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ABSTRACT
Aim: To describe how the Fundamentals of Care framework was applied within a postgraduate nursing programme facilitated 
by a pedagogical project for educators.
Design: A discursive paper approach was used.
Data Sources: The paper draws on the authors' experiences from a pedagogical project that included a book circle, an education 
retreat, and a mini-conference and identified learning activities applied in the programme.
Findings: The Fundamentals of Care framework was integrated into learning activities, such as assignments, seminars, and 
exams, within a diversity of specialties: anaesthesia, intensive care, emergency care, operation theatre, psychiatric care, prehos-
pital care, and surgical care. In this paper, we provide an overview and examples of how the learning activities were applied.
Conclusion: This pedagogical project in a post-graduate nursing programme illustrated that the Fundamentals of Care frame-
work is applicable to learning activities in education at the post-graduate level. Application of the framework at the post-graduate 
level could facilitate students' understanding of the importance of fundamental care for patients with complex care needs requir-
ing advanced nursing interventions. It can also help students understand how to use theory in clinical practice. However, further 
research could focus on conducting interviews with students to understand their experiences and whether their views on nursing 
have changed.

1   |   Introduction

Nursing theories have an essential role in the development of 
nursing by offering foundational principles that underpin the 
profession and guide nursing interventions in clinical prac-
tice (Kitson  2018; Meleis  2017; Younas and Quennell  2019). 
However, nursing students sometimes find it difficult to use 
nursing theories and transform this knowledge into practice 

(Jangland et al. 2023; Voldbjerg et al. 2018). Additionally, what 
is taught at university is not always reflected in what students' 
supervisors do in clinical practice (Greenway et  al.  2019). 
This discrepancy affects educational organisations, placing 
expectations and demands on educators to teach and inspire 
nursing students to apply theories in theoretical courses and 
during their clinical placement (Jangland et al. 2023). To meet 
these demands, competence development that deepens the 

This is an open access article under the terms of the Creative Commons Attribution-NonCommercial-NoDerivs License, which permits use and distribution in any medium, provided the original 

work is properly cited, the use is non-commercial and no modifications or adaptations are made.

© 2025 The Author(s). Journal of Advanced Nursing published by John Wiley & Sons Ltd.

https://doi.org/10.1111/jan.16881
https://doi.org/10.1111/jan.16881
mailto:
https://orcid.org/0000-0001-6888-3792
https://orcid.org/0000-0003-0085-7963
https://orcid.org/0009-0004-1982-1930
https://orcid.org/0000-0001-7366-6258
https://orcid.org/0000-0003-3993-5236
https://orcid.org/0000-0002-7221-2876
mailto:eva.jangland@surgsci.uu.se
http://creativecommons.org/licenses/by-nc-nd/4.0/
http://crossmark.crossref.org/dialog/?doi=10.1111%2Fjan.16881&domain=pdf&date_stamp=2025-03-06


5104 Journal of Advanced Nursing, 2025

educators' knowledge about linking nursing theory to practice 
is needed.

Research informs us about the usefulness of nursing theory-
guided practice (Younas and Quennell  2019). On the other 
hand, research also reports that nursing theories are used 
to a limited extent by students to guide practice (Jangland 
et al. 2023; Voldbjerg et al. 2018). However, integrating a point-
of-care theoretical framework, such as the Fundamentals 
of Care framework, into nursing education can facilitate 
students' identification of the value of being theoretically 
guided in their profession and also underline the relevance 
of evidence-based practice (Jangland et  al.  2023; Voldbjerg 
et al. 2018). These findings indicate that education on apply-
ing a close-to-care theory, such as the Fundamentals of Care 
framework, could enhance its adoption in clinical practice 
and during students' clinical placements (Jangland et al. 2018; 
Kitson 2018). A review by Dover et al. (2019) highlighted the 
call for more research showing how nurses at the postgradu-
ate level are educationally prepared for clinical practice, and 
Berndtsson, Dahlborg, and Pennbrant (2020) recommend edu-
cators use clear models to enable the transformation of theory 
into practice.

2   |   Background

As previously addressed, there might be a need to further 
bridge and facilitate the link between nursing theories and 
nursing practice to support nurses in fully working within 
their scope of practice. However, the nursing theories or 
theoretical frameworks used should be carefully considered 
and adjusted to contemporary nursing practices to gain ap-
plication in practice (Kitson 2018; Mudd et al. 2020; Muntlin 
et al. 2023).

