim,
2021). Dyer (1997) argues that whiteness is signified by invisibility - there is no
white race defined as such - and being white is seen as not having a colour. This
invisibility is a prerequisite for white power. White people are seen only as ‘people;,
while people otherwise raced are linked to racial stereotypes. The lack of racialized
stereotypes and ideas about white people as a group constitutes whiteness as
normative and powerful. It is because it is normative that white culture can be
perceived as ‘culture’ per se. In line with Dyer’s theorization of the invisibility of
whiteness as a racialized position, classical music often includes representations of
whiteness as pervasive but invisible.

Thurman (2012) has investigated whiteness as an integral part of the sound
and representation of classical music culture through the German tradition. Her
case study of the reception of Grace Bumbry, a Black singer, performing work by
Richard Wagner in 1961, highlights the racialized ideas that equate classical voices
with white voices and regard roles in stage performances of opera as white roles.
Thurman argues that these racialized ideas exclude Black singers from the classical
music repertoire. The significance of whiteness in classical music performance has
also been studied from the perspective of Asian American performers. Wang (2015)
argues that while there are large numbers of Asian Americans in HME institutions
in the United States, racism and the association of classical music practice with
whiteness present challenges for their full participation in the classical music
labour market (cf. Yoshihara, 2007). Leppédnen (2015) shows that media discourses
around the Sibelius violin competition in Finland were shaped by everyday racism
directed against East Asian performers, while simultaneously reproducing the
discourse about classical music as untouched by gender, race, class and nation. On
a symbolic level, Ware and Back (2002) discuss how whiteness ideals are central
to music culture in both popular and classical music. From the composer Richard
Wagner to White Power music and online music culture, they all interact with race
and racism in terms of whiteness. According to Hess (2018), whiteness dominates
the narratives of children’s music education and is being challenged by practices
of anti-racist pedagogies in teaching. Anti-racist pedagogies and diversity work
have found a place in European conservatoire education in recent years (Guerra
et al., 2020).

Parkinson and Gardner’s (2021) analysis of mission and vision statements on
the websites of seventy-one conservatoires and music departments in Turkey
found that classical music culture was portrayed as national and shaped by a
white European canon. At the same time, an advocacy of pluralism was expressed.
Such contradictions were also identified by Moberg and Georgii-Hemming
(2021) in their study of websites of HME institutions in Sweden, where boundary
transgression, openness and diversity were portrayed in writing, while the images
constructed a white Swedish ideal through pictures of young, healthy people
embodying white Swedish ethnicities. They also found that the websites of HME
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institutions in Sweden referred to male composers more than 200 times, while
female composers were mentioned only ten times. Most of the composers, male
and female, were born in Europe. However, Moberg and Georgii-Hemming did
not investigate the association of whiteness with Europeanness. HME institutions
in the United States have also been found to have a system that privileges white
male European and American composers (Kajikawa, 2019: 156-7). Kajikawa
(2019) argues that the privileging of whiteness in HME in the United States is
accepted as the norm, and the status quo of the white male classical music canon
permeates daily routines and habits of thought. The colour-blind language often
used to describe music avoids questioning whiteness, but there are also instances
where US classical music is directly linked to the ideology of white supremacy
(Kajikawa, 2019: 158-9).

The Multiple Whiteness of Classical Musicians

We will now turn to the visual and textual representations of students and teachers
on the websites of the Estonian Academy of Music and Theatre, the Sibelius
Academy and the Liszt Ferenc Academy of Music.

On the opening page of the Estonian Academy of Music and Theatre, we
found a photo of two young white men playing the piano and clarinet on a
stage; of five additional photos on the opening page, all except one show white
people in practice rooms or on a stage. These photos portray student life when
performing and practising. The Sibelius Academy and the Liszt Ferenc Academy
of Music also display photos on their opening pages and the pages marketing the
music performance programmes for piano, strings, voice and percussion, which
almost exclusively show white students and white male teachers in leadership
positions. This confirms the white European tradition of classical music and the
symbolic connection between white (male) European heritage and classical music
(Thurman, 2012).

A detailed analysis of the photos makes clear that there are differences in the
representation of whiteness. For example, next to the image of two young white
male cellists on the opening page of the Sibelius Academy, we found a link to the
Orchestra Academy of the Music Centre with the caption ‘When future musicians
are educated in the same building as the best experts in the orchestra world, a
unique educational concept is created’? The young man in the foreground is blond,
the one in the background has sand-coloured hair. They look pale, slim and serious
and wear blue button-down shirts. Their whiteness is boreal, Nordic.