The Fundamentals of Care framework has gained interest 
among nurses and nursing students. The framework com-
prises three interconnected dimensions: the nurse–patient 
relationship, integration of care, and the context of care 
(International Learning Collaborative, n.d.). Each dimension 
needs to be considered for a holistic approach to nursing care. 
The first dimension, the nurse–patient relationship, is the core 

of the framework. The second dimension, the integration of 
care, focuses on the integration of the patient's physical and 
psychosocial needs and the importance of the nurse–patient 
relationship in recognising and managing those needs. The 
third dimension of the framework, context of care, addresses 
system and policy aspects that influence the relationship 
and the delivery of care, such as resources, values, leader-
ship, and healthcare regulations (Feo et  al.  2018a; Kitson 
et  al.  2014; International Learning Collaborative, n.d.). The 
Fundamentals of Care framework was developed by an inter-
national group of clinicians, educators, and nursing leaders 
to optimise and ensure safe and high-quality person-centred 
delivery of fundamental care to patients (Feo et  al.  2018b; 
Kitson et  al.  2010; Kitson et  al.  2013). The International 
Learning Collaborative (ILC) is a global organisation that fo-
cuses on the framework and ensures an open-minded, global 
perspective on its development and application (International 
Learning Collaborative, n.d.). The conceptual framework 
builds on decades of nursing theory and evidence, such as 
Henderson's basic needs theory and Nightingale's theory 
(Kitson et al. 2010; Kitson et al. 2013; Mudd et al. 2020). The 
development of the framework can be traced through semi-
nal works, including a narrative review of nursing literature 
(Kitson et al. 2010), patient interviews (Kitson et al. 2013) and a 
Delphi study (Feo et al. 2018a). The focus on the patient–nurse 
relationship bears similarities to other nursing theories. Still, 
the Fundamentals of Care framework reinforces the impact 
of the relationship on how well a patient's fundamental care 
needs are met, including the integration of physical, psycho-
social, and relational care, as well as the influence of the care 
context (Mudd et al. 2020). The framework image is available 
on the ILC's website (International Learning Collaborative, 
n.d.). The framework has been further developed and im-
plemented at universities and hospitals internationally (Feo 
et al. 2018b; Grønkjær et al. 2023; Merkley et al. 2023; Muntlin 
and Jangland 2023; Voldbjerg et al. 2018).

In 2020, a Swedish version of the framework was published 
(Muntlin and Jangland  2023). The translation involved a sys-
tematic and cultural adaptation process, in line with the meth-
ods described by Beaton et  al.  (2000). The Swedish version 
includes only minor changes to specific elements within the 
dimensions, using expressions common among native speak-
ers (Beaton et al. 2000). The cultural adaptation was intended 
to facilitate its application in nursing practice. The translation 
process was discussed and supported by the ILC management. 
The Swedish version was published in a Swedish nursing text-
book, describing the framework's dimensions and elements and 
how to apply it in clinical practice and education (Muntlin and 
Jangland 2020). Using new theories and models for nursing care 
increases the demand for well-educated teachers.

Ongoing research projects and quality improvement projects 
within clinical practice, focusing on the applicability and im-
plementation of the Fundamentals of Care framework, have 
revealed theoretical reflections among bedside nurses and indi-
cate that they perceive the framework as modern and easy to 
understand (Mudd et al. 2020; Muntlin et al. 2023).

We know that using nursing theory for post-graduate nurs-
ing students increases scientific thinking and improves 

Summary

•	 What does this paper contribute to the wider global 
clinical community?
○	 This paper presents a pedagogical project that in-

cluded a book circle, an education retreat, and a 
mini-conference, leading to knowledge exchange 
among educators on how to apply the Fundamentals 
of Care framework in a postgraduate nursing 
programme.