In contrast, the opening page of the Liszt Ferenc Academy of Music shows a
photo with the caption ‘student life] featuring four young white female students
with instruments and musical scores.* The woman in the middle of the picture has
dark brown curls, red lipstick and olive skin. She is smiling and holding up a violin
case with colourful stickers representing places she may have travelled to. Here,
whiteness is portrayed as youthful and cheerful but in a slightly darker colour scale
compared to the images on the opening page of the Sibelius Academy discussed
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earlier. Another example of the portrayal of whiteness on the website of the Liszt
Ferenc Academy of Music is a photo with the caption ‘university studies, showing
three male percussionists in black shirts with black or dark brown hair, looking
serious and focused. Compared to the cellists from Finland studying at the Sibelius
Academy, they too represent a darker shade of whiteness.’

The youthful and playful attitude of the girls on the opening page of the Liszt
Ferenc Academy of Music is also reflected in photos on the opening page of the
Sibelius Academy: a group of students laughing and practising, apparently sitting
on the floor with their instruments.® Like the pale cellists on the same opening
page, these students have lighter hair and skin tones than the students at the Liszt
Ferenc Academy of Music page. On the website of the Estonian Academy of Music
and Theatre, the portrayal of whiteness is more in line with the Finnish version.
For example, on the string department page, most of the performers in the photos
are blonde or have sand-coloured hair and pale skin. On the piano department
page, one photo shows a young female and blonde pianist in an evening gown and
her three young female violinists who are all blonde and pale.”

While students are sometimes portrayed playfully, the white teachers and
professors are not. These are mostly male; one exception is Andrea Vigh, the
president of the Liszt Ferenc Academy of Music, who as a woman holds power and
control over the entire institution. She is a blonde, white woman.

The conclusion to be drawn from the earlier analysis is that the visual
representations reproduce the association of classical music with whiteness by
depicting only white people on the opening pages and, as a result, whiteness
becomes an unquestioned norm. Furthermore, the different forms of whiteness in
representations of classical music in the European context highlight that European
whiteness is multiple and hierarchized through its connections with different
regions of Europe.

Non-white Subjects and Internationalization

Since the websites of the HME institutions predominantly show photos of white
students and teachers, we specifically looked for representations of non-white
people. On the international/exchange web pages of the three HME institutions
we found photos of non-white students and artists. The ‘international’ web
page of the Estonian Academy of Music and Theatre contains six photos.® Three
photos show performances, one photo shows a group of people walking outside
(possibly on a field trip) and the remaining two are group photos of students
of whom two appear to be East Asian. The nationality of the students is not
indicated; they could be Estonian nationals or visiting students from Finland
or another country. However, the placement under the heading ‘international’
associates them with ‘otherness’ because they are ‘international’ and not from
‘here’. Leppdnen (2015: 23) argues in a study of representations of the Sibelius
violin competition that East Asian classical musicians are portrayed by the media
as peaceful people and technically skilled performers. While these are positive
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qualities, they serve to distinguish East Asian musicians from ‘true’ classical
musical geniuses, whose musicality and sensitive interpretations are emphasized
rather than technical skill (Leppanen, 2015: 30). Work ethic and discipline are
further qualities that make up the stereotype of Asians in classical music (Wang,
2015).

Photos of East Asian students and artists are rarely shown on the websites of
HME institutions, and if they are included, it is often as nameless smiling young
faces. This representation underlines Ahmed’s (2009) claim that non-white
people are expected to be happy and grateful to be included and to represent
‘diversity’. At the same time, these photos tend to reproduce globally circulated
prejudices and racist stereotypes of East Asian classically trained musicians as
above all ‘friendly’

On the ‘student exchange’ page of the website of the Sibelius Academy, the
photos of named white students are accompanied by stories about their student
exchange. On the ‘international’ page of the website of the Estonian Academy
of Music and Theatre we also found videos of white students talking about their
experiences of exchange in Europe and a photo of two international students, a
young woman with an East Asian appearance and a young white man with dark
brown hair and beard, being hugged by the Estonian composer Arvo Pirt. The
caption reads ‘international students with Arvo Part, and in the background
we see a concert stage, instruments and chairs. The woman is small, a smiling
nameless face with glasses. Other images of short and young East Asian-looking
students can be found on the ‘student exchange’ page of the website of the Sibelius
Academy and on the ‘exchange studies & mobility” page of the website of the Liszt
Ferenc Academy of Music, the latter showing a young white woman with a violin
and a young East Asian woman at a piano. Their photo is captioned ‘guest studies.