○	 This paper provides concrete examples of how to use 
the framework within a postgraduate nursing pro-
gramme and highlights how to apply the framework 
in students' learning activities at the advanced level. 
This can help students understand how to use the-
ory in clinical practice.
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professional performance (Lopes Merino et al. 2018) and that 
pedagogical methods based on active learning improve the 
students' ability to develop competence (Dover et  al.  2019; 
Ghezzi et al. 2021). When students at the advanced level learn 
to use nursing theory for guidance in clinical work and use sys-
tematisation to ensure quality, they scientifically strengthen 
their practices (Lopes Merino et al. 2018). A review by Mudd 
et al. (2020), covering 29 nursing theories, concluded that the 
Fundamentals of Care framework describes all parts of ho-
listic care and can be used to diminish the theory-to-practice 
gap, as it has a practice-oriented approach. However, studies 
exploring the use of nursing theories and, more specifically, 
the Fundamentals of Care framework in education at the post-
graduate level are scarce. Also, further considerations should 
be made regarding educational institutions and how funda-
mental care is taught.

In Sweden, specialist nurses undergo education in a one-year 
post-graduate nursing programme (60–75 ECTS, European 
Credit Transfer System). To qualify for that programme, a bach-
elor's nursing degree (180 ECTS) is required. Nationally, the 
programme offers 12 specialties at the post-graduate level, and 
the degree awarded upon successful completion is a protected 
professional title. The specialist nursing programme comprises 
theoretical courses (including a degree project) and clinical edu-
cation and encompasses full-time or half-time studies. Most stu-
dents have previous experience of working as registered nurses, 
and most half-time students are working in a clinic part-time. 
The outline of the specialist nursing programme in Sweden is in 
line with the Swedish Higher Education Act (1992:1434) and na-
tional goals, but the specific programmes and the contents of the 
courses can differ between universities. During the education, 
all students will have dedicated clinical placements to practice 
applying both theoretical and practical knowledge and skills. 
During clinical training, students are supervised by specialist 
nurses.

Previous research has described the implementation of the 
Fundamentals of Care framework at the undergraduate ed-
ucation level as a foundation for the education of registered 
nurses (Alderman et al. 2018; Bagnasco et al. 2022; Voldbjerg 
et  al.  2018). Therefore, our project aimed to describe how 
we have extended the application to the post-graduate level 
by educating educators as a first step. This initiative began 
with the development of a pedagogical project designed to 
support the implementation of the framework in the post-
graduate nursing programme. The Fundamentals of Care 
framework was chosen to be applied within a specialist nurs-
ing programme based on long-standing experience of its use 
and long-standing involvement in the development of the 
framework at the international level. Two of the authors are 
active members of the ILC community and were involved in 
the development of the framework from the very beginning. 
They have also researched the framework within education 
and in-hospital clinical practice (Feo, et  al., 2018; Jangland 
et al. 2018; Muntlin et al. 2023).

The aim of this paper was to describe how the Fundamentals 
of Care framework has been applied within a postgraduate 
nursing programme facilitated by a pedagogical project for 
educators.

3   |   Methods

3.1   |   Design

A discursive paper approach was used. The sources of evidence 
included educators' (i.e. the authors') experiences from a peda-
gogical project, including a book circle, an education retreat, and 
a mini-conference, and identified learning activities applied in 
the programme.

3.2   |   Ethical Considerations

This type of study does not require ethical approval in Sweden. 
No sensitive information was collected, and no information 
about individual educators or students was included.

4   |   Overview of the Issue

4.1   |   The Context—A Post-Graduate Nursing 
Programme

The context of the study was a postgraduate nursing pro-
gramme at a large Swedish university, with about 170 students 
attending each year. The programme includes 12 nursing spe-
cialties provided by educators at five different departments. 
The following nine specialties were represented in our project: 
anaesthesia care, district nursing, emergency care, intensive 
care, oncology care, pre-hospital care, psychiatric care, sur-
gical care, and operative theatre care. The programme uses 
active learning to support students' learning and development 
(Ghezzi et al. 2021).

The Fundamentals of Care framework has been presented on 
training days for all educators in the present nursing programme 
for many years. The Fundamentals of Care framework has been 
used to some extent, for example, in assignments, exams, and 
seminars, in a few of the aforementioned specialties. However, 
to encourage a broader implementation of the framework at 
the university, a pedagogical project was initiated. This is de-
scribed below.

4.2   |   The Pedagogical Project

This section describes how the Fundamentals of Care frame-
work was implemented into the post-graduate nursing pro-
gramme through a pedagogical project. The pedagogical 
project included a book circle, an education retreat, and a 
mini-conference and identified learning activities applied 
in the programme. An outline of the project is presented in 
Figure 1.

To strengthen the theoretical parts across specialist nursing 
programmes and create an additional structure for learning 
and progression in relation to theory and clinical application, 
a multi-step pedagogical project was initiated by the first and 
the last authors of this paper. As part of the strategy to im-
plement the Fundamental of Care framework as a theoreti-
cal lens for different specialties, the pedagogical project was 
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prioritised in the organisation. This included allocating re-
sources to enable the educators to implement the framework 
into the various courses. The educators were given time in 
their schedules to study literature about the framework, par-
ticipate in the book circle, and develop learning activities to 
be applied in the programme courses and across the different 
specialties. All educators within the different specialties in 
the post-graduate nursing programme received information 
about the pedagogical project and were invited by email to 
participate. The educators held positions as professor, associ-
ate professor, senior lecturer, or lecturer (with a PhD or mas-
ter's degree). The majority of the educators had a diploma as a 
specialist nurse and also worked at the university hospital or 
in the primary healthcare organisation.

The content of the Swedish textbook on Fundamentals of Care 
(nine chapters with reflection questions and examples of assign-
ments) and its applicability in clinical practice and education 
provided a foundation for the discussions across the pedagogical 
project (Muntlin and Jangland 2020). The project adopted an in-
teractive approach. The educators discussed the development of 
the framework, its dimensions, and its application in both theo-
retical courses and students' clinical placements.

5   |   Findings

5.1   |   Learning Activities Applied in the  
Post-Graduate Programme

The components within the pedagogical project, the book cir-
cle, the education retreat, and the mini-conference inspired and 
guided the educators to develop assignments and exams based 
on the framework, in particular assignments during students' 
clinical placements. The Fundamentals of Care framework was 

integrated into learning activities across the entire programme 
in four specialties and across part of the programme in five spe-
cialties. The range of implementation was optional and based on 
the resources at the different departments. Within the project, 
it was discussed whether the application of the framework was 
appropriate in the present education, given the diversity of spe-
cialties, including nursing care in a high-tech environment. An 
overview of how the learning activities were applied is presented 
in Table 1.

In four specialties, the framework was presented and integrated 
from the beginning of the education and was incorporated into 
assignments, seminars, and exams. In the other specialties, the 
framework was introduced specifically during the education on 
nursing theories. In some specialties (anaesthesia, emergency, 
surgical care), the framework was also integrated into seminars 
with a more medical and pathophysiological focus. In these 
seminars, the students practised and developed ways of reflect-
ing by using the framework to explain how specific nursing ac-
tions might benefit patients (e.g. before undergoing anaesthesia 
or during non-pharmacological breathing interventions).

Another example of a learning activity was a written assign-
ment guided by the Fundamentals of Care framework that was 
implemented in a course performed in all specialties: ‘Theories 
and research methods’. The assignment was to be based on a 
clinical situation, experienced or observed by the student during 
their clinical placement. In six of the specialties, the students 
were supposed to use the Fundamentals of Care framework as 
the theoretical foundation of the assignment. However, addi-
tional theory/theories, concepts, or frameworks could be used 
to elaborate further. The implementation of this assignment was 
evaluated in five of the specialties. The results supported previ-
ous assumptions that the students assessed the Fundamentals 
of Care framework as easy to understand and use bedside in 

FIGURE 1    |    Overview of the outline of the pedagogical project.
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advanced nursing care situations. Furthermore, the written as-
signment paved the way for students to apply other theories or 
frameworks to nursing. Creative solutions for improving clinical 
practice were identified, even though the focus was not on nurs-
ing per se, but on learning (Jangland et al. 2023). Additionally, 
the framework was used as the theoretical foundation in a large 
number of the student's master's degree projects in all specialties.

During the mini-conference, three learning activities stood 
out as interesting and innovative. We chose to share a detailed 
description of these learning activities, together with consider-
ations made in their development by the educators. The learn-
ing activities were initiated before the pedagogical project was 
completed and further refined and developed during the project. 
The activities focused on active learning and were closely linked 
to clinical practice. They were performed during the students' 
clinical placements. The learning activities and their objectives 
are presented in Boxes 1–3. The three examples are multifaceted 
learning activities involving patients in vulnerable situations, 
that is, patients seeking emergency care in an emergency depart-
ment (ED) (Box 1), critically ill patients cared for in an intensive 
care unit (ICU) (Box 2), and patients with complex care needs 
cared for in a surgical ward (Box  3). The educators' consider-
ations in the development of the activities are presented below.