The ‘international visitor programme’ page of the website of the Sibelius
Academy features photos of high-profile musicians visiting the Academy. Here,
seven white male ‘artists who represent the highest talent level of their respective
fields"® are introduced with photos and biographies (in spring 2021 it was
Emmanuel Ceysson, David Dolan, Neil Heyde, Robert Levin, Andreas Schmidt,
Lars Ulrik Mortensen and Franco Bianchini), accompanied by links to their
websites and, further down, a longer list of visitors without photos. The only non-
white artist presented in this showcase is the Chinese cellist Jian Wang."!

East Asian musicians appear mostly under the ‘international, ‘exchange’ or
‘mobility’ headings on the three websites. Exceptions include female East Asian
students shown in group photos representing strings and voice on the website of
the Estonian Academy of Music and Theatre.

Musicians, students and teachers who are not white are portrayed as ‘not-from-
here’ by their placement on the websites and by the way they are shown as happy
diversity tokens (Ahmed, 2009) or made invisible by omission. There are many
famous East Asian performers in classical music today, performing in all parts of
the world. Still, persons of East Asian appearance are marginalized on the websites
of the HME institutions. Other non-white students are totally missing. The image
of the ‘Asian other’ enhances the white norm of the institution by its marginal
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presence, adding ‘good’ values of diversity (Ahmed, 2009) to the institutional
marketing.

Employability of Future Musicians

Entrepreneurial skills are increasingly included in HME courses, a change that
illustrates how neoliberal discourse permeates higher education. Learning skills
such as writing a CV or creating a YouTube channel is assumed to increase HME
students’ employability and make them more attractive as musicians in the job
market. In recent years, different arguments have been put forward by researchers
in relation to the education of music students. On the one hand, it is argued that
it is necessary to train students to become skilled instrumentalists (Stepniak and
Serotonin, 2020); on the other hand, it is argued that the jobs of musicians might
include a number of different tasks (Lépez-fﬁiguez and Bennett, 2021; Bennett,
2013). Despite these discussions, researchers have shown that musical performance
is presented as the most important aspect of the education of conservatoire students
on the websites of HME institutions in Sweden (Moberg and Georgii-Hemming,
2021) and the United States (Turner, 2004). Blackstone (2019: 33) argues that the
prospectuses and websites of British HME institutions also include elements of
career preparation such as self-promotion, financial management, CV preparation
and networking.

On the websites analysed here, the institutions present their study programmes
by describing the course content and the educational goals. Students and teachers
are portrayed in working contexts as performing and practising, and - as shown
earlier - whiteness dominates these portrayals.

The website of the Liszt Ferenc Academy of Music states that students in classical
piano training ‘learn a significant number of important compositions which belong
to the heart of the piano repertoire and to practice performing them at an artistically
high level? and refers to one possible career: that of musician. The MA programme
in violin aims to enable students ‘to function as members of various orchestras, or
in chamber ensembles, or perform as soloists in a national or international setting’"?
Here, three career options are highlighted: orchestra musician, soloist and chamber
musician. Very similar expressions are used to describe the future career paths of
voice students. The website of the Estonian Academy of Music and Theatre states
that voice studies offer students ‘comprehensive preparation for their future work
on concert stages and in professional opera theatres,'* pointing to performance as
the only option after graduation. The piano programme at the Sibelius Academy
is presented as preparation ‘for a professional life as a soloist, chamber musician
or a pedagogue,’® while the strings programme enables students to ‘play together
with top professionals in a symphony orchestra’ In addition, it is stated that ‘our
graduates work as competent pedagogues and orchestra musicians, chamber
musicians and soloists.'® These descriptions of future careers for classical music
students support the findings of previous research that musical performance is
presented as the preferred career for students, since it is often mentioned first and
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most frequently. However, there are usually no indications of how to achieve these
career goals and there is no reflection of the discussion about providing HME
students with generic skills to meet the demands of the employment market. The
classical musician is thus, in neoliberal terms, presented as already embodying the
generic skills required, implying that these musicians hail from musical families of
the middle and upper classes and possess the required cultural and social capital.

The following analysis will demonstrate how the websites of HME institutions
also address the changing nature of the labour market for classical musicians and
construct ‘new’ subjectivities. The BA performance programme in piano at the
Estonian Academy of Music and Theatre is said to include ‘a variety of creative
events — concerts and competitions — that support the professional ambitions
of the students, help develop their personal styles as musical interpreters, and
encourage self-sufficiency which is essential in our rapidly changing world’"” On
the same website, in the context of the programme for strings, students are said to
‘learn a wide range of skills enabling them to succeed and adapt in today’s rapidly
changing professional environment’'® In both of these quotes, the world and the
profession are described as changing and students are portrayed as being in need
of skills to meet these changes. The description of these changes and of the skills
needed to meet the demands of a neoliberal classical music labour market remains
vague, but unlike in the examples given in the previous paragraph, it is implied that
instrument proficiency is not enough to advance a career in classical music. The
website of the Sibelius Academy includes statements describing the skills students
need in order to face the contemporary situation for classical musicians: ‘In
addition to mastering their instrument, we want to develop students’ artistic and
informational skills and provide them with the ability to apply skills in a variety of
contexts in the workplace.'* While this variety of contexts where students can find
themselves working after graduating is not described in any detail, the multiplicity
of work contexts and the need for ‘informational’ skills suggest that there is more
to being a musician than playing and teaching. This is in line with the idea that
musicians’ work contains a plurality of tasks (Lépez-Ifiiguez and Bennett, 2021;
Bennett, 2013). The idea that the skills needed for many tasks should be taught
in HME programmes fits in with neoliberal discourse, in which skills are seen as
something that individuals acquire, possess and use to meet the challenges of the
labour market.

There is also a specific course offered by the Sibelius Academy, entitled
‘career and study skills, that aims to achieve the following learning outcomes: ‘be
able to apply his/her skills in new situations and environments’ and ‘be able to
network and to find new ways of being employed as a musician in a changing
society’” As in the earlier examples, change’ and ‘new situations’ are presented as
challenges for the profession but then countered by the course helping students
to find new ways to be employed. Networking, as a method for finding work
in the classical music profession, is both central in a precarious job market and
coloured by gendered and classed dimensions of power, where some can network
better than others (Scharff, 2018). Scharft (2018) argues that (new) subjectivities
are created when female classical musicians successfully network and promote
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themselves. Networking is mentioned again in the presentation of the classical
music performance programme in voice on the website of the Sibelius Academy:
it is said to give students ‘the chance to cooperate with international partners and
build global networks already during your studies’**

For musicians who graduate from the three conservatoires, their future
employment options are suggested to be as orchestral, ensemble or solo players
or as teachers, with fewer mentions of the teaching option. However, at the same
time, the role of the musician is described as changing and challenged by a job
market that requires new skills. The HME institutions suggest that to face this
job market, musicians will require informational skills, networking skills and the
ability to find new types of work.

Based on our study of these websites, we argue that ‘new’ subjectivities are
suggested for future musicians, which include skills in presenting themselves,
networking and so on. However, these indications of ‘new’ subjectivities are placed
on web pages that mainly show images of white performers and that do not discuss
race or ethnicity, thus making this an invisible dimension. Therefore, the ‘new’
subjectivities of classical music performers in Europe are still presented as white.

Conclusion

This chapter has considered how the websites of the Estonian Academy of Music
and Theatre, the Sibelius Academy and the Liszt Ferenc Academy of Music market
their classical music education programmes; how, through this marketing, the
employable musician is constructed in terms of European whiteness; and how
‘otherness’ is represented. When the HME institutions portray their education
programmes, they show white musicians practising and performing, and
performance is often highlighted in descriptions of careers. At the same time, it
is argued that the classical music profession, and the world, is changing (Bennett,
2013). However, the whiteness of the students and teachers is central to the
portrayal of the performance tradition of classical music in Europe - and to the
value ascribed to it. Thus, the whiteness of the websites reinforces the traditional
representation of the career paths of classically trained musicians. By not addressing
diversity in careers, or routes to diverse careers, the way the neoliberal job market
works becomes a mystery. By the omission of musicians who are not white or
East Asian, these become completely invisible and the unspoken whiteness of the
institutions of classical music education in Central and Eastern Europe and the
Nordics is confirmed (Blackstone, 2019)*2. Employment and studies in classical
music are symbolized by a strong, albeit diverse, European whiteness.