5.2   |   Educators' Considerations in the  
Development of Learning Activities

The learning activities presented in Box 13 are expected to pro-
vide students with insights and understanding regarding how 
to care for patients in the same setting as the learning activity 
is performed in their future work as specialist nurses. Using the 
framework both in clinical observations and final exams was as-
sumed by the educators to be appropriate, as the contents of the 
framework reflect patients' fundamental care needs, and these 
form the basis of advanced nursing that students must both 
learn about and perform in clinical practice. In view of the na-
ture of the learning activities, consisting of direct observations, 
ethical considerations permeated the planning—from purpose 
to dissemination of results—with respect for the individual and 
the principle of doing good.

The learning activities' objectives were thoroughly discussed 
among educators and course examiners, in close collaboration 
with clinicians, prior to implementation in the clinical setting. 
This process also included routine approval by the course exam-
iner, which involved considering ethical issues in the learning 
activities. The learning activities were assumed not to cause any 
harm to the patients. Instead, the benefits to the student's learn-
ing and nursing actions in relation to future patients were con-
sidered to outweigh potential ethical dilemmas. Furthermore, 
all students performing the learning activities were registered 
nurses with experience, some specifically in caring for patients 
in high-tech settings.

One potential dilemma discussed during the development re-
lated to the nursing round as a learning activity was that a patient 
and student could identify care needs and agree upon goals that 
might not be fulfilled or evaluated during the patient's hospital 
stay. However, the patient could benefit from meeting a specialist T
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nurse student with time allocated to their care. To prevent failure 
of the patient—student agreement during the nursing round, the 
student would verbally hand over to the nurse in charge at the end 
of the exam. The care plan was also documented in the electronic 
medical record, in accordance with the mandatory routines.

6   |   Discussion

This paper presents a pedagogical project that included a book 
circle, an education retreat, and a mini-conference, leading 

to knowledge exchange among educators on how to apply the 
Fundamentals of Care framework in a post-graduate nursing 
programme. The collaboration across the pedagogical project 
inspired the development and sharing of assignments and exams 
based on the framework, particularly assignments during stu-
dents' clinical placements.

The learning activities developed during the pedagogical project 
integrated the Fundamentals of Care framework into complex 
nursing care situations, such as triage in the ED and identify-
ing a patient's fundamental care needs in the high-tech ICU 
environment. These parts of the project are good examples of 
the advanced level of post-graduate education, illuminating the 

BOX 1    |    Description of Learning Activity: Observation of the 
Nurse—Patient Interaction During Triage at the Emergency 
Department.

Programme at post-graduate level
Emergency nursing care (half-time studies)

Learning activity and semester
Observation of triage process during clinical placement 
in the ED, followed by written reflection and a seminar.
Assignment during clinical placement in 1st semester.

Dimensions of the Fundamentals of Care 
framework
Relationship, integration of care and context of care

Background and objective
Triage is a structured way to assess and prioritise pa-
tients seeking emergency care, mainly to identify who 
needs to be seen by a doctor first. The triage procedure 
is usually managed by using a system or model, based 
on identifying and assessing each patient's medical care 
needs. In the triage assignment, the main focus was on 
the dimension ‘establishing nurse–patient relationship’, 
by observing the triage nurse's performance following 
performance of own triage scenario.

Description of the learning activity process

The learning activity comprises the following steps:

1.	 The student works individually in the first step, 
where the learning goal is to establish understanding 
of the nurse–patient interaction in a specific context 
and situation. In this step, the student undertakes 
direct observation of the nurse–patient interaction 
(i.e. the trustful relationship), in a triage situation at 
an ED. The observation is performed in accordance 
with a structured protocol.

2.	 The second step includes engaged participation, 
with students (a) immersing themselves in a triage 
scenario with particular emphasis on the caregiving 
relationship, and subsequently b) articulating 
their reflections of the importance of a trustful 
relationship in the triage situation in written form.

3.	 The third step is sharing experiences at a seminar, 
where students are encouraged to disseminate the 
insights according to differences of triage-outcome 
they have gleaned from their observations and 
participation in the triage scenario.

BOX 2    |    Description of Learning Activity: Observation of a 
patient's Fundamental Care Needs in the Intensive Care Unit.

Programme at post-graduate level
Intensive nursing care (full-time studies)

Learning activity and semester
An observation of a patient's fundamental care needs in 
the ICU, followed by written reflection.
Assignment during clinical placement in 1st semester.

Dimensions of the framework
Relationship and integration of care

Background and objective
The assignment involved observation of a patient's funda-
mental care needs during clinical placement in the inten-
sive nursing care programme.

The objective of the learning activity was to allow stu-
dents to spend day of their clinical placement observing 
only one patient, with a focus on that patient's situation, 
the fundamental care needs that the patient had, and the 
context near by the patient.

Description of the learning activity process.

The learning activity comprises the following steps:

1.	 The students work in groups of two to three. Before 
observation, the students prepare by reading a 
chapter in a textbook about a similar assignment 
(Muntlin and Jangland 2020). The students develop 
an observation protocol.

2.	 The students observe one patient for 4 h, and each 
fill out the observation protocol.

3.	 Following the observation, the students compare 
their notes and reflect on the results using the 
framework (focusing on the aspects establishing 
relationship and integration of care) from the 
following angles:

•	 This is what we observed…
•	 We gained these insights…
•	 This is how the insights will affect us in our 

role and nursing actions…

A written report is drafted based on the reflections and 
the bullet points above.
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importance of bridging and using both theoretical and practical 
competencies (Younas and Quennell 2019). The educators in the 
project herein considered the development of the learning activ-
ities, which were based on the framework, as an important step 
in supporting the students' understanding and ability to use the 
framework in their clinical work as specialist nurses. One poten-
tial success factor in the implementation of the learning activities 
during the students' clinical placements was the educators work-
ing in clinical practice, which meant they were in close collabora-
tion with clinicians weekly. This created a natural bridge for the 
integration of the framework both in theoretical education and 

during students' clinical placements. However, further work is 
needed to strengthen such collaboration further, including con-
tinuous sharing of knowledge between educators and clinicians. 
This would promote the integration of the framework into the 
curriculum in all the different specialties within the programme. 
The implemented assignments and exams in the present paper 
were positively reviewed by students in formal evaluations and 
course evaluations. Previous research shows how the framework 
was successfully applied to the theory-based written assignment 
at the post-graduate nursing level, building on each student's self-
experienced clinical case (Jangland et  al.  2023). However, im-
plementing the framework across the post-graduate programme 
would require further work and research to evaluate the impact 
on students' learning and fulfilment of curriculum criteria. This 
was beyond the scope of the present project.

The pedagogical project facilitated discussion of the framework 
and its applicability in courses and assignments among educators 
from several specialties within the post-graduate programme. The 
book circle, the education retreat, and the mini conference seemed 
to be successful ways of increasing knowledge about the frame-
work, stimulating discussions, and applying the framework to 
the students' learning activities during their clinical placements. 
The application of the framework within the project was also 
facilitated by using the textbook on the Fundamentals of Care 
framework in the native language (Muntlin and Jangland 2023). 
We assumed that using the framework in the native language in 
education, integrated into both theory and hands-on assignments 
during clinical placement, could facilitate the use of nursing theo-
ries and guide practice among nurse students at the post-graduate 
level. This could also contribute to linking theory to practice in 
nursing (Greenway et al. 2019), with theoretical knowledge being 
applied and used in clinical reasoning and problem-solving to de-
liver the best nursing care to patients. As most of these students 
were already working and had experience as registered nurses, 
knowledge could perhaps more easily be transformed into clin-
ical practice. Regardless of specialty, all patients need to have 
their physical and psychosocial needs met (Kitson et  al.  2014; 
Kitson 2018), and specialist nurses must establish a relationship 
with each patient, whether they spend a very short or very long 
time with that patient. In this regard, the framework was applied 
in various ways that suited the different specialties. This confirmed 
that the framework was applicable at the post-graduate level, in 
contrast to other reports of the application of the framework to ed-
ucation in lower-level nursing programmes (Alderman et al. 2018; 
Bagnasco et al. 2022; Feo, et al., 2018; Voldbjerg et al. 2018).