How could marketing efforts avoid the obvious risk that musicianship and the
employable classical musician are portrayed as white and that job market challenges
are obscured? As Hess (2021) suggests, the key is to avoid a totalizing discourse and
instead encourage diversity. The message of whiteness and European classical music
that the web pages mediate could be viewed as examples of how music education
perpetuates colonialism and contributes to cultural hegemony (Hess, 2021). How
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could marketing mediated through websites that confirm a totalizing discourse of
European whiteness connected to employability be changed towards a more anti-
colonialist approach? Anti-colonialism aims to resist and change colonialism and
to contribute to something new, for example, through emphasis on agency and the
analysis of power structures. Hence, to use web pages to challenge the totalizing
discourse that this chapter has highlighted, a variety of voices should be heard and
multiple images seen. Webmasters should cooperate with conservatoire students,
teachers and leaders to do so. Such cooperation must include discussions regarding
potential conservatoire students, teachers and possible future employment as well as
critical discussions about classical music’s whiteness. To mediate a broad and open
vision of the future HME institution, including diversity in race and ethnicity, diverse
genders and power relations, as well as a variety of future possible employments,
would be an example of an action-oriented approach to anti-colonialism (Hess,
2021). In addition, such a change has to be accompanied by a reformulation of
broader goals and visions for classical music programmes in HME.

Notes

1 The empirical material drawn upon here is part of the research project Conservatory
Cultures (2021-4), funded by the Foundation for Baltic and East European
Studies and concerned with how nation and gender are shaped in contemporary
conservatoire music education in Estonia, Finland and Hungary.

2 In the context of Central and Eastern Europe, the concept of ‘Western classical music’
(or indeed ‘Western art music’) becomes a dilemma. The classical music canon from
Central and Eastern Europe is not ‘Western’ in origin if “Western’ signifies the United
States and Western Europe. ‘Western’ may also imply a division between Europe
and Asia, where Asia is the ‘East. Such a division is also problematic, given the
importance of ‘Asian’ performers in classical music today. In this chapter, we settle for
‘classical music’ due to these conceptual problems.

3 Inall cases, the reference is to the English version of the websites; https://www.uniarts

fi/en/units/sibelius-academy (accessed 10 February 2022).

https://lfze.hu/en (accessed 10 February 2022).

https://lfze.hu/university-studies (accessed 10 February 2022).

https://www.uniarts.fi/en/units/sibelius-academy (accessed 10 February 2022).

https://eamt.ee/en/departments/classical-music-performance/keyboard (accessed
16 February 2022).
https://eamt.ee/en/international/international-cooperation (accessed 11 February 2022).
https://lfze.hu/exchange-mobility (accessed 11 February 2022).
10  https://www.uniarts.fi/en/projects/international-visitor-programme (accessed 24
March 2022).

11 Dana Hall, African American jazz drummer, was added to the page in autumn of
2021; this was after we conducted the material collection.

12 https://lfze.hu/university-studies/ma-classical-piano-course-description-116729
(accessed 14 December 2021).

13 https://lfze.hu/university-studies/ma-violin-course-description-116713 (accessed
14 December 2021).
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14 https://eamt.ce/en/departments/classical-music-performance/voice (accessed
14 December 2021).
15 https://www.uniarts.fi/en/study-programmes/piano-main-instrument (accessed
14 December 2021).
16 https://www.uniarts.fi/en/study-programmes/strings-main-instrument (accessed
14 December 2021).
17 https://eamt.ce/en/departments/classical-music-performance/keyboard (accessed
14 December 2021).
18 https://eamt.ee/en/departments/classical-music-performance/strings (accessed
14 December 2021).
19 https://www.uniarts.fi/en/units/sibelius-academy (accessed 14 December 2021).
20 https://opinto-opas.uniarts.fi/en/study-module/S-IP009/4428 (accessed 14 December
2021).
21 https://www.uniarts.fi/en/units/sibelius-academy (accessed 14 December 2021).
22 Whiteness may be debated in other practices within the institutions. The websites are
in focus here.
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