In this project and the related post-graduate nursing programme, 
the Fundamentals of Care framework was used in the develop-
ment of assignments, exams, and seminars. It was presented as 
an integrated theoretical lens in some specialties. The students 
might be challenged by learning activities regarding how to 
apply the framework in nursing practice and thereby become 
able to articulate the essence of nursing. This skill is particu-
larly important for specialist nurses. Their ability to articulate 
and ‘speak up’ in different forums and at their workplace is a 
crucial contribution that specialist nurses' competence makes 
to patients' care (Jackson 2022; Kitson et al. 2019). However, in 
the future development of assignments, contextual factors need 
to be explored further and integrated into students' education. 
Factors at the system and policy levels in the framework, such as 

BOX 3    |    Description of Learning Activity: A Clinical Exam in 
Surgical Care, Focused on Performing a Nursing Round.

Programme at post-graduate level
Surgical nursing care (half-time studies)

Learning activity and semester
A clinical exam in surgical care focused on performing 
a nursing round, followed by writing a care plan and un-
dergoing a verbal exam.
Exam during clinical placement in 3rd semester.

Dimensions of the Fundamentals of Care 
framework
Relationship, integration of care and context of care

Background and objective
A ‘nursing round’ is part of the ordinary nursing activities 
performed in the surgical wards where the students have 
their clinical placements. A nursing round is primarily pri-
oritised for patients with complex fundamental care needs 
and planning of care during hospital stay and at discharge.
The objective of the exam is to ensure that the student has 
the clinical competence required by the national curricu-
lum criteria for specialist nurses.

Description of the learning activity process.

The learning activity comprises the following steps:

1.	 Preparation: In collaboration with the supervisor, 
the student identifies a suitable patient. The 
patient is informed that the nursing round will be 
performed by a student.

2.	 The nursing round is performed by the student. 
Following dialogue with the patient and assessment, 
the student develops a written care plan. This 
is expected to include evidence-based nursing 
interventions and integrate care needs, as well 
as considering relational actions and contextual 
factors that can support the delivery of the identified 
nursing interventions. The care plan is to be 
documented in the electronic record and then 
confirmed with the patient—if possible, given the 
patient's health status.

3.	 The student, the supervisor, and the educator meet 
for the verbal exam. This encompasses presentation 
of the care plan and reflections. All dimensions of 
the framework are expected to be included in the 
discussion.
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healthcare resources, leadership, and the specialist nurse's role 
(Feo, et al., 2018; Mudd et al. 2020), were discussed in particular 
during the project and the development of learning activities. The 
dimension context of care is not well described in the framework 
(Mudd et al. 2020), leading to a challenge in using the framework 
for assignments with this focus. Globally, nurses struggle with 
the delivery of person-centred fundamental care to their patients, 
and studies report missed nursing care (Ball et al. 2018; Edfeldt 
et  al.  2024). Understanding how contextual factors affect care 
delivery is considered particularly important (Kitson et al. 2014). 
Specialist nurses, many of whom are likely to be the leaders of to-
morrow's healthcare, have an important role to play in managing 
factors at the system level. They need to have knowledge of how 
they, in their role, can strengthen the focus on fundamental care 
within healthcare organisations. Hence, post-graduate nursing 
education needs to provide students with the skills to be advo-
cates of a healthcare transformation. This should be prioritised 
in future work by applying the Fundamentals of Care framework 
at the post-graduate level. Furthermore, knowledge and discus-
sions about different nursing theories should be used in  situa-
tions when the framework is not applicable (Meleis 2017; Younas 
and Quennell 2019). To further improve theory attachment, the 
students should repeatedly use nursing theory in understanding 
and solving the many—and often complex—clinical situations 
that require a comprehensive understanding of healthcare.

7   |   Conclusion

This pedagogical project in a post-graduate nursing programme 
illustrated that the Fundamentals of Care framework is appli-
cable to learning activities in education at the post-graduate 
level. Application of the framework at the post-graduate level 
could facilitate students' understanding of the importance of 
fundamental care for patients with complex care needs requir-
ing advanced nursing interventions. It can also help students 
understand how to use theory in clinical practice. However, 
further research could focus on conducting interviews with stu-
dents to understand their experiences and whether their views 
on nursing have changed. By sharing our experiences from the 
application of the Fundamentals of Care framework within a 
specialist nursing programme, we want to inspire others and 
initiate broader discussions on how to implement the frame-
work at the post-graduate level.
